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P R E F A C E 

“The word theatre comes from the Greeks. It means the seeing place. It is the 
place people come to see the truth about life and the social situation.” 

~Stella Adler 

The Theatre Arts Department of the Winston-Salem/Forsyth County 

Schools has historically been in the forefront of theatre arts education.  The 

foundation of this program is built upon a Discipline Based Art Education (DBAE) 

approach.  This method embraces four components:  theatre history, theatre 

formal and informal production and performance, theatre criticism, and theatre 

aesthetics. “The approach calls for a comprehensive exploration of theatre from a 

variety of perspectives including those of researcher, playwright, director, 

designer, technician, actor, audience, and critic.”1 This approach is incorporated 

into every unit taught by theatre arts teachers in this system and provides a 

strong backdrop for building successful programming and student learning. 

 This curriculum guide has been written to assist and inspire visual theatre 

arts teachers to use the North Carolina Essential Standards as the basis for 

developing the theatre arts programming within the individual classroom.  It has 

been formatted as a “living” document in order to aid the teacher in developing a 

personal, useful binder while creating a comprehensive theatre arts program 

within the individual school setting. 

Numerous teachers representing many years of master teaching and experience 

have contributed to the development of this document.  Their commitment to 

providing the most effective and timely document possible is gratefully 

acknowledged and deeply appreciated. 

 
Lynn W. Foltz Gretchen Devlin Hall  
Arts Education Program Manager                 Diana Marshall-Shoaf 
Dance, Theatre Arts and Visual Arts Theatre Arts Educators  
 
1
"Discipline-Based Theatre Education Conference." Southeast Center for Education in 

the Arts. University of Tennessee at Chattanooga, 1996. Web. 24 May 2012.  



v 
 

 
INTRODUCTION 

 

“I think there is no world without theatre.” 

~Edward Bond 

 The purpose of a balanced theatre arts program is to reinforce, encourage, and 

meet the individual needs of our students from pre-kindergarten through the twelfth 

grade.  Each developmental level requires special programming and attention to 

address the creative growth needs of our students.  In order for theatre arts teachers to 

best meet our students’ needs, this curriculum guide has been formatted to be used as 

a “living” document which may be added to and enhanced as the needs of the teacher 

progresses. 

 The focus of this document is based on a Scope and Sequence pacing guide to 

provide guidance for the age-appropriate introduction of methods, exemplar unit plans, 

vocabulary, and techniques in the classroom.  The North Carolina Essential Standards 

are the backbone of this guide, which assures the development of a balanced 

curriculum.  These standards are built upon the four foundational strands: 

Communication, Analysis, Aesthetics, and Culture. Other sections have been included 

to provide for the changing climate of education as the individual teacher progresses in 

curriculum development.  Many resources have been initially provided, but will be 

further enhanced as we address future issues. 

 Great effort has been placed on providing the most user-friendly document 

possible to assist the theatre arts teacher in organizing a comprehensive and balanced 

curriculum.  The No Child Left Behind legislation has deemed the arts as a core subject 

area.  It is each teacher’s task to incorporate the standards set by the state of North 

Carolina when developing the theatre arts program in each individual school.  

  



vi 
 

Winston-Salem/Forsyth County Schools  
Theatre Arts Education Philosophy 

 

“The stage is not merely the meeting place of all the arts, but is also the return of art to life.” 

         ~Oscar Wilde 

 The Winston-Salem/Forsyth County Schools Theatre Arts Education Curriculum 

is the result of the effort of theatre arts teachers from all levels in the county to create a 

“user-friendly” guide to the curriculum.  This compilation of goals from the North 

Carolina Department of Public Instruction, along with local recommendations, 

addresses the articulation of theatre literacy from elementary through high school.  The 

purpose of the curriculum is to provide theatre arts teachers with a common reference 

point from which to plan, implement, and evaluate the instructional program for theatre 

arts education within their school.  Theatre arts education for students on all levels is 

founded on a discipline-based approach.  “Throughout the last two decades, the theory 

and practice of arts education have changed significantly in response to new concepts 

about arts learning. Much of this change originated in the visual arts, driven by 

movements such as the Getty Center’s Discipline based Art Education (DBAE). In the 

DBAE approach, making art is a cognitive process and part of an integrated series of 

intellectual actions that also includes aesthetic response, art criticism, and historical or 

contextual knowledge.”1 It is the intent of this instructional program to integrate the study 

of theatre arts criticism, theatre arts history, theatre arts aesthetics, and theatre arts 

production through the goals, objectives, and strategies proposed herein. 

 It is vital that our theatre arts program encompasses a sequential approach to 

instruction from kindergarten through twelfth grades.  The elementary theatre arts 

education program establishes a solid foundation in the elements and principles of 

creative dramatics for students.  Middle school students, who elect to take theatre arts, 

explore acting and production techniques, while delving deeper into theatre arts basics.  

All theatre arts courses at the high school level are elective.  Classes are intended to 

serve the needs of the beginner as well as those of the individual who desires to 

develop a professional acting or technical theatre portfolio. 
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 Winston-Salem/Forsyth County Schools include 82 schools and serve 

approximately 52,400 students.  Demographic diversity is the norm.  Our multi-cultural 

community allows us to celebrate the artistic achievements of a variety of peoples.  

Therefore, our curriculum creates learning opportunities from a variety of cultural 

perspectives.  Consideration for accommodating students with special needs is the 

responsibility of all theatre arts teachers.  These populations include exceptional 

children, gifted, ESL (English as a second language), and others.  Teachers modify 

instruction to meet the needs and ability levels of all students. 

 Performance art learning and experience involves the use of a wide range of 

mental processes as students mature in artistic expression and abilities.  Gaining 

knowledge in theatre arts is a process, and can be divided across four specific strands:  

Communication, Analysis, Aesthetics, and Culture. Each of these strands is relevant 

across grade levels and provides unifying threads of understanding supported by the 

school system’s goals and objectives. 

 

We in the Winston-Salem/Forsyth County Schools believe that all students are 

capable of achieving success through theatre arts. 

 

 

 

 

 

 

 

 

1”Creative Expression and Communication in Fine Arts Education.” What We Know. Ohio 

Department of Education. n.d. Web. 22 Jun 2012
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Section I: Scope and Sequence 

 
 
 
 
 
This document provides a developmental sequencing, or pacing 
guide for the purpose of determining when to introduce specific 
theatre concepts along with processes to students at age and 
developmentally-appropriate levels.  The proper use of this 
sequencing guide will ensure a balanced theatre arts program. 
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SS CCOOPPEE  

&&  

SSEEQQUUEENNCCEE 

GGUUIIDDEE 
 
A comprehensive sequential theatre arts program addresses two fundamental 
educational issues--quality and accountability.  In order to insure a 
disciplined, well-focused study in theatre arts, the following scope and 
sequence guide has been established.  Theatre arts concepts are introduced 
at varying grade levels and repeated thereafter.  The intent is that the content, 
instruction, and student outcome should increase in sophistication at each 
succeeding grade level. 
 
 
Key:         

 
        Introduce 
                    

        Continue 
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WINSTON-SALEM/FORSYTH COUNTY SCHOOLS – ARTS EDUCATION DEPARTMENT 

ELEMENTARY THEATRE ARTS 

SCOPE AND SEQUENCE 2012 

 

 

 

 

 

 

 

 

TO BE REPLACED BY  

ELEMENTARY SCOPE AND SEQUENCE  

WHEN AVAILABLE. 
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WINