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P R E F A C E 
 
 

The Visual Arts Department of the Winston-Salem/Forsyth County 

Schools has historically been in the forefront of visual arts education.  The 

foundation of this program is built upon a Discipline Based Art Education 

(DBAE) approach.  This method embraces four components:  art history, 

art production, criticism, and aesthetics.  The DBAE approach is 

incorporated into every unit taught by visual arts teachers in this system 

and provides a strong backdrop for building successful programming and 

student learning. 

 This curriculum guide has been written to assist and inspire visual 

arts teachers to use the North Carolina Essential Standards as the basis 

for developing the visual arts programming within the individual classroom.  

It has been formatted as a “living” document in order to aid the teacher in 

developing a personal, useful binder while creating a comprehensive visual 

arts program within the individual school setting. 

 Numerous teachers representing many years of master teaching and 

experience have contributed to the development of this document.  Their 

commitment to providing the most effective and timely document possible 

is gratefully acknowledged and deeply appreciated. 

 

Lynn W. Foltz     Matt Fussell   
Arts Education Program Manager                Visual Arts Lead Teacher     
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WS/FCS Visual Art Education Philosophy 
 

“I do not want art for a few any more than education for a few, or freedom for a few.” 

          ~William Morris 

 

 The WS/FCS Visual Art Education Curriculum is the result of the effort of art teachers 

from all levels in the county to create a “user-friendly” guide to the curriculum.  This 

compilation of goals from the NCDPI along with local recommendations addresses the 

articulation of visual literacy from elementary through high school.  The purpose of the 

curriculum is to provide art teachers with a common reference point from which to plan, 

implement, and evaluate the instructional program for art education within their school.  Art 

education for students on all levels is founded on a discipline-based approach.  It is the intent 

of this instructional program to integrate the study of art criticism, art history, aesthetics, and 

art production through the goals, objectives, and strategies proposed herein. 

 It is vital that our visual arts program encompasses a sequential approach to 

instruction from kindergarten through twelfth grades.  The elementary art education program 

establishes a solid foundation in the elements and principles of design for students.  Middle 

school students who elect to take art, explore media and techniques while delving deeper into 

art basics.  All art courses at the high school level are elective.  Classes are intended to serve 

the needs of the beginner as well as those of the individual who desires to develop a 

professional portfolio. 

 Winston-Salem/Forsyth County Schools include 80 schools and serve approximately 

52,400 students.  Demographic diversity is the norm.  Our multi-cultural community allows us 

to celebrate the artistic achievements of a variety of peoples.  Therefore, our curriculum 

creates learning opportunities from a variety of cultural perspectives.  Consideration for 

accommodating students with special needs is the responsibility of all art teachers.  These 

populations include exceptional children, gifted, ESL (English as a second language), and 

others.  Teachers modify instruction to meet the needs and ability levels of all students. 

 Art learning and experience involves the use of a wide range of mental processes as 

students mature in artistic expression and abilities.  Gaining knowledge in art is a process, 

and can be divided across three specific strands:  Visual Literacy, Contextual Relevancy, and 

Critical Response. Each of these strands is relevant across grade levels and provides 

unifying threads of understanding supported by the school system’s goals and objectives. 

 

We in the WS/FCS believe that all students are capable of achieving success through art. 
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Section I: Scope and Sequence Guide 
 
 
 
 
 
This document provides a developmental sequencing, or pacing 
guide for the purpose of determining when to introduce specific 
art concepts along with processes to students at age and 
developmentally-appropriate levels.  The proper use of this 
sequencing guide will ensure a balanced visual arts program. 
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SS CCOOPPEE  
&&  

SSEEQQUUEENNCCEE 
GGUUIIDDEE 

 
A comprehensive sequential art program addresses two fundamental 
educational issues--quality and accountability.  In order to insure a  
disciplined, well-focused study in visual art, the following scope and  
sequence guide has been established.  Art concepts are introduced  
at varying grade levels and repeated thereafter.  The intent is that  
the content, instruction, and student outcome should increase in  
sophistication at each succeeding grade level. 
 
 
Key:         

 
        Introduce 
                    
        Continue 
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Scope and Sequence- Content of Art 
 
                       (B, I)     (P, A) 
Art Making K 1-2 3-4 5-6 7-8 9-10 11-12 
Art Forms (processes):  drawing, 
painting, ceramics, sculpture, 
printmaking, and fibers 

       

Art Forms (processes):  architecture, 
environmental art, art technologies, 
photography 

       

Art Forms (processes):  conceptual, 
and digital 

       

Forming Processes: media, tools, 
techniques, approaches, technologies, 
safety practices, production, art-making

       

Art History        
Context, history, culture, society, 
artists, time, place, role, function, 
purpose, influence, style, genre 

       

Study and Interpretation: perception, 
description, analysis, explanation, 
deconstruction, judgment, evaluation, 
meaning, message, reflection, criticism 

       

Conceptual Aspects: idea, subject 
matter, symbols, metaphors, themes, 
and concepts 

       

Form, Qualities, and Styles: sensory, 
formal, expressive qualities, individual 
styles 

       

Art Criticism        
Study and Interpretation: perception, 
description, analysis, explanation, 
deconstruction, judgment, evaluation, 
meaning, message, reflection, criticism 

       

Form, Qualities, and Styles: sensory, 
formal, expressive qualities, individual 
styles 

       

Conceptual Aspects: idea, subject 
matter, symbols, metaphors, themes, 
concepts 

       

Aesthetics        
Viewer Experience: preferences, 
appeal and disdain, enjoyment and 
revulsion, appreciation 

       

Theories and Philosophies: questions 
and observations relating to the nature, 
value, and purposes of art, sources of 
aesthetic experience, imitationalism, 
formalism, and expressionism 
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Visual Arts Scope and Sequence- Artistic Perception 
 
The Elements of Art              (B, I) (P, A) 
Line K 1-2 3-4 5-6 7-8 9-10 11-12 
Explore        
Identify        
Differentiate        
Hand-eye coordination        
Directionality        
Enclose shape / define space        
Line quality / variety        
Functions of line: pattern, texture, 
create contrast, movement, enclose 
and define space 

       

Descriptive qualities        
Expressive qualities        
Implied Lines        
Use line to create value        
Psychological qualities        
 
                   (B, I)     (P, A) 
Shape K 1-2 3-4 5-6 7-8 9-12 11-12 
Identify, name        
Differentiate between geometric and 
free form (organic) shape 

       

Differentiate between shape and 
form 

       

Open / closed        
Figure ground perception        
Organic / natural        
Positive / negative        
Abstract / invented        
Exaggeration and distortion        
Symbolism        
Multiple views        
Psychological        
 
                 (B, I) (P, A) 
Form K 1-2 3-4 5-6 7-8 9-10 11-12 
Identify / name        
Differentiate between geometric and 
free form (organic) shape 

       

Differentiate between shape and 
form 

       

Open / closed        
Organic / natural        
Volume / mass        
Cultural / architectural        
Abstract / invented        
Distortion / exaggeration        
Expression        
Multiple Views        
Psychological        
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                 (B, I) (P, A) 
Space K 1-2 3-4 5-6 7-8 9-10 11-12 
Open / Closed        
Positive / Negative        
Foreground, middle ground, and 
background 

       

Overlapping        
Size Relationships        
Positional / placement        
Depth        
One-point perspective        
Atmospheric / aerial        
Two-point perspective        
Design / function        
Picture plane        
Foreshortening        
Multiple views / ambiguous        
 
                 (B, I) (P, A) 
Value K 1-2 3-4 5-6 7-8 9-10 11-12 
Identify         
Differentiate         
Light / Dark        
Value scale / tonality        
Effects of Light        
Expressive qualities        
Psychological qualities        
Assigning black and white value to 
color values 

       

Expanding value range        
 
                 (B, I) (P, A) 
Texture K 1-2 3-4 5-6 7-8 9-10 11-12 
Explore / Sensory        
Identify / Name        
Differentiate / Describe        
Environmental awareness        
Create        
Visual        
Tactile        
Inventive        
Decorative        
Cultural Uses        
Implied        
Relating to ideas / concepts        
Psychological qualities        
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                 (B, I) (P, A) 
Color K 1-2 3-4 5-6 7-8 9-10 11-12 
Identify         
Differentiate         
Primary / secondary        
Color Families        
Tertiary / intermediate        
Transparent, translucent, opaque        
Tints / shades / tones        
Monochromatic        
Science of color spectrum        
Complementary          
Analogous        
Intensity        
Color Triads        
Color Temperature        
Color symbolism        
Split-Complementary Colors        
Expressive qualities        
Psychological qualities        
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The Principles of Design 
                 (B, I) (P, A) 
Balance K 1-2 3-4 5-6 7-8 9-10 11-12 
Physical        
Visual        
Symmetry / Asymmetry        
Radial Symmetry        
Compositional        
In Nature        
Formal / Informal        

 
                 (B, I) (P, A) 
Emphasis (Contrast) K 1-2 3-4 5-6 7-8 9-10 11-12 
Identifying similarities        
Identifying differences        
Opposites (i.e. light / dark)        
Visual differentiation (i.e. dull / bright)        
Figure / ground        
Emphasis / focal point(s)        
With value        
With color        
With texture        
Dominance / subordination        

 
                 (B, I) (P, A) 
Rhythm K 1-2 3-4 5-6 7-8 9-10 11-12 
Pattern         
Beat        
Repetition        
Natural        
Interdisciplinary connections (music, 
dance, poetry) 

       

Regular / irregular        
Variety within visual rhythms 
(flowing, alternating, harmonious) 

       

 
                 (B, I) (P, A) 
Movement K 1-2 3-4 5-6 7-8 9-10 11-12 
Physical        
Visual        
Directional eye movement        
Optical illusions (Op Art)        

 
                 (B, I) (P, A) 
Unity / Harmony K 1-2 3-4 5-6 7-8 9-10 11-12 
Define        
Identify through relationships of 
elements 

       

In relation to mark-making        
In relation to color combinations        
In relation to texture        
In relation to medium        
Dominance / subordination        
Psychological effects        
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                 (B, I) (P, A) 
Variety K 1-2 3-4 5-6 7-8 9-10 11-12 
Visual relationships between 
elements 

       

Exploring differences / contrasting 
elements (i.e. size, color, etc.) 

       

Within pattern        
To create emphasis (focal point(s))        
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Scope and Sequence- Creative Art Process 
 
                       (B, I)     (P, A) 
Drawing K 1-2 3-4 5-6 7-8 9-10 11-12 
Variety of drawing instruments, crayon, 
chalk, water-base markers 

       

Colored chalk on wet and dry papers 
emphasizing expressive qualities 

       

Brush drawing on large surfaces        
Large, soft, pencil stressing line and its 
expressive qualities 

       

Stylus or pencils as a sgraffito tool        
Overlapping and Placement         
Tonal drawing with one hue 
(monochromatic) with a variety of 
values 

       

The use of soft drawing media to 
achieve changes in value and hue by 
blending, rubbing, and other 
techniques 

       

Pen and ink on a variety of surfaces        
Charcoal on a variety of surfaces        
Contour line drawing of simple forms        
Varied approaches to drawing media 
through the use of the tip, point, side, 
and variation of pressure, blending, 
and drawing on rough and smooth 
surfaces 

       

Free, spontaneous sketching        
Stroking, stippling, and cross-hatching        
Linear perspective (one-point 
perspective) 

       

Various, expressive qualities of line 
using a variety of media 

       

Drawing techniques to reproduce 
surface textures 

       

Line to suggest volume        
An awareness of non-traditional 
drawing tools 

       

Linear perspective (two-point, three-
point perspective) 

       

Drawing techniques related to the use 
of value to suggest form, space, and 
focal point 
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                       (B, I)     (P, A) 
Painting K 1-2 3-4 5-6 7-8 9-10 11-12 
Tempera Painting        
Experimentation in color mixing        
Painting with varied tools (sticks, 
sponges, etc.) 

       

Color Mixing to create secondary 
colors 

       

Crayon-resist        
Watercolor with mixed media (crayon, 
tissue paper, etc) 

       

Mixing to create tertiary colors        
Mixing to create tints, tones, and 
shades of colors 

       

Basic color theory, (simple schemes- 
complementary, analogous, 
monochromatic), intensity, and value 

       

Acrylic painting techniques        
Painting with a palette knife and 
brushes 

       

Canvas stretching and preparation        
Oil Painting Techniques        
Advanced Color Theory        
Air Brush Techniques, masking, 
retouching 

       

Modern and traditional Illustration 
techniques 

       

Digital Painting (Corel Painter, Adobe 
Photoshop, Adobe Illustrator) 

       

Presentation and Critique Techniques        
 
                       (B, I)     (P, A) 
Printmaking K 1-2 3-4 5-6 7-8 9-10 11-12 
Simple printing processes (stamping, 
found objects, vegetables 

       

Rubbings to transfer physical textures        
Printing on a variety of surfaces        
Relief and serigraphy printing (potato 
prints, paper / cardboard, stencil, etc.) 

       

Relief printing using simple incised 
blocks such as Styrofoam; intaglio 

       

Serigraphy using positive and negative 
objects 

       

Reduction prints and multiple-color 
prints 

       

One-color serigraphy printing using 
simple screen frames with wax or cut-
paper stencils 

       

Editions, signing, multiple print 
registration 

       

Serigraphy techniques with screen 
prints using profilm, glue, wax, thermal, 
or photo stencil processes 
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                       (B, I)     (P, A) 
Ceramics K 1-2 3-4 5-6 7-8 9-10 11-12 
Clay characteristics and origins        
Ceramic forming processes including 
rolling, joining, pinching, pulling 

       

Surface decoration processes including 
impressed design, drawing in clay, 
textural treatments 

       

Non-firing finishing processes including 
polish, stain, paint, burnishing 

       

Forming processes faux pottery, coil 
building, sling, slag, drape 

       

Slab building processes including tiles 
and hand building 

       

Clay as simple ceramic jewelry        
Finishing with glaze        
Knowledge of firing processes 
including electric kiln, outdoor pit, gas, 
etc. 

       

Portrait sculpture and figure modeling        
Finishing processes including under 
glaze, glaze pouring, staining, glaze 
characteristics and chemical properties 

       

Forming techniques including potter’s 
wheel throwing, making spouts and 
lips, handle pulling, mold making, slip 
casting. 
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                                 (B, I)     (P, A) 
Sculpture K 1-2 3-4 5-6 7-8 9-10 11-12 
Construction using blocks, boxes, or 
other modular units 

       

Paper construction including tearing, 
cutting, folding, bending, pasting 

       

Modeling using ceramic clay (pinching, 
rolling, coiling, pressing, stamping, 
incising) 

       

Joining processes to include gluing and 
mailing 

       

Forms from nature as sculpture        
Armatures covered with paper mache        
Constructions using armatures covered 
with metal foils, Paris Craft or plaster 

       

Mobiles using space, form, and 
movement 

       

3-D forming techniques using wire 
including twisting, bending, and joining 

       

Construction with joining pieces in 
multiple media. 

       

Low relief by folding paper and fiber 
pulps 

       

Explore complex modular compositions 
using mixed media 

       

Relief casting with plaster        
Forming and carving processes 
including manipulation of wood, wax, 
plastic, plaster, and natural objects 

       

Bas-relief carving        
Casting with metal        
Advanced forming techniques to 
include carving, centrifugal casting, 
vacuum forming, soldering 

       

Advanced sculpture concepts to 
include installations, conceptual 
pieces, earthworks 

       

Subtractive sculpture in stone and 
wood 

       

Use technology to design and plan 
sculpture 
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                                 (B, I)     (P, A) 
Fibers K 1-2 3-4 5-6 7-8 9-10 11-12 
Tactile qualities of various fabrics        
Exposure to a variety of yarns, fabrics, 
and fibers 

       

Fabric design through drawing, 
painting, appliqué, etc. 

       

Basic paper weaving skills        
Weaving on a table loom        
Basic stitching skills        
Weaving on simple looms such as a 
card, branch, or box looms 

       

Indentify the sources and uses of 
natural dyes 

       

Fibers with mixed media        
Identify the textural qualities of textiles 
through stitching and weaving  

       

Creation of sculptural forms with 
fabrics and fibers 

       

Construction using found and 
unconventional fibers and materials 

       

Basic tie-dye processes        
Basic batik processes        
Wrapping and coiling techniques        
Sewing techniques in fiber design        
Sculptural basket weaving techniques        
Weaving on two-harness looms and 
making frame looms 
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N. C. Essential Standards Checklist 
 
 
This checklist can be used to help plan the focus of each lesson during the 
school year so that each of the objectives listed will have been met by all 
grade levels. Many of the objectives will be met more than once during the 
course of a school year. 

 
 
Make a copy of this checklist for each class as a method of recording the 
goals and objectives as they are achieved throughout the year. 
 
 

 Essential Standard - V.1: Use the language of visual arts 
to communicate effectively. 

 
 Essential Standard - V.2: Apply creative and critical 

thinking skills to artistic expression.  
 

 Essential Standard - V.3: Create art using a variety of 
tools, media, and processes, safely and appropriately.  

 
 Essential Standard - CX.1: Understand the global, 

historical, societal, and cultural contexts of the visual arts. 
 

 Essential Standard - CX.2: Understand the interdisciplinary 
connections and life applications of the visual arts. 

 
 Essential Standard - CR.1: Use critical analysis to generate 

responses to a variety of prompts. 
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Section II:  N. C. Visual Arts Essential 
Standards 

 
 
 
 
 
This curriculum guide was designed to help direct teachers 
throughout the county as they implement the State's visual arts 
Essential Standards and Clarifying Objectives.   
 
This section includes: 
 

 The North Carolina Visual Arts Essential Standards 
 

 Essential Standard with Clarifying Objectives and 
Corresponding Exemplar units 

 
 What Every Student Should Know and Be Able to Do - 

provides a general list of skills and competencies that students 
are expected to have learned during the school year. 

 
 Suggested Vocabulary for Appropriate Grade Levels and 

Courses - provides teachers with a list of art vocabulary and a 
sheet for the individual teacher to add additional words and 
terms. 
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6th Grade Image 
 
 
 
 
 
 
 
 
 
 

 
 
 

Grade 6 
 

Visual Arts 
 

North Carolina Essential Standards 
 

The sixth grade level emphasizes exploration and discovery of visual arts.  Students 
begin to form a foundation of learning about visual arts and continue to increase 
appreciation of visual arts. 
 
The emphasis for the grade level is on: 

 The use of a variety of media 
 Imagining and implementing imagery 
 Elaborating on an idea or theme 
 Applying the elements of art and principles of design 
 Creating art as a means of communication and persuasion 
 Visually interpreting the environment 
 Developing an understanding of the purpose and functions of visual arts throughout history and cultures 
 Identifying connections, including similarities and differences 
 Technological impacts on visual arts 
 Art as a vocation and avocation  

 
 

Strands:  Visual Literacy, Contextual Relevancy, Critical Response 
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Sixth Grade 
 

Visual Literacy 
 
Essential Standard - 6.V.1: Use the language of visual arts to 

communicate effectively. 
 
Clarifying Objectives 
 

 6.V.1.1 Use appropriate vocabulary to describe art, including    
Elements of Art, Principles of Design, types of media,  
various processes, and style. 

 
 6.V.1.2  Understand how the Elements of Art can aid in the 

planning and creation of personal art.  
 

 6.V.1.3  Identify artists’ styles. 
 

 6.V.1.4  Recognize how artists use the Elements of Art and 
Principles of Design in creating art. 

 
Essential Standard - 6.V.2: Apply creative and critical thinking 

skills to artistic expression.  
 
Clarifying Objectives 
 

 6.V.2.1  Generate solutions to artistic problems.  
 

 6.V.2.2  Use observation skills of the immediate environment to    
                   create original imagery.  
 

 6.V.2.3  Understand that original imagery is a means of self- 
  expression used to communicate ideas and feelings. 
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Essential Standard - 6.V.3: Create art using a variety of tools, 
media, and processes, safely and 
appropriately.  

 
Clarifying Objectives 
 

 6.V.3.1  Use tools and media appropriately to maintain a safe and   
                   orderly work space. 
 

 6.V.3.2  Create art using a variety of 2-D and 3-D media, including  
  digital. 
 

 6.V.3.3  Create art in different media using various techniques and   
                   processes.  
 

Contextual Relevancy 
 
Essential Standard - 6.CX.1: Understand the global, historical, 

societal, and cultural contexts of 
the visual arts. 

 
 Clarifying Objectives 
 

 6.CX.1.1  Understand the visual arts in relationship to  
geography, history, and culture of world civilizations 

    and societies from the beginning of human society to  
the emergence of the First Global Age (1450).  

 
 6.CX.1.2  Analyze art from various historical periods in terms of 

style, subject matter, and movements.   
 

 6.CX.1.3  Analyze the effect of geographic location and physical 
environment on the media and subject matter of art with 
an emphasis on South American and European art.  
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Essential Standard - 6.CX.2: Understand the interdisciplinary 
connections and life applications 
of the visual arts. 

 
Clarifying Objectives 
 

 6.CX.2.1  Exemplify how skills and concepts developed in art are 
part of, and can be applied to, daily life. 

 
 6.CX.2.2  Understand the connections between art and other 

disciplines. 
 

 6.CX.2.3  Understand how collaborative planning is used to create 
art. 

 
 6.CX.2.4  Understand the role of art in creating digital images, 

technological products, and design. 
 

Critical Response 
 
Essential Standard - 6.CR.1: Use critical analysis to generate 

responses to a variety of prompts. 
 

 6.CR.1.1  Generate responses to art using personal preferences, 
prior knowledge, and relationship to self. 

 
 6.CR.1.2  Use formative, self-evaluation strategies and results to 

improve the quality of art. 
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Sample Unit 
 
 
Essential Standard - 6.V.1: Use the language of visual 

arts to communicate 
effectively. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Art 

Grade/Course 6 

Unit of Study Drawing with Line 

Unit Type X Topical     X Skills-based     Thematic 

Pacing 1 week 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
6.V.1 Use the language of visual arts to communicate effectively. 
6.V.2 Apply creative and critical thinking skills to artistic expression. 
6.V.3. Create art using a variety of tools, media, and processes, safely and 
appropriately.  
 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
6.V.1.1 Use appropriate vocabulary to describe art, including Elements of 
Art, Principles of Design, types of media. 
 
6.V.1.2 Understand how the Elements of Art can aid in the planning and 
creation of personal art.  
 
6.V.1.4 Recognize how artists use the Elements of Art and Principles of 
Design in creating art. 
 
6.V.2.3 Understand that original imagery is a means of self-expression used 
to communicate ideas and feelings. 
 
6.V.3.1 Use tools and media appropriately to maintain a safe and orderly 
work space. 
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Name of Unit: Drawing with Line 

Lesson Plans Brief Description Pacing 
The Element of Art – Line 
 
 
 
 
 
 
 
Contour and Blind 
Contour Line Drawing 
Exercises 
 
 
 
 
Students will use line to 
complete a contour line 
drawing of a still life using 
line quality.   

Students will be 
introduced to the element 
of art, line.  How it is 
used in the form of 
contour lines and other 
uses of line including 
expressive qualities 
 
Students will complete 
contour line drawings 
from direct observation of 
objects and then 
complete blind contour 
line drawings 
 
Students will finish the 
drawing with pens and 
markers and erase any 
pencil lines that may 
remain 

(1) class period 
 
 
 
 
 
 
 
(1) class period 
 
 
 
 
 
 
(3) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

 
Line qualities and types 
 
Blind contour line 
drawings 
 
Functions and uses of 
line 
 
 

 
Demonstrate the ability to 
draw and recognize 
various types of lines 
 
Develop line quality in a 
drawing in order to create 
the illusion of form 
 
 
 
 
Finish a drawing using 
ink  
 
 
 

 
1 Remembering  
2 Understanding  
3 Applying 
 
2 Understanding 
3 Applying 
4 Analyzing 
5 Evaluating  
6 Creating 
 
 
2 Understanding  
3 Applying  
6 Creating 
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Essential Questions Corresponding Big Ideas 

 
1. What is line and what is its role in 
the creation of drawings? 
 
 
 
 
 
2. Are there more functions of a line 
other than showing us where an object 
ends? 
 
 
3.  How can you use line quality to 
affect the success of your drawing? 
 
   

 
1. Line is one of the most basic 
elements of art.  Its functions are 
varied but include describing the 
boundaries of an object, creating 
the illusion of form, and adding an 
element of expression in artworks. 
 
2.  Line can also be used to create 
the illusion of form and be used to 
produce an element of expression in 
artworks. 
 
3. Line quality or variety in line 
width can be used to create the 
illusion of form in flat line drawings.  
It can also be used to indicate 
shadow and line source.  
 

 
 
  

 
 
 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring 
Checks 

Class may discuss natural occurrences 
of line and determine its uses outside 
of visual art 
 
 

During lessons, teacher will monitor 
progress, remind students of concepts, 
and reinforce concepts through 
projects. 

Post Assessment 
Writing/Reflection (from sketch books/ artist statements) 
 
Project rubric 
 
Notations from individual monitoring 
 
Completed line drawing of still life 
 

Scoring Guides and Answer Keys 
Teacher made rubric 
 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

PowerPoint : Teacher generated  
 
Introducing Art  (pages 13-18) 
 
 Show samples of famous artworks or 
student generated works 
 
Discuss, review, and compare art by 
master artists 
 
 

Expressive line drawing in sketchbook 
 
Contour line drawing of still life 
 
 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

x Identifying Similarities and Differences 

x Summarizing and Note Taking 

x Reinforcing Effort, Providing    

Recognition 

Check all that apply to the unit: 

x Teamwork and Collaboration 

 Initiative and Leadership 

x Curiosity and Imagination 

x Innovation and Creativity 
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 Homework and Practice 

 Nonlinguistic Representations 

x Cooperative Learning 

x Setting Objectives, Providing 

Feedback 

x Cues, Questions, and Advance 

Organizers 

x Interdisciplinary Non-Fiction Writing 

x Critical Thinking and Problem Solving 

x Flexibility and Adaptability 

x Effective Oral and Written 

Communication 

x Accessing and Analyzing Information 

 Other 

 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Advanced 
students could 
complete a line 
drawing showing 
movement 
 
 

 Modified 
assessments 
 
Modified projects 

One on One 
Demonstration 
 
Modified 
assessment 
 

 
Instructional Resources and Materials 

Physical Technology-Based 
 
Posters for Elements of Art: 
Space  
Line 
Drawing set of posters for perspective 
drawing 
 
Sample works (student and 
masterworks) 
 
Drawing paper 
 
markers 
 
pencils 
 
erasers 
 
Word wall 

Websites of Museums to show 
students Master Examples. 
 
PowerPoint: teacher generated 
 
DVD’s:  Line in Art 
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document camera/ screen and 
projector or TV 
 
Still life items 
 
 
 
 

Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 
Connections 

Priority 
Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific Terms
Line 
Contour 
Line quality 
Expression 
Observation 
Mark-making 
.   
 
 
 

Space 
Form 
Value 
Shadow 
 
 
 

Expressive line drawing 
exercise 
 
Nature hike looking for 
examples of line in 
nature 
 

Geometry - Line 
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Sample Unit 
 
 
Essential Standard - 6.V.2: Apply creative and critical 

thinking skills to artistic 
expression. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Art 

Grade/Course 6 

Unit of Study Self-Portrait: Pencil Drawing 

Unit Type  Topical     X Skills-based    Thematic 

Pacing 2 weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
6.V.1  Use the language of visual arts to communicate effectively.  
 
6.V.2  Apply Creative and critical thinking skills to artistic expression 
 
6.V.3  Create art using a variety of tools, media, and processes, safely and 
appropriately. 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

6.V.1.2  Understand how the Elements of Art can aid in the planning and 
creation of personal art. 
 
6.V.1.3  Identify artists’ styles.  
 
6.V.1.4  Recognize how artists use the Elements of Art and Principles of 
Design in creating art. 
 
6.V.2.1  Generate solutions to artistic problems. 
 
6.V.2.2 Use observation skills of the immediate environment create original 
imagery. 
 
6.V.2.3 Understand that original imagery is a means of self-expression used 
to communicate ideas and feelings. 
 
6.V.3.3 Create art in different media using various techniques and 
processes. 
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Name of Unit: Self-Portrait: Pencil Drawing 

Lesson Plans Brief Description Pacing 
Proportion & facial 
proportion 
 
 
 
 
 
Drawing with a gridded 
photograph 
 
 
 
 
 
Graphite drawing 
techniques & value scale 

Introduce proportion 
using PowerPoint, facial 
proportion using 
interactive website, 
students complete facial 
proportion template 
 
Demonstrate and have 
students practice drawing 
simple pictures with a 
grid, followed by drawing 
self-portrait photograph 
using grid technique 
  
Practice using various 
grades of graphite (2B, 
HB, ebony), showing 
value scale in sketch 
book.  Apply technique to 
gridded self-portrait 
drawing 

(1) class period 
 
 
 
 
 
 
(4) class periods 
 
 
 
 
 
 
(3) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

How artists express 
individual styles 
 
Understanding various 
portrait styles 
 
Proportion, scale, and 
composition 
 
Understand the meaning 
behind self-portrait in the 
context of history and 
culture 
 
Various grades of 
graphite pencil 

Use of large, soft, pencil 
stressing line and its 
expressive qualities 
 
Use of various types of 
graphite and variation of 
pressure, blending, and 
rubbing to achieve 
changes in value 
  
Demonstrate skill in 
proportion, scale, and 
composition 
 
 
 
Student will be able to 

2 Understanding  
3 Applying  
6 Creating 
 
1 Remembering  
2 Understanding  
3 Applying 
 
 
 
2 Understanding 
3 Applying 
4 Analyzing 
5 Evaluating  
6 Creating 
 
2 Understanding  
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create a representational 
self-portrait from a 
gridded photo reference.  

3 Applying  
6 Creating 
 

 
 

Essential Questions Corresponding Big Ideas 
 
1. What is a self-portrait? 
 
 
 
2. What is proportion? 
 
 
 
 
3. In what ways do artists express 

individual styles? 
 
 
 
4. What is graphite and how is it used, 

where does it come from?  

 
1. A self-portrait is a drawing that 

expresses individual facial 
expression. 

 
2. Proportion is a principle of art 

concerned with the relationship of 
one part of a composition to 
another. 

 
3. Styles, color, differences of line and 

color effects the mood of the 
artwork. 

 
 
4. Graphite pencils are produced in a 

variety of different grades according 
to the softness or hardness of the 
graphite.  Each grade can affect the 
drawing and mark that is produced 
in a different way. 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Practice skills demonstrating  
Elements of Art and Principles of 
Design for portrait making:  

 Value scale in sketch book using 
various grades of graphite 

 Facial proportion “fill-in” 
template for students to 
demonstrate understanding of 
where features sit on the face. 

During lessons, teacher will monitor 
progress, remind students of concepts, 
and reinforce concepts through 
projects. 

Post Assessment 
Use specific rubrics to determine understanding 
Verbal class critique 
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Written self-assessment describing process using appropriate vocabulary 
 

Scoring Guides and Answer Keys 
Specific rubric 
 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

PowerPoint comparing various 
artists’ use of self-portraiture 
 
Visual Examples/ Poster – facial 
proportion 
 
Model / teacher demonstration 
using value scale and proportion 
from a gridded photograph 

Facial proportion fill-in template 
handout 
 
Graphite self-portrait 
 
Participation in discussion and class 
critique 
 
Self-assessment: rubric/ written 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X  Identifying Similarities and Differences 

 Summarizing and Note Taking 

X  Reinforcing Effort, Providing Recognition 

X  Homework and Practice 

X   Nonlinguistic Representations 

 Cooperative Learning 

X   Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

X  Cues, Questions, and Advance Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and 

Collaboration 

X  Initiative and Leadership 

X  Curiosity and Imagination 

X   Innovation and Creativity 

X  Critical Thinking and Problem 

Solving 

 Flexibility and Adaptability 

X   Effective Oral and Written 

Communication 

X   Accessing and Analyzing 

Information 

 Other 
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Differential Strategies 
(Additional Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction 
for Special 
Education 
Students 

 
Strategies for 

English 
Language 
Learners 

Interactive website 
demonstrating facial 
proportion: 
http://www.mylearning.org 
/interactive.asp?journeyid 
=144&resourceid=194 
www.nga.gov/kids/zone/fac
es.htm 
 

Tier 1:  
pre-teach / re-
teach, 
additional 
guided 
practice, 
repetition 
Tier 2: 
Evaluation of 
Tier 1 
interventions, 
Increased 
intervention 
frequency and 
intensity, and 
increased 
duration of 
instruction 
Tier 3: 
Evaluation of 
effectiveness 
of Tier 1 and 
Tier 2 
interventions, 
Individualized 
intervention, 
Evaluation of 
teaching style 

Modified 
testing 
 
Modified 
Projects 

Visual models/ 
display 
 
One-on-one 
visual 
demonstration 
 
Modified testing
 
Translated 
handout when 
possible 
 
Paired with an 
ESL/ English 
speaking 
student 

 
Instructional Resources and Materials 

Physical Technology-Based 
Art reproductions from various masters’ 
self-portrait studies: Da Vinci, Van 
Gogh, Degas, etc. 
 
Examples of art works in process 
 
Visual examples demonstrating 
graphite and value scale 
 
 

Museum website or artists’ websites to 
provide exemplars for study 
 
Teacher created PowerPoint 
Interactive activity using ActiveSlate   
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Materials: 
Paper, drawing tools, chosen media for 
appropriate process (various graphite 
pencils: 2B, ebony) 
 

Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 
Connections 

Priority 
Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific 
Terms 

Portrait 
Self-portrait 
Proportion 
Frontal 
Perspective 
Expression 
Composition 
Blending 
Graphite 

Line  
Shape 
Form 
Value 
Highlight 
Shadow 
Pattern 
 
 

Interactive facial 
proportion PowerPoint 
 
Museum Websites 
 
Media center visual 
research 
 
Community artist 
connections 

Fractional math, 
proportion 
 
Anatomy 
 
Physical properties of 
graphite  
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Sample Unit 
 
 
Essential Standard - 6.V.3: Create art using a variety of 

tools, media, and 
processes, safely and 
appropriately. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Art     

Grade/Course 6 

Unit of Study Color wheel and color theory 

Unit Type  Topical     X Skills-based     Thematic 

Pacing 2 weeks   

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
6.V.1   Use the language of visual arts to communicate effectively.   
 
6.V.2   Apply creative and critical thinking skills to artistic expression. 
 
6.V.3   Create art using a variety of tools, media, and processes, safely and   
appropriately. 
 
6.CX.2 Understand the interdisciplinary connections and life applications of 
the visual arts. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
6.V.1.1  Use appropriate vocabulary to describe art, including Elements of 
Art , Principles of Design, types of media, various processes and style.  
 
6.V.1.2  Understand how the Elements of Art can aid in the planning and 
creation of personal art.  
 
6.V.2.2  Use observation skills of the immediate environment to create 
original imagery.  
 
6.V.3.1  Use tools and media appropriately to maintain a safe and orderly 
work space.  
 
6.CX.2.1  Exemplify how skills and concepts developed in art are part of, 
and can be applied to, daily life. 
 
6.CX.2.2  Understand the connections between art and other disciplines. 
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Name of Unit: Color wheel and color theory 

Lesson Plans Brief Description Pacing 
Introduction to color 
theory 
 
 
 
 
 
 
Still life colored pencil 
drawing in a 
monochromatic, 
complementary, or 
analogous color scheme 

Students will be 
introduced to the basics 
of color theory including 
the color wheel, color 
schemes, and color 
values 
 
 
Students will complete a 
still life drawing using a 
color scheme of their 
choice, either 
monochromatic, 
complementary, or 
analogous 

(2) class periods 
 
 
 
 
 
 
 
(4) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be 

able to do) 

Bloom’s Taxonomy 
Levels 

Color Theory 
1. Color Wheel 
2. Color 

Schemes 
 

Basic Color Mixing 
Schemes 

1. Primary 
2. Secondary 
3. Tertiary 
4. Cool/Warm 
 

Proper use of colored 
pencils 
 
Clean up procedures 
 
Scientific connections – 
Isaac Newton 

 

Mix colors effectively 
 
 
 
 
Identify specific color 
types and names 
 
Identify specific color 
schemes 
 
Successfully use 
colored pencils in a 
variety of ways 
 
 
Create  a color wheel 
 
 
 
 
Complete a still life 
drawing in colored 

1 Remembering  
2 Understanding  
3 Applying 
6 Creating 
 
1 Remembering  
2 Understanding  
 
1 Remembering  
2 Understanding  
 
1 Remembering  
2 Understanding  
3 Applying 
6 Creating 
 
1 Remembering  
2 Understanding  
3 Applying 
6 Creating 
 
1 Remembering  
2 Understanding  
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pencils using a specific 
color scheme of their 
choosing 
 

3 Applying 
6 Creating 
 

 
Essential Questions Corresponding Big Ideas 

 
1. What is color?  
 
 
 
2. What are the 3 primary colors 

and what makes them primary? 
 
 

3. What are the secondary colors 
and how do you get them from 
primary colors? 

 
4. What is a color wheel and what 

is it used for? 
 

5. What are color schemes? 
 
 
 
 

6. How can I use color schemes to 
create successful art? 

 

 
1. Color is produced when light 

reflects off an object and into 
your eye. 

 
2. Red, blue, yellow. You cannot 

mix any two colors to get 
primary colors. 

 
3. Green, orange and violet. 

R+B=V, B+Y=G, R+Y=O 
 
 

4. A way to organize the colors and 
how they are related. 

 
5. Color schemes are a systematic 

method to putting colors 
together using the color wheel 
as a tool. 

 
6. Color schemes can be used to 

create contrast, harmony, and 
mood.  By using specific colors 
schemes in artworks, we can 
create unity within our artworks. 

 
 

Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Assess prior knowledge of color by 
verbal questioning.  
 
 

During lessons, teacher will monitor 
progress, remind students of concepts, 
and reinforce concepts through 
projects. 

Post Assessment 
Color scheme sketch 
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Color wheel project 
 

Scoring Guides and Answer Keys 
Project specific rubric 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

Color wheel poster 
 
Text- Introducing Art (pages 18-21) 

Color scheme sketch 
 
Color wheel project 
 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X   Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

X   Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

X   Curiosity and Imagination 

 Innovation and Creativity 

X  Critical Thinking and Problem Solving 

X   Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing 

Information 

 Other 

 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Advanced 
students could be 
introduced to split 
complementary 
schemes  

 Peer tutoring  
 
Modify project 
 

Peer tutoring  
 
Modify project 
 
One-on-one visual 
demonstration 
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Instructional Resources and Materials 

Physical Technology-Based 
Color wheel poster 
  
Art reproductions 
 
Examples of art works in process 
 
Introducing Art Textbook (18-21) 
 
Materials: 
Toned Drawing paper, colored 
pencils, still life objects 

Color Theory PowerPoint 
www.colorflip.com 
http://bomomo.com 
www.artsconnected.org/toolkit/index.html
 
 
 

 

 
Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
Priority 

Standards 
Concepts 

Supporting 
Standards 
Concepts 
and Other 

Unit-Specific 
Terms 

Color 
Color Theory 
Primary 
Secondary 
Tertiary 
Complementary 
Analogous 
Monochromatic 
Color schemes 
Cool/Warm 
 

ROY G BIV 
Reflection 
Refraction 
Medium / 
media 

Divide class according 
to color of shirt they are 
wearing. “Mix” students 
to create the color of 
another student’s shirt. 
 
 

Math: Mixing ratios  
Science: reflective 
light waves 
Fashion and graphic 
design: color usage 
to influence the 
buyer and seasonal 
colors 
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Sample Unit 
 
 
Essential Standard - 6.CX.1: Understand the global, 

historical, societal, and 
cultural contexts of the 
visual arts. 

 

42



Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Arts 

Grade/Course 6 

Unit of Study Making a Figurative Vessel  

Unit Type X Topical    X  Skills-based    X  Thematic 

Pacing 2 weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
6.V.3 Create art using a variety of tools, media, and processes, safely and 
appropriately. 
6.CX.1  Understand the global, historical, societal, and cultural contexts of 
the visual arts. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
6.V.3.1  Use tools and media appropriately to maintain a safe and orderly 
workplace. 
6.V.3.2  Create art using a variety of 2-D and 3-D media, including digital. 
6.V.3.3  Create art in different media using various techniques and 
processes. 
6.CX.1.1  Understand the visual arts in relationship to the geography, 
history, and culture of world civilizations and societies from the beginning 
of human society to the emergence of the First Global Age (1450). 
6.CX.1.2  Analyze art from various historical periods in terms of style, 
subject matter, and movements.  
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Name of Unit: Making a Figurative Vessel  

Lesson Plans Brief Description Pacing 
Moche meets me- 
History of the Moche 
People  
 
 
 
 
 
Demonstration of clay 
hand building techniques  
 
 
 
 
 
 
 

Students will be 
presented with 
information on the culture 
and art of the Moche 
people 
 
 
Teacher will lead in a 
hands-on demonstration 
of the following clay hand 
building techniques: 
pinch, coil, slab, slip and 
score 
 

(1) class period 
 
 
 
 
 
 
(3-4) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

Clay hand building 
Techniques and Proper 
use of Clay tools 
 
 
 
 
 
 
Basics of vessels & 
effigies 
 
 
History of Moche people 
 
 
 
 
Set up/clean up 
procedures 
 

Apply clay hand building 
techniques 

1. Pinch Pot 
2. Coil Building 
3. Slip & Score 

To create a figurative 
vessel 
 
 
Create a functional 
vessel that is decorated 
as an effigy  
 
Recollect information 
covered about the Moche 
people, their culture, and 
their art. 
 
Clean up at the 
conclusion of the 
assignment and at the 

2 Understanding  
3 Applying 
6 Creating 
 
 
 
 
 
 
3 Applying 
6 Creating 
 
 
1 Remembering  
2 Understanding  
 
 
 
1 Remembering  
2 Understanding  
3 Applying 
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conclusion of each class  
 

Essential Questions Corresponding Big Ideas 
 

1. Who are the Moche people? 
 
 
 
 
 
 
 
 
 
 
2. How can you use the hand 

building techniques to build your 
Figurative Vessel? 

 
 
 

3. How can you prepare to work 
with clay? 

 
 
 
 
 

4. How can you clean up your area 
effectively? 

 
 
 

5. How does your vessel represent 
your culture, religious beliefs 
and daily life? 

 
1. Named after the Moche River in 

northern Peru, the Moche 
people flourished from 200BC to 
600 AD. Priests and warriors 
formed important upper class in 
Moche society, but artists were 
respected…using casts & clay 
molds, did not use potters 
wheels, and exhibited strong 
individual characteristics 

 
2. Various hand building 

techniques are used in the 
creation of a vessel.  These 
techniques include pinching, coil 
building, slipping, and scoring 

 
3. Students should come to class 

prepared to work in clay which 
may mean wearing appropriate 
clothes or preparing a work 
space so that clean up is easier 
to manage 

 
4. Clean up is a necessary part of 

making art.  Students should be 
prepared to clean up their 
respective areas 

 
5. A student’s art is often a 

reflection of their culture, 
religious beliefs and daily life 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Informal pretest—About your culture? 
Who are you? (religious beliefs, 
culture, daily life quiz) 

During lessons, teacher will monitor 
progress, remind students of concepts 
and reinforce concepts through 
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The results are shared to build 
community within the class and show 
similarities and differences among 
students. 
 
Vocabulary: Clay Terms 
 
Students will draw a plan for their 
vessel in their sketchbooks 
 
 
 

projects.  Teacher will ask questions 
about why they are adding particular 
characteristics to their vessels, which 
techniques they are using. 

Post Assessment 
Vocabulary quiz 
 
Figurative vessel project 
 
Reflective writing on the meaning behind each students’ vessel and what it is 
inspired by how or why the Moche people created their vessels 
 

Scoring Guides and Answer Keys 
Vocabulary quiz answer guide 
 
specific Rubric 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

Introducing Art (page 196) 
 
PowerPoint on clay hand building 
 
PowerPoint on figurative vessel 
examples from Moche culture 
 
Teacher demonstration of hand 
building techniques 
 
 

Clay vocabulary worksheets 
 
Figurative vessel project 
 
Reflective essay 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X   Identifying Similarities and Differences 

X   Summarizing and Note Taking 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 
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X   Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

X   Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

X   Interdisciplinary Non-Fiction Writing 

X  Curiosity and Imagination 

X   Innovation and Creativity 

X   Critical Thinking and Problem Solving 

X   Flexibility and Adaptability 

X   Effective Oral and Written 

Communication 

X   Accessing and Analyzing 

Information 

 Other 

 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Website, 
PowerPoint, or 
video on  
Clay building 
techniques 
 

 Modified testing 
 
Modified projects 

One-on-one visual 
demonstration 
 
Modified testing 

 
Instructional Resources and Materials 

Physical Technology-Based 
Clay Vocabulary  Worksheets 
 
Drawing a design plan for students’ 
vessel 
 
Examples of vessels 
 
 

PowerPoint/video on clay building 
techniques 
 
PowerPoint on vessel examples of the 
Moche culture 
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Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
“Unwrapped” 

Priority 
Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific 
Terms 

Hand 
building  
Moche 
People 
Kiln 
Vessel 
Effigies 
Form 
Shape 
Texture 

Greenware 
Bisqueware 
Firing 
Glaze 
Coil methods 
Slip and 
score 
Pinch pot 
Method 

Who am I survey/quiz? 
 
Video on other clay 
techniques such as 
wheel throwing 

Social Studies  
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Sample Unit 
 
 
Essential Standard - 6.CX.2: Understand the 

interdisciplinary 
connections and life 
applications of the visual 
arts. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Arts 

Grade/Course 6  

Unit of Study Create a Product Logo  

Unit Type X Topical      Skills-based   X  Thematic 

Pacing 3 weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
6.CX.2  Understand the interdisciplinary connections and life applications of 
the visual arts. 
 
6.V.1  Use the language of visual arts to communicate effectively.  
 
6.V.2  Apply creative and critical thinking skills to artistic expression.  
 
6.V.3  Create art using a variety of tools, media, and processes, safely and 
appropriately. 
 
6.CX.1 Understand the global, historical, societal, and cultural contexts of 
the visual arts. 
 
6.CR.1 Use critical analysis to generate responses to a variety of prompts. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
 
6.CX.2.1  Exemplify how skills and concepts developed in art are part of, 
and can be applied to, daily life. 
 
6.CX.2.2  Understand the connections between art and other disciplines. 
 
6.CX.2.3  Understand how collaborative planning is used to create art. 
 
6.CX.2.4  Understand the role of art in creating digital images, technological 
products, and design. 
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Name of Unit: Create a Product Logo 

Lesson Plans Brief Description Pacing 
Introduction and what is a 
logo? 
 
 
Plan and design a 
product 
 
 
Create and design a logo 
or brand for your product 
 
Color a final version of 
your logo 
 
 
Critiques 
 
 
Review 

Review of what a logo is, 
which are recognizable, 
What makes a good logo 
 
Plan and develop a 
product that you will be 
creating a logo design for 
 
Create a logo that is 
successful 
 
 
Color your  
logo design using colored 
pencil 
 
Class critique of logos’ 
effectiveness.  
 
Take down logos and 
then review the success 
of the logo weeks later 

(1 to 2) class periods 
 
 
 
(1) class period 
 
 
 
(2) class periods 
 
 
 
(2) class periods 
 
 
 
(1) class period 
 
 
(.5) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

Advertising 
  Logo 
  Trademark 
  Slogan 

 
 
Color and Expression 

  Color Theory 
  Warm Colors 
  Cool Colors 
  Color Blending 

(Color Wheel) 
  Color Schematics 

 
 
 

Identify what a logo is, 
looking at company logos 
“ Trademarks” talk about 
copyright laws and  
“Slogans” 
 
Identify which colors are 
more or less appealing 
(color Symbolism) 
What is a warm color?  
What is a cool color? 
 
Identify color schemes of 
the color wheel and how 
to blend colors together. 
 

1 Remembering  
2 Understanding  
3 Applying 
 
 
 
1 Remembering  
2 Understanding  
3 Applying 
5 Evaluating 
 
 
3 Applying 
5 Evaluating 
6 Creating 
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Compositional Theories 
 
 
 
 
 
 
Shape and Form 

  Geometric 
  Organic 

 
 
 
 
 
 
 

 
Identify and discuss a 
range of art elements and 
principles of design in 
their own art work as well 
as in the artwork of 
others 
 
Use value to create form 
Difference between 
organic and geometric 
 
 

 
 
2 Understanding  
3 Applying 
 
 
 
 
 
2 Understanding  
3 Applying 
 

 
 

Essential Questions Corresponding Big Ideas 
 
1. What is advertising? 
 
 
 
2. What makes a logo successful? 
 
 
 
3. What is color theory and what are 
color schemes? 
 
 
 
 
 
4. How can I use color schemes to 
create successful art? 
 
 
 
 
5. How can color schemes affect 
mood? 

 
1. Advertising is an art career that 
involves design based on how to 
effectively sell products to the public 
 
2. Logos are successful with a good 
combination of color and shape. They 
are images that people remember. 
 
3. Color theory is made up of three 
parts: color wheel, color values, and 
color schemes: ROY G BIV 
Color schemes are a systematic 
method of putting colors together using 
the color wheel as a tool. 
 
4.  Color schemes can be used to 
create contrast, harmony, and mood. 
By using specific colors schemes in 
artworks, we can create unity within our 
artworks. 
 
5.  Color combinations have specific 
psychological affects on the human 
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6. What makes a good composition? 
 
 
 
 
 
 
 

mind, which in turn affects the mood of 
the artwork. 
 
6.  Compositions are successful when 
the artist uses an effective combination 
of the elements of art and the principles 
of design. 
 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Informal pretest 
 

What logo is this? 
 

Word association with advertising 
 
Slogan, jingle association 
 
 

Teacher will monitor progress 
 
Remind students of concepts and 
reinforce concepts through projects 

Post Assessment 
Schematics worksheets 
 
Self reflection assessment (were you successful?) 
 
Class critique (How effective are others’ logos?) Recall previously discussed 
logos 
 
Unit test 

Scoring Guides and Answer Keys 
Rubric, test answer guide 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

PowerPoint on color schematics 
 
Art Talk section on art professions 
(advertising)  
 

Color theory worksheet 
 
Color schematics worksheet 
 
Logo design 
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Introducing Art Textbook (page 298 
and 300)  
 
 
 
 

 
Explore the use of color pencil blending 
techniques because their final product 
will be a design in colored pencil  
 
Art critique 
 
Unit test 

 
Research-Based Effective Teaching Strategies 21st Century Learning Skills 

Check all that apply to the unit: 

X   Identifying Similarities and Differences 

X   Summarizing and Note Taking 

X   Reinforcing Effort, Providing    Recognition 

 Homework and Practice 

X  Nonlinguistic Representations 

X  Cooperative Learning 

X  Setting Objectives, Providing Feedback 

X  Generating and Testing Hypotheses 

X  Cues, Questions, and Advance Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

X  Teamwork and Collaboration 

X  Initiative and Leadership 

X  Curiosity and Imagination 

X  Innovation and Creativity 

X   Critical Thinking and Problem 

Solving 

 Flexibility and Adaptability 

X   Effective Oral and Written 

Communication 

X  Accessing and Analyzing 

Information 

 Other 

 
 

Differential Strategies 
(Additional Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special 

Education 
Students 

 
Strategies for 

English 
Language 
Learners 

 
What is this logo?  Webpage 
www.sporcle.com/games/g/c
orplogos2 
 
or we will create an 
interactive quiz on edmodo.  
 
 

Tier 1: 
Graphic organizers 
 
Assistive technology 
 
Modified curriculum 
 
Appropriate 
questioning and 

Modified 
testing 
 
Modified 
projects 
 
Follow the 
specifics of 
the 

One-on-one 
partnering  
native 
language 
copies of  
worksheets on 
logos from 
their country 
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 response skills 
 
Tier 2: 
Evaluation of Tier 1 
interventions 
 
Computer  
assisted instruction or 
device 
 
Study buddy 
 
Tier 3: 
Evaluation of 
effectiveness of Tier 1 
and Tier 2 
interventions 
 
Intensive learning plan 
 
 

student’s 
IEP 

 
Instructional Resources and Materials 

Physical Technology-Based 
Color wheel 
 
Color schematics chart 
 
Color schematic 
worksheet 
 
Logo worksheet 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Color schematics power point. 
Interactive logo webpage 
www.sporcle.com/games/g/corplogos2 
 
Fun with color theory webpage 
www.thevirtualinstructor.com/interactivecolorwheel.html
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Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
Priority 

Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific Terms
Graphic 
design 
Advertising 
Logo 
Slogan 
Illustration 
Trademark 
Copyright 
Jingles 
Color 
Schematics 
Composition 
Shape 
Art Criticism 
 
 
 

Composition 
Primary 
Warm 
Cool 
Secondary 
Complimentary
Tint 
Shade 
Intensity 
Geometric 
Organic 
Elements of 
art 
Principles of 
Design 
Description 
Analysis 
Interpretation 
Judgment 
Aesthetics 
 

What is this logo? 
Worksheet 
 
What is this logo? 
webpage 
 
Fun with color theory 
webpage 
 
Whose logo was 
successful “game” 

Math: Proportion 
 
Science: Color wheel 
 
History of advertising 
 
Social Studies: Pop  
American culture 
symbolism  
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Sample Unit 
 
 
Essential Standard - 6.CR.1: Use critical analysis to 

generate responses to a 
variety of prompts. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Arts 

Grade/Course 6 

Unit of Study Art History 

Unit Type X Topical      Skills-based     Thematic 

Pacing 8 weeks (Over the course of 1 Quarter) 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
6.CR.1  Use critical analysis to generate responses to a variety of prompts. 
6.CX.1  Understand the global, historical, societal, and cultural contexts of 
the visual arts. 
6.V.1   Use the language of visual arts to communicate effectively. 
 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

6.CR.1.1 Use convincing and logical arguments to respond to art. 
6.CR.1.2 Critique personal art based on identified criteria 
 
 
Name of Unit: Art History    
Lesson Plans Brief Description Pacing 
I am… Students will research an 

assigned artist and come 
to class on a specific day 
during the quarter 
dressed as the artist.  
The student will present 
to the class a short 
biography on the artist 
and discuss the artist’s 
artwork. 

(1) class period over the 
course of 1 quarter of the 
year 
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Concepts 

(students need to know) 
Skills 

(students need to be able 
to do) 

Bloom’s Taxonomy 
Levels 

How to research an artist 
using a variety of 
resources 

  
 

Research an assigned 
artist using a variety of 
resources 
 
 
Cite resources used in 
presentation 

 

1 Remembering  
2 Understanding  
3 Applying 
5 Evaluating 
 
1 Remembering  
2 Understanding  
3 Applying 
 

 
Essential Questions Corresponding Big Ideas 

1.  What connections can I make with 
my assigned artist? 
 
2.  How can I effectively and creatively 
present informative material about my 
assigned artist to my class? 

 1.  When students learn about an artist 
from history, they will naturally indentify 
with them and see correlations 
between their lives and the lives of the 
artists. 
 
2.  Students should be able to 
creatively present information learned 
through the research in this assignment 
to the students in their class. 
 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Informal class discussion on art history 
  

Teacher may informally ask students 
on the progress of their assignment. 
 
 

Post Assessment 
Student Presentation 
 

Scoring Guides and Answer Keys 
Specific rubric 
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Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

Introducing Art Text (pages 82-85)  
 

Student presentations will serve as the 
performance task for this unit 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X Identifying Similarities and Differences 

X Summarizing and Note Taking 

X Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

X Cooperative Learning 

X Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

X   Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

X Teamwork and Collaboration 

X Initiative and Leadership 

   Curiosity and Imagination 

X Innovation and Creativity 

X  Critical Thinking and Problem Solving 

X   Flexibility and Adaptability 

X  Effective Oral and Written 

Communication 

X  Accessing and Analyzing 

Information 

X Other- How to choose art that you 

have produced that best represents 

you and your experience in visual 

art/8th advanced 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Advanced 
students may also 
create a work in 
the style of the 
assigned artists 
artwork 

Modified 
assignments and 
grading, based on 
IEP or need. 
 
Afterschool time 
for extra help 
 
Repeated 
instruction 

Additional 
assistance will be 
provided, as 
needed.  Students 
with physical 
handicaps will 
give directives and 
make aesthetic 
decisions as to the 
presentation of 

Art elements and 
principles 
displayed on walls 
with 
corresponding 
Spanish 
translation. 
 
Visual 
demonstrations. 
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their work, and the 
teacher or an 
assistant will 
implement these.  

 
Partner ESL 
students with an 
art buddy. 
 
Encourage 
students to share 
their cultures 
through their art or 
art media/style. 

 
Instructional Resources and Materials 

Physical Technology-Based 
Introducing Art Textbook (pages 82-85) 
 

Web Museum Resources 

 
Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
“Unwrapped” 

Priority 
Standards 
Concepts 

Supporting 
Standards 
Concepts 
and Other 

Unit-Specific 
Terms 

Evaluate 
Non-objective 
Abstract 
Contemporary 
Post Modern 
Formal 
Qualities 
Modern 
Color theory 
Contextual 
Steps to art 
criticism 
Compare 
Contrast 
Judge 
Critique 
Similar 
Distinct 
Focal point 
Function 
Personal value 
Criteria 

History 
Movements 
Critique 
 

Record all presentations 
and show them to all 
students on one day 
 
 

History 
 
Language Arts   
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 5

Aesthetics 
Defend 
Unity  
Harmony 
Emphasis 
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What Sixth Grade Students Should Know and Be Able to Do
 
 

Examine and discuss a variety of art products in relation to their sensory 
(elements), formal (principles), technical,  and expressive qualities 

 

Understand art terms used in describing media and approaches 
 

Differentiate between traditional and experimental approaches in producing art 
 

Use appropriate art vocabulary to describe, analyze, and interpret works of art 
 

Apply skills in art criticism to assess and evaluate their own artwork, as well 
as, the artwork of others 

 

Examine and discuss subjects, purposes, and styles in the history of art (emphasis 
on Ancient Greek, Roman, Byzantine, Italian Renaissance, Russian, Spanish, and 
South American Art) 

 

Identify and discuss a range of art elements and principles of design in their own 
artwork as well as in the artwork of others (i.e. identify focal points; explain how 
unity and variety are achieved; distinguish between symmetrical and asymmetrical 
balance) 

 

Actively participate in a verbal and/or written art critique 
 

Identify connections between the characteristics of visual art with the ideas 
and themes in other disciplines 

 

Identify, describe, and apply a range of art elements and principles of design 
in their own work (i.e. use pattern and rhythm to enhance composition; achieve 
balance, movement, unity, and/or variety through the use of color, line, space, 
form, and texture; use symmetrical and asymmetrical balance effectively) 

 

Experiment with drawing from memory, observation, and imagination 
 

Develop artistic solutions in drawing and painting without relying on copying, 
tracing, and the use of patterns 

 

Utilize the entire 18” x 24” page as part of a composition in drawing, painting, 
and mixed media/collage 

 

Use a variety of art media, tools, and techniques expressively 
 

Create a variety of line qualities and textures using various drawing and 
painting media (i.e. crayon, chalk, marker, pencil, charcoal, oil pastel, pen 
and ink, tempera, watercolor, etc.) 
 
Distinguish between two-dimensional shapes and three-dimensional forms 

 

Use values to create forms 
 

Create perspective in works using overlapping, size, value, placement, etc. 

Understand the concept of one-point perspective
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Understand the color wheel and color wheel relationships (primary, 
secondary, intermediate, neutrals) 

 

Identify and apply color schemes such as warm, cool, and complimentary to 
an original composition 

 

Create and use shades and tints in tempera painting 
 

Experiment with color mixing 
 

Refine control in tempera or watercolor techniques and experiment with 
a variety of painting surfaces 

 

Plan, organize, and create a painting in tempera or watercolor 
emphasizing design concepts 

 

Identify, describe, and apply various printing techniques such as relief, 
stencil, and monoprints 

 

Experiment with different materials for printing and printing surfaces  (i.e. 
found objects, erasers, Styrofoam,  cardboard,  fabric, wallpaper, etc.) 

 

Create a series of prints using one or more printing techniques 
 

Create a mixed media collage 
 

Understand properties of clay and firing processes 

Apply coil, pinch, and slab construction techniques 

Use problem-solving strategies to create a composition for sculpture 
 

Use a variety of construction processes such as carving, 
assembling, modeling, and casting 

 

Create a three-dimensional sculptural form 
 

Recognize qualities of fine craftsmanship 
 

Identify and apply a variety of weaves (tabby, basket, coiling) 

Identify and apply a variety of stitches for line and textural 

quality 

Create a fine crafts piece (stitchery sampler, soft sculpture, jewelry, 
ceramics, and/or fiber weaving) 

 

Apply basic graphic design skills 
 

Explore basic computer tools and graphic commands 
 

Use a sketchbook and journals 
 

Prepare work for final presentation 
 

Assess own artwork and the work of others 
 

Demonstrate awareness of art as an avocation and as a profession 
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Suggested Vocabulary for Sixth Grade Students 
 
 The use of proper terminology and the ability to converse about art knowledgably 
 is encouraged; therefore, each student should be made aware of the language of  
 art.  This is a suggested vocabulary list and is by no means intended to be all-inclusive.   
 As each teacher introduces new media, techniques, and concepts additional vocabulary  
 is often needed in order to appropriately communicate ideas. 
 
 abstract  slip  tempera photography 
 architecture  coil  watercolor  camera 
  Doric  pinch  transparent  film 
  Ionic  slab  opaque  shutter 
  Corinthian  function  wash  lens 
  Parthenon  earthenware experimentation Post-Impressionism 
  Pantheon  green ware expression principles of design 
  Coliseum  bisque ware fine craft  emphasis 
  Coliseum  sgraffitto  fiber  variety/unity 
  Cathedrals  kiln  appliqué  movement 
 art criticism  firing  embellish  balance 
  description  glaze  quilting   symmetrical 
  analysis Classical  stitchery   asymmetrical 
  interpretation collage  basket weave  pattern/repetition 
  judgment composition  dovetailing  contrast 
  aesthetics concept  interlocking printmaking 
 art elements content  loom  relief 
  line context  shuttle  collagraph 
  shape/form critical thinking  warp  monoprint 
   geometric Cubism  weft  edition 
   organic design  weave  juxtaposition 
  value drawing/painting  wrapping  brayer 
   highlight  contour line  tapestry  bench hook 
   shadow  figure  paper-making  carving tools 
  space  portrait/self-portrait fresco process 
  positive/negative  proportion graphic design Renaissance 
 color  still life  illumination sculpture 
  primary  landscape  advertising  relief 
  secondary  cityscape  logo  armature 
  intermediate  seascape  illustration  assemblage 
  warm  perspective  trademark  paper mache 
  cool   horizon line  calligraphy  form 
  complimentary   vanishing point  slogan  kinetic 
  neutral   one-point linear  monogram  mobile 
  tint  depth  crest structures 
  shade   foreground Impressionism style 
  intensity   middle ground imagery symbol 
 texture   background imagination technique 
assess blending medium/media technology technology  
ceramics hatching mixed media  electronic media 
 clay  pointillism mosaic  graphics tablet 
 wedging crayon etching perception  animation 
 score 
 

23 

65

mrfussell
Typewritten Text

mrfussell
Typewritten Text

mrfussell
Typewritten Text



Additional Vocabulary 
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7th Grade Image 
 
 
 
 
 
 
 
 
 
 

 
 
 

Grade 7 
 

Visual Arts 
 

North Carolina Essential Standards 
 

At the seventh grade level students continue to develop and explore through creative 
experiences.  Their foundation of understanding and appreciation become stronger and 
continues to build. 
 
The emphasis for the grade level is on: 

 Organizing and creating art 
 Development of ideas over time 
 Techniques and processes for working with a variety of different media 
 The elements of art and principles of design 
  Artistic problem solving 
 Interpreting the environment 
 Inventing original imagery 
 Aesthetic diversity of various cultures 
 How art can meet its intended purpose 
 How art elements and design principles relate to all arts areas 
 The impact of future technology on the arts 
 Art as a vocation or avocation 

 
 

Strands:  Visual Literacy, Contextual Relevancy, Critical Response 
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Seventh Grade 
 

Visual Literacy 
 
Essential Standard - 7.V.1: Use the language of visual arts to 

communicate effectively. 
 
Clarifying Objectives 
 

 7.V.1.1 Use art vocabulary to analyze art. 
 

 7.V.1.2  Understand how the Principles of Design aid in the 
planning and creating of personal art. 

 
 7.V.1.3  Identify themes in art. 

 
 7.V.1.4  Understand the relationship between the Elements of Art 

and the Principles of Design. 
 
Essential Standard - 7.V.2: Apply creative and critical thinking 

skills to artistic expression.  
 
Clarifying Objectives 
 

 7.V.2.1  Evaluate solutions to artistic problems.  
 

 7.V.2.2  Use observation skills of the environment and personal 
experiences to create original imagery.  

 

 7.V.2.3  Create original art emphasizing selected elements and 
principles to express ideas or feelings. 
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Essential Standard - 7.V.3: Create art using a variety of tools, 
media, and processes, safely and 
appropriately.  

 
Clarifying Objectives 
 

 7.V.3.1  Apply safety knowledge to maintain a safe and orderly 
personal work space. 

 
 7.V.3.2  Compare media in order to choose the best option to 

create art. 
 

 7.V.3.3  Compare techniques and processes to create art. 
 

Contextual Relevancy 
 
Essential Standard - 7.CX.1: Understand the global, historical, 

societal, and cultural contexts of 
the visual arts. 

 
 Clarifying Objectives 
 

 7.CX.1.1  Understand the visual arts in relationship to the 
geography, history, and culture of modern societies from 
the emergence of the First Global Age (1450) to the 
present. 

 
 7.CX.1.2  Analyze art from various historical periods in terms of 

style, subject matter, and movements.   
 

 7.CX.1.3  Analyze the effect of geographic location and physical 
environment on the media and subject matter of African, 
Asian, and Australian art.  
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Essential Standard - 7.CX.2: Understand the interdisciplinary 
connections and life applications 
of the visual arts. 

 
Clarifying Objectives 
 

 7.CX.2.1  Analyze careers in art and a variety of other careers in 
terms of the art skills needed to be successful. 

 
 7.CX.2.2  Select skills and information needed from other 

disciplines to solve artistic problems. 
 

 7.CX.2.3  Implement collaborative planning and art skills to solve 
problems. 

 
 7.CX.2.4  Interpret visual images from media sources and the 

immediate environment through the context of art. 
 

Critical Response 
 
Essential Standard - 7.CR.1: Use critical analysis to generate 

responses to a variety of prompts. 
 

 7.CR.1.1  Generate responses to art using both personal and 
formal criteria. 

 
 7.CR.1.2  Implement formative and summative evaluations of 

personal art. 
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Sample Unit 
 
 
Essential Standard - 7.V.1: Use the language of visual 

arts to communicate 
effectively. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Art 

Grade/Course 7 

Unit of Study Drawing – 1 Point Perspective  

Unit Type X Topical     X Skills-based     Thematic 

Pacing 2 weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
7.V.1  Use the language of visual arts to communicate effectively. 
7.V.2  Apply creative and critical thinking skills to artistic expression. 
7.V.3. Create art using a variety of tools, media, and processes, safely and 
appropriately.  
 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
7.V.1.1  Use appropriate vocabulary to analyze art. 
 
7.V.1.2  Understand how the Principles of Art aid in the planning and 
creation of personal art.  
 
7.V.1.3  Identify themes in art. 
 
7.V.1.4  Understand the relationship between the Elements of Art and 
Principles of Design. 
 
7.V.2.1  Evaluate solutions to artistic problems. 
 
7.V.2.3  Create original art emphasizing selected elements and principles to 
express ideas or feelings. 
 
7.V.3.1  Apply safety knowledge to maintain a safe and orderly personal 
work space. 
 
7.V.3.2  Compare media in order to choose the best option to create art. 
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Name of Unit: Drawing – 1 Point Perspective 

Lesson Plans Brief Description Pacing 
Introduction to creating 
the illusion of space 
 
 
 
 
 
 
 
1 point perspective 
lesson and demo 
 
 
 
 
 
 
1 point perspective 
drawing of geometric 
forms in space 
 
 
 
 

Teacher will introduce 
students to the basics of 
creating the illusion of 
space on a 2D surface 
including size, detail, 
placement on surface, 
overlapping, and 
color/value 
 
Teacher will introduce 
students to 1 point 
perspective and students 
will draw in 1 point 
perspective in their 
sketchbooks  
 
 
Students will use the 
knowledge gained in 
learning 1 point 
perspective to create a 
drawing of 3-D geometric 
forms in 1 point 
perspective and finish the 
drawing with colored 
pencils or oil pastels 

(1) class period 
 
 
 
 
 
 
 
 
(1) class period 
 
 
 
 
 
 
 
(5) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

The methodologies 
artists use to create the 
illusion of space on a 2-D 
surface 
 
Space mostly refers to 3-
D objects but refers to an 
illusion when dealing with 
2-D images 

Create the illusion space 
on a 2-D surface using 
overlapping, size, 
placement on the paper, 
color/value, and detail 
 
Create the illusion of 
space using 1 point 
perspective 

1 Remembering  
2 Understanding  
3 Applying 
 
 
 
2 Understanding  
3 Applying  
6 Creating 
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Complete a colored 
pencil or oil pastel 
drawing using 1 point 
perspective 
 
 

 
2 Understanding  
3 Applying  
6 Creating 
 

 
Essential Questions Corresponding Big Ideas 

1. What is space and how is 3-D space 
different from 2-D space? 
 
 
 
 
 
 
 
2. What are some of the ways artists 
create the illusion of space on a 2-D 
surface? 
 
 
 
 
 
3. What is 1 point perspective and how 
is it used to create the illusion of space 
on a 2-D surface? 
 
4. How can you use oil pastels/colored 
pencils to effectively enhance the 
illusion of space on a 2-D surface? 
 
 

1. Space is the element of art that 
refers to the area above, below, within, 
and around objects.  3-D space refers 
to physical 3-D space while 2-D space 
refers to an illusion.  Space can also be 
positive or negative.  This type of 
space refers to usage of the picture 
plane and does not refer to an illusion. 
 
2. Artists can create the illusion of 
space on a 2-D surface using six 
devices including size of objects, 
placement of objects within the picture 
plane, color and value, detail of 
objects, overlapping, and linear 
perspective (1 point, 2 point, 3 point) 
 
3. 1 point perspective is a drawing 
methodology that uses lines to create 
the illusion of space on a 2-D surface.  
 
4.  The methods of using oil pastels 
and colored pencils effectively are 
similar and include layering colors, 
mixing colors, taking your time, and 
coloring heavily. 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Class discussion of artworks in which 
the artist has created the illusion of 
space in a painting or drawing. 
 

During lessons, teacher will monitor 
progress, remind students of concepts, 
and reinforce concepts through 
projects. 
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Post Assessment 

Completed geometric forms in 1 point perspective drawing 
 

Scoring Guides and Answer Keys 
Teacher-made specific scoring rubric 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

PowerPoint  (Teacher generated) 
 
Blue textbook – Glencoe Exploring Art  
(Page 69)  
 

1 point perspective sketches 
 
1 point perspective completed 
assignment 
 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

x Identifying Similarities and Differences 

x Summarizing and Note Taking 

x Reinforcing Effort, Providing     

x Recognition 

 Homework and Practice 

 X Nonlinguistic Representations 

 Cooperative Learning 

x Setting Objectives, Providing 

Feedback 

x Cues, Questions, and Advance 

Organizers 

x Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

x Curiosity and Imagination 

x Innovation and Creativity 

x Critical Thinking and Problem Solving 

x Flexibility and Adaptability 

x Effective Oral and Written 

Communication 

x Accessing and Analyzing Information 

 Other 

 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Advanced 
students could 
also be exposed 
to 2 point 

 Modified 
assessments 
 
Modified projects 

One-on-one 
demonstration 
 
Modified testing 
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perspective 
 
 

 

 
Instructional Resources and Materials 

Physical Technology-Based 
Poster of elements and principles of art 
 
Posters for perspective drawing 
 
Sample works (student and 
masterworks) 
 
paper 
 
ruler 
 
pencils 
 
erasers 
 
colored pencils 
 
oil pastels 
 
document camera / projector 
 

Websites of museums to show 
students master examples 
 
Website for perspective: 
www.olejarz.com/arted/perspective 
 
PowerPoint: teacher generated 
 
DVD’s:  Line in Art 
 
 

 
Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
Priority 

Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific Terms
Space 
Linear 
perspective 
Horizon line 
Vanishing 
point 
Implied Line 
 
 
 
 

2-D 
3-D 
Depth 
Ground  
 
Atmospheric 
perspective 
 
Tints and 
shades 
 

Students may draw 
outdoors in a 
sketchbook combining 
observational drawing 
with drawing with 1 point 
perspective 
 
 

Math: geometry 
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Intensity  
Tone 
Hue 
 
contrast 
size 
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Sample Unit 
 
 
Essential Standard - 7.V.2: Apply creative and critical 

thinking skills to artistic 
expression. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Art 

Grade/Course 7 

Unit of Study Cubist Monochromatic Self-Portrait  

Unit Type  Topical     X  Skills-based     Thematic 

Pacing 2 weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
7.V.1  Use the language of visual arts to communicate effectively.  
 
7.V.2  Apply Creative and critical thinking skills to artistic expression. 
 
7.V.3  Create art using a variety of tools, media, and processes, safely and 
appropriately. 
 
7.CX.1  Understand the global, historical, societal, and cultural contexts of 
the visual arts. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
7.V.1.1  Use art vocabulary to analyze art. 
 
7.V.1.2  Understand how the Elements of Art can aid in the planning and 
creation of personal art. 
 
7.V.2.1  Evaluate solutions to artistic problems. 
 
7.V.2.2  Use observation skills of the environment and personal 
experiences to create original imagery. 
 
7.V.2.3  Create original art emphasizing selected elements and principles to 
express ideas or feelings.  
 
7.V.3.3  Compare techniques and processes to create art. 
 
7.CX.1.2  Analyze art from various historical periods in terms of style, 
subject matter, and movements. 
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Name of Unit: Cubist Monochromatic Self-Portrait 

Lesson Plans Brief Description Pacing 
Color theory review 
 
 
 
 
Picasso’s portraits and 
Cubism 
 
 
 
Picasso inspired Cubist 
portrait 

Teacher will lead in a 
comprehensive review of 
color theory focusing on 
color schemes 
 
Teacher will introduce 
students to Picasso, his 
portraits, and the 
concepts in Cubism 
 
Students will use oil 
pastels to complete a 
Picasso inspired Cubist 
self- portrait 

(1) class period 
 
 
 
 
(1) class period 
 
 
 
 
(5) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

Artistic uses of shape, 
qualities and styles 
 
Distortion, proportion  
scale and composition 
when dealing with the 
face 
 
Facial abstraction 
 
Concept behind Cubism 
 
Monochromatic color 
schemes 
 
Proper usage of oil 
pastels 
 

Demonstrate an 
understanding of the 
concepts of Cubism by 
completing a Cubist, 
Picasso inspired self 
portrait in oil pastels 
 
Use oil pastels effectively 
to create a finished and 
successful drawing 
 
 
 
Demonstrate an 
understanding of 
monochromatic color 
schemes by including 
one in the completed 
drawing 
 

2 Understanding  
3 Applying  
6 Creating 
 
 
 
 
2 Understanding 
3 Applying 
4 Analyzing 
5 Evaluating  
6 Creating 
 
2 Understanding  
3 Applying  
6 Creating 
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Essential Questions Corresponding Big Ideas 

 
1. What is color theory and how can I 

use it to create successful drawings 
and paintings? 

 
 
 
 
2. What are some of the key concepts 

behind Cubism and why are they 
often misunderstood? 

 
 
 
 
 
 
 
 
 
3. How can I use the concepts of 

Cubism to create a self portrait that 
is similar in style to that of Cubist 
artist, Pablo Picasso? 

 
4. How can I use oil pastels to 

successfully finish my drawing in an 
aesthetically pleasing manner? 

 
1. Color Theory consists of three parts 

including the color wheel, color 
values, and color schemes.  Color 
schemes are formulated based on 
colors’ location and relationships on 
the color wheel 

 
2. The key concept in Cubism centers 

around seeing an object from all 
sides and the artist choosing what 
is most important to include.  
Misconceptions about Cubism 
center on its name (most people 
think it’s about cubes) and the 
styles of early Cubists (Picasso and 
Braque) who, influenced by tribal 
African masks, included geometric 
shapes in their paintings. 

 
3. Students should demonstrate an 

understanding of Cubist theories 
through the successful creation of a 
Picasso inspired self portrait. 

 
4. Oil pastels are most effectively used 

when they are applied in a similar 
manner as paint.  This includes 
layering colors, mixing colors, and 
building up layers of textured 
applications. 

 
 

Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Review of color theory 
  

Classroom monitoring 
 
During lessons, teacher will monitor 
progress, remind students of concepts, 
and reinforce concepts through 
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projects. 
Post Assessment 

Completed Cubist self portrait finished with oil pastels 
Scoring Guides and Answer Keys 

Specific rubric 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

Teacher created PowerPoint (Picasso, 
Braque, monochromatic color 
schemes) 
 
Visual display: examples of portraiture, 
emphasis on Picasso, Braque, 
Abstraction 
 
Model / demonstration using 
monochromatic color scheme on 
distorted proportion portrait 

Demonstration of use of oil pastels and 
monochromatic color schemes 
 
Self assessment/rubric 
 
Cubist monochromatic self-portrait  
 
participation and class critique 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning 

Skills 
Check all that apply to the unit: 

X  Identifying Similarities and Differences 

X  Summarizing and Note Taking 

X  Reinforcing Effort, Providing    Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

X  Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the 

unit: 

 Teamwork and 

Collaboration 

X  Initiative and Leadership 

 Curiosity and Imagination 

X   Innovation and Creativity 

X   Critical Thinking and 

Problem Solving 

X  Flexibility and Adaptability 

X  Effective Oral and Written 

Communication 

X   Accessing and Analyzing 

Information 

 Other 
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Differential Strategies 
(Additional Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 
Instructio

n for 
Special 

Educatio
n 

Students 

 
Strategies for 

English 
Language 
Learners 

Interactive website 
demonstrating abstract facial 
proportion: 
http://www.picassohead.com/ 
www.nga.gov/kids/zone/face
s.htm 

 
Sketch ideas with facial 
images, frontal and profile 

 
 

Tier 1:  
pre-teach/ re-
teach, 
additional 
guided 
practice, 
repetition 
Tier 2: 
Evaluation of 
Tier 1 
interventions, 
increased 
intervention 
frequency and 
intensity, and 
increased 
duration of 
instruction 
Tier 3: 
Evaluation of 
effectiveness 
of Tier 1 and 
Tier 2 
interventions, 
individualized 
intervention, 
evaluation of 
teaching style 

Modified 
projects 

Visual models / 
display 
 
Visual 
demonstration 
translated 
handout when 
possible 
 
Paired with 
ESL/English 
speaking student 

 
Instructional Resources and Materials 

Physical Technology-Based 
Art reproductions (Picasso, Braque) 
 
Examples of student works in progress 
 
Proportion template 
 
Color scheme chart / handouts 
 

Proportion PowerPoint 
 
Museum website or artists’ websites to 
provide exemplars for study 
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 KWL – from Learning-focused 
Strategies 
 
 

Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 
Connections 

Priority 
Standards 
Concepts 

Supporting 
Standards 
Concepts 
and Other 

Unit-Specific 
Terms 

Proportion 
Abstraction 
Portrait 
Self portrait 
Frontal  
Profile 
Perspective 
Composition 
Expression  
Monochromatic 
Cubism 
 
 
 
 
 
 

Highlight 
Shadow 
Expression 
Value 
Shade 
Tints 

Teacher created interactive 
PowerPoint  
 
Museum Interactive Web 
sites:  
www.nga.gov/kids/zone/face
s.htm 
 

Fractional math, 
proportion 
 
Basic facial 
anatomy 
 
Physical 
properties of 
tempera paint 
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Sample Unit 
 
 
Essential Standard - 7.V.3: Create art using a variety of 

tools, media, and 
processes, safely and 
appropriately. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Art 

Grade/Course 7 

Unit of Study Color Theory and Radial Symmetry 

Unit Type  Topical     X Skills-based     Thematic 

Pacing 2.5  weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
7.V.1         Use the language of visual arts to communicate effectively.   
 
7.V.2         Apply creative and critical thinking skills to artistic expression. 
 
7.V.3         Create art using a variety of tools, media, and processes, safely 
and   appropriately. 
 
7.CX.2      Understand the interdisciplinary connections and life 
applications of the visual arts. 
 
7.CR.1       Use critical analysis to generate responses to a variety of 
prompts. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
7.V.1.1 Use art vocabulary to analyze art.   
 
7.V.1.2 Understand how the Principles of Design aid in the planning and 
creating of personal art.  
 
7.V.1.4  Understand the relationship between the Elements of Art and the 
Principles of Design. 
 
7.V.2.3  Create original art emphasizing selected elements and principles to 
express ideas or feelings. 
 
7.V.3.1 Apply safety knowledge to maintain a safe and orderly personal 
work space.  
 
7.CX.2.1 Analyze careers in art and a variety of other careers in terms of the 
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art skills needed to be successful.  
 
7.CR.1.1  Generate responses to art using both personal and formal 
criteria. 
 
 
Name of Unit: Radial Symmetry 
Lesson Plans Brief Description Pacing 
Introduction to balance / 
review of color theory 
 
 
 
 
 
 
 
Using symmetry in 
artworks 
 
 
 
 
Radial balanced pattern 
drawing with a specific 
color scheme 

Teacher will review color 
theory with an emphasis 
on color schemes.  
Teacher will introduce 
students to balance 
including informal, formal, 
and radial 
 
Teacher will lead in a 
discussion on works of art 
that use symmetry to 
create formal and radial 
balance 
 
Students will create a 
radial balanced drawing 
using colored pencils 
incorporating a specific 
color scheme 

(1) class period 
 
 
 
 
 
 
 
 
(.5) class period 
 
 
 
 
(5) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be 

able to do) 

Bloom’s Taxonomy 
Levels 

Color Theory 
1. Color Wheel 
2. Color Schemes 

 
Basic Color Mixing 
Schemes 

1. Primary 
2. Secondary 
3. Tertiary 
4. Cool/Warm 
5. Complementary
6. Analogous 
 

Proper use of colored pencils 

Mix colors with 
colored pencils 
 
 
 
Demonstrate an 
understanding of 
radial balance and 
symmetry by 
completing a radial 
balanced drawing 
with colored pencils 
 
Identify specific color 

1 Remembering  
2 Understanding  
3 Applying 
 
 
1 Remembering  
2 Understanding  
3 Applying 
6 Creating 
 
 
 
 
1 Remembering  
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Clean up procedures 
 

types/names 
 
Identify specific color 
schemes 
 
 

2 Understanding  
 
1 Remembering  
2 Understanding  
 
 

 
Essential Questions Corresponding Big Ideas 

 
1. What is radial symmetry? 
 
 
 
2. How do artists use color 

schemes to create successful 
art? 

 
 
 

3. How can color schemes affect 
mood? 

 
 
 
 

4. How is color used to create a 
visual interest through pattern? 

 

 
1. Radial symmetry is when a 

design originates in the center, 
is circular, and repetitive. 

 
2. Color schemes can be used to 

create contrast, harmony, and 
mood.  By using specific colors 
schemes in artworks, artists can 
create unity their artworks. 

 
3. Color combinations have 

specific psychological affects on 
the human mind, which in turn 
can affect the mood of the 
artwork. 

 
4. Color can be used to create 

visual interest by incorporating 
various schemes to create 
patterns in artworks. 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Assess prior knowledge of color and 
radial symmetry by verbal questioning.  
Radial symmetry drawing activity 
including wheel, flower, starfish, pizza, 
etc. 
 
Color scheme sketch (schemes will be 
placed on a variety of organic and 
geometric images, i.e. flowers, clothing, 
machinery, and buildings). 

During lessons, teacher will monitor 
progress, remind students of concepts, 
and reinforce concepts through 
projects. 
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Post Assessment 
Completed radial balance drawing in colored pencils 

Scoring Guides and Answer Keys 
Project specific rubric 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

Color wheel poster 
 
Text- Exploring Art –Glencoe (pages 80-
83) 
 
Examples of finished students project  

Color scheme sketch 
 
Radial balance drawing assignment 
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Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X  Identifying Similarities and Differences 

 Summarizing and Note Taking 

X   Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

X   Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing.

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

X  Curiosity and Imagination 

X  Innovation and Creativity 

X  Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing 

Information 

 Other 

. 

 
 
 
 
 
 
 
 
 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Peer tutoring 
(advanced 
students assisting 
ostudent) 
 
 

 Peer tutoring  
 
Modify project 
 

Peer tutoring  
 
Modify project 
 
One-on-one visual 
demonstration 
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Instructional Resources and Materials 

Physical Technology-Based 
Color wheel poster  
 
Art reproductions 
 
Examples of art works in process 
 
Textbook – Exploring Art (pages 80-
83)  
 
Materials: 
Paper, colored pencils, carbon paper, 
light table/overhead projector 
 

Teacher developed PowerPoint  
 
www.myoats.com (radial symmetry) 
 
www.artsconnected.org/toolkit/index.html

 
Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
Priority 

Standards 
Concepts 

Supporting 
Standards 
Concepts 
and Other 

Unit-Specific 
Terms 

Color 
Color theory 
Primary 
Secondary 
Tertiary 
Color schemes 
Cool 
Warm 
Complementary 
Analogous 
Symmetry 
    Radial 
    Bi-lateral 
Balance 
 

ROY G BIV 
reflection 
refraction 
medium 
calligraphy 
graffiti 
 

 Create radial symmetry 
using all organic or all 
geometric objects / 
shapes.  
 
 
 

Math: mixing ratios 
 
Science: light 
reflection, symmetry 
as seen in nature 
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Sample Unit 
 
 
Essential Standard - 7.CX.1: Understand the global, 

historical, societal, and 
cultural contexts of the 
visual arts. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Art 

Grade/Course 7 

Unit of Study Ceramic Animal Banks 

Unit Type X  Topical    X  Skills-based   X  Thematic 

Pacing 2.5  weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
7.V.2  Apply creative and critical thinking skills to artistic expression. 
7.CX.1  Understand the global, historical, societal, and cultural contexts of 
the visual arts. 
7.CR.1.1  Generate responses to art using both personal and formal 
criteria. 
7.CR.1  Use critical analysis to generate responses to a variety of prompts. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
7.V.2.3  Create original art emphasizing selected elements and principles to 
express ideas or feelings.  
 
7.V.3.1  Apply safety knowledge to maintain a safe and orderly personal 
work space. 
 
7.V.3.3  Compare techniques and processes to create art. 
 
7.CX.1.1  Understand the visual arts in relationship to the geography, 
history, and culture of modern societies from the emergence of the First 
Global Age (1450) to the present. 
 
7.CX.1.2  Analyze art from various historical periods in terms of style, 
subject matter, and movements. 
 
7.CX.1.3  Analyze the effect of geographic location and physical 
environment on the media and subject matter of African, Asian, and 
Australian art.   
 
 7.V.3  Create art using a variety of tools, media, and processes, safely and 
appropriately. 
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Name of Unit: Ceramic Animal Banks 

Lesson Plans Brief Description Pacing 
Dynamics of “Day of the 
Dead”  
 
 
 
Demonstration of clay 
hand building techniques  
 
 
 
 
 
Student build of 
sculptures 

Students will be 
introduced to the “Day of 
the Dead” traditions, 
culture, and artworks 
 
Teacher will lead in a 
hands-on demonstration 
of clay hand building 
techniques including 
pinch, coil, slab, slip and 
score 
 
Students will use clay 
hand building techniques 
to create hollow banks 
that resemble animals. 

(1) class period 
 
 
 
 
(1) class period 
 
 
 
(1) class period 
 
 
 
 
(4-5) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be 

able to do) 

Bloom’s Taxonomy 
Levels 

Central and Southern 
Mexican history –
ceremonies, traditions. 
 
 
 
Hand building techniques 
 
 
 
 

Demonstrate an 
understanding of the 
history of the Mexican 
Day of the Dead 
 
 
Successfully build a 
hollow bank in the form 
of an animal using pinch 
pot and coiling 
techniques. 
 

1 Remembering  
2 Understanding  
 
 
 
 
2 Understanding  
3 Applying 
6 Creating 
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Essential Questions Corresponding Big Ideas 
1. How do people celebrate the 

Day of the Dead? 
 

2. Which hand building techniques 
can you use to create a ceramic 
bank? 

 
 

3. How can you prepare for working 
with clay? 

 
 

4. How does your animal bank 
portray expressive qualities? 

 
 

5. How has your animal bank 
evolved from your original idea? 

1. Mexican Cultural Traditions 
 
 
2. Artists use a variety of hand building 
techniques when working with clay 
including coiling, pinching, and slab 
construction.   
 
3. Artists must create a working 
environment that is safe and suitable for 
working with specific materials.  
 
4. Artists can communicate 
expressively through the creation of 
everyday objects like a ceramic bank. 
 
5. Artists make changes to their original 
ideas during the creative process of art-
making, often deviating from their 
original ideas. 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Class discussion on creative 
interpretations of everyday objects 

Teacher will monitor student progress, 
demonstrate and reinforce use of 
various clay techniques and concepts 
 

Post Assessment 
The students will create a ceramic bank that resembles an animal using several 
of the hand building techniques discussed.  This work will be evaluated using a 
rubric. Students will critique finished work. 
 

Scoring Guides and Answer Keys 
Ceramic animal bank rubric  
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

Exploring Art textbook (pages 228-229) 
 
 
 

Ceramic bank assignment 
 
Written summary about historical 
knowledge, clay techniques, and 
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processes. 
 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

X   Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

X  Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

X   Cues, Questions, and Advance 

Organizers 

X  Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

X   Curiosity and Imagination 

X   Innovation and Creativity 

X  Critical Thinking and Problem Solving 

X  Flexibility and Adaptability 

X  Effective Oral and Written 

Communication 

X   Accessing and Analyzing 

Information 

 Other 

 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Research 
historical heritage, 
cultural contexts, 
functions/purposes 
 

Peer pairing 
 
Graphic 
organizers 

Modified projects, 
extended time 

Visual 
demonstration 
 
Peer pairing 

 
Instructional Resources and Materials 

Physical Technology-Based 
Textbook: Exploring Art (pages 228-
229) 
 
Resource Book: 500 Clay Animals 
 
 
 

Online research of the “Day of the 
Dead” 
 
Show examples and demonstrations 
with the aid of a document camera 
  
“Day of the Dead” PowerPoint 
presentation  
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Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 
Connections 

Priority 
Standards 
Concepts 

Supporting 
Standards 
Concepts 
and Other 

Unit-Specific 
Terms 

Pottery 
Plastic  
Leather-hard 
Clay 
Slip 
Fired 
Kiln 
Glazed 
 

Pinch pot 
Coil 
Score 
Tools 
 

Online research: 
Mexican Culture 
 
 
 

Social Studies: 
Mexican Culture 
 
Science: Physical 
properties of clay 
 
The heating and firing 
process with clay 
artworks 
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Sample Unit 
 
 
Essential Standard - 7.CX.2: Understand the 

interdisciplinary 
connections and life 
applications of the visual 
arts. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Arts 

Grade/Course 7  

Unit of Study Graphic Design (Band Poster/ CD Cover Art)  

Unit Type X Topical      Skills-based   X  Thematic 

Pacing 2 weeks  

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
7.CX.2  Understand the interdisciplinary connections and life applications of 
the visual arts. 
 
7.V.1  Use the language of visual arts to communicate effectively. 
 
7.V.2  Apply creative and critical thinking skills to artistic expression. 
 
7.V.3  Create art using a variety of tools, media, and processes, safely and 
appropriately. 
 
7.CX.1 Understand the global, historical, societal, and cultural contexts of 
the visual arts. 
 
7.CR.1 Use critical analysis to generate responses to a variety of prompts. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
7.CX.2.1  Analyze careers in art and a variety of other careers in terms of 
the art skills needed to be successful. 
 
7.CX.2.2  Select skills and information needed from other disciplines to 
solve artistic problems.  
 
7.CX.2.3  Implement collaborative planning and art skills to solve problems. 
 
7.CX.2.4  Interpret visual images from media sources and the immediate 
environment through the context of art. 
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Name of Unit: Graphic Design (Band Poster/ CD Cover Art) 

Lesson Plans Brief Description Pacing 
Introduction and what is 
band advertising? 
 
 
 
 
Plan and design an 
image  
 
 
 
Create and design a 
logo/brand for your band 
 
 
 
Critiques and 
presentations 
 
 
 
Review 

Review of advertising in 
the music industry and 
what makes a good band 
poster or design for an 
album cover 
 
Invent a band that you 
will be creating an entire 
image for (poster and 
album cover) 
 
Students will create an a 
logo that is successful in 
design and finish it using 
tempera paint 
 
Class critique of your 
band poster effectiveness 
(pair music, presentation 
together) 
 
Class revisit of posters 
weeks after project 
completion 

(1) class period 
 
 
 
 
 
(2) class periods 
 
 
 
 
(5) class periods 
 
 
 
 
(1) class period 
 
 
 
 
(1) class period 
 
 

 
 
               Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

Advertising 
  Band logo 
  Album name 
  Band concept 

(name, type of 
music, target 
audience) 

  Imagery 
 
 
 
Color and expression 

  Color theory 
  Warm colors 

Identify what a band logo 
is and discuss copyright 
law 
 
 
 
 
Develop a concept into a 
finished, successful 
album cover and logo  
 
 
Properly use tempera 
paint to finish the 

1 Remembering  
2 Understanding  
 
 
 
 
 
3 Applying 
5 Evaluating 
6 Creating 
 
 
3 Applying 
6 Creating 
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  Cool colors 
  Color blending 

(Color wheel) 
  Color schematics 

 
 
 
 
 
Compositional theories 
 
 
 
 
 
 
Shape and form 

  Geometric 
  Organic 

 
 
 

assignment 
 
Identify and discuss a 
range of art elements and 
principles of design in 
their own art work as well 
as in the artwork of 
others 
 

 
 
3 Applying 
5 Evaluating 
 

 
 
 
 
 

Essential Questions Corresponding Big Ideas 
 
1. What is Advertising?  
 
 
 
2. How is advertising for a band 
different than for a company? 
 
 
3. What makes a band logo 
successful? 
 
 
4. How does a band brand itself? 
 
 
 
5. What is color theory? 

 
1. Advertising is an art career that 
involves design based on selling 
products to the public. 
 
2. Bands and companies are very 
similar. They both use products, logos, 
music to sell their product. 
 
3. Logos are successful with a good 
combination of color and shape. They 
are images that people remember. 
 
4. Bands use merchandise, album 
covers, and posters to market to the 
public. 
 
5. Color theory is made up of 3 parts: 
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6. How can I use color schemes to 
create successful art? 
 
 
7. How can color schemes affect 
mood? 
 
 
 
 
8. How do you use color to portray 
certain types of music? (How does 
music make you feel in relation to 
color/ mood) 
 
9. What makes a good composition? 
 
 
 
10. How can we create a successful 
composition for a band poster or album 
art? 
 
 
11. What is the difference between 
organic shapes and geometric shapes?
 
 
 
 
12. Which shapes would be more 
appealing for certain types of music 
when applying them to posters/ album 
art? 
 
 
 
 
 

color wheel, color values, and color 
schemes. (ROY G BIV) 
 
6. Color Schemes are a systematic 
method to putting colors together using 
the color wheel as a tool 
 
7. Color schemes can be used to 
create contrast, harmony, and mood. 
By using specific colors schemes in 
artworks, we can create unity within our 
artworks. 
 
8. Color combinations have specific 
psychological affects on the human 
mind, which in turn affects the mood of 
the artwork. 
 
9. Good composition is dependant on a 
variety of factors including balance, 
harmony, unity, and variety. 
 
10. Compositions are successful when 
the artist uses a good combination of 
the elements of art and the principles of 
design. 
 
11. Organic shapes are shapes that we 
find naturally in our environment. 
Geometric shapes are those that are 
more recognizable and those that you 
use in math. (angles, edges, etc.) 
 
12. Softer music would probably 
incorporate more organic shapes and 
harder music more geometric or hard 
edge shapes. 
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Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Informal pre-assessment 
  What band logo is this? 
  Color/ shape association with 

music/ advertising 
 

Teacher will monitor progress 
 
Remind students of concepts and 
reinforce concepts through projects 

Post Assessment 
Color Schematics Worksheets 
 
Self reflection assessment (were you successful?) 
 
Class critique (How effective are others’ band posters / album art?)  
 

Scoring Guides and Answer Keys 
Specific rubric 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

History of advertising in music 
PowerPoint 
 
PowerPoint on color schematics 
Section on art professions (advertising 
graphic)  
Glencoe Textbook :Exploring Art 
(pages 302 and 304) 
(pages 284-286 “painting techniques”) 
 
 

   Color theory worksheets 
  Color schematics worksheets 
  Band logo design 
  Art critique 
  Unit test 
  What band logo is this? 
  Color/ shape association with 

music 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X  Identifying Similarities and Differences 

X  Summarizing and Note Taking 

X  Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

Check all that apply to the unit: 

X   Teamwork and Collaboration  

X   Initiative and Leadership  

X   Curiosity and Imagination 

X  Innovation and Creativity 

X   Critical Thinking and Problem Solving 
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X  Nonlinguistic Representations 

X  Cooperative Learning 

X  Setting Objectives, Providing 

Feedback 

X  Generating and Testing Hypotheses 

X  Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 Flexibility and Adaptability 

X   Effective Oral and Written 

Communication 

X   Accessing and Analyzing 

Information 

 Other 

 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

How does this 
music make you 
feel? (Playing 
music, using color 
and shape) 
 
 
 

Tier 1: 
Graphic 
organizers 
 
Assistive 
Technology 
 
Modified 
Curriculum 
 
Appropriate 
questioning and 
response skills 
 
Tier 2: 
Evaluation of Tier 
1 interventions 
 
Computer  
assisted 
instruction or 
device 
 
Study Buddy 
 
Tier 3: 
Evaluation of 
effectiveness of 
Tier 1 and Tier 2 

  Modified 
testing 

 
  Modified 

projects 

  One on one
 
  Partnering 

 
  
  Native 

language 
copies of 
worksheets 
and music 
from their 
country 
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interventions 
 
Intensive learning 
plan 
 
 

 
Instructional Resources and Materials 

Physical Technology-Based 
Color wheel 
 
Color schematics chart 

 
Color schematic worksheet 
 
Tempera painting materials 
 
Pencils 
 
Drawing Paper 
 

Color schematics PowerPoint. 
 
History of advertising in music 
PowerPoint. (teacher made 
PowerPoint) 
 
Glogster 

 
Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
Priority 

Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific Terms 
Graphic 
Design 
Advertising 
Logo 
Slogan 
Illustration 
Trademark 
Copyright 
Jingles 
Color 
Schematics 
Composition 
Shape 
Art Criticism 
Electronic 
Media 
Medium 

Composition 
Primary 
Warm 
Cool 
Secondary 
Complementary
Monochromatic 
Tint 
Shade 
Intensity 
Geometric 
Organic 
Elements of art 
Principles of 
Design 
Description 
Analysis 

Class Critique 
 
Students bring in a song 
that best represents 
their band, so that 
others in the class can 
see if their band poster 
and CD booklet design 
match with the type of 
music they present 

Math: Proportion 
 
Science: Color wheel 
 
History: Advertising 
concepts from history 
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Painting 
Tempera 
Depth 
Application 
Brushstroke 
 

Judgment 
Aesthetics 
Interpretation  
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Sample Unit 
 
 
Essential Standard - 7.CR.1: Use critical analysis to 

generate responses to a 
variety of prompts. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Arts 

Grade/Course 7 

Unit of Study Art History 

Unit Type X Topical      Skills-based     Thematic 

Pacing 8 weeks (Over the course of 1 Quarter) 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
7.CR.1  Understand the global, historical, societal, and cultural contexts of 
the visual arts. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
7.CX.1.1   Understand the visual arts in relationship to the geography, 
history, and culture of modern societies from the emergence of the First 
Global Age (1450) to the present. 
 
7.CX.1.2   Analyze art from various historical periods in terms of style, 
subject matter, and movements. 
 
7.CX.1.3   Analyze the effect of geographic location and physical 
environment on the media and subject matter of African, Asian, and 
Australian art. 
 
 
Name of Unit: Art History    
Lesson Plans Brief Description Pacing 
Understanding artistic 
styles introduction 
 
 
 
 
Understanding artistic 
styles 
 
 
 

Teacher will assign 
students a specific artistic 
style to research after a 
brief introduction on art 
history 
 
Students will be assigned 
a specific artistic style to 
research.  Students will 
then present to the class 
a finished drawing or 

(1) class period  
 
 
 
 
 
Work completed outside 
of class or at the 
conclusion of finished 
projects 
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Class critique and 
presentation 

painting in the style that 
was assigned to them 
along with a brief 
presentation of 
information about that 
particular style. 
  
Students will present 
completed artwork to the 
class 

 
 
 
 
 
 
 
(1) class period 

 
Concepts 

(students need to know) 
Skills 

(students need to be able 
to do) 

Bloom’s Taxonomy 
Levels 

Students will need to 
research artistic styles 
from history and apply 
this knowledge to 
complete a drawing or 
painting in the style that 
is assigned to them. 

Research assigned 
artistic style using and 
crediting a variety of 
resources 
 
Interpret information to 
develop a finished 
drawing or painting in a 
specific style 
 
 
Present artwork and 
assigned style to a 
classroom of their peers. 

1 Remembering  
2 Understanding  
3 Applying 
5 Evaluating 
 
2 Understanding  
3 Applying 
4 Analyzing 
5 Evaluating 
6 Creating 
 
1 Remembering  
2 Understanding  
3 Applying 
 

 
Essential Questions Corresponding Big Ideas 

1. What are the origins of the style 
assigned to you and what is its 
relevance in art history? 
 
 
 
 
2. How is your style categorized in art 
history?  Is it considered abstract, non-
objective, or representational? 
 
 
 

1. Artistic styles throughout history 
have been influenced by a variety of 
factors including social, economic, and 
aesthetic influences.  Preceding artistic 
styles have held influence on 
movements and styles that followed. 
 
2. Artistic styles fall into one of three 
categories of art.  These include 
abstract, non-objective, and 
representational.  Artists have a clear 
understanding about the art that they 
make and how it is categorized. 
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Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Informal class discussion on 
perceptions of artistic styles 

Teacher may informally ask students 
on the progress of their assignment. 
 

Post Assessment 
Student presentation 
 

Scoring Guides and Answer Keys 
Specific rubric 
 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

Exploring Art textbook (pages 119-139) 
 

Student presentations will serve as the 
performance task for this unit. 

 
 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X Identifying Similarities and Differences 

 Summarizing and Note Taking 

X  Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

X  Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

X  Cues, Questions, and Advance 

Check all that apply to the unit: 

X  Teamwork and Collaboration 

 Initiative and Leadership 

X  Curiosity and Imagination 

X Innovation and Creativity 

X  Critical Thinking and Problem Solving 

X  Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

X  Accessing and Analyzing 

Information 

 Other 
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Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Field trip to local 
galleries or 
museums 

Modified 
assignments and 
grading, based on 
IEP or need. 
 
Afterschool time 
for extra help 
 
Repeated 
instruction 
 

Modifications, 
extra time, more 
one-on one 
assistance, 
partner/team work 

Art elements and 
principles 
displayed on walls 
with 
corresponding 
Spanish 
translation. 
 
Visual 
demonstrations. 
 
Partner ESL 
students with an 
art buddy. 
 
Encourage 
students to share 
their cultures 
through their art, 
media, or style. 

 
Instructional Resources and Materials 

Physical Technology-Based 
Exploring Art Textbook (pages 119-
139) 
 
Various art making materials for 
student work 
 
 

 Teacher made art history PowerPoint 
 
Web museum resources 
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Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 
Connections 

Priority 
Standards 
Concepts 

Supporting 
Standards 
Concepts 
and Other 

Unit-Specific 
Terms 

Non-objective 
Abstract 
Contemporary 
Formal 
Qualities 
Modern 
Color theory 
Contextual 
 
 
 

Compare 
Contrast 
Judge 
Similar 
Distinct 
Focal point 
Function 
Personal 
value 

Student exhibit 
 
Field trip to local 
galleries or museums 
 
Class critique and 
presentations 

Social 
studies/connections 
through time to major 
periods 
 
Reading, inferences, 
imagination, building 
upon an idea or 
concept 
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What Seventh Grade Students Should Know and Be Able to Do 
 
 

Examine and discuss a variety of art products in relation to their sensory 
(elements), formal (principles), technical, and expressive qualities 

 

Understand art terms used in describing media and approaches 

Differentiate  between traditional and experimental approaches in producing art 

Use appropriate art vocabulary to describe, analyze, and interpret works of art 

Apply skills in art criticism to assess and evaluate their own artwork, as well 
as, the artwork of others 

 

Examine and discuss subjects, purposes, styles, and aesthetic diversity of 
various cultures (emphasis on Asian, African, and Australian art) 

 

Identify and discuss a range of art elements and principles of design in their 
own artwork as well as in the art work of others (i.e. identify focal points; 
explain how unity and variety are achieved; distinguish  between symmetrical 
and asymmetrical balance) 

 

Actively participate in a verbal and/or written art critique 
 

Compare and contrast how art elements and principles relate to all arts areas 
 

Identify, describe, and apply a range of art elements and principles of design 
In their own work (i.e. use pattern and rhythm to enhance composition; achieve 
balance, movement, unity, and/or variety through the use of color, line, space, 
form, and texture; use symmetrical and asymmetrical balance effectively) 

 

Continue experimentations with drawing from memory, observation, and 
imagination 

 

Develop artistic solutions in drawing and painting without relying on copying, 
tracing, and the use of patterns 

 

Utilize the entire 18” x 24” page as part of a composition in drawing, painting, 
and mixed media/collage 

 

Develop technical competence and skills in using a variety of art media, tools, 
and techniques expressively 

 

Improve skills in creating a variety of line qualities and textures using various 
drawing and painting media (i.e. crayon,  chalk, marker, pencil, charcoal, oil 
pastel, pen and ink, tempera, watercolor, etc.) 

 

Distinguish between two-dimensional  shapes and three-dimensional forms 
 

Use tonal values to create forms; create a range of values using blending, 
hatching, and stippling techniques 

 

Create basic perspective and atmospheric  perspective in works using 
overlapping,  size, value, placement,  etc. 
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Apply one-point linear perspective 
 

Understand the color wheel and color wheel relationships  (primary, 
secondary intermediate, neutrals) 

 

Identify and apply color schemes such as warm, cool, complimentary, 
split- complimentary, analogous, and monochromatic to an original 
composition 

 

Create and use a range of shades and tints in tempera painting 
 

Continue experimenting with color mixing 
 

Experiment with tempera, watercolor, and ink wash techniques  and 
refine control on various painting surfaces 

 

Plan, organize, and create a painting in tempera or watercolor 
emphasizing design concepts 

 

Utilize positive and negative space relationships  effectively in a monoprint 
 

Identify and experiment with various printing materials and techniques such 
as relief, block, and monoprinting; experiment with printing a variety of colors 

 

Create a series of prints using one or more printing techniques 

Create a mixed media collage emphasizing different design 

concepts Understand properties of clay and firing processes 

Combine coil, pinch, and slab construction techniques in pottery 
and in sculpture 

 

Apply decorative surface treatments and glazing techniques 
 

Use problem-solving strategies to plan and create an original sculpture 
 

Use a variety of construction processes (carving, assembling,  
modeling, casting) 

 

Identify formal and expressive qualities in sculpture 
 

Recognize qualities of fine craftsmanship 
 

Identify and apply a variety of weaves (tabby, basket,  coiling) 

Identify and apply a variety of stitches for line and textural 

quality 

Create a fine crafts piece (stitchery, soft sculpture, quilt, batik, 
embellished textile, coiled basket,  jewelry, and/or ceramics) 

 

Apply graphic design skills in creating an original poster, logo, 
advertisement, or illustration for practical or expressive purposes 

 

Explore computer tools and graphic commands 
 

Use sketchbook and journals 
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Prepare work for final presentation 
 

Assess own artwork and the work of others 
 

Identify, research, and discuss visual art as an avocation and profession 
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Suggested Vocabulary for Seventh Grade Students 
 
 The use of proper terminology and the ability to converse about art knowledgably  
 is encouraged; therefore, each student should be made aware of the language of art.   
 This is a suggested vocabulary list and is by no means intended to be all-inclusive.   
 As each teacher introduces new media, techniques, and concepts additional vocabulary  
 is often needed in order to appropriately communicate ideas. 
 
 Aboriginal art  greenware fine craft  variety/unity 
 African art  bisque  adinkra designs  movement 
 Asian art  kiln/firing  kente cloth  balance 
 architecture  glaze  batik   symmetrical 
  Pyramids  wax resist  tie dying   asymmetrical 
  Sphinx collage  appliqué   radial 
  Taj Mahal composition  embellish  pattern/repetition  
 art criticism concept  quilting  contrast  
  description content  stitchery printmaking 
  analysis context  basket weave  relief 
  interpretation critical thinking  dovetailing  Japanese woodcut 
  judgment design  interlocking  collagraph 
  aesthetics drawing/painting  loom  monoprint 
 art elements  contour drawing   shuttle  artist proof 
  line  gesture drawing  warp/weft  reproduction 
  shape/form  figure  wrapping  edition 
   geometric  portrait/self-portrait  tapestry   juxtaposition 
   organic  proportion  paper-making  brayer 
  value  focal point graphic design  bench hook 
   highlight/shadow  detail  advertising   carving tools 
  space  still life  logo  sculpture 
   positive/negative  landscape  illustration  relief 
  color   cityscape  trademark  incised 
   primary  seascape  calligraphy  armature 
   secondary  perspective  slogan  assemblage 
   intermediate   horizon line  monogram  paper mache 
   warm/cool   vanishing point hieroglyphics  form 
   complimentary   one-point linear imagery  kinetic 
   split-complementary  depth Islamic Art shadow puppets  
    analogous    foreground  mosaic structures 
   monochromatic   middle ground  arabesques style  
   neutral   background  palmettes symbol 
   tint/shade  blending masks technique  
   intensity  cross-hatching medium/media  technology 
  texture  pointillism mixed media  electronic media 
 assess  crayon etching perception  graphics tablet 
 ceramics  tempera photography  animation 
  wedging  watercolor  pin-hole camera tessellations 
  score  transparent  film    
  slip  opaque  shutter   
  coil/inch/slab  ink wash  lens   
  function experimentation principles of design     
  earthenware expression  emphasis 
 

35 
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Additional Vocabulary 
 
 

_________________ 
_________________ 
_________________ 
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8th Grade Image 
 
 
 
 
 
 
 
 
 
 

 
 
 

Grade 8 
 

Visual Arts 
 

North Carolina Essential Standards 
 

With the transition to eighth grade, the emphasis becomes more introspective as 
students move to develop their own level of competence and personal style.  
 
The emphasis for the grade level is on: 
• Planning and organizing for unique and original solutions 
• Seeking inspiration from other artists 
• Using increasingly complex ideas and original expressions 
• Developing expressive media techniques to reach an original 
  and personal solution 
• Developing original solutions 
• Using environmental imagery 
• The history, purpose, and function of visual arts 
• Evaluating the effectiveness of a work of art 
• Critiquing artwork 
• Interpreting and analyzing 
• Assessing the ways art enhances all aspects of life 
 

 

Strands:  Visual Literacy, Contextual Relevancy, Critical Response 
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Eighth Grade 
 

Visual Literacy 
 
Essential Standard - 8.V.1: Use the language of visual arts to 

communicate effectively. 
 
Clarifying Objectives 
 

 8.V.1.1 Use art vocabulary to analyze art. 
 

 8.V.1.2  Apply the Elements of Art and the Principles of Design in 
the planning and creation of personal art. 

 
 8.V.1.3  Identify how the Elements of Art and Principles of Design 

differentiate movements, contemporary styles, and 
themes in art. 

 
 8.V.1.4  Analyze the relationship between the Elements of Art and 

the Principles of Design in art. 
 
Essential Standard - 8.V.2: Apply creative and critical thinking 

skills to artistic expression.  
 
Clarifying Objectives 
 

 8.V.2.1  Create art that uses the best solutions to identified 
problems.  

 

 8.V.2.2  Apply observation skills and personal experiences to 
create original art. 

 

 8.V.2.3  Create original art conveys one or more ideas or feelings. 
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Essential Standard - 8.V.3: Create art using a variety of tools, 

media, and processes, safely and 
appropriately.  

 
Clarifying Objectives 
 

 8.V.3.1  Apply knowledge of safety and media to maintain and 
take care of the work space and art. 

 
 8.V.3.2  Use a variety of media to create art. 

 
 8.V.3.3  Evaluate techniques and processes to select appropriate 

methods to create art. 
 

Contextual Relevancy 
 
Essential Standard - 8.CX.1: Understand the global, historical, 

societal, and cultural contexts of 
the visual arts. 

 
 Clarifying Objectives 
 

 8.CX.1.1  Understand role of visual arts in North Carolina and the 
United States in relation to history and geography. 

 
 8.CX.1.2  Analyze art from various historical periods in terms of 

style, subject matter, and movements. 
 

 8.CX.1.3  Analyze the effect of geographic location and physical 
environment on the media and subject matter of art from 
NC and the United States.  
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Essential Standard - 8.CX.2: Understand the interdisciplinary 
connections and life applications 
of the visual arts. 

 
Clarifying Objectives 
 

 8.CX.2.1  Compare personal interests and abilities to those 
needed to succeed in a variety of art careers. 

 
 8.CX.2.2  Analyze skills and information needed from the visual 

arts to solve problems in art and other disciplines. 
 

 8.CX.2.3  Use collaboration to arrive at effective solutions to 
identified problems. 

 
 8.CX.2.4  Exemplify the use of visual images from media sources 

and technological products to communicate in artistic 
contexts. 

 
Critical Response 

 
Essential Standard - 8.CR.1: Use critical analysis to generate 

responses to a variety of prompts. 
 

 8.CR.1.1  Use convincing and logical arguments to respond to art. 
 

 8.CR.1.2  Implement formative and summative evaluations of 
personal art. 
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Sample Unit 
 
 
Essential Standard - 8.V.1: Use the language of visual 

arts to communicate 
effectively. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Art 

Grade/Course 8 

Unit of Study Drawing – 2 Point Perspective  

Unit Type X Topical     X Skills-based     Thematic 

Pacing 2 weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
8.V.1  Use the language of visual arts to communicate effectively. 
 
8.V.2  Apply creative and critical thinking skills to artistic expression. 
 
8.V.3. Create art using a variety of tools, media, and processes, safely and 
appropriately.  
 
 
 

Priority Standards or Learning Outcomes 
Supporting Standards/Outcomes 

 
8.V.1.1 Use appropriate vocabulary to analyze art. 
 
8.V.1.2 Understand how the Principles of Art aid in the planning and 
creation of personal art.  
 
8.V.1.3 Identify themes in art 
 
8.V.1.4 Understand the relationship between the Elements of Art and 
Principles of Design 
 
8.V.2.1 Evaluate solutions to artistic problems. 
 
8.V.2.3 Create original art emphasizing selected elements and principles to 
express ideas or feelings. 
 
8.V.3.1 Apply safety knowledge to maintain a safe and orderly personal 
work space. 
 
8.V.3.2 Compare media in order to choose the best option to create art. 
 

125



 
 
 
Name of Unit: Drawing – 2 Point Perspective 

Lesson Plans Brief Description Pacing 
Introduction to creating 
the illusion of space / 
Review of 1 point 
perspective 
 
 
 
 
 
2 point perspective 
lesson and demo 
 
 
 
 
 
 
2 point perspective 
drawing of imaginative 
cityscape 
 
 
 
 

Teacher will introduce 
students to the basics of 
creating the illusion of 
space on a 2-D surface 
including size, detail, 
placement on surface, 
overlapping, and color / 
value. 
 
Teacher will introduce 
students to 2 point 
perspective and students 
will draw in 2 point 
perspective in their 
sketchbooks  
 
 
Students will use the 
knowledge gained in 
learning 2 point 
perspective to create a 
drawing of an imaginative 
cityscape using graphite 
on drawing paper. 

(1) class period 
 
 
 
 
 
 
 
 
(1) class period 
 
 
 
 
 
 
 
(5) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

The methodologies 
artists use to create the 
illusion of space on a 2-D 
surface 
 
Space mostly refers to 3-
D objects but refers to an 
illusion when dealing with 
2-D images 
 
 

Create the illusion space 
on a 2-D surface using 
overlapping, size, 
placement on the paper, 
color / value, and detail 
 
Create the illusion of 
space using 2 point 
perspective 
 
Complete a graphite 

1 Remembering  
2 Understanding  
3 Applying 
 
 
 
2 Understanding  
3 Applying  
6 Creating 
 
2 Understanding  
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drawing using 2 point 
perspective of an 
imaginative cityscape 
 
 

3 Applying  
6 Creating 
 

 
Essential Questions Corresponding Big Ideas 

1. What is space and how is 3-D space 
different from 2-D space? 
 
 
 
 
 
 
 
2. What are some of the ways artists 
create the illusion of space on a 2-D 
surface? 
 
 
 
 
 
3. What is 2 point perspective and how 
is it used to create the illusion of space 
on a 2-D surface? 
 
4. How can you use oil pastels / 
colored pencils to effectively enhance 
the illusion of space on a 2-D surface? 
 
 

1. Space is the element of art that 
refers to the area above, below, within, 
and around objects.  3-D space refers 
to physical 3-D space while 2-D space 
refers to an illusion.  Space can also be 
positive or negative.  This type of 
space refers to usage of the picture 
plane and does not refer to an illusion. 
 
2. Artists can create the illusion of 
space on a 2-D surface using six 
devices including size of objects, 
placement of objects within the picture 
plane, color and value, detail of 
objects, overlapping, and linear 
perspective (1 point, 2 point, 3 point) 
 
3. 2 point perspective is a drawing 
methodology that uses lines to create 
the illusion of space on a 2-D surface.  
 
4.  The methods of using oil pastels 
and colored pencils effectively are 
similar and include layering colors, 
mixing colors, taking your time, and 
coloring heavily. 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Class discussion of artworks in which 
the artist has created the illusion of 
space in a painting or drawing 
 
 

During lessons, teacher will monitor 
progress, remind students of concepts, 
and reinforce concepts through 
projects 

Post Assessment 
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Completed graphite drawing that exhibits knowledge and understanding of 2 
point perspective 
 

Scoring Guides and Answer Keys 
Teacher made specific scoring rubric 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

PowerPoint  (teacher generated) 
 
Blue Textbook – Glencoe Exploring Art  
(Page 69)  
 

2 point perspective sketches 
 
2 point perspective completed 
assignment 
 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

x Identifying Similarities and Differences 

x Summarizing and Note Taking 

x Reinforcing Effort, Providing     

x Recognition 

 Homework and Practice 

 X Nonlinguistic Representations 

 Cooperative Learning 

x Setting Objectives, Providing 

Feedback 

x Cues, Questions, and Advance 

Organizers 

x Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

x Curiosity and Imagination 

x Innovation and Creativity 

x Critical Thinking and Problem Solving 

x Flexibility and Adaptability 

x Effective Oral and Written 

Communication 

x Accessing and Analyzing Information 

 Other 

 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Advanced 
students could 
also be exposed 
to 3 point 
perspective 

 Modified 
assessments 
 
Modified projects 

One-on-one 
demonstration 
 
Modified testing 
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Instructional Resources and Materials 
Physical Technology-Based 

Posters for Elements / Principles of Art 
 
Drawing set of posters for perspective 
drawing 
 
Sample works (student and 
masterworks) 
 
paper 
 
ruler 
 
pencils 
 
erasers 
 
colored pencils 
 
oil pastels 
 
document camera / projector 
 

Websites of museums to show 
students master examples 
 
Website for perspective: 
www.olejarz.com/arted/perspective 
 
PowerPoint: teacher generated 
 
DVD’s:  Line in Art 
 
 

 
Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
Priority 

Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific Terms
Space 
Linear 
perspective 
Horizon line 
Vanishing 
point 
Implied Line 
 
 
 
 

2-D  
3-D 
Depth 
Ground  
Atmospheric 
perspective 
Tints and 
shades 
Intensity  
Tone 
Hue 

Students may draw 
outdoors in sketchbook 
combining observational 
drawing with drawing 
with 2 Point Perspective 
 
 

Math: scale and 
geometry 
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Contrast 
Size 
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Sample Unit 
 
 
Essential Standard - 8.V.2: Apply creative and critical 

thinking skills to artistic 
expression. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Arts 

Grade/Course 8 

Unit of Study Expressive Self Portraits 

Unit Type  Topical     X Skills-based     Thematic 

Pacing 4-6 weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
8.V.2  Apply creative and critical thinking skills to artistic expression. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
8.V.2.1  Generate solutions to artistic problems. 
8.V.2.2  Use observation skills of the immediate environment to create 
original imagery.  
8.V.2.3  Understand that original imagery is a means of self-expression 
used to communicate ideas and feelings.  
 
 
Name of Unit: Expressive Self Portraits 

Lesson Plans Brief Description Pacing 
Color theory review 
 
 
 
 
A look at expression in 
portraiture 
 
 
 
 
 
Expressive self portraits 

Teacher will lead in a 
comprehensive review of 
color theory focusing on 
color schemes. 
 
Teacher will introduce 
students to expression in 
portraiture and lead in a 
class discussion centered 
on ways to convey 
expression in artworks. 
 
Students will use graphite 
and watercolor paint to 
create expressive self 
portraits on watercolor 
paper. 

(1) class period 
 
 
 
 
(1) class period 
 
 
 
 
 
 
(5) class periods 
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Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

Proportion 
 

Scale and composition 
 

Various ways artists 
express individual style 
 
Expressive qualities of 
line and color  
 
 
 
 
 
 

Create a proportional self 
portrait from observation 
or photograph 
 
Communicate an emotion 
through expressive use 
of line and color. 
 
 
 

2 Understanding  
3 Applying  
6 Creating 
 
2 Understanding 
3 Applying 
4 Analyzing 
5 Evaluating  
6 Creating 
 

 
Essential Questions Corresponding Big Ideas 

 
1. What is a self-portrait? 

 
 

2. In what ways do artists express 
themselves in drawings and 
paintings? 

 
 

3. What is high and low contrast? 
 
 
 
 

 
1.  A self-portrait is a portrait 
drawing of the artist. 

 
2.  Artists use the elements and 
principles in a variety of ways to 
express feelings, moods, and 
emotions through their artwork.  

 
3.  Contrast deals with difference.  
High contrast deals with extremes 
while low contrast deals with 
qualities that are different but in a 
less extreme manner. 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

 
N/A 
 
 
 
 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

 
Class may examine several different 

 
Classroom monitoring and asking 
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photographs of classmate’s faces and 
discuss the expressive qualities of the 
individual features.  
 
 

students questions aimed at checking 
for understanding 
 

Post Assessment 
 
Teacher made specific rubric to determine understanding 
 
Class critic / presentation 
 

Scoring Guides and Answer Keys 
Rubrics 
Notations from individual monitoring 
Completed expressive self portrait 
 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

 
Reproductions posters 
 
Modeling / demonstrations 
 
 
 

Expressive self portrait 
 
Participation in discussion and class 
critique 
 
Self-assessment rubric/written 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X  Identifying Similarities and Differences 

 Summarizing and Note Taking 

X Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

X  Nonlinguistic Representations 

X  Cooperative Learning 

X  Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

X   Cues, Questions, and Advance 

Organizers 

Check all that apply to the unit: 

X  Teamwork and Collaboration 

 Initiative and Leadership 

X  Curiosity and Imagination 

X   Innovation and Creativity 

X  Critical Thinking and Problem Solving 

X  Flexibility and Adaptability 

X  Effective Oral and Written 

Communication 

 Accessing and Analyzing 

Information 

 Other 
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 Interdisciplinary Non-Fiction Writing  

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Expressive self 
portrait from ¾ 
view 
 
 
 

 Modified testing 
 
Modified projects 
 

Visual 
models/display 

 
One-on-one visual 
demonstration 
 
Modified testing 
 
Translated 
handout when 
possible  
 
Pair with an 
ESL/English 
speaking student. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Resources and Materials 
Physical Technology-Based 
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Art reproductions 
 
Examples of art work in process  
 
Visual examples demonstrating various 
media 
 
Materials: 
Sketchbook 
Pencil 
Digital cameras 
 

Museum website or artists websites to 
provide exemplars for study 
 
Teacher made  PowerPoint on facial 
proportion 
 

 
Unit Vocabulary Terms Enrichment/Extensi

on 
Interdisciplinary 

Connections 
Priority Standards 

Concepts 
Supporting 
Standards 

Concepts and 
Other Unit-

Specific Terms 
 
Proportion 
 
Self portrait 
 
Expression 
 
Color theory 
 
Balance 
 
Harmony 
 
 
 
 
 
 
 
 
 
 
 
 

 
Balance 
 
Movement 
 
Contrast  
 
Emphasis 
 

Museum websites 
 
School resources 
and media center 
 
Community artist 
connections 
 

Math: using fractions 
 
Social Studies: 
cultural differences 
and similarities in 
interpreting facial 
expressions 
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Sample Unit 
 
 
Essential Standard - 8.V.3: Create art using a variety of 

tools, media, and 
processes, safely and 
appropriately. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Art 

Grade/Course 8 

Unit of Study Non-Objective Color Theory Painting 

Unit Type  Topical     X Skills-based     Thematic 

Pacing 3  weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
8.V.1     Use the language of visual arts to communicate effectively.   
 
8.V.2    Apply creative and critical thinking skills to artistic expression. 
 
8.V.3    Create art using a variety of tools, media, and processes, safely and   
appropriately. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
8.V.1.1   Use art vocabulary to analyze art.   
 
8.V.1.2   Apply the Elements of Art and Principles of Design in the planning 
and creation of personal art.  
 
8.V.1.4   Understand the relationship between the Elements of Art and the 
Principles of Design. 
 
8.V.2.1   Create art the uses the best solutions to identify problems.  
 
8.V.2.2   Apply observation skills and personal experiences to create art. 
 
8.V.3.1   Apply safety knowledge to maintain a safe and orderly personal 
work space.  
 
8.V.3.2   Use a variety of media to create art.  
 
8.V.3.3   Evaluate techniques and processes to select appropriate methods 
to create art.   
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Name of Unit: Non-Objective Color Theory Painting 

Lesson Plans Brief Description Pacing 
Color theory review  
 
 
 
 
 
 
A look at non-objective 
art 
 
 
 
 
 
Non-objective color 
theory painting 

Teacher will review the 
basics of color theory with 
the students including the 
color wheel, color value, 
and color schemes. 
 
 
Teacher will lead 
students in presentation 
on non-objective art and 
how it is different from 
abstract and 
representational art. 
 
Students will create non-
objective tempera 
paintings in six squares 
on 18” by 24” drawing 
paper.  Each square 
should present a 
different, but specific, 
color scheme. 

(2) class periods 
 
 
 
 
 
 
(1) class period 
 
 
 
 
 
 
(5) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be 

able to do) 

Bloom’s Taxonomy 
Levels 

Color Theory 
1. Color Wheel 
2. Color Schemes 

 
Basic Color Mixing 
 
Schemes 

3. Primary 
4. Secondary 
5. Tertiary 
6. Cool/Warm 
7. Complementary
8. Analogous 
9. Monochrome  
 

Proper use of tempera paint  

Identify specific color 
types/names 
 
Identify specific color 
schemes 
 
Successfully use 
tempera paint to create 
a six panel Non 
Objective painting that 
illustrates a variety of 
color schemes 

 

1 Remembering  
2 Understanding  
 
1 Remembering  
2 Understanding  
 
1 Remembering  
2 Understanding  
3 Applying 
6 Creating 
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Clean up procedures 
 
Scientific Connections 
 
Non-objective 

 
 

Essential Questions Corresponding Big Ideas 
 

1. How can one use specific color 
schemes to organize a 
successful painting? 

 
 
 
 
 
 
2. What are the clear differences 

between non-objective and 
abstract art? 

 
 
 
 
 
 
 
 
 

3. Which of my finished panels is 
most successful and why is it 
more successful than the 
others? 

 

 
1. Artists use a variety of specific 

color schemes to organize a 
successful painting.  Students 
should recognize that these 
color relationships exist and that 
they are used to produce 
successful paintings and 
drawings by artists. 

 
2. There are three types of visual 

art.  These are representational, 
abstract, and non-objective.  
Representational focuses on 
artwork that is focused on 
realism.  Abstract art takes 
subject matter from reality and 
changes it in some way.  Non-
objective art takes nothing from 
reality.  It is created with a focus 
on formal qualities alone. 

 
3. Artists are able to identify 

specific factors that make 
paintings or drawings successful 
or unsuccessful.  Recognizing 
success and failure in the 
production of artworks is 
essential in improving one’s art.   

 
 

Standardized Assessment Correlations 
(State, Province, College, and Career) 

 
N/A 
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Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

 
Assess prior knowledge of color and 
tempera application by verbal 
questioning and tempera sketches.   
 
Simple application and mixing of 
tempera and techniques.  
 
 

 
During lessons, teacher will monitor 
progress, remind students of concepts, 
and reinforce concepts through 
projects. 

Post Assessment 
 
Non-objective tempera painting (rubric) 
 

Scoring Guides and Answer Keys 
 
Specific rubric 
 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

Color wheel poster 
 
Text- Understanding  Art  (Glencoe) 
(Chapter 1)  
 
Example of finished project  

Color scheme sketches 
 
Color wheel sketch 
 
Non-objective tempera painting 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

X Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

X   Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

X  Curiosity and Imagination 

X  Innovation and Creativity 

X  Critical Thinking and Problem Solving 

X  Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing 
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 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Information 

 Other 

 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Series of non-
objective paintings 

 Peer tutoring  
 
Modify project 
 

Peer tutoring 
  
Modify project 
 
One-on-one visual 
demonstration 
 

 
Instructional Resources and Materials 

Physical Technology-Based 
Color wheel poster 
  
Art reproductions 
 
Examples of art works in 
process 
 
Visual examples 
demonstrating              
tempera techniques 
 
Textbook-Understanding 
Art 
 
 
Materials: 
Paper, tempera, pencils, 
brushes, water, containers, 

 
(thevirtualinstructor.com/interactivecolorwheel.html)
www.artsconnected.org/toolkit/index.html 
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Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 
Connections 

Priority 
Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific Terms 
 
Color 
Color Theory 
Primary 
Secondary 
Tertiary 
Color schemes 
Cool 
Warm 
Complementary 
Analogous 
Monochromatic 
Value 
Tempera 
Non-objective 
 

 
ROY G BIV 
Reflection 
Refraction 
Medium 
Representational
Abstract 
Critique 
 

Teacher could present 
various logos and 
students can indentify 
the specific color 
scheme used. 

Science: Color 
Spectrum 
 
 

 
 
 

143



 
 
 
 
 
 
 
 
 
 

Sample Unit 
 
 
Essential Standard - 8.CX.1: Understand the global, 

historical, societal, and 
cultural contexts of the 
visual arts. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Arts 

Grade/Course 8 

Unit of Study Face Jugs  

Unit Type X Topical    X  Skills-based    X  Thematic 

Pacing 2.5  weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
8.V.1  Use the language of visual arts to communicate effectively. 
 
8.CX.1  Understand the global, historical, societal, and cultural contexts of 
the visual arts. 
 
8.CR.1  Use critical analysis to generate responses to a variety of prompts. 
 
 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
8.V.2.3  Create original art that conveys one or more ideas or feelings.  
 
8.CX.1.1  Understand the role of visual arts in North Carolina and the United 
States in relation to history and geography. 
 
8.CX.1.2  Analyze art from various historical periods in terms of style, 
subject matter, and movements. 
 
8.CX.1.3  Analyze the effect of geographic location and physical 
environment on the media and subject matter of art from NC and the United 
States. 
 
8.CR.1.2  Critique personal art based on identified criteria. 
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Name of Unit: Face Jugs 

Lesson Plans Brief Description Pacing 
A look at Face jugs 
 
 
 
 
 
Expressive faces 
 
 
 
 
Clay modeling 
techniques 
 
 
 
 
 
 
 
 
 
Forming Face jugs 

Teacher will present 
students with a 
presentation on a variety 
of approaches to making 
face vessels 
 
Students will create 
sketches in a sketchbook 
of various expressive 
faces 
 
Teacher will present 
students with a variety of 
clay hand building 
techniques including 
pinching, coiling, and 
slab construction.  
Teacher will also include 
proper technique 
including scoring and 
slipping  
 
Students create original 
Face Jugs 

(1) class period 
 
 
 
 
 
(1) class period 
 
 
 
 
(.5) class period 
 
 
 
 
 
 
 
 
 
 
(4-5) class periods 

 
 

Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

Clay hand building 
techniques 
 
 
 
 
History of ceramics in 
NC, Seagrove 
 
 
 
Set up / clean up 
procedures 
 

Clay hand building 
techniques 

1. Pinch Pot 
2. Coil Building 
3. Slip & Score 

 
Research and share 
information about the 
history of Seagrove 
potters 
 
Cover yourself, cover the 
table, get tools, 
(Clay, tray, rag & bag) 

2 Understanding  
3 Applying 
6 Creating 
 
 
 
1 Remembering  
2 Understanding  
 
 
 
2 Understanding  
3 Applying 
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Proper use of clay tools 
 
 
 
 

 
Create a vessel out of 
clay using clay hand 
building techniques 
 
Verbally communicate 
information about the 
history of Seagrove 
potters 

 
2 Understanding  
3 Applying 
6 Creating 
 
 
1 Remembering  
2 Understanding  
 
 
 

 
Essential Questions Corresponding Big Ideas 

 
1. Why do the Seagrove potters 

create face jugs/ceramics? 
 
2. How do artists use hand building 

techniques to build a Face jug? 
 

3. How can an artist show 
expression in a face jug? 

 
 

 
1. Face jugs originated in Africa. 

http://www.learnnc.org 
 (NC pottery and face jugs) 
 This is why Seagrove potters 
create face jugs? 

 
2. Artists use a variety of hand 

building techniques to create 
face jugs including pinching, coil 
building, and slab building. 

 
3. Artists are able to create 

expression by exaggerating 
facial features used in the 
creation of face jugs. 

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

N/A 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Students will draw a plan for their 
vessel 
 
 
 
 
 
 
 
 

During lessons, teacher will monitor 
progress, remind students of concepts 
and reinforce concepts through 
projects.   
 
Teacher will ask questions about why 
they are adding particular 
characteristics to their vessels and 
have students describe which 
techniques they are using. 

147

http://www.learnnc.org/


Post Assessment 
 
Clay terms and techniques quiz 
 
Face jug assignment rubric 
 
Reflective writing on the meaning behind their face jug and how it is inspired by 
the N.C. Seagrove Potters 

Scoring Guides and Answer Keys 
 
Vocabulary quiz answer guide 
 
Assignment rubric 
 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

 
PowerPoint on clay hand building 

 
PowerPoint examples of  
N.C.Seagrove Potters 
 
Teacher demonstration on hand 
building techniques 
 
Understanding Art Text Lesson 4 
(gargoyle figures) 
 

Clay vocabulary  worksheets 
 
Figurative face jug project 
 
Reflective essay 

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X   Identifying Similarities and Differences 

X   Summarizing and Note Taking 

X   Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

X   Setting Objectives, Providing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

X  Curiosity and Imagination 

X   Innovation and Creativity 

X  Critical Thinking and Problem Solving 

X  Flexibility and Adaptability 

X  Effective Oral and Written 

Communication 
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Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

X   Interdisciplinary Non-Fiction Writing 

X Accessing and Analyzing Information 

 Other 

 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Larger vessels 
(Vases) 

 Modified testing 
 
Modified projects 

One-on-one visual 
demonstration 
 
Modified testing 

 
Instructional Resources and Materials 

Physical Technology-Based 
 
Clay vocabulary worksheets 
 
Drawing / design for their vessel 
 
Examples of vessels 
 
 

 
PowerPoint / video on clay building 
techniques 
 
PowerPoint on N.C. Seagrove potters 

 
Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
Priority 

Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific 
Terms 

 
Hand 
building 
techniques 
Kiln 
Form 
Shape 
Balance 
Texture 
Emphasis 

 
Greenware 
Bisqueware 
Firing 
Glaze 
Coil Method 
Slip & Score 
Pinch Pot 
Method 
Vessel 

Video on other clay 
techniques such as 
wheel throwing 
 
School exhibition of 
finished face jugs 

Social Studies 
connection: 
Study of N.C. History 
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Sample Unit 
 
 
Essential Standard - 8.CX.2: Understand the 

interdisciplinary 
connections and life 
applications of the visual 
arts. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Arts 

Grade/Course 8  

Unit of Study Graphic Design (Create a Poster for a School Event) 

Unit Type X Topical      Skills-based   X   Thematic 

Pacing 1.5 weeks 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
8.CX.2  Understand the interdisciplinary connections and life applications of 
the visual arts. 
 
8.V.1  Use the language of visual arts to communicate effectively. 
 
8.V.2  Apply creative and critical thinking skills to artistic expression. 
 
8.V.3  Create art using a variety of tools, media, and processes, safely and 
appropriately.  
 
8.CX.1  Understand the global, historical, societal, and cultural contexts of 
the visual arts. 
 
8.CR.1  Use critical analysis to generate responses to a variety of prompts. 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
8.CX.2.1  Compare personal interests and abilities to those needed to 
succeed in a variety of art careers. 
 
8.CX.2.2  Analyze skills and information needed from visual arts to solve 
problems in art and other disciplines. 
 
8.CX.2.3  Use collaboration to arrive at effective solutions to identified 
problems. 
 
8.CX.2.4  Exemplify the use of visual images from media sources and 
technological products to communicate in artistic contexts.  
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Name of Unit: Graphic Design (Create a Poster for a School Event) 

Lesson Plans Brief Description Pacing 
Introduction to poster ads 
and announcements 
 
 
 
 
 
Brainstorming ideas and 
thumbnail sketching 
 
 
 
Poster creation using 
GIMP software, Adobe 
Photoshop or traditional 
drawing media 

Teacher will introduce 
students to a brief history 
of graphic design  and 
poster design with 
examples throughout 
history 
 
Students will create 
thumbnail drawings and 
plan designs for finished 
posters 
 
 Students will create 
designs for a school 
event using imaging 
software or traditional 
media such as colored 
pencils 
 

(1) class period 
 
 
 
 
 
 
(1) class period 
 
 
 
 
(3 or 4) class periods 

 
 
             Concepts 
(students need to know) 

                Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

 
Color and expression 

  Color Theory 
  Warm Colors 
  Cool Colors 
  Color Wheel 
  Color Schematics 

 
Communicating a 
message through art to a 
specific audience 
 
Compositional theories 
 
Use of technology to 
create art 

 
Identify successful 
elements in poster design 
 
 
 
 
Effectively communicate 
to a consumer or target 
audience  
 
Develop a concept 
 
Create a successful and 
informative poster that 
communicates an event 

 
1 Remembering  
2 Understanding  
4 Analyzing 
5 Evaluating 
 
 
3 Applying 
5 Evaluating 
6 Creating 
 
6 Creating 
 
3 Applying 
6 Creating 
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to fellow students  

 
Essential Questions Corresponding Big Ideas 

 
1. Is poster design considered art? 
 
 
 
 
2. What are some of the characteristics 
of successful poster design? 
 
 
 
 
3. What are the various media and 
technology that is used for poster by 
designers? 
 
 
 

 
1. Poster design is a means of visual 
communication.  Effective 
communication through poster design 
can be considered art.   
 
2. Successful posters share many of 
the same attributes as successful 
works of art, including the intelligent 
use of the elements and principles of 
art. 
 
3. Most designers work with computer 
imaging programs like Adobe 
Photoshop and Illustrator, but 
traditional media is still used.  

 
Standardized Assessment Correlations 
(State, Province, College, and Career) 

 
N/A 
 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Students may look at various poster 
designs for an event and discuss it’s 
effectiveness as art and as a means of 
visual communication 

Teacher will monitor progress 
 
Remind students of concepts and 
reinforce concepts through projects 
 
 

Post Assessment 
Specific rubric 
 
Class critique and sharing of finished products 
 

Scoring Guides and Answer Keys 
 
Completed poster designs 
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Assignment rubric 
 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

 
PowerPoint on history of graphic 
design with examples of poster design 
 

 
Creation of poster advertising a school 
event  

 
Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X Identifying Similarities and Differences 

X Summarizing and Note Taking 

X Reinforcing Effort, Providing    

Recognition 

X Homework and Practice 

X Nonlinguistic Representations 

X Cooperative Learning 

X Setting Objectives, Providing 

Feedback 

X Generating and Testing Hypotheses 

X Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

X Teamwork and Collaboration 

X Initiative and Leadership 

X Curiosity and Imagination 

X Innovation and Creativity 

X Critical Thinking and Problem Solving 

X Flexibility and Adaptability 

X Effective Oral and Written 

Communication 

X Accessing and Analyzing Information 

 Other 

 
 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Advanced 
students may 
cerate several 
versions of the 
finished poster as 
a series using a 
computer imaging 
program 

Tier 1: 
Graphic 
organizers 
 
Assistive 
technology 
 
Modified 

Modified 
testing 
 
Modified 
projects 
 
 

One-on-one 
partnering  
 
Native 
language 
copies of 
worksheets 
and posters  
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Curriculum 
 
Appropriate 
questioning and 
response skills 
 
Tier 2: 
Evaluation of Tier 
1 interventions 
 
Computer  
assisted 
instruction or 
device 
 
Study Buddy 
 
Tier 3: 
Evaluation of 
effectiveness of 
Tier 1 and Tier 2 
interventions 
 
Intensive learning 
plan 
 

 
 

 
Instructional Resources and Materials 

Physical Technology-Based 
Color wheel 
 
Color schematics chart 

 
Color schematic worksheet 

 
Examples of different posters 
 
 

History of graphic design PowerPoint. 
 
Adobe Photoshop 
 
Adobe Illustrator 
 
GIMP Imaging Software (free) 
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Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 
Connections 

Priority 
Standards 
Concepts 

Supporting 
Standards 

Concepts and 
Other Unit-

Specific Terms
Graphic 
Design 
Advertising 
Illustration 
Trademark 
Copyright 
Commercial 
Print/Copy 
ad 
Color 
Schematics 
Composition 
Shape 
Art Director 
Producer 
Electronic 
Media 
Software 
 
 
 
 

Composition 
Primary 
Warm 
Cool 
Secondary 
Complimentary 
Monochromatic
Tint 
Shade 
Intensity 
Geometric 
Organic 
Elements of art 
Principles of 
Design 
Art criticism 
Description 
Analysis 
Interpretation 
Judgment 
Aesthetics 
 

Class competition 
among classmates: 
Students may vote for a 
winning design.  The 
winning design could be 
published and used 
throughout the school 
for the actual event. 

Social Studies: Pop 
American culture over 
the years 
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Sample Unit 
 
 
Essential Standard - 8.CR.1: Use critical analysis to 

generate responses to a 
variety of prompts. 
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Rigorous Curriculum Design 
Unit Plan 
Subject (s) Visual Arts 

Grade/Course 8 

Unit of Study Critiquing Contemporary Art    

Unit Type X Topical      Skills-based     Thematic 

Pacing 1 week 

 
Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 
8.CR.1  Use critical analysis to generate responses to a variety of prompts. 
8.CX.1  Understand the global, historical, societal, and cultural contexts of the 
visual arts. 
8.V.1  Use the language of visual arts to communicate effectively. 
 
 
 

Clarifying Objectives or Learning Outcomes 
Supporting Standards/Outcomes 

 
8.CR.1.1  Use convincing and logical arguments to respond to art. 
8.CR.1.2  Critique personal art based on identified criteria 
 
 
Name of Unit: Critiquing Contemporary Art    
Lesson Plans Brief Description Pacing 
Introduction to Evaluating 
Artworks 
 
 
 
 
 
 
 
Field trip to museum; 
notes on setting up an 
exhibit 
 
 
 
 

Teacher will lead in a 
presentation on the steps 
to art criticism and will 
lead the class in class 
discussions and 
evaluations on several 
contemporary works of 
art 
 
Ideally, students will be 
able to physically visit a 
local museum such as 
SECCA and critique 
contemporary works of 
art in person 
 
 

(1) class period 
 
 
 
 
 
 
 
 
(1) class period 
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Concepts 
(students need to know) 

Skills 
(students need to be able 

to do) 

Bloom’s Taxonomy 
Levels 

 
Students understand 
formal criteria for 
critiquing art. 
 

  
 

 
Identify formal qualities of 
design in contemporary 
artworks 
 
Identify intended or 
implied meanings in 
artworks 
 
Indentify specific art 
processes used in the 
creation of contemporary 
artworks 
 
Evaluate, critique and 
discuss artworks using a 
structured approach: 
Describe 
Interpret 
Analyze 
Judge 

 

 
2 Understanding  
3 Applying 
4 Analyze 
 
3 Applying 
4 Analyzing 
 
 
2 Understanding  
 
 
 
 
3 Applying 
4 Analyzing 
5 Evaluating 
 
 
 

 
Essential Questions Corresponding Big Ideas 

1. Why is it important to evaluate 
art? 

 
 
 
 
2. What are the steps to art 

criticism and how should we use 
them to create and evaluate our 
own artworks? 

 
 

1. It is important for artists to know 
how to evaluate art in order to 
indentify success or failure in the 
creation of their own artworks 
and those of fellow artists. 

 
2. The steps of art criticism follow a 

natural progression: Description, 
Analysis, Interpretation, and 
Judgment.  Understanding how 
artworks are viewed will help us 
better understand how to be 
successful in the creation of our 
own artworks. 
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Standardized Assessment Correlations 
(State, Province, College, and Career) 

 
N/A 
 
 

Unit Assessments 
Pre-Assessment Informal Progress Monitoring Checks 

Informal class discussion on opinions 
of contemporary art 
  

Teacher may ask student questions in 
order to assess understanding 
 

Post Assessment 
Participation in class critique and evaluation of contemporary works 
 

Scoring Guides and Answer Keys 
 
N/A 
 
 

Engaging Learning Experiences 
Learning Activities Using Text or Program Authentic Performance Tasks 

Students will view collections of 
contemporary art, either online or on a 
field trip, and take notes as to the 
medium, size, artists’ name, and 
include any reflections as to the 
contextual meanings of works and the 
presentation of the work.  They should 
pay attention to how the work seems to 
be mounted and the selection of color 
surrounding it.  Reflections of at least 
four artists will be written in a 
structured format.  Students must give 
honest reactions that demonstrate an 
understanding of elements and 
principles of art and their use in 
conveying meaning. 
 
Text Supplement: Understanding Art, 
ch. 4: “Art Criticism, Aesthetics, and Art 
History” (pp. 46-54)  

 
 
 

Class participation in critique of 
contemporary artworks 
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Research-Based Effective Teaching 

Strategies 
21st Century Learning Skills 

Check all that apply to the unit: 

X Identifying Similarities and Differences 

X Summarizing and Note Taking 

X Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

X Cooperative Learning 

X Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

X   Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

X Teamwork and Collaboration 

X Initiative and Leadership 

   Curiosity and Imagination 

X Innovation and Creativity 

X  Critical Thinking and Problem Solving 

X   Flexibility and Adaptability 

X  Effective Oral and Written 

Communication 

X  Accessing and Analyzing 

Information 

X Other- How to choose art that you 

have produced that best represents 

you and your experience in visual 

art/8th advanced 

Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

 
Strategies for 

English 
Language 
Learners 

Students will look 
at the websites of 
selected 
contemporary 
artists.   
 

Modified 
assignments and 
grading, based on 
IEP or need. 
 
Afterschool time 
for extra help 
 
Repeated 
instruction 

Additional 
assistance will be 
provided, as 
needed 

Art elements and 
principles 
displayed on walls 
with 
corresponding 
Spanish 
translation. 
 
Visual 
demonstrations. 
 
Partner ESL 
students with an 
art buddy. 
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Instructional Resources and Materials 

Physical Technology-Based 
Art Reproductions  
 
 

Teacher made PowerPoint 
Presentation on contemporary art 
examples and art criticism  

 
Unit Vocabulary Terms Enrichment/Extension Interdisciplinary 

Connections 
Priority 

Standards 
Concepts 

Supporting 
Standards 
Concepts 
and Other 

Unit-Specific 
Terms 

Evaluate 
Non-objective 
Abstract 
Contemporary 
Post Modern 
Formal 
Qualities 
Modern 
Color theory 
Contextual 
Compare 
Contrast 
Judge 
Similar 
Distinct 
Focal point 
Function 
Personal value 
Criteria 
Aesthetics 
Defend 
Unity  
Harmony 
Emphasis 
 
 

Compare 
Contrast 
Judge 
Similar 
Distinct 
Focal point 
Function 
Personal 
value  

Field Trip to Local 
Museum  

History: Context of 
art in modern history  
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What Eighth Grade Students Should Know and Be Able to Do 
 

Examine and discuss a variety of art products in relation to their sensory 
(elements), formal (principles), technical, and expressive qualities 

Understand and use art terms in describing media and approaches 

Differentiate  between traditional and experimental approaches in producing 

art Use appropriate art vocabulary to describe, analyze, and interpret works 

of art Apply skills in art criticism to assess and evaluate their own artwork, 

as well 
as, the artwork of others 

 
Examine and discuss subjects, purposes, styles, and functions in the history 
of art (emphasis on North Carolina and American Art) 

 
Compare and contrast characteristics of visual arts within a particular 
historical period or style with ideas or themes in other disciplines 

 
Identify and discuss a range of art elements and principles of design in 
their own artwork as well as in the art work of others (i.e. identify focal 
points; explain how unity and variety are achieved; distinguish between 
symmetrical and asymmetrical balance) 

 
Actively participate in a verbal and/or written art critique 

 
Identify, describe, and apply a range of art elements and principles of design 
In their own work (i.e. use pattern and rhythm to enhance composition; 
achieve balance, movement, unity, and/or variety through the use of color, 
line, space, form, and texture; use symmetrical and asymmetrical balance 
effectively) 

 
Use complex ideas and original expressions in creating artwork from 
fantasy and reality 

 
Develop artistic solutions in drawing and painting without relying on 
copying, tracing, and the use of patterns; develop original solutions 

 
Utilize the entire 18” x 24” page as part of a composition in drawing, 
painting, and mixed media/collage 

 
Develop technical competence and skills in using a variety of art media, 
tools, and techniques expressively 

 
Improve skills in creating a variety of line qualities and textures using 
various drawing and painting media (i.e. crayon, chalk, marker, pencil, 
charcoal, oil pastel, pen and ink, tempera, watercolor, etc.) 

 
Use tonal values to create forms; create a range of values using 
blending, hatching, cross-hatching, scribbling, and stippling techniques 

 
Create atmospheric perspective in works using overlapping, size, value, 
placement, etc. 
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Apply one-point and two-point linear perspective 
 
Understand the color wheel and color wheel relationships (primary, secondary, 
intermediate, neutrals) 

 
Identify and apply color schemes such as warm, cool, complimentary, 
split- complimentary, analogous, and monochromatic to an original 
composition 

 
Create and use a range of shades and tints in tempera painting 

 
Experiment with tempera, watercolor, ink wash, and acrylic techniques 
and refine control on various painting surfaces 

 
Plan, organize, and create a painting in tempera, watercolor, or 
acrylic emphasizing design concepts 

 
Identify and apply artistic styles influenced by other artist (i.e. Surrealism, 
Abstract, Cubism, etc.) 

 
Identify and experiment with various printing materials and techniques such 
as relief, block, and monoprinting; experiment with multicolor reduction 
printing 

 
Utilize positive and negative space relationships effectively in a monoprint 

 
Create a series of prints using one or more printing techniques 

Create a mixed media collage emphasizing different design 

concepts Understand properties of clay and firing processes 

Combine coil, pinch, and slab construction techniques in pottery/sculpture 
 

Apply decorative surface treatments and glazing techniques 
 

Use problem-solving strategies to plan and create an original sculpture 
 

Use a variety of construction processes (carving, assembling, modeling, 

casting) Identify formal and expressive qualities in sculpture 

Recognize qualities of fine craftsmanship 
 

Identify and apply a variety of weaves (tabby, basket, coiling) 

Identify and apply a variety of stitches for line and textural 

quality 

Create a fine crafts piece (stitchery, soft sculpture, quilt, batik, 
embellished textile, coiled basket, jewelry, and/or ceramics) 

 
Apply graphic design skills in creating an original poster, logo, 
advertisement, or illustration for practical or expressive purposes; produce 
several layouts 
for one purpose 

 
Understand and demonstrate basic skills in photography 
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Create an original composition using photographic or electronic media 
 

Use sketchbook and journals 
 

Prepare work for final presentation 
 

Assess own artwork and the work of others 
 

Assess the ways art enhances all aspects of life 
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Suggested Vocabulary for Eighth Grade Students 
 
 The use of proper terminology and the ability to converse about art knowledgably  
 is encouraged; therefore, each student should be made aware of the language of art.   
 This is a suggested vocabulary list and is by no means intended to be all-inclusive.   
 As each teacher introduces new media, techniques, and concepts additional vocabulary  
 is often needed in order to appropriately communicate ideas. 
 
 abstract art  earthenware  watercolor principles of design  
 architecture  green ware  transparent  emphasis 
  Colonial  bisque ware  opaque  variety/unity 
  Arts and Crafts  kiln/firing  ink wash  movement 
  organic  glaze exaggeration   balance 
 art criticism  wax resist experimentation   symmetrical 
  description  potter's wheel expression   asymmetrical 
  analysis  throwing fine craft   radial 
  interpretation collage  N.C. Craftsman  pattern/repetition  
  judgment composition  appliqué  contrast 
  aesthetics concept  embellish printmaking  
 art elements content  quilting  relief 
  line context  stitchery  linocut 
  shape/form critical thinking  basket weave  linoleum 
   geometric design  dovetailing  litograph 
   organic distortion  interlocking   inking plate 
  value drawing/painting  loom/shuttle   collagraph 
   highlight/shadow  contour drawing   warp/weft  monoprint 
  space  gesture drawing  wrapping  artist proff 
   positive/negative  figure  tapestry  reproduction 
  color  foreshortening  paper-making  edition 
   primary  portrait/self-portrait graphic design  juxtaposition 
   secondary   proportion   advertising   brayer 
   intermediate  focal point  logo bench   hook 
   warm/cool  detail  illustration  carving tools 
   complimentary  still life  trademark  sculpture  
   split-complementary  landscape  calligraphy  relief 
   analogous  cityscape  slogan  incised 
   monochromatic  seascape  monogram   armature 
   neutral  perspective  Hudson River School  assemblage 
   tint/shade   horizon line  imagery  paper mache   
   intensity   vanishing point  masks  form 
   texture   one-point linear  medium/media  kinetic  
 assess  depth mixed media structures 
 ceramics   foreground Modern Art style 
  wedging   middle ground  perception Surrealism 
  score   background photography symbol 
  slip  blending  pin-hole camera  technique 
  coil/pinch/slab  cross-hatching   film  technology 
  additive/subtractive   pointillism   shutter  electronic media 
  pulling  crayon etching  lens  graphics tablet 
  function  tempera     animation 
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Additional Vocabulary 
 
 

_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 

_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 

_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 
_________________ 

_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
_________________
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Section III:  Assessment 
 
 
 
 
 
Various types of assessments are included in this section 
and provide the space and opportunity for teachers to build 
upon the resources already provided by our adopted 
textbook materials. Teachers will continue to incorporate the 
most effective assessment tools in order to have the most 
effective resources available from year to year. 
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Name(s)  

 
ART CRITICISM 
A way to talk about art 

 
 Name of the work ______________________________  Artist’s name __________________ 
 
  Size ___________  Medium ________________________________  Date _______________ 

 
STEP 1: The Facts--Describe what you see in the painting 
 1.  LINES  What kinds of lines do you see? 

__ sharp  __ thick  __ jagged  __ heavy  __ choppy  __ vertical  __ diagonal    
__ horizontal  __ graceful  __ straight  __ curved  __ thin  __ fuzzy  __ smooth 

 
 2.  SHAPES  What kinds of shapes do you see? 

__ circles  __ rectangles  __ curved  __ soft-edged  __ squares  __ triangles  
__ angular __ hard-edged 

 
 3.  TEXTURES  What kinds of textures do you see? 

__ rough  __ smooth  __ shiny  __ soft  __ hard  __ dull 
 
 4.  COLORS What kinds of colors do you see?  __ bright  __ soft  __ dark  __ strong 

WARM COLORS:  __ reds  __ oranges  __ yellows  
COOL COLORS:  __ blues  __ greens  __ violets 
NEUTRAL  COLORS:  __ browns  __ grays  __ whites 
OPPOSITE COLORS:  __ blues and oranges  __ red and greens  __ yellow and violets 

 
 5. OBJECTS  What kinds of objects do you see?  There are no objects __ 

__ young people  __ old people  __ buildings  __ boats  __ animals  __ trees   
__ sky  __ rocks  __ water  __ food  __ musical instruments  __ others _____________ 

 
STEP 2: Analysis--Look at the way facts are put together 
 1.  BALANCE:  What kind of balance is used? 

__ symmetrical (each side of the painting is the same) 
__ asymmetrical (each side of the painting is different)  
__ a bit symmetrical (each side is a little different) 

 
 2.  LIGHT AREAS:  Squint your eyes and look at the painting.  Where do you see the MOST  
  light areas? 

__ right side  __ left side  __ bottom  __ top  __ middle  ______________ 
 
 3.  DARK AREAS:  Squint your eyes and look at the painting.  Where do you see the MOST  
  dark areas? 

__ right side  __ left side  __  bottom  __ top  __ middle _______________ 
 
 4. FOCAL POINT:  What is the first thing that you see when you look at the painting? 
  _____________________________________________________________________________ 

 
 5.  SPACE (not outer space!):  What kind of space is used? 

__ deep space (painting looks like you can see for miles) 
__ shallow space (you cannot see very far) 

 __ flat space (things do not seem very 3-dimensional) 
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 6.  RHYTHM:  Which of these do you see repeated in the painting? 

__ lines  DRAW the kind you see repeated the most 
__ shapes  DRAW the kind you see repeated the most 
__ colors   LIST the ones you see repeated the most _____________________________ 

 
STEP 3:  Interpretation--What is the purpose or meaning of the artwork? 
 1.  Now, go back and reread how you described the facts (STEP 1) and how those facts are put 
  together (STEP 2).  These are the clues to the meaning and purpose of the painting. 
 
 2. Choose the one answer which BEST describes your painting: 

__ The artist seems to be mostly concerned with imitating nature AND this painting looks  
 almost like a photograph. 
__ The artist seems to be mostly interested in expressing a feeling or emotion AND this 
 painting does not look like an exact copy. 
__ The main concern of this artist seems to be with lines, shapes, colors, textures, and 
 design. 

 
 3.  Does the name of the painting tell you about its meaning or purpose?    __ Yes    __ No 
 
 4.  Which of the following words best describe what you think is ‘the meaning’ of this artwork?  
  Use as many words as you need and add some of your own in the blank spaces: 

__ strength  __ fear  __ loneliness  __ mystery  __ beauty  __ hope  __ peace   
__ war  __ love  __ hate  __ sadness  __ happiness  __ madness  __ anger   
__ death  __ old age  __ excitement  __ adventure  __ enjoyment of  __ fun   
__ courage  __ interest in lines  __ interest in shapes __ interest in horror  
__ work   __ simple design   __ color  __ complex design   __ ____________  
__ ____________   __ ____________   __ ____________   __ ____________      

 
STEP 4:  Judgement--Each person judge the painting! 
 1.  Use an additional sheet if you need more space: 
  This painting is __ excellent  __ good  __ bad   
  Why? ________________________________________________________________________ 
  This painting is __ excellent  __ good  __ bad   
  Why? ________________________________________________________________________ 
  This painting is __ excellent  __ good  __ bad   
  Why? ________________________________________________________________________ 
  This painting is __ excellent  __ good  __ bad   
  Why? ________________________________________________________________________ 
 
 2.  This painting is an example of:  __ imitationism  __ emotionalism  __ formalism 
 
 3.  __ I like  __ don’t like this painting because ________________________________________ 
    __ I like  __ don’t like this painting because ________________________________________ 
    __ I like  __ don’t like this painting because ________________________________________ 
    __ I like  __ don’t like this painting because ________________________________________ 

 
 4. Based on all the evidence, would this piece be considered a good work of art?  ___________ 
  _____________________________________________________________________________ 
  _____________________________________________________________________________ 
  _____________________________________________________________________________ 
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  Developed by Cindy Ellis 2003 

UNIT PORTFOLIO REVIEW/ASSESSMENT 
 

Student Name  ________________________Grade  ____  Class period  ______  Date  ___________ 
 
This portfolio must contain selected artwork and materials that document work in this unit, efforts to develop new art skills  
and techniques, thoughtful reflections for selected pieces, and be presented by one of the following means:  
___ Presentation/Written Reflection    ____ Presentation/Interview    ___ Power Point Presentation 
 
Effort:  Planning and organization of portfolio presentation 
_____ 5- Effective        COMMENTS: 
_____ 4- Evidence      ______________________________ 
_____ 3- Basic      ______________________________ 
_____ 2- Partially      ______________________________ 
_____ 1- Little to none     ______________________________ 
 

Understanding:  Use of vocabulary and demonstration of art content knowledge 
_____ 5- Uses vocabulary correctly and demonstrates knowledge   COMMENTS: 
_____ 4- Uses appropriate vocabulary correctly      ______________ 
_____ 3- Uses art vocabulary and demonstrates adequate level of understanding ______________ 
_____ 2- Uses some vocabulary and demonstrates beginning level   ______________ 
_____ 1- Uses art vocabulary poorly and demonstrates little understanding  ______________ 
 

Process:  Ability to choose and evaluate subjects, themes, and ideas that communicate meaning  
 in artworks and integrate visual, spatial, and temporal concepts.  
_____ 5- Demonstrates strong ability    COMMENTS: 
_____ 4- Demonstrates clear ability    ________________________________ 
_____ 3- Demonstrates some ability    ________________________________ 
_____ 2- Attempts to choose, evaluate, and integrate ________________________________ 
_____ 1- Very little ability evident    ________________________________ 
 

Reflection: Ability to reflect upon and assess characteristics and merits of their work and the  
 work of others 
_____ 5- Shows reflective ability    COMMENTS: 
_____ 4- Shows clear ability     ________________________________ 
_____ 3- Shows some ability     ________________________________ 
_____ 2- Shows attempts     ________________________________ 
_____ 1- Very little ability evident    ________________________________ 
 

Value:  Personal growth derived from meaningful art process and presentation  
_____ 5- Outstanding growth     COMMENTS: 
_____ 4- Evidence of growth     ________________________________ 
_____ 3- Some growth     ________________________________ 
_____ 2- Minimal growth     ________________________________ 
_____ 1- Very little to no growth    ________________________________ 
 

Score ______  Grading Scale:  A (5-4.3)   B (4.2-3.4)   C (3.3-2.5)   D (2.4-1.6)   F (1.5-0)  
Comments: 
_____________________________________________________________________________________ 
_____________________________________________________________________________________
_____________________________________________________________________________________ 
Areas for future focus: _________________________________________________________________ 
_____________________________________________________________________________________
_____________________________________________________________________________________ 
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Name_________________________________________________Class__________ 
 

Student's Checklist 
For 

Evaluating His/Her Own Art Work. 
 

1. Name the Elements of Design used in your art work. 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
2. Name the Principles of Design used in your art work. 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
3. Did you enjoy making your artwork?  Explain. 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
4. Could you have made any part more interesting?  How? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
5. How did you fill the page? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
6. How did the colors used give your work the right feeling? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
7. Would you use the same colors again? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
8. Did you use enough details to express what you had in your mind? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
9. What problems did you have with your idea and how did you solve them? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
10.In what new ways did you learn to use lines, shapes, colors, or textures? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
11. In what new ways did you learn to use the materials? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
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12. Would your idea have fit better on a tall paper (vertically), a long paper (horizontally), a round paper,  
      or a small paper? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
 
13. If you were to make another work about a similar topic, how would you make it differently? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
14. Do you need to think more carefully about how you feel about the subject as well as how it looks? 
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________ 
 
15.  On a scale of 1-10 (with 10 being the highest) what score would you give yourself for: 
 
 _____ originality of thought 

 _____ craftsmanship 

 _____ use of color...expressiveness 

 _____ meeting the objectives of the lesson 
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                 Developed by Cindy Ellis 2003 

Class Project 
Student Evaluation 

 
Project:______________________________________________ Date:__________________________ 
 

1. Briefly explain any new knowledge you acquired from this experience: 
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________ 

 

2. What were the goals of this lesson?     
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________ 

 

3. What part of the process did you find most interesting? 
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________ 

 

4. What part was least interesting? 
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________ 

 

5. Would you change anything about this lesson?  If so, what would it be? 
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________ 

 

6. Use this scale for the next question:  
   1 (Poor)             2 (Fair)            3 (Good)             4 (Very good) or            5 (Excellent)    
Overall, how would you rate this experience? ______ 
Why?__________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________ 
 

7. Comments: 
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________ 
_______________________________________________________________________________ 
_______________________________________________________________________________ 
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Behavior Rubric 
 

Visual Art 
 

Student Name:  Section: Dates: 
 
Teacher Name: Art Unit: 
 
 Rarely  Most of  
Behavior Skill or Never Sometimes the Time Always 
 (0-5 points) (6-7 points) (8-9 points)  (10 points) 
 
On Time and Prepared 
1. Arrives to class on time 
2. Brings necessary materials 
3. Completes homework 
 
Respects Peers/classmates 

 1. Respects others property 
 2. Listens to peers 

 3. Responds appropriate to peers 
 4. Respects others opinions 
 5. Refrains from abusive language 

 
Respects Teacher/Staff 
1. Follows directions 
2. Listens to Teacher/Staff 
3. Accepts responsibility for actions 
 
Demonstrates Appropriate Character 
Traits 
1. Demonstrates positive character traits 

(kindness, trustworthy, honesty) 
2. Demonstrates productive character traits 

(i.e., patience, thorough, hardworking) 
3. Demonstrates a level of concern for others 
 
Demonstrates a Level of Concern for 
Learning 
1. Remains on task 
2. Allows others to remain on task 
3. Works to best of ability 
4. Completes all assignments with accuracy 
 
TOTAL SCORE 
 

Revised from Teach-nology.com—The Web Portal For Educators!  (www.teach-nology.com) 

177



Arts Education Teacher Handbook 
Model Assessment Items Checklist 

 
 

 ASSESSMENT TYPE  EXAMPLES 
 
 Selected Response:  

• Multiple-Choice 
• Matching 
• True-false 

 
 
 Written Response:  

• Student drawings, compositions, etc. 
• Open-ended questions 
• Journals and Learning Logs 
• Short Answer 
• Discussion Questions 
• Essays, research paper, reports, reviews 

  
 Performance: 

• Performance tasks 
• Oral presentations 
• Projects/Products 

 
  
 Conversations:  

• Interviews 
• Informal discussions 
• Oral questions posed to whole class or 

Individuals 
• Socratic seminars (Paideia) 
• Student conferences 

 
  
Observations: 

• Formal, prompted behaviors 
• Informal, unprompted behaviors 
• Methods of documenting:  checklists, 

anecdotal records, matrices, other written 
documentation 
 

 
*NCDPI plans to include examples of each of these types of assessments in the Teacher 
Handbook 
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The Olathe, Kansas District Schools, Curriculum Guide, K-6, includes a child’s checklist 
for evaluating his or her own art work (Example 58).  Fifteen questions cause the student 
to reflect critically on what he or she has accomplished and what might have been done 
differently.  The artwork itself is addressed in a variety of ways, the artist’s intention is 
questioned, problems of execution are probed, and reflections on what has been learned 
and what can be applied to another art experience are asked for. 
 
The practice of self-evaluation can build valuable critical thinking skills.  It can also give 
students confidence in their own ability to make aesthetic decisions. 
 

Example 58:  Olathe, Kansas District Schools 
 
 

A CHILD’S CHECKLIST FOR EVALUATING HIS/HER OWN ART WORK 
 

 Did I enjoy making my art work? 
 
 Could I have made any part more interesting?  How? 
 
 How did I fill the page with my picture? 
 
 How did the colors I used give my work the right feeling? 
 
 Would I use the same colors again? 
 
 Are the figures or objects the right size for my idea? 
 
 Did I need more information about my subject to show my idea better? 
 
 Did I use enough details to express what I had on my mind? 
 
 What problems did I have with the idea and how did I solve them? 
 
 What problems did I have with the materials or tools and how did I  
 solve them? 
 
 In what new ways did I learn to use the tools and materials? 
 
 In what new ways did I use lines, shapes, colors, or textures? 
 

Would my idea have fit better on a tall paper, a long paper, a round paper,  
or a small paper? 

 
If I were to make another work about a similar topic, how would I make it 
differently? 

 
Do I need to think more carefully about how I feel about the subject as well  
as how it looks? 
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Example 53:  Charlottesville, Virginia Public Schools 
 

Art Program: 
Evaluation 

 
The evaluation of art education requires an assessment of the lesson, the instruction, 
and the performance of the student.  The statement of philosophy and the goals 
contained in this curriculum document serve as the measure of success.  Was the 
intended objective reached?  Did the activity deserve the time allotted to it?  Was  
the activity appropriate for the age and ability of the student?  In assessing the 
effectiveness of the instruction, each activity is evaluated in terms of its relationship  
to the statement of philosophy and to the related goals of art education.  In  
evaluating student performance, process takes precedence over product.  Progress  
is measured by considering the student’s level of development at the beginning of  
an activity and assessing the degree of growth that is evidenced at the time of its 
completion. 

  
 
 

Example 54:  Charlottesville, Virginia Public Schools 
 
 

Art Program: 
Evaluation Form 

   SAMPLE 
  
 Teacher School(s) 

 Unit of Study Dates 

  
 What objectives did you emphasize? 

 Were the social and cultural objectives met?  Elaborate. 

 How did you include aesthetics/aethestic education in this unit of study? 

 How did you include art history in this unity of study? 

 How did you include art criticism in this unit of study? 

 How were the students involved in art production? 

 Were the “Statements for Students” helpful?  Additions or revisions? 

 How did you utilize the unit vocabulary list?  Additions? 

 UNIT BOXES 

 Were the reproductions appropriate?  Suggestions for additions? 

 Can you add the names of slides, films, and/or books? 

 How did you utilize the objects (motivational materials) in the unit boxes?   
 What objects would you like added?  What objects did you add?  Did the students  
share or add additional objects?   

 Additional Comments? 
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Section IV:  Teacher Resources 
 
 
 
 
 
This area of the curriculum guide is intended to be a 
"working" resource space in which teachers add documents 
and informational tools and examples which will foster the 
development of a strong art education program. Each 
teacher will determine what pieces of information will help 
create a rich resource library. Some examples are initially 
included. 
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Ten Commandments of Child Art 
 

 
 I shall love the child’s art for what it is - an expression of him 
or herself. 
 I shall not place duplicated picture patterns or coloring books 
before them, recognizing that they help destroy creative and 
artistic impulses. 
 I shall remember to have art materials and blank paper 
available at home and at school. 
 I shall honor the child’s quest for learning by offering 
experiences which reveal the language of art and art in our 
heritage. 
 I shall not stifle the child’s innate desire to be a creative and 
unique human being. 
 I shall not impose my standards, ideas, or images upon the 
child’s expression. 
 I shall not steal the child’s right to grow through art 
experiences because of my indifference toward his/her art. 
 I shall not bear false understanding about the child and 
his/her inner need for artistic expression. 
 I shall not covet stereotyped art responses of the child. 
 I shall love these undeveloped scribbles and those poorly 
proportioned symbols as a stage in the child’s maturation as a 
creative being. 

 

 
 
 
Joseph Pizzat 
Professor of Art 
Mercyhurst College 
Erie, PA 
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MEMORANDUM 
 WINSTON-SALEM/FORSYTH COUNTY SCHOOLS 
 DEPARTMENT OF INSTRUCTIONAL SERVICES 
 ARTS EDUCATION 
 
 
 
 
TO:  Arts Education Teachers 
 
FROM: Angela McReynolds – Arts Education Program Manger 
 
RE:  Copyright Policy 
 
DATE: January 7, 2003 
 
 
It has been brought to my attention that the principals have recently attended  
a workshop regarding copyright laws and policies.  As you know, the copyright 
policy for the Winston-Salem/Forsyth County School System has been in effect 
since August, 2002.  The complete policy, including “Fair Use” guidelines, can  
be found online on the school system’s web site at: 
 
 http://wsfcs.k12.nc.us 

1) Click Administration and School Board 
2) Click School Board Policies 
3) Click Search (in upper right hand corner) 
4) Type “copyright” in search box 

 
Please pay special attention to the new sections that pertain directly to the arts. 
We are all expected to follow these laws, policies, and guidelines!  You may  
check with WS/FCS Media Coordinators who have also been trained (or Jackie 
Pierson, Media Program Specialist, at 727-2373) for details and clarification. 
 
Doug Punger and/or Jackie Pierson will be conducting a special workshop training 
for arts educators during the next school year (2003-2004) regarding these issues. 
 
cc:  George Fleetwood 
 Jackie Pierson 
 Doug Punger 
  
 

183



COPYRIGHT GUIDELINES       AR 6161.4 
          September, 2002 
 
I. INTRODUCTION.   The Copyright Law of the United States covers the reproduction 

and use of copyrighted materials, such as books, periodicals, sheet music, audiotape, 
videotape, DVD, Internet images, internet graphics, digital audio, digital video and 
computer software. The Board of Education does not sanction any illegal duplication 
of copyrighted materials. All employees are expected to comply with the Copyright 
Law. However, under certain circumstances educators are entitled to the "fair use" of 
copyrighted materials. The following guidelines are established to assist teachers and 
other personnel in observing the copyright law of this nation. 

 
II. FAIR USE. Notwithstanding the provisions of sections 106 and 106A, the fair use 

of a copyrighted work, including such use by reproduction in copies or 
phonorecords or by any other means specified by that section, for purposes such 
as criticism, comment, news reporting, teaching (including multiple copies for 
classroom use), scholarship, or research, is not an infringement of copyright. In 
determining whether the use made of a work in any particular case is a fair use 
the factors to be considered shall include -  

 
A. the purpose and character of the use, including whether such use is of a 

commercial nature or is for nonprofit educational purposes;  
 
B. the nature of the copyrighted work;  

 
C. the amount and substantiality of the portion used in relation to the copyrighted 

work as a whole; and  
 

D. the effect of the use upon the potential market for or value of the copyrighted 
work.  

 
The fact that a work is unpublished shall not itself bar a finding of fair use if such 
finding is made upon consideration of all the above factors.1 

 
III. GUIDELINES FOR “FAIR USE” OF PRINTED MATERIALS 
 

A. Since educators have access to photocopying and duplicating equipment, it is 
important that they familiarize themselves with the following guidelines for the 
reproduction of copyrighted materials. The guidelines below apply equally to 
printed works and copyrighted works that are found on the Internet. 

 
B. Works in the Public Domain may be reproduced without restriction. Many U. S. 

Government publications may be copied. Some published works were never 
copyrighted and may be copied. If there is no "notice of copyright" on a U. S. 

                                                 
1 17 U. S.C. § 107 
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Government or some other publication, it may be copied at the discretion of the 
user.  In general, for works created after January 1, 1978, a copyright expires 70 
years after the death of the author or creator of the copyrighted work and may 
be copied at the discretion of the user after that date. Works created and 
published prior to January 1, 1978 are protected for 95 years. For more 
information on the subject see the Library of Congress website.2 

 
C. The single reproduction of copyrighted materials for educational use is permitted 

for the purpose of scholarly research or use in researching or in preparation to 
teach a class. A teacher may make one copy for his/her use of: 

 
1. A chapter from a book; 
2. An article from a periodical or newspaper; 
3. A short story, short essay or short poem; and 
4. A chart, graph, diagram, drawing, cartoon, or picture from a book or a 

periodical or newspaper. 
 

D. A teacher or student may download, copy and save a graphic from a website 
under the doctrine of “Fair Use” as long as the use is for direct teaching or a 
school project and the project stays in the school and the source is documented 
within the same frame of the multimedia project or page of a paper project. 

 
E. The multiple reproduction of a copyrighted work is permitted for classroom use 

or discussion, provided the reproduction meets the tests of brevity, spontaneity 
and cumulative effect. 

 
1. Brevity - A teacher may make one copy for each student 

 
a. A complete poem if less than 250 words and if printed on not more than 

two pages; 
b. An excerpt of not more than 250 words from a longer poem; 
c. A complete article, story or essay of less than 2,500 words from a book 

or periodical or newspaper; 
d. An excerpt of not more than 1,000 words or 10 per cent of a longer 

prose work i.e., a book; 
e. One chart, graph, diagram, drawing, cartoon, or picture per book or 

periodical issue; and 
f. Not more than two pages or 10 percent of the words found in special 

works which combine language (poetry or prose) with illustration and are 
intended for children and which do not contain more than 2,500 words in 
their entirety. 

 
 

 

                                                 
2 www.loc.gov/copyright/ 
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2. Spontaneity. 
 

a. The reproduction must be instigated and inspired by an individual teacher 
(not a department chairman or instructional coordinator) and 

 
b. The inspiration and decision to use the copyrighted work and the moment 

of its use for maximum teaching effectiveness are so close in time that it 
would be unreasonable to expect a timely reply to a request for 
permission to reproduce the work 

 
3. Cumulative Effect. 

 
a. The copying of the work is for only one course in the school in which the 

copies are made (although copies may be made for more than one class 
section of the same course); 

b. Not more than one short poem, article, story, essay, or two excerpts may 
be copied from the same author, nor more than three from the same 
collective work or periodical volume during one class term; 

c. There shall not be more than nine (9) instances of such multiple copying 
for one course during one class term; and 

d. There is no limit on the number of copies made from current news 
periodicals and newspapers. 

 
F. Certain acts are prohibited, including: 

 
1. Copying to create or replace anthologies, compilations, or collective works; 
2. Copying consumable such as workbooks, exercises, standardize tests, test 

booklets, and answer sheets; 
3. Copying to substitute for the purchase of works; 
4. Copying directed by higher authority; 
5. Copying for repeated use from term to term; and 
6. Copying for a profit A student may be charged the actual cost of 

reproduction. 
 

G. Libraries and media centers may reproduce one copy of a copyrighted work or 
distribute a copy of a copyrighted work under the following conditions: 

 
1. The reproduction or distribution is made without any purpose of direct or 

indirect commercial advantage. 
2. Systematic photocopying is prohibited; and 
3. Photocopies may be placed on reserve in the library by a teacher as long as 

the general guidelines set forth above are observed. 
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H. A notice of copyright: 
 

1. Shall be placed on each copy of a work which is reproduced by a teacher for 
classroom use. The notice is simply the word and symbol "copyright"; and 

2. Shall be placed in plain sight at each photocopying or duplicating machine 
owned, leased or operated by the school system. A copy of the notice is 
attached to this regulation. 

 
I. A Request for Permission to reproduce multiple copies of a copyrighted work 

should be submitted to the copyright holder or publisher any time that materials 
are copied, even if the reproduction falls within the fair use guidelines set forth 
above. If approval is granted, the user may keep the copies and use them for as 
long as the permission has been granted. If permission is denied, the copies 
must be destroyed. The request to be submitted to the publisher should include: 

 
1. The title, author and/or editor, and edition of the materials to be reproduced; 
2. The exact material to be reproduced, such as the amount, page numbers, 

chapter(s) and, if possible, a photocopy of the material; 
3. The number of copies to be made; 
4. The use to be made of the copies; 
5. The form of distribution classroom, newsletter; 
6. Whether the material is to be sold; and 
7. The type of reproduction (ditto, photocopy, digital, electronic or typeset). 

 
IV. GUIDELINES FOR FAIR USE OF COPYRIGHTED MUSIC. 
 

A. The guidelines for the use of copyrighted music cover both the reproduction of 
sheet music and sound recordings, and the use of copyrighted musical work. 

 
B. Teachers may make emergency copies of sheet music to replace purchased 

copies which for any reason are not available for an imminent performance, 
provided purchased replacement copies are acquired in due course. 

 
C. For classroom instruction other than performance multiple copies of excerpts of 

works may be made, provided that the excerpts do not comprise a part of the 
whole which would constitute a performable unit such as a section, movement or 
aria, but in no case more than 10 percent of the whole work The number of 
copies shall not exceed one per student. 

 
D. For academic purposes, not performance, a teacher may make a single copy of 

an entire performable unit that is out of print or unavailable. 
 

E. Sheet music which has been purchased may be edited or simplified provided that 
the fundamental character of the work is not distorted or the lyrics, if any, altered 
or lyrics added if none exist. 

 

187



 
 

5

F. A single copy of recordings of student performances may be made for evaluation 
or rehearsal purposes and may be retained by the educational institution or 
teacher. 

 
G. A single copy of a sound recording of copyrighted music may be made from 

sound recordings owned by an educational institution or a teacher for the 
purpose of constructing aural exercises or examination and may be retained by 
the school or teacher. 

 
H. The following acts are prohibited: 
 

1. Copying to create or replace collective work; 
2. Copying from or of consumable works; 
3. Copying for the purpose of performance except as outlined above; 
4. Copying for the purpose of substituting or the purchase of music, except as 

set forth above; and 
5. Copying without inclusion of the notice of copyright "copyright" 

 
I. If audio and/or video copies of a student performance are made for sale and/or 

distribution to parents or others, prior permission must be obtained from the 
copyright holder. 

 
V. GUIDELINES FOR PERFORMANCE OF COPYRIGHTED WORKS. 
 

A. The Fair Use Doctrine of the Copyright Act3 allows educators some latitude to 
perform copyrighted music and dramatic works. 

 
B. The following are not infringements of copyright:  

 
1. performance of a work by instructors or pupils in the course of face-to-

face teaching activities of a nonprofit educational institution, in a classroom 
or similar place devoted to instruction; 

 
2. performance of a musical work by student and/or instructor in closed circuit 

television or videotape for other classrooms is allowed if –  
 

a. the performance is a regular part of the systematic instructional 
activities of a nonprofit educational institution; and  

 
b. the performance is directly related and of material assistance to the 

teaching content of the transmission; and  
 

 
 

                                                 
3 Title 17 U.S. C. Section 110 
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c. the transmission is made primarily for –  
 

(1) reception in classrooms or similar places normally devoted to 
instruction, or  

 
(2) reception by persons to whom the transmission is directed because 

their disabilities or other special circumstances prevent their 
attendance in classrooms or similar places normally devoted to 
instruction, or  

 
(3) reception by officers or employees of governmental bodies as a part 

of their official duties or employment; 
 

3. Performance at a school concert, football game or a school play is allowed if 
there is no purpose of direct or indirect commercial advantage and no fee or 
compensation is paid to the performers, promoters or organizers and no 
admission is charged, if – 

  
a. there is no direct or indirect admission charge; or  
 
b. the proceeds, after deducting the reasonable costs of producing the 

performance, are used exclusively for educational, religious, or charitable 
purposes and not for private financial gain, except where the copyright 
owner has served notice of objection to the performance under the 
following conditions;  

 
(1) the notice shall be in writing and signed by the copyright owner or 

such owner's duly authorized agent; and  
 
(2) the notice shall be served on the person responsible for the 

performance at least seven days before the date of the performance, 
and shall state the reasons for the objection; and  

 
(3) the notice shall comply, in form, content, and manner of service, 

with requirements that the Register of Copyrights shall prescribe by 
regulation; 

 
c. If admission is charged for a school play or a school dance, notice must 

be given to the copyright holder of the intended use of the music or play. 
If all the proceeds are used for educational or charitable purposes and the 
copyright owner does not object within seven days of the performance, the 
work(s) may be performed. 
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VI. GUIDELINES FOR OFF-AIR RECORDING. 
 

A. Certain educational television programs, such as programs on the “Public 
Broadcasting Network”, may be video taped off the air or cable and retained for 
educational use. All series airing on the School Television Schedule have 
copyright clearance for the public schools in North Carolina. 

 
B. The copyright status of educational programming through the North Carolina 

Department of Public Instruction (DPI) appears in the catalog, “School Television 
Today.” The programs fall into two categories: 

 
1. Unlimited use designates a series that is owned by the Department of Public 

Instruction (DPI) and that may be taped and retained for an indefinite period. 
 
2. Designated Time Period Use is a series that may be taped and retained for 

as for long as the series airs on the School Television Schedule. School 
personnel are to be notified when the tapes are to be erased. 

 
C. Commercial Television Programs and programs not airing on the School 

Television Schedule may be videotaped and used in face-to-face teaching under 
the following conditions: 

 
1. Extended copyright clearance to teachers for educational use has been 

granted in the publication “Cable in the Classroom.” 
 
2. Individual teachers may make videotape recordings or request that videotape 

recordings be made of commercial television programs. 
 
3. The recording may be used once in the course of relevant teaching activities, 

and may be repeated once only when instructional reinforcement is necessary, 
in the classroom and similar places during the first 10 school days after the 
recording. 

 
4. The recording may be retained for a period of 45 calendar days after the 

date of the recording and then the tape must be erased or destroyed. 
 

5. After the first 10 school days, the recording only may be used for teacher 
evaluation. 

 
6. A limited number of copies may be reproduced from each recording to meet 

the legitimate needs of teachers under these guidelines. A media center may 
make a copy of a program for each teacher who requests a copy. 

 
7. Off-air recordings need not be used in their entirety, but the sequence of use 

must follow the order of the program and the recording may not be altered. 
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8. All copies of the off-air recording must include the copyright notice on the 
broadcast program as recorded. 

 
D. Certain acts are prohibited. 

 
1. No program may be recorded more than one time regardless of the number 

of times it is broadcast. 
 
2. Television programs may not be regularly recorded in anticipation of requests. 

 
3. Recordings should not be made from premium cable television channels such 

as HBO, Cinemax, The Disney Channel and Showtime for use in classroom 
instruction unless extended copyright clearance has been granted in “Cable in 
the Classroom”. 

 
VII. GUIDELINES FOR USE OF VIDEOTAPES AND DVDS.  
 

A. In-classroom performance of a copyrighted videotape or DVD is permissible 
under the following conditions summarized from Section 110 of the Copyright 
Act4:  

 
1. The performance is by instructors (including guest lecturers) or by pupils.  
2. The class is part of the regular curriculum.  
3. The performance is in connection with face-to-face curriculum based 

teaching activities and not simply for entertainment or a reward.  
4. The entire audience is involved in the teaching activity.  
5. The entire audience is in the same room or same general area.  
6. The teaching activities are conducted by a non-profit educational 

institution.  
7. The performance takes place in a classroom or similar place devoted to 

instruction, such as a school library, gym, auditorium or workshop.  
8. The videotape is lawfully made; the person responsible had no reason to 

believe that the videotape was unlawfully made.  
 

B. As a general rule, a faculty member should use videos/DVDs in the school’s 
or school system’s media center or supplementary material collection. If a 
faculty member wants to show a video or DVD labeled “For Home Use Only” 
that he/she has purchased or rented, he/she may do so long as the above 
guidelines apply and the use is not primarily for the purpose of reward or 
entertainment. If the faculty member intends to continue the use of a 
particular video/DVD, he she should ask the school’s media coordinator to 
purchase a copy of the video/DVD for the school’s collection.  

 
 

                                                 
4 17 U. S. C. § 110 

191



 
 

9

C. The building level Media Advisory Committee should determine a procedure for 
the use of videos that are not owned by the school or school system.  A  
suggested video permission form, signed by the Principal and/or his/her 
designee, could be utilized. 

 
D. A faculty member may show a videotape or DVD to several classes studying 

the same work in the auditorium or other large room and over an internal 
video distribution system in a school so long as the above guidelines apply.  

 
E. If a student misses the classroom performance of a videotape or DVD, the 

student may view the tape or DVD at some other time in the school library. 
The classroom exception applies if the library is actually used for systematic 
instructional activities. Most school libraries meet this requirement. If not, this 
performance may be a fair use if the performance is in a private place in the 
library.  

 
VIII. FAIR USE GUIDELINES FOR EDUCATIONAL MULTIMEDIA.5 
 
 A. Introduction. 
 

1. Fair use is a legal principle that defines the limitations on the exclusive 
rights of copyright holders. The purpose of these guidelines is to provide 
guidance on the application of fair use principles by educators and 
students who develop multimedia projects using portions of copyrighted 
works under fair use rather than by seeking authorization for non-
commercial educational uses. These guidelines apply only to fair use in the 
context of copyright and to no other rights. 

 
2. While only the courts can authoritatively determine whether a particular use 

is fair use, these guidelines represent a consensus of conditions under 
which fair use should generally apply and examples of when permission is 
required. Uses that exceed these guidelines may nor may not be fair use. 
The more one exceeds these guidelines, the greater the risk that fair use 
does not apply.  

 
3. The limitations and conditions set forth in these guidelines do not apply to 

works in the public domain--such as U.S. Government works or works on 
which copyright has expired for which there are no copyright restrictions--or 
to works for which the individual or institution has obtained permission for 
the particular use. Also, license agreements may govern the uses of 
some works and users should refer to the applicable license terms for 
guidance, such as videos and computer software.  

 

                                                 
5 CONFU Guidelines, 1996 
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4. The participants who developed these guidelines met for an extended 
period of time and the result represents their collective understanding in 
this complex area. Because digital technology is in a dynamic phase, there 
may come a time when it is necessary to review the guidelines. Nothing in 
these guidelines shall be construed to apply to the fair use privilege in any 
context outside of educational and scholarly uses of educational multimedia 
projects.  

 
5. This Preamble is an integral part of these guidelines and should be 

included whenever the guidelines are reprinted or adopted by organizations 
and educational institutions. Users are encouraged to reproduce and 
distribute these guidelines freely without permission; no copyright protection 
of these guidelines is claimed by any person or entity.  

 
6. These Guidelines shall not be read to supersede other preexisting 

education fair use guidelines that deal with the Copyright Act of 1976.6 
 
 B. Background. These guidelines clarify the application of fair use of copyrighted 

works as teaching methods are adapted to new learning environments. 
Educators have traditionally brought copyrighted books, videos, slides, sound 
recordings and other media into the classroom, along with accompanying 
projection and playback equipment. Multimedia creators integrated these 
individual instructional resources with their own original works in a meaningful 
way, providing compact educational tools that allow great flexibility in teaching 
and learning. Material is stored so that it may be retrieved in a nonlinear fashion, 
depending on the needs or interests of learners. Educators can use multimedia 
projects to respond spontaneously to students' questions by referring quickly to 
relevant portions. In addition, students can use multimedia projects to pursue 
independent study according to their needs or at a pace appropriate to their 
capabilities. Educators and students want guidance about the application of fair 
use principles when creating their own multimedia projects to meet specific 
instructional objectives. 

 
C. Applicability of These Guidelines. These guidelines apply to the use, without 

permission, of portions of lawfully acquired copyrighted works in educational 
multimedia projects which are created by educators or students as part of a 
systematic learning activity by nonprint educational institutions.  

 
 

 

                                                 
6 See Section 106 of the Copyright Act and The Copyright Act of 1976, as amended, is codified 
at 17 U.S.C. Sec.101 et seq. 
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1. Educational multimedia projects created under these guidelines incorporate 
students' or educators' original material, such as course notes or 
commentary, together with various copyrighted media formats including but  
not limited to, motion media, music, text material, graphics, illustrations,  
photographs and digital software which are combined into an integrated 
presentation.  

 
2. Educational institutions are defined as nonprofit organizations whose 

primary focus is supporting research and instructional activities of educators 
and students for noncommercial purposes.   

 
3. For the purposes of the guidelines, educators include faculty, teachers, 

instructors, and others who engage in scholarly, research and instructional 
activities for educational institutions.  

 
4. The copyrighted works used under these guidelines are lawfully acquired if 

obtained by the institution or individual through lawful means such as 
purchase, gift or license agreement but not pirated copies.  

 
5. Educational multimedia projects which incorporate portions of copyrighted 

works under these guidelines may be used only for educational purposes in 
systematic learning activities including use in connection with non-
commercial curriculum-based learning and teaching activities by educators 
to students enrolled in courses at nonprofit educational institutions or 
otherwise permitted under Section 3. While these guidelines refer to the 
creation and use of educational multimedia projects, readers are advised 
that in some instances other fair use guidelines such as those for off-air 
taping may be relevant.  

 
 D. Preparation Of Educational Multimedia Projects Using Portions Of Copyrighted 

Works.  These uses are subject to the Portion Limitations listed in Section F.  
They should include proper attribution and citation as defined in Sections H. 2. 

 
1. By students: Students may incorporate portions of lawfully acquired 

copyrighted works when producing their own educational multimedia 
projects for a specific course.  

 
2. By Educators for Curriculum-Based Instruction: Educators may incorporate 

portions of lawfully acquired copyrighted works when producing their own 
educational multimedia programs for their own teaching tools in support of 
curriculum-based instructional activities at educational institutions.  

 
 E. Permitted Uses Of Educational Multimedia Programs Created Under These 

Guidelines. Uses of educational multimedia projects created under these 
guidelines are subject to the Time, Portion, Copying and Distribution Limitations 
listed in Section F.  
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1. Student Use: Students may perform and display their own educational 
multimedia projects created under Section D of these guidelines for 
educational uses in the course for which they were created and may use 
them in their own portfolios as examples of their academic work for later 
personal uses such as job and graduate school interviews. 

 
2. Educator Use for Curriculum-Based Instruction. Educators may perform 

and display their own educational multimedia projects created under 
Section D for curriculum-based instruction to students in the following 
situations:  

 
• for face-to-face curriculum based instruction,  
• assigned to students for directed self-study,  
• for remote instruction to students enrolled in curriculum-based courses 

and located at remote sites, provided over the educational institution's 
secure electronic network in real-time, or for after class review or 
directed self-study, provided there are technological limitations on 
access to the network and educational multimedia project (such as a 
password or PIN) and provided further that the technology prevents the 
making of copies of copyrighted material.  

 
If the educational institution's network or technology used to access the 
educational multimedia project created under Section D of these guidelines 
cannot prevent duplication of copyrighted material, students or educators 
may use the multimedia educational projects over an otherwise secure 
network for a period of only 15 days after its initial real-time remote use in 
the course of instruction or 15 days after its assignment for directed self-
study. After that period, one of the two use copies of the educational 
multimedia project may be placed on reserve in a learning resource center, 
library or similar facility for on-site use by students enrolled in the course. 
Students shall be advised that they are not permitted to make their own 
copies of the multimedia project.  

 
3 Educator Use for Peer Conferences: Educators may perform or display their 

own multimedia projects created under Section D of these guidelines in 
presentations to their peers, for example, at workshops and conferences.  
 

4 Educator Use for Professional Portfolio. Educators may retain educational 
multimedia projects created under Section 2 of these guidelines in their 
personal portfolios for later personal uses such as tenure review or job 
interviews. 

 
 

  

195



 
 

13

F. Limitations--Time, Portion, Copying And Distribution. The preparation of 
educational multimedia projects incorporating copyrighted works under Section 
D, and the use of such projects under Section E, are subject to the limitations 
noted below. 

 
1. Time Limitations. Educators may use their educational multimedia projects 

created for educational purposes under Section E of these guidelines for 
teaching courses, for a period of up to two years after the first instructional 
use with a class. Use beyond that time period, even for educational 
purposes, requires permission for each copyrighted portion incorporated in 
the production. Students may use their educational multimedia projects as 
noted in Section E.1.  

 
2. Portion Limitations. Portion limitations mean the amount of a copyrighted 

work that can reasonably be used in educational multimedia projects under 
these guidelines regardless of the original medium from which the 
copyrighted works are taken. In the aggregate means the total amount of 
copyrighted material from a single copyrighted work that is permitted to be 
used in an educational multimedia project without permission under these 
guidelines. These limits apply cumulatively to each educator's or student's 
multimedia project(s) for the same academic semester, cycle or term. All 
students should be instructed about the reasons for copyright protection 
and the need to follow these guidelines. It is understood, however, that 
students in kindergarten through grade six may not be able to adhere 
rigidly to the portion limitations in this section in their independent 
development of educational multimedia projects. In any event, each such 
project retained under Sections E.1 and F.3 should comply with the portion 
limitations  in this section.  

 
3. Motion Media. Up to 10% or 3 minutes, whichever is less, in the aggregate 

of a copyrighted motion media work may be reproduced or otherwise 
incorporated as part of a multimedia project created under Section C of 
these guidelines.  

 
4. Text Material. Up to 10% or 1000 words, whichever is less, in the 

aggregate of a copyrighted work consisting of text material may be 
reproduced or otherwise incorporated as part of a multimedia project 
created under Section 2 of these guidelines. An entire poem of less than 
250 words may be used, but no more than three poems by one poet, or 
five poems by different poets from any anthology may be used. For poems 
of greater length, 250 words may be used but no more than three 
excerpts by a poet, or five excerpts by different poets from a single 
anthology may be used.  
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5. Music, Lyrics, and Music Video. Up to 10%, but in no event more than 30 
seconds, of the music and lyrics from an individual musical work (or in the 
aggregate of extracts from an individual work), whether the musical work is 
embodied in copies, or audio or audiovisual works, may be reproduced or 
otherwise incorporated as a part of a multimedia project created under  
Section C. Any alterations to a musical work shall not change the basic 
melody or the fundamental character of the work.  

 
6. Illustrations and Photographs. The reproduction or incorporation of 

photographs and illustrations is more difficult to define with regard to fair 
use because fair use usually precludes the use of an entire work. Under 
these guidelines a photograph or illustration may be used in its entirety but 
no more than 5 images by an artist or photographer may be reproduced 
or otherwise incorporated as part of an educational multimedia project 
created under Section C. When using photographs and illustrations from a 
published collective work, not more than 10% or 15 images, whichever is 
less, may be reproduced or otherwise incorporated as part of an 
educational multimedia project created under Section 2. 

 
7. Numerical Data Sets. Up to 10% or 2500 fields or cell entries, whichever 

is less, from a copyrighted database or data table may be reproduced or 
otherwise incorporated as part of a educational multimedia project created 
under Section 2 of these guidelines. A field entry is defined as a specific 
item of information, such as a name or Social Security number, in a record 
of a database file. A cell entry is defined as the intersection where a row 
and a column meet on a spreadsheet.  

 
8. Copying and Distribution Limitations. Only a limited number of copies, 

including the original, may be made of an educator's educational 
multimedia project. For all of the uses permitted by Section E, there may 
be no more than two use copies only one of which may be placed on 
reserve as described in Section C.2.3.  An additional copy may be made 
for preservation purposes but may only be used or copied to replace a use 
copy that has been lost, stolen, or damaged. In the case of a jointly 
created educational multimedia project, each principal creator may retain 
one copy but only for the purposes described in Sections E.3 and E.4 for 
educators and Section E.1 for students.  

 
G. EXAMPLES OF WHEN PERMISSION IS REQUIRED.  

 
1. Using Multimedia Projects for Non-Educational or Commercial Purposes. 

Educators and students must seek individual permissions (licenses) before 
using copyrighted works in educational multimedia projects for commercial 
reproduction and distribution.  
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2. Duplication of Multimedia Projects Beyond Limitations Listed in These 
Guidelines. Even for educational uses, educators and students must seek 
individual permissions for all copyrighted works incorporated in their 
personally created educational multimedia projects before replicating or 
distributing beyond the limitations listed in Section F.  

 
3. Distribution of Multimedia Projects Beyond Limitations Listed in These 

Guidelines. Educators and students may not use their personally created 
educational multimedia projects over electronic networks, except for uses 
as described in Section E .3, without obtaining permissions for all 
copyrighted works incorporated in the program.  

 
H. IMPORTANT REMINDERS. 

 
1. Caution in Downloading Material from the Internet. Educators and students 

are advised to exercise caution in using digital material downloaded from 
the Internet in producing their own educational multimedia projects, 
because there is a mix of works protected by copyright and works in the 
public domain on the network. Access to works on the Internet does not 
automatically mean that these can be reproduced and reused without 
permission or royalty payment and, furthermore, some copyrighted works 
may have been posted to the Internet without authorization of the copyright 
holder.  

 
2. Attribution and Acknowledgement. Educators and students are reminded to 

credit the sources and display the copyright notice © and copyright 
ownership information if this is shown in the original source, for all works 
incorporated as part of the educational multimedia projects prepared by 
educators and students, including those prepared under fair use. Crediting 
the source must adequately identify the source of the work, giving a full 
bibliographic description where available (including author, title, publisher, 
and place and date of publication). The copyright ownership information 
includes the copyright notice (©, year of first publication and name of the 
copyright holder).  The credit and copyright notice information may be 
combined and shown in a separate section of the educational multimedia 
project (e.g. credit section) except for images incorporated into the project 
for the uses described in Section 3.2.3. In such cases, the copyright notice 
and the name of the creator of the image must be incorporated into the 
image when, and to the extent, such information is reasonably available; 
credit and copyright notice information is considered "incorporated" if it is 
attached to the image file and appears on the screen when the image is 
viewed. In those cases when displaying source credits and copyright 
ownership information on the screen with the image would be mutually 
exclusive with an instructional objective (e.g. during examinations in which 
the source credits and/or copyright information would be relevant to the 
examination questions), those images may be displayed without such 
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information being simultaneously displayed on the screen. In such cases, 
this information should be linked to the image in a manner compatible 
with such instructional objectives. 

 
3. Notice of Use Restrictions. Educators and students are advised that they 

must include on the opening screen of their multimedia program and any 
accompanying print material a notice that certain materials are included  
under the fair use exemption of the U.S. Copyright Law and have been  
prepared according to the multimedia fair use guidelines and are restricted 
from further use.  

 
4. Future Uses Beyond Fair Use. Educators and students are advised to note 

that if there is a possibility that their own educational multimedia project 
incorporating copyrighted works under fair use could later result in broader 
dissemination, whether or not as commercial product, it is strongly 
recommended that they take steps to obtain permissions during the 
development process for all copyrighted portions rather than waiting until 
after completion of the project. 

 
5. Integrity of Copyrighted Works: Alterations. Educators and students may 

make alterations in the portions of the copyrighted works they incorporate 
as part of an educational multimedia project only if the alterations support 
specific instructional objectives. Educators and students are advised to note 
that alterations have been made.  

 
6. Reproduction or Decompilation of Copyrighted Computer Programs. 

Educators and students should be aware that reproduction or 
decompilation of copyrighted computer programs and portions thereof, for 
example the transfer of underlying code or control mechanisms, even for 
educational uses, are outside the scope of these guidelines.  

 
7. Licenses and Contracts. Educators and students should determine whether 

specific copyrighted works, or other data or information are subject to a 
license or contract. Fair use and these guidelines shall not preempt or 
supersede licenses and contractual obligations 

 
IX. GUIDELINES FOR COMPUTER SOFTWARE. There are no industry guidelines as 

yet with regard to the use of copyrighted computer software. Cost software programs 
sold commercially are copyrighted and the contract of sale or lease specifically 
describes the scope of the owner's or lessee's permissible uses of the software. The 
following guidelines are recommended: 

 
A. Do not make a copy of a program unless you have the permission of the 

producer or copyright owner. Check the license agreement included with the 
program or ask MIS Department if WS/FCS has a license that permits the 
copying of the software. 
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B. Do not load one diskette into several machines without authorization from the 
producer or copyright owner. 

 
C. Buy licenses to use a diskette in more than one machine when they are 

offered by the producer or copyright owner. 
 

D. Generally, one back-up or archival copy of a diskette may be made and 
retained. The archival copy may not be used as a second copy to run more 
than one machine simultaneously. 

 
X. ADDITIONAL RESOURCES on copyright laws, regulations and guidelines.  
 

A. North Carolina DPI Website:  

• Using Resources from Other Web Sites, Copyright Guidelines: 
http://www.ncpublicschools.org/copyright.htm 

• Copyright in an Electronic Environment, (Guidelines from Consortium of 
College & University Media Centers) 
http://www.dpi.state.nc.us/copyright1.html 

B. University of Texas Website: 
http://www.utsystem.edu/OGC/IntellectualProperty/cprtindx.htm 

 
C. Stanford University Website: http://fairuse.stanford.edu/ 
 
D. Cornell University Website: http://www4.law.cornell.edu/uscode/17/302 

 
E. Library of Congress Copyright website: http:www.log.gov/cpoyright/ 

 
XI. SCHOOL RESPONSIBILITIES. 
 

A. The principal, through the cooperation of the Media Advisory Committee 
organized in each school, shall establish procedures for the copying and use 
of copyrighted materials that are in keeping with copyright guidelines and this 
regulation. 

 
B. Media Coordinators should be a resource to other faculty members on the 

interpretation and implementation of these copyright guidelines and regularly 
provide teachers with information updating the existing copyright guidelines. 

 
 

Adopted: June, 1985 
Revised: September, 2002 
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  Developed by Cindy Ellis 2003 

Guidelines for Procedures in the Art Room 
 
 
In order to provide a learning environment for all students, the following guidelines 
and consequences have been developed.  These guidelines must be followed by 
all students taking art. 
 
GUIDELINES FOR THE FOUR “Rs" IN ART 

1. Be RESPONSIBLE – be on time, enter quietly and begin daily  
 assignments upon arrival.  Remain in your work area at all times.   
 Be responsible for putting away or turning in your work.  Be  
 responsible for cleaning your work area. 

2. Show RESPECT – show respect for yourself, for others, for equipment  
 and materials, and for the work of others. 

3. REFRAIN from behavior that interferes with a learning environment  
 (e.g. not following appropriate procedures for our class or for the school). 

4. And above all, R E A C H to be the best that you can be. 
 
Any time a guideline is not followed, the following steps will be taken in order,  
as necessary: 
 
CONSEQUENCES: 

1. Verbal reminder. 
2. Verbal warning. 
3. Student-Teacher conference with an assignment or the appropriate 

procedure theme.  You will explain (in writing) what you did, what  
 the appropriate procedure should be, why you chose not to follow  
 the procedure, and what you will do to correct the situation.  Themes  
 will be dated, signed by parent or guardian, and returned to the teacher. 

4. Parent contact by phone. 
5. After school detention and/or request for a parent or guardian to attend 

class with student. 
6. Office referral (D-1). 

 

Student/Parent/Teacher Contract 
 
 
 I, ____________________________, have read and understand the guidelines  
 for following procedures in the art room.  I agree to follow these guidelines to  
 the absolute best of my ability so that I may have an enjoyable and successful 
 experience in art. 
 
 
Student Signature Date  
 
Parent/Guardian Date  
 
Art Teacher Date  
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  Developed by Cindy Ellis 2003 

Notice of Guideline Infraction 
 

Dear Parent/Guardian and Student, 
 
This is to notify you that _________________________’s behavior is not in accordance with  
our art room guidelines and procedures.  In order to provide a learning environment for all 
students, the following guidelines and consequences have been developed.  These guidelines 
must be followed by all students taking art. 
 
GUIDELINES for Procedures in the Art Room 

1. Be RESPONSIBLE–be on time, enter quietly, and begin daily assignments upon arrival.  
Remain in your work area at all times.  Be responsible for putting away or turning in your 
work.  Be responsible for cleaning your work area. 

2. Show RESPECT–show respect for yourself, for others, for equipment and materials, and 
for the work of others. 

3. REFRAIN from behavior that interferes with a learning environment (e.g. not following 
appropriate procedures for our class or for the school). 

4. And above all, R E A C H to be the best that you can be. 
 
 
_____________________ has been assigned the following consequence to help him/her reflect 
on the behavior that needs to be corrected: 
 
CONSEQUENCES: 

1. Verbal reminder. 
2. Verbal warning. 
3. Student-Teacher conference with an assignment or the appropriate procedure theme.   

You will explain (in writing) what you did, what the appropriate procedure should be, 
why you chose not to follow the procedure, and what you will do to correct the situation.  
Themes will be dated, signed by parent or guardian, and returned to the teacher.  

             Due on __________________ 
4.  Parent contact by phone. 
5. After school detention and/or request for a parent or guardian to attend class with student. 

To be served on ____________________. 
6. Office referral (D-1). 

 

Student/Parent/Teacher Signatures 
I have read this notice and understand that if I do not comply within the time given, further 
consequences will result. 
 
Student Signature Date  
 
Parent/Guardian Date  
 
Art Teacher Date  
 
This form must be initialed by the following: 
          Team Lead Teacher:      Principal: 
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 VISUAL ART
COMMUNICATIONS LOG

 Parent/Guardian; 
    Date Teacher Contact Method Comments 
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WINSTON-SALEM/FORSYTH COUNTY SCHOOLS 
Artwork Release Form 

 
 
Student Name  ____________________________________________________ 
 
Age ____________    Grade  ____________   Art Class (H.S.) ______________ 
 
 
Title of Work   _____________________________________________________ 
 
Media   __________________________________________________________ 
 
Size  ____________________________________________________________ 
 
Teacher  _________________________________________________________ 
 
School  __________________________________________________________ 
 
 
Information to note about this work: 
 
________________________________________________________________ 
 
________________________________________________________________ 
 
________________________________________________________________ 
 
 
 

________________________________ 
 
 
I give permission for WS/FCS to use my child’s artwork, or image of the artwork, 
in school system displays or publications, including but not limited to: gallery 
displays, school newspapers, video productions and/or web-pages, sponsored by 
the Winston-Salem/Forsyth County Schools or my child’s school. 
 
 
Parent or Guardian signature:    ___________________________________ 
 
            ___________________________________ 
                                                             (print name) 

204



  
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

 
Student: Grade: 
School: 
Teacher: Principal: 

Winston-Salem/Forsyth County Schools 

205



Dixie Classic Fair Guidelines 
 
 
Each school will be allotted an 8' x 8' curtained exhibition area with off-white  
drapery fabric. 
 
 
Each school will be provided eight (8) drapery hooks. 
 
 
Teachers should be able to mount three columns of hinged artwork with the  
space allotted. 
 
 
 
Suggestions for Hanging: 
 
 Prepare artwork by hinging 22" x 28" poster boards together from the back  
 using good quality wide packaging or duct tape.  Reinforce taped and hinged  
 poster boards with several staples. 
 
 

Punch holes on the top poster boards to accept the drapery hooks that will  
hang on the top poles. 
 
 
Reserve a 9" x 12" space on one posterboard to mount the school sign.   
Lynn will have the school signs available at the time of set up. 
 
 
Identify all student artwork with the enclosed WS/FCS labels. 
 
 
Bring a step stool or small ladder to assist in mounting exhibit. 
 
 
Consult attached graphics and map for planning. 
 
 
Please help by using the designated times for hanging and taking down 
the exhibition. 
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Graphic 1 - Suggested Exhibition Composition Blueprint 
 8' or 96" 
   

* Please leave a 9" x 12" 
 space on a poster board 
 for your school sign to   
 be mounted. 
 
 
} 8" or 96" 
 
 
< (Vertical) 22+22+22+28=94" 
 
 
< (Horizontal) 28+28+28=84" 
 
 
 
 
 
 
 

Graphic 2 - Hinging artwork and punch holes in the top boards (Back View) 
 
  < Punch holes, with hole punch 
   in top Poster boards, so that 
   artwork is prepared and read
   ready to hand.  Punch holes 
   3 inches from the top and 
   the side of the poster board. 
 
 
  < Hinge artworks together from 
   the back, using good quality 
   wide packaging or duct tape. 
   Staple tape to secure it to 
   poster board. 
 
 

  22"   
 
     
 
  < Hinge 22" x 28" Poster  
   board 
 

  
 28"  

*

 ● ● 
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Bloom’s Taxonomy for Art – Art Criticism – Higher Order Thinking Skills                Page 1 of 2 

 
 
 

BLOOM’S TAXONOMY FOR ART 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Adapted from Dawn Steinecker’s Triangle Chart 
 

For sample questions – see the Jackie Aust Brewer’s site 
 
 
 
 

http://www.princetonol.com/groups/iad/Files/blooms2.htm 7/12/2004 

What is your opinion of the painting? 
Why? 

Evaluation 

What ways would you render the subject 
differently? 
Synthesis 

Explain what you think the artist is trying 
to say about the subject matter. 

Analysis 

If you could interview the artist, what 
question would you ask? 

Application 

 
What is the subject or theme? 

Understanding 

 
Describe the painting. 

Knowledge 
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Bloom’s Taxonomy for Art – Art Criticism – Higher Order Thinking Skills                Page 2 of 2 
 

See Bloom’s Revised Taxonomy (Revised by Lorin Anderson) 
 
Classroom critiques use Bloom’s Higher Order Thinking Skills – See these sample questions 
Craig Roland 
 
Helpful links for Bloom’s Taxonomy 
 
Revised Bloom’s Taxonomy Includes sample questions and activities. 
 
Sample Questions for Art – by Jackie Brewer http://mail.bryanisd.org/~ja1997/blooms.htm 
 
Learning Skills Program – Bloom’s Taxonomy – nice concise listing 
http://www.coun.uvic.ca/learn/program/hndouts/bloom.html 
 
From Liberty Center Schools – Bloom’s Taxonomy for Educators (see most links) 
http://www.libertycenter.k12.oh.us/hinton/Teacher/bloom.htm 
 
ART CRITICISM LINKS TO USE WITH YOUR STUDENTS: 
 
Successful Art Class Critique – by Marvin Bartel 
http://www.goshen.edu/art/ed/critique1.html 
Student Handout – by Marvin Bartel 
http://www.goshen.edu/art/ed/critiqueform.html 
 
How to Read a Painting by Will Hanson 
http://www.kcsd.k12.pa.us/~projects/critic/ 
 
ARTiculation (designed for middle school – but adaptable) 
http://www.brigantine.atlnet.org/GigapaletteGALLERY/websites/ARTiculationFinal/MainPages/ 
 
Viewing Artwork – Art Criticism Hand-out by Ms. Guttormson (needs some revision) 
http://www.sasked.gov.sk.ca/curr_content/visualart/viewing.htm 
 
What is Art?  What is an Artist?  Sweet Brian College – by Chris Witcombe 
http://www.arthistory.sbc.edu/artartists/artartists.html 
 
Eys on Art – A Learning to Look Curriculum by Tom March 
http://www.kn.pacebell.com/wired/art2/index.html 
 
Art Crimes – cautionary tales of art criticism gone too far (Aesthetic issues – valuing art) 
http://www.renewal.au/artcrimes/ 
 
Sample Art Criticism Final Exam (Middle school level – adaptable to high school) 
 
See It’s the Thought that Counts (pdf file) by Craig Roland 
 

(INCREDIBLE ART DEPARTMENT HOME)  (ART RESOURCES) (LESSON PLAN 
 
 

 
http://www.princetonol.com/groups/iad/Files/blooms2.htm  7/12/2004 
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Internet Resources for Lesson Plans 
 
 

http://www.artafactsmagazine.com/ 
 
 
http://www.askeric.orf/cgi-bin/lessons.cgi/Arts 
 
 
http://www.educationplanet.com/search/Art_and_Music/Art/ 
 
 
http://www.getty.edu/arsednet/resources/ 
 
 
http://www.teachnet.com/lesson/art/ 
 
 
http://artsedge.kennedy-center.org/artsedge.html 
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Section V:  Health and Safety 
 
 
 
 
 
Health and safety are critical issues in the art classroom. 
Updated information is provided periodically. This space is 
provided for the development of practical information on 
this subject. 
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Health and Safety 
 
All art teachers are responsible for the safety of their students.  Below is a broad list  
of recommendations for instructors to take into consideration when planning the use  
of materials for lessons.  This by no means an exhaustive list.  Specific safety standards 
have been established and are available by contacting the resources listed in the 
bibliography for this section. 
 
Make Your Classroom a Safe Place to Be 
 

 Read the labels!  Use only products bearing the labels AP (Approved  
 Product) or CP (Certified Product).  Students under the age of 12 should  
 NOT use products with the HL (Health Label) on them. 

 Allow no food or drink in the art room. 
 Keep all hazardous materials out of the classroom. 
 Know how to use the materials safely as any material can become hazardous 
when used inappropriately. 
 The cleanliness of your room is your responsibility. 
 Use only plastic containers--NO glass. 
 The paper cutter should be off-limits to all students. 
(Do not remove the safety bar on your paper cutter.) 
 Do not allow students to be near the kiln. 
 Know your students!  Keep an accurate and up-to-date record of individuals  

 with allergies or medical concerns. 
 Check for ventilation requirements in your classroom. 
 Use non-toxic glue, markers, and painting materials.  (NO rubber cement) 
 Know the emergency plan for your school. 
 Post safety/behavior rules in conspicuous places throughout the art room. 

 
Educate Your Students About Safety 
 

 Teach your students how toxic materials can enter the body. 
• Absorption 
• Inhalation 
• Ingestion 

 Teach students how to care for and safely use materials/equipment. 
 Teach your students the importance of hand washing. 
 Practice emergency procedures with students.  (fire drill, tornado drill, etc.) 

 
Bibliography 
Classroom Guide to Safety in the Visual Arts, Deborah L. Oltman 
Safety in the Art Room, Charles Qualley 
Children's Art Supplies Can be Toxic, Babin A. Peltz 
 
Center for Safety in the Arts 
5 Beekman St., Suite 820 
New York, NY  10038 
 
Art and Craft Material Institute 
715 Boylston Street 
Boston, MA  02116 
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Section VI:  EC / Special Populations 
 
 
 
 
 
Documents and information relating to special needs 
populations will be housed in this section of the 
curriculum guide. Literature and updates related to this 
issue may be collected by the individual visual arts teacher 
for personal reference. 
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Helpful Hints for Teachers of Mainstream Students 
(Summarized from Module VIII of Students with Disabilities in the Mainstream) 

 

As the teacher you must always insure that ALL students have an equal opportunity to achieve 
success.  A good rule to remember when teaching students with special needs: 
 

I hear and I forget 
I see and I remember 
I do and I understand 

 
Hints to success: 

• Seek student participation in planning the learning activities. 
• Encourage appreciation for the abilities of other individuals. 
• Challenge the student's interests and abilities. 
• Encourage students to solve personal and social problems. 
• Strive to maintain learning situations in which students will succeed. 
• Prepare instructional units in shorter units of work. 
• Provide more frequent evaluations of student progress and more remedial work. 
• Recognize that the student's vocabulary may be limited and less precise than others. 
• Keep the student aware of his/her progress at all times and give him/her reason to  

 believe that he/she is succeeding. 
• Use real visual objects and life-like teaching aids. 
• Use manual activities rather than written or read assignments. 
• Search for reading material with easy vocabulary yet suited to the student's age level,  

 interest, and experience. 
• Remember that may special needs students have less cultural opportunity at home,  

 less educated parents, less reading material at home; and in general, a poorer  
 background for learning. 

• Be content to attempt less in your instruction. 
• Be patient and promote self-worth. 
• Let the student know that you are there to help him/her SUCCEED. 
• See the students as individuals and make an effort to understand their personal problems. 
• Demonstrate whenever possible.  Students learn by your example. 
• Be flexible. 
• Get out from behind the desk when talking with a student. 
• Set up ground rules and guidelines that will define behavioral limits and adhere to these 

principals and rules. 
• Plan repetition for reinforcement.  Use a variety of methods to prevent boredom. 
• Allow the student to proceed at his/her own pace--don't rush him/her. 
• Treat all efforts with respect. 
• Judge students objectively--don't play favorites. 

 
Practices to avoid: 

• Do not criticize a student in the presence of his or her peers. 
• Do not preach. 
• Do not subject the students to changes without advance notice; they are insecure enough. 
• Do not be afraid to admit your mistakes. 
• Do not expect to reach every one of your students. 
• Do not take slight irregularities of conduct too seriously. 
• Do not measure achievement in terms of grades only and do not compare to others. 
• Never argue with a student in class. 
• Do not do things that you do not want students to do. 
• Be a good role model. 
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Example 9:  Montgomery County, Maryland Schools Guide 
 
 

Appendix H 
Art Instruction for Children with Specific Learning Disabilities 

 
 The visual art program in MCPS has been Figure/Ground 
designed to meet the needs of all children.  By   Newspaper or other heavily patterned  
focusing on her/her individual needs, we help paper can be used to draw on.  Afterwards   
the student with handicapping conditions to  the children try to identify the shapes. 
successfully participate in art instruction.  It    
may be necessary to adapt some lessons or Position in Space 
activities to accommodate particular disabilities.  Make prints using designs that have  
 In the area of impaired visual perception,  strong direction.  Create lesson objectives  
the visual art program can be used to develop  that will test students’ directional ability. 
a variety of skills. For example, require students to print their  

• Visual discrimination is the ability to styrofoam block or gadget prints twice up, 
see likenesses and differences in shapes, twice down, etc. 
colors, size, etc.  

• Figure/ground perception is the ability Visual Closure 
to distinguish the difference between fore-   Hidden pictures.  Students work 
ground and background. together to produce a mural.  Later they  

• Position in space is the ability to see take turns locating pictures in the mural.  
directionality and orientation in space.  

• Visual closure is the ability to recognize Visual Memory 
a picture when presented with an incomplete  Show the student a card with an 
or unorganized presentation. arrangement of cut paper lines or shapes.  

• Visual memory is the ability to recall  The student tries to copy it from memory.  
an object or picture that has been removed If he/she succeeds, he/she can glue it onto 
from sight. a tagboard card. 
     
 The following activities are suggested to  The following publications should be 
help remedy visual/perceptual problems. consulted if more information is required.  
    
Visual Discrimination  Art in Special Education:  Educating 

• Size Discrimination.  Ask students to cut the Handicapped Through Art, Millburn, 
large, medium, and small versions of one simple NJ:  Art Educators of New Jersey, 1976.   
shape.  Have students move the shapes around  Gives detailed descriptions of many types 
on a paper background, exploring the variety of  of handicapping conditions and guidelines 
patterns that can be created by moving the shapes  for working with them. 
to different positions on the paper.  A final choice   Mann, Philip H. and Suitar, Patricia. 
can be made and shapes may be pasted onto the A Handbook in Diagnostic Teaching. 
background paper. Newton, MA:  Allyn and Bacon, 1974. 

• Sorting.  Students sort found objects   Can shed some light on auditory and 
according to categories, e.g., color, shape,  visual dysfunction. 
things we wear.  Sorted objects may be mounted  Target on Language.  Bethesda, MD: 
to make a collage. Christ Church Child Center, 1973. 
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Section VII:  Glossary and Bibliographies 
 
 
 
 
 
Subject-specific or thematic glossaries and/or 
bibliographies may be added to the documents already 
provided in this section to create an extensive collection of 
information to support a balanced visual arts program. 
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GLOSSARY 

Visual Arts Standard Course of Study 

 

Acrylic Paint:  A fast-drying synthetic paint made from acrylic resin. 

Aesthetics:  The study or theory of the beautiful, in taste or art. 

Analogous Colors:  Colors that are closely related to each other because a common 
color can be found; for example: blue, blue-violet, violet colors.  

Analysis:  Identifying and examining separate parts as they function independently and 
together in creative works and study of visual arts. 

Asymmetrical:  A type of balance where elements are arranged differently on each side 
of an imaginary midline. 

Background:  The area that appears to be farthest away or behind the other objects. 

Balance:  Parts of a picture arranged symmetrically or asymmetrically so that areas seem 
to have equal visual weight. 

Ceramics:  Functional and decorative objects made from clay. 

Clay:  A pliable natural earth. 

Collograph:  A printing block made from objects and textures glued to a surface. 

Color:  An element of art defined as the effect of light reflecting from an object onto the 
eye. 

Composition:  Organization of elements in space. 

Concept:  An abstract general notion; an idea. 

Content:  In visual arts, the meaning of an image, beyond its overt subject matter, 
including the emotional, intellectual, symbolic, thematic, and narrative connotations. 

Context:  A set of interrelated conditions (such as social, economic, political) in visual 
arts that influence and give meaning to the development and reception of thoughts, 
ideas, or concepts, and that define specific cultures and eras. 

Creative Thinking:  Able to see and make things in a new or different way. 

Critical Thinking:  Shows or requires careful analysis before judgment. 
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GLOSSARY 

Visual Arts Standard Course of Study 

Criticism:  The art, process, or principles used to analyze and judge literary or artistic 
works. 

Design:  To create a work of art by combining elements of art into a planned whole. 

Elements of Art:  Those components that make up a composition: line, value, space, 
texture, shape, form, and color. 

Experimentation:  To search out by trial. 

Expression:  In visual arts, a process of conveying ideas, feelings, and meanings, through 
selective use of communicative possibilities. 

Felting:  The process of making non-woven fabric from fibers through the application of 
heat, moisture and pressure. 

Foreground:  The area that appears to be nearest and in front of the other objects. 

Geometric:  Shapes that are made using specific mathematical formulas and are named 
such as circle, hexagon, etc. 

Image:  A physical likeness or representation of a person, animal, or thing, photographed, 
painted, or sculptured; a thought from the imagination made visible. 

Imagery:  Mental images. 

Imagination:  The process of creating a mental picture of something that is unlike things 
one has seen. 

Incising:  Scratching lines into a surface. 

Intensity:  Refers to the brightness or dullness of a color; amount of saturation. 

Intuitive:  Perceived immediately by the mind, instinctive knowledge or feeling. 

Line:  The path of a moving point that is made by a tool, instrument, or medium as it 
moves across an area. 

Loom:  A device used for weaving. 

Medium/Media:  Materials used to create an image. 

Middle Ground:  The area that appears between the foreground and background. 
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GLOSSARY 

Visual Arts Standard Course of Study 

Monoprint:  One print, that can not be duplicated, made by pressing paper onto an 
inked or painted surface. 

Movement:  In visual arts, the direction or flow in artwork. 

Organic:  Any living or natural shape that is not geometric. 

Paper-mache:  Paper pulp mixed with wheat paste and molded into three-dimensional 
forms. 

Paper Making:  The process of creating paper using water, fibers, or recycled papers. 

Pattern:  A principle of design where an element or combination of elements are 
repeated in a planned way. 

Perception:  Visual and sensory awareness, discrimination, and integration of impressions, 
conditions, and relationships with regard to objects, images and feelings. 

Perceptual Awareness:  Knowing, discerning as a result of perceiving or insight, intuition. 

Photography:  The art or process of producing images by the action of light on surfaces 
sensitized by chemical processes. 

Pin Hole Camera:  A camera, usually handmade, that uses a pin hole aperture in place 
of a lens. 

Portrait:  Artwork that shows the face or figure of a person. 

Primary Colors:  The basic colors that can't be reduced into component colors and can 
be used to mix all other colors. 

Principles of Design:  The way the elements of art such as balance, movement, 
pattern/repetition, unity/variety and emphasis are used to create a composition. 

Printing Ink:  Ink used specifically for printing. 

Printmaking:  The art of using a printing plate or stamp to create one or a series of 
multiple originals called prints. 

Process(es):  Progressive course(s), a series of changes, a method of creating. 

Quilting:  The process of making art using two or more layers of fabric that are then 
stitched in a pattern through all the layers. 

Repetition:  A principle of design, where an element is used more than once. 
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GLOSSARY 

Visual Arts Standard Course of Study 

Score:  In paper sculpture, to crease using a semi-sharp object for easy folding; in clay, 
to slash or cut before joining pieces. 

Sculpture:  Carved, cut, hewn, cast, molded, welded or assembled into three dimensional 
representations, forms, or figures. 

Secondary Colors:  Colors made by mixing two primary colors. When red, yellow and blue 
are used as primary colors, the secondary colors are orange, green and violet. 

Shade:  A dark color achieved by changing the value of a color by adding black. 

Space:  An element of art that is the area in and around objects in a composition. 

Still Life:  An arrangement of inanimate objects. 

Stitchery:  Artwork made by using a needle and thread or yarn to create a design. 

Style:  An artist's special way of creating art; the style of an artwork helps determine how 
it is different from other artworks. 

Symbol:  An image, sign, or element, such as color, that is understood, by convention or 
context, to suggest some other meaning. 

Symmetrical/Symmetry:  A type of balance in which elements are arranged the same on 
each side of an imaginary line. 

Technique:  A special way to create artwork, often by following a step-by-step procedure. 

Technology:  Electronic media (such as video, computers, compact discs, lasers, audio 
tape, satellite equipment) used as tools to create, learn, explain, document, analyze, or 
present artistic work or information. 

Texture:  An element of art that is the way an object feels or looks like it feels. 

Tint:  A light color achieved by changing the value of a color by adding white. 

Tone:  A color mixed with black and white, a grayed color. 

Unity:  A principle of design which is the quality of having all parts look as if they belong 
together; achieved by proximity or repetition. 

Value:  An element of art that describes the relative lightness or darkness of a color. 

Variety:  Differences achieved by changing elements in a composition to add interest. 

Weaving:  A process and product created by interlacing strands of material.  
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Media Services Materials Bibliography 
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VC Aes                         
           Aesthetics.  

Glenco Publishing 1989.  Aesthetics is the study of ways to look at and respond to 
art, explains the three theories of art: imitationalism, formalism and emotionalism. 

 Printed guide available. 
 
MC 709 Bin                     
            African Art & Culture.   
            Bingham, Jane c2004.  Rock art -- Architecture -- Pottery -- Body art and  

adornment -- Textiles – Masks- Wood carving – Metalwork -- Baskets, gourds 
and eggshells -- Musical instruments --Cross-currents -- African ethnic groups.  
Describes the history,  cultural significance, and select techniques of artistic 
media in various African countries. 

 
VC All                         
            All About Paint.   

Rainbow Ed., c1990.  A basic film about paint and painting, both artistic and 
commercial, ingredients that compose paint, how it is made and its various uses. 

 
372.5 Sef                      
            All Children Create : An Elementary Art Curriculum.   
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v. 1. Grade Levels 1-3 -- v. 2. Grade Levels 4-6. 
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372.5  Art                      
            Art education : elementary.  National Art Association, : 1977. 
 
372.5  Art                      
  Art education : middle/junior high school.  National Art 
            Education Association, : 1977. 
                               
72.5 Coh                      
           Art, Another Language for Learning.   

Cohen, Elaine Pear New York : Citation Press, 1976. 
 
 
 
 
 

229



2 

VC Art 
 Art Basics  
 Educational Video Network, c1994    Part 1: European art school presents art 
 concepts and principles for making great art work, basic principles and techniques 
 of the old masters. Part 2: Form: all objects have “basic form”, creating a 3-
 dimensional form on paper. Part 3: Color: Primary colors, opposite colors on the 
 color wheel, light/dark values, creating texture. Part 4: Composition: Seeing 
 visual characteristics, using artistic brain hemisphere to view your world in dots, 
 lines, shapes, color and texture. 
 
372.5 Str                      
            The Art Corner.   

Striebel, Bonnie Flint  Glenview, Il. : Scott, Foresman, 1981. 
 
VC Art 
 Art for Beginners: Fun with Lines 

Coronet Video, c1990   Lines that are straight, zigzag, spiral, etc. are made by 
children using a variety of tools and materials.  Discover an infinite variety of 
lines in nature and man-made objects.  

 
372.5 Jen                      
            Art for the fun of it : a guide for teaching young children.   
           Jenkins, Peggy Davison  Englewood Cliffs, N.J. : Prentice-Hall, c1980. 
 
VC Art                         
            Art History.   

Glencoe Publishing Co., 1989.   To understand art, one must learn about the 
history of art.  Printed guide available with video. 
 

372.5 Sac                      
            Art in Story : Teaching Art History to Elementary School Children.   

Saccardi, Marianne: Linnet Professional Publications, 1997.  Contains over forty 
lessons on art history for elementary school teachers providing background info 
on artists, periods, styles, and geographic areas; and uses hands-on art activities 
activities, drama, story, journal writing, and visuals to encourage the children to 
think about art. 

 
372.5 Cor                      

Art is Elementary : Teaching Visual Thinking Through Art Concepts, Levels 4-7.  
Cornia, Ivan: Brigham Young University Press, : 1976. 

 
372.5 Cab                      
            Art Projects for Young Children.   

Caballero, Jane A/.  Humanics Limited, : 1979. 
 
VC Art                         
            Art : The Creative Young Child: An Intro   

GPN, c1990.  Instructor, Clem Pennington.  An introduction/overview to the ten 
30-minute programs that demonstrates dozens of creative, fun and inexpensive art 
projects for K-6. (#1) Drawing; (#2) Fingerpainting; (#3) Painting; (#4) Mixed 
Media; (#5) Printmaking; (#6) Tearing and Cutting; (#7) Forming and 
Constructing; (#8) Puppetry; (#9) Art Appreciating and Display. 
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372.52 Eng                     
            Art through Children's Literature : Creative Art Lessons  

Englebaugh, Debi: Teacher Ideas Press, c1994.  Uses the Caldecott Medal books 
as a source for classroom teachers to provide students with lessons that combine 
art and children's literature. 

 
372.5 Rom                      
           Art Today and Every Day: Classroom Activities for the Elementary School Year. 
           Romberg, Jenean: Parker Pub. Co., c1972. 
 
372.5 Dob                      
            Arts Education and Back to Basics.  
         Dobbs, Stephen M., ed.  National Art Education Association, : c1979. 
 
707 Ste                        
            Arts in Schools : State by State.   

Steinel, Daniel V.  Reston, Virginia: MENC, c1985. 
 
372.5 Pre                      
            ArtStarts for Little Hands! : Fun & Discoveries for 3-to 7-year-olds.   

Press, Judy, c2000.  Presents a variety of art projects and related activities 
grouped around such themes as the family, animals, nature, transportation, color, 
and more. 

 
VC Bas 
 Basic Colors  

Universal Media, c1995.    Join crayon characters, Oscar Orange, Little Yellow, 
Big and Little Red as they discover the world of colors around them. Part 1: 
Green and Yellow; Part 2: Orange and Red; Part 3: Blue. 

 
VC Bas 
 Basic Watercolor Techniques 

Educational Video, c1992.  The initial steps and essential procedures for creating 
a watercolor are presented. 

 
372.5 Dav                      
            Behavioral Emphasis in Art Education.  
           Davis, D. Jack, ed.  National Art Education Association, : c1978. 
 
VC Bir                         
            Birth of Renaissance Art.   

Educational Video, c1992.  In Florence, Siena, Pisa, Mantua and Padua, the works 
of Brunnelleschi, Donatello and Giotto are examined.. 

 
372.33 Siv                     
            Bulletin board ? or Bulletin boards!   

Sivak, Particia.  Scarevrow Press, Inc.m, c1999.  Offers innovative ideas 
for inexpensive, simple to make projects for the classroom. 
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707 Fow                        
Can We Rescue the Arts for America's Children? 
Coming to Our Senses-10 yrs later.   Fowler, Charles New York: American 
Council for the Arts, 1988. 

 
707 Pan                        

The Challenge to Reform Arts Education : What Role Can Research Play?  
Pankratz, David B.. ed.  New York: American Council for the Arts, 1989. 

 
759.4 Sei                      
            Claude Monet.              

Seitz, William C. c1982.  Concise edition of the author's Monet originally  
Published in 1960. 

 
731 Wei                        
            Clay, Wood, and Wire : A How-to-Do-it book of Sculpture.   

Weiss, Harvey New York: W. R. Scott. 
 
VC Col 
 Colors and Shapes 

Coronet Video, 1990.  Young viewers will be able to recognize things that have 
the same color, identify the four basic shapes and recognize patterns in colors and 
shapes. 

 
372.1 Hol                      

The Complete Guide to Classroom Centers : Hundreds of Ideas That Really Work. 
Holliman, Linda. Creative Teaching Press, 1997.  Offers innovative ideas       
inexpensive, simple to make projects for the classroom. 

 
372.5 The                      
            A Contemporary Approach to Art Teaching.              

Themal, Joachim:Van Nostrand Reinhold, 1977. 
 
707 Low                        
            Creative and Mental Growth.  

Lowenfeld, Viktor 7th ed.  New York : Macmillan. 
 
P 372.55 Cre                   
           Creative Crafts for Year-Round Fun : Grade K-6 

The Education Center, 1993.  Full of ideas galore, this collection of arts and crafts 
projects will inspire students from Kindergarten to Grade 6, included lots of fun 
activities from "Fire Breathing Dragons" to "Junk Spacecrafts". 

 
VC Cre                         
            The Creative Process.   

Educational Video, c1992.  Artists from various disciplines discuss the sources of 
their inspiration and how they mold that inspiration into works of art. 

 
372.5 Lin                      

Developing Artistic & Perceptual Awareness: Art Practice in the Elem Classroom.  
2d ed. Linderman, Earl W.: W. C. Brown Co., [1969]. 
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Fastback #303                  
            Developing Children's Creative Thinking Through the Arts.   

Christoplos, Florence Bloomington, Indiana : Phi Delta Kappa 
            Educational Foundation, 1990. 
 
VC Don 
 Don’t Eat the Pictures 

Metropolitan Museum of Art, 1990.   Follow the adventures of Big Bird and the 
Sesame Street Gang as they find themselves locked in the Metropolitan Museum 
overnight. 

 
372.5 Str                      
            Easy Art Lessons, K-6.   

Straatveit, Tyyne West Nyack, N.Y., Parker Pub. Co., [1971]. 
 
745.5 Alc                      
            Easy Holiday and Seasonal Art Projects with Paper.  

Alcorn, Jo Lynn: Scholatic Professtional Books, 1999.  
            More than 20 fun, step by step projects that turn paper into 
            dazzling decorations, treasures, and gifts. 
 
MC 709 Egy                     
            Egyptian Art : Poster.  The Metropolitan Museum of Art. 
 
VC Fiv                         
            Five African Art Facts.  

Phoenix Films, 1995.  Introduces the general concepts helpful in understanding 
traditional African Art because most African Art objects were meant to be used.  
This video explains the purpose of the objects. 

 
759.4 Cou                      
            Georges Seurat.  

Courthion, Pierro Harry N. Abrams, Inc., 1988. 
Forty colorplates represent a selection of the best and most important paintings 
produced by Seurat during his short but prolific career; includes a biographical 
out- line of the artist. 

 
372.5 Koh                      
            Global Art : Activities, Projects, and Inventions from Around the World.   

Kohl, Mary Ann F.: Gryphon House, c1998.  Presents step-by-step instructions 
for creating over 135 art projects from countries around the world, with 
background information on the culture and history of each country featured. 

 
P 759.06 Nil                   
            The Great Art Scandal.   

Nilsen, Anna, : Kingfisher, 2003.  Introduces twentieth century art through 
thirty-two paintings by sixteen artists, within which are hidden details taken from 
the works of such masters as Currie, Seurat, Hockney, and Lichtenstein. 
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709 Lyn                        
            A History of Art : An Introduction to Painting and Sculpture.  

Lynton, Norbert: Warwick Press, 1981.     An introduction to art through the ages 
with fullest coverage given to western art since Giotto, and to art of the twentieth 
century. 

 
VC His                         
            History Thru Art and Architecture. 

Alarion Press, Inc. 1988.       Part 1: Early Medieval; Part 2: Late Medieval Art. 
 Printed guide available. 
 
372.5 Fra                      
            I Can Make a Rainbow : Things to Make and Do for Children 

Frank, Marjorie Nashville, Tenn.: Incentive Press, 1976. 
 
707 K-12                       
           K-12 Arts Education in the U.S. : Present Context, Future Needs  

a briefing paper for the Arts Education  Community.  MENC, : 1986. 
 
702 Hen                        
            Kids' Art Works! : Creating with Color, Design, Texture and More 

Henry, Sandi,: Williamson, c1999.  Provides more than fifty hands-on projects for 
original artwork, while teaching a variety of techniques and concepts in sculpture, 
prints, design, textiles, and texture. 

 
745 Cav                        

The Kids' Multicultural Art Book : Art/Craft Experiences from Around the World.  
Terzian, Alexandra M.: Williamson Pub., c1994.  Multicultural Art activites 
include sculputres, Jewelry, Dolls, Masks and more. 

 
VC Kin 
 Kindred Spirits 

PBS, 1980. Contemporary African-American art is based on the highly acclaimed, 
“Black  Art: Ancestral Legacy”, organized by the Dallas Museum of Art. 

 
370.117 Gus                    
            Learning about Cultures : Literature, Celebrations, Games and Art Activities.   

Gust, John, M.A.:Teaching & Learning Co., 1995.  A resource guide of fun ways 
            to create and foster an understanding of world cultures. 
 
P 372.465 Let                  

Letter of the Week Preschl/K:Activities and Projects for Building Literacy Skills.  
Education Center, 2001.  Book 2. Choose from a variety of all new ideas, 
Intergrate literacy across the curriculum, develop alphabet skills. 

 
VC Lia                         
            Liang and the Magic Paintbrush.   

GPN, c1989.  LeVar Burton presents an old Chinese legend about Liang, a poor  
aspiring artist, whose magic paintbrush enables his pictures to come to life.  
LeVar participates in a Lion Dance in New York City Chinatown and explores a 
world of computer art. 
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VC Lif 
 Life of Leonardo DaVinci 
 Educational Video Network, c1994.     Part 1: 1452-1482 Chronicles the first  

thirty years of Leonardo’s life, the people with whom he associated and the 
influences that molded the genius of the Renaissance.  Part 2: Leonardo leaves 
Florence for Milan and works for Duke Ludoivco Sforza; Part 3: Continuing his 
scientific studies as well as his art, devoting five years to the “Last Supper.” Part 
4: 1500-1519 Leonardo meets and forms a bitter rivalry with the sculptor 
Michelangelo. Part 5: Leonardo is invited to move to France and remains there 
until his death.  
 

371.39 Jor                     
            Living & Learning with Children.  

Jorde-Bloom, : New Horizons, 1981. 
 

VC Lou 
 Louvre: A Golden Prison 

EBE, c1988.  A remarkable art museum has evolved from France’s historical and 
cultural growth since the Renaissance. 

 
NC 701 Mas                     
            Masterpieces in the North Carolina Museum of Art.  Raleigh  

Stanford, Charles W.: The North Carolina Art Society, 1972.  
Kitchen table with a ray fish/ Jean Baptiste Simeon Chardin (French, 1699-1779) 
--The Flight into Egypt/ Master of the Lengths (Flemish, 16th Century) -- 
Zunehman no. 520/Wassily Kandinsky (born Russia, 1866-1944) -- Madonna  
and child/French, 14th Century. 

 
VC Mas                         
            Masterpieces of Italian Art.   

AC Video, c1990.  [1] Greek to Gothic (58 min.) -- [2] Birth of the Renaissance, 
Giotto to Masaccio -- [3] 15th century : Renaissance in full bloom-- [4] Da Vinci, 
Michelangelo, Raphael, Titian -- [5] Caravaggio and the Baroque.  A history of 
Italian art and architecture. 

 
VC Mas                         
            Masterpieces of the Met.   

Home Vision, 1988.  Video tour of 30 of the Museum's masterpieces, from 2100 
B.C. boat models of ancient Egypt to modern paintings. 

 
745.5 Bru                      
            Math Art : Projects and Activities. 

Carolyn Ford.: Scholastic Professionalsl, 1998.  Projects and activities that teach 
Math concepts and develop process skills. 

 
745 Cav                        
            Multicultural Art Activities: Intermediate.  

Cavanaugh, Betty Gaglio : Teacher Created Materials, Inc., c1994.  Multicultural  
Art activites include sculputres, Jewelry, Dolls, Masks and more. 
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VC Mum 
 Mummies Made in Egypt 
 GPN, c1989.   Reading Rainbow host LeVar Burton and the fascinating world of  

mummies.  Visit the Museum of Fine Arts in Boston where the art of conserving  
Egyptian artifacts is explored.   

 
VC 468 Mun                     
            El Mundo Hispanohablante.   

Educational Video Network, c1998.  Narrated by Jesús Vázquez.  Describes the 
geography, animals, religion, transportation, markets, music, celebrations, art, 
food and architecture of Spanishpeaking countries. 

 
VC 704 Ang                     
            My Painted House, My Friendly Chicken, and Me.  
            Angelou, Maya 1st ed. c1994.  Presents Ndebele culture, customs, and art through  

the eyes of eight-year-old Thandi, who describes her family, village, and pet 
chicken. 

 
VC Mys 
 My Shadow 
 GPN, 1994.   Reading Rainbow host LeVar Burton demonstrates how light and  

shadow can be used to tell time and the art of creating shadow puppets. 
 
VC 398.2 MYT                   
            Mythology in Literary Culture.   

SVE & Churchill Media, 2001.  Shows how ancient myths have shaped the stories 
we cherish today, from Paradise Lost and Frankenstein to Star Wars and Bugs 
Bunny. Led by upbeat teen hosts Jason and Diana, explores five prominent 
mythological archetypes: hero, transgressor, temptress, trickster, and destroyer. 
Describes how they appear in classic literature, film, art, and popular culture. 
Focuses on the myths of ancient Greece and Rome, drawing thoughtful parallels 
to other world traditions. 

 
VC Nat                         
            Native American Rock Art of the Southwest.   

Universal Media/Clearvue, 2000.    Archaeology and art theory helps to 
understand the work of the Prehistoric Southwestern people, highlighting the 
geological/geographical nature of the region. 

 
VC Pic                         
           New Ways of Seeing : Picasso, Braque, and the Cubist Revolution.  

Public Media Inc: c1989.  Guest appearance, William Rubin.  Documentary on 
the partnership between Picasso and Braque that led to Cubism, most influential 
art movement of the 20th century; includes a segment on mounting an exhibition. 

 
372.5 Bur                      
           No-fail Art Projects : 100 Success-Oriented Lessons for the Primary Grades. 
           Burchard, Arliss:  Parker Publishing Company, 1990. 
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VC Opt 
 Opt: An Illusionary Tale 
 Reading Rainbow host LeVar Burton discovers seeing is not always believingas  

he walks through a world of optical illusions.  Meet a talented painter who  
specializes in art to trick the eye. 

 
VC Ori                        
           Origami.  

Phoenix Learning Group, 1995.  Learn to create ten traditional figures as well as 
the basic skills to create many other orgami figures.  

 
VC Sis                         
            Pains of Glass.   

CBS Fox Video, 1998.  Join Sister Wendy as she takes you to Cambridge to 
explore the stained glass Passion Windows at the chapel of King's College.  

 
VC Pai 
 Painting with Pastels 

Educational Video, 1993.   Art instructor Guy Corrieron guides students from 
blank paper to a finished still life. 

 
VC Pas                         
            Pastel Portrait 

Educational Video, 1992.  Follow popular art teacher Anita Wolff as she creates a 
 Pastel portrait of the “Man from El Dorado”. 
 
VC Pic 
 Picasso, Braque and the Cubis Revolution 

Crystal Production, 1992.   Traces the evolution of Cubism through more than 
150 art works from the Museum of Modern Art. 

 
VC Pri 
 Principles of Art: Landscape 
 Educational Video Network, 1992.   Bill Martin captures a favorite scene while  

showing students how to handle such problems as elliptical perspective, 
reflection, texture and color changes. 

 
VC Rak 
 Raku Ceramics 
 Educational Video, 1992.  Raku ceramics is an art rooted in 16th century Japan.   

World renowned artist Jim Romberg takes students through the process. 
 
372.5 Eis                      
           Reading, the Arts, and The Creation of Meaning 
           Eisner, Elliot W., ed.  National Art Education Association, : 1978. 
 
371.9 Ken                      
            Ready-to-Use Lessons & Activities for the Inclusive Primary Classroom 
            Kennedy, Eileen:  Professional Books, c1997.  This practical resource is packed 
            with tested lessons and illustrated activity sheets in all content areas to help the  

K-3 classroom teacher or special educator successfully integrated children with  
special needs into the regular classroom. 
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VC Rec 
 Rechenka’s Eggs 
 GPN, 1990.   Reading Rainbow host LeVar Burton visits Patricia Polacco, author  

of Rechenka’s Eggs as she demonstrates the traditional Ukrainian egg-painting art  
called pysanky. 

 
VC 701.1 Reg 
            Regina's Big Mistake.   

GPN, c1997.  Reading Rainbow host LeVar Burton features a book narrated by 
Marissa Moss, a former elementary school art teacher, tells her story of Regina, 
who is so afraid of making a mistake on her art project that she won't even pick up 
a crayon to get started. The book explores some of the ways that artists express 
themselves through their work and looks at the creative process. LeVar works 
with clay and has trouble reproducing what he sees in his head. Other segments 
highlight art forms and the hidden artist in each of us. 

 
VC Rem                         
            Rembrandt.  

Educational Video, 1992.  Part One: Rembrandt's unique ability to capture and 
depict and the many aspects of humanity.  Part Two: Looks at the restoration of 
“The Night Watch” after it was valdalized. 

 
VC  Ren                         
            Renaissance Art in Full Bloom.   

Educational Video, 1992. Witness the flowering of the Renaissance in 15th 
century Italy with Botticelli, Fra Angellico, the Bellinis and others. 

 
MC 704.9 Sac                   
            Sacred Arts of Haitian Vodou 

A curriculum resource unit. Avins, UCLA Fowler Museum of Cultural 
            History, c1995. 
 
745.5 Sch                      
            Science Art : Projects and Activities That Teach Science 
            Schecter, Deborah: Scholastic Professionals, 1998.  Projects and 
            activities that teach science concepts and develop process skills. 
 
507.8 Koh                      
           Science Arts : Discovering Science through Art Experiences. 
           Kohl, Mary Ann F.;  Bright Ring Pub., 1993.     
           Children discover science concepts through art experiences. 
 
709 Bar                        
            Short Lessons in Art History : 35 Artists and Their Work.   

Barker, Phyllis Clausen Portland, Maine: J. Weston Walch, c987.   
Includes Leonardo da Vinci, Peter Paul Rubens, El Greco, John Constable,  
Rosa Bonheur etc. 
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VC Sis                         
           Sister Wendy's Grand Tour.   

CBS Fox Video: c1998. Travel with Sister Wendy Beckett on a tour of Europe, 
visiting it’s best museums and discover the western world’s greatest art and the 
artist who created these masterpieces. 

 
VC Sis 
            Sister Wendy's Story of Painting.   

PBS Video: c1997 [v.1] Early Art -- [v.2] The Renaissance -- [v.3] Baroque to 
Romanticism -- [v.4] The Age of Revolution -- [v.5] Modernism.  Join Sister 
Filmed on location, an incomparable journey through art and history that sweeps 
from cave drawings, through the Renaissance, and all the way to New York's 
Soho scene.  
 

VC Stu                         
            Studio Art.   

Glencoe Publishing Co., 1989.  Learning about aesthetics, art criticism, and art 
history can assist you finding ideas for your own art. 

 
709 Rei                        
            Studio Projects in Art History.   

Reid, William J., 1990.  This book adapts a variety of art techniques and styles to 
classroom projects. Each project has a learning goal: to demonstrate some concept 
in the history of Western art. 

 
372.1 Hol                      
            Teachin' Cheap : Using Bags, Sacks, Paper, & Boxes in the Classroom 
            Holliman, Linda :  Creative Teaching Press, 1997.   

Offers innovative ideas for inexpensive, simple to make projects for the 
classroom. These unique projects will liven up language arts, math, social studies, 

            and science programs. 
 
372.7 Wil                      
            Teaching Mathematics Through Children's Art.  
   Williams, Doug : Heinemann, 1995.  This book provides a framework of 

activities which will enrich, but not supplant, any teacher's classroom. 
 
372.5 Bec                      

ThemeStorming : How to Build a Theme-Based Curriculum the Easy Way.  
Becker, Joni : Gryphon House, Inc., 1994.  Each chapter contains theme objective, 
suggested additions for learning centers, snacks, discovery activities, art 
activities, music and movement activities, math activities, language activities, 
transition ideas, songs and chants, theme extensions and variations, bibliography, 
poems and recordings all designed to be a springboard for creative thinking. 

 
372.5 Pil                      

Threshold Early Learning Library, Vol. 5 : Art Experiences for Young Children.  
Pile, Naomi F. : Macmillan Co., : 1973. 

 
707 McL                        
           Toward a New Era in Arts Education.  
           McLaughlin, John T., ed. : American Council for the Arts, 1988. 
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VC Twe                         
           20th Century American Art : 
           Whitney Museum of American Art highlights of the permanent collection.   

c1988.  A presentation of the development of American art, based on the  
exhibition on the third floor of the Museum. 

 
707 Und                        

Under Construction : The Role of the Arts/Humanities in Postmodern Schooling.  
edited by Donovan R. Walling. : Phi Delta Kappa Educational, 1997. 

 
VC Ver                         
            Versailles.   

EVN, c1991.  Versailles is generally considered the richest palace in the western 
world. Its history is intwined with the history of France and the rulers of France. 
Today it is a museum and considered a national treasure. 

 
759.9 Sch                      
            Vincent Van Gogh.   

Schapiro, Meyer Harry N. Abrams, Inc., 1983.  Analyzes the reflection in Van 
Gogh's work of the artist's high aspirations and the defeats that life dealt him. 

            Includes forty colorplates with a commentary about both the painter and his art. 
        
VC Vis                         
            The Visual Language of Design.   

EVN, 1993.  v.1. Elements of art structure and the principles of arrangement  
(20 min.) -- v.2. An analysis of style (30 min.).  Explains how the elements of 
structure, i.e. shape, color, texture and value, along with the principles of 

            arrangement contribute to successful works of art. 
 
VC 725.94 Wal                  
            The Wall.   

GPN, 1993.  Hosted by LeVar Burton.  Feature book narrated by Jason Ruggiero.  
A boy and his father come to Washington, D.C. to visit the Vietnam Veteran's 
Memorial and find the name of the boy's grandfather who was killed in the 
conflict. Inspired by the story, LeVar visits the Memorial to meet Maya Lin, the 
young architect who designed it. Other monuments visited are Mount            
Rushmore and a mural dedicated to Louis Armstrong. 

 
MC 732 Wha                     
           What is African art ? : Poster.  London : PcetWallcharts, 1995. 
 
700 Why                        
            Why We Need the Arts 

8 quotable speeches by leaders in education, government, business and the arts.  
New York: American Council for the Arts, 1989. 

 
372.5 Rob                      
            World Cultures Through Art Activities.  

Robinson, Dindy. : Teachers Idea Press, 1996.  Each chapter covers a different 
country and is broken down into subsections such as home and family life or 
geography. 
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VC You                         
            You Can Paint: I Promise.   

Educational Video, 1992. Artist Robert Garden's gradual explanation of painting. 
 
VC Twe                         
            20th Century American Art : 
            Whitney Museum of American Art highlights of the permanent collection.   

c1988.  A presentation of the development of American art, based on the  
exhibition on the third floor of the Museum. 

 
371.33 Bon                     
            48 Creative Bulletin Boards from Hand Shaped Art 

Bonica, Diane: Good Apple, 1998.  Over 5o creative hand shaped art projects, 
includes suggestions for games to play books to read, and creative movements as 
well as some simple science projects. 

 
P 372.2 Gil                    
            50 Great Make-It, Take-It Projects.   
            UpstartBooks, 2002.  Provides step-by-step instructions for fifty art projects for      
            students in K-5. 
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A complete bibliography can be found by following this 
link…http://wsfcs.k12.nc.us/cms/lib/NC01001395/Centricity/Domain/6
7/ARTBibliography.pdf  

http://wsfcs.k12.nc.us/cms/lib/NC01001395/Centricity/Domain/67/ARTBibliography.pdf
http://wsfcs.k12.nc.us/cms/lib/NC01001395/Centricity/Domain/67/ARTBibliography.pdf

	coverpage
	2  Copyright
	475 Corporate Square Drive
	©Winston-Salem/Forsyth County Schools thanks the students and their parents who 
	have granted us permission to reproduce the student artwork that appears in this 
	curriculum guide.  The student and the student’s parents own the copyright of these 
	works of art.  They may not be reproduced without the express written permission of 
	the student and their parents.


	3 TABLE OF CONTENTS
	middleschoolmeat
	2  Copyright
	475 Corporate Square Drive
	©Winston-Salem/Forsyth County Schools thanks the students and their parents who 
	have granted us permission to reproduce the student artwork that appears in this 
	curriculum guide.  The student and the student’s parents own the copyright of these 
	works of art.  They may not be reproduced without the express written permission of 
	the student and their parents.


	3 TABLE OF CONTENTS
	4  Preface
	Arts Education Program Manager                Visual Arts Lead Teacher    

	5  Introduction
	6  Philosophy
	7  Section I Scope & Sequence Guide
	8  Scope & Seq Guide Title Page
	9  ScopeandSequence- Content of Art
	10  ScopeandSequence- Artistic Perception
	11 ScopeandSequence- Creative Art Process
	11a NC Essential Standards Checklist
	12  Section II NC Visual Arts Competency Goals
	13  Grade 6 Title Page
	North Carolina Essential Standards

	14  Sixth Grade Essential Standards
	15 Sample Unit Title V.1
	16 6.V.1
	17 Sample Unit Title 6.V.2
	18 6.V.2
	19 Sample Unit Title 6.V.3
	20 6.V.3
	21 Sample Unit Title 6.CX.1
	22 6.CX.1
	23 Sample Unit Title 6.CX.2
	24 6.CX.2
	25 Sample Unit Title 6.CR.1
	26 6.CR.1
	27 What Sixth Grade Students Should Know and Be Able to Do
	28 6thgradevocabulary
	28a Additional Vocabulary
	30  Grade 7 Title Page
	North Carolina Essential Standards

	31  Seventh Grade Essential Standards
	32 Sample Unit Title 7.V.1
	33 7.V.1
	34 Sample Unit Title 7.V.2
	35 7.V.2
	36 Sample Unit Title 7.V.3
	37 7.V.3
	38 Sample Unit Title 7.CX.1
	39 7.CX.1
	40 Sample Unit Title 7.CX.2
	41 7.CX.2
	42 Sample Unit Title 7.CR.1
	43a 7.CR.1
	43b What Seventh Grade Students Should Know and Be Able to Do
	43c seventhgradevocab
	43d Additional Vocabulary
	45  Grade 8 Title Page
	North Carolina Essential Standards

	46  Eighth Grade Essential Standards
	47 Sample Unit Title 8.V.1
	48 8.V.1
	49 Sample Unit Title 8.V.2
	50 8.V.2
	51 Sample Unit Title 8.V.3
	52 8.V.3
	53 Sample Unit Title 8.CX.1
	54 8.CX.1
	55 Sample Unit Title 8.CX.2
	56 8.CX.2
	57 Sample Unit Title 8.CR.1
	58 8.CR.1
	59  What Eighth Grade Students Should Know and Be Able to Do
	60 eighthgradevocab
	61 Additional Vocabulary
	75  Section III Assessment
	76 Assessment
	77  Section IV Resources
	78 Resources
	79  Section V Health and Safety
	80 Health and Safety
	81  Special
	82 Special
	83  Section VII Glossary and Blibliographies
	84 Glossary




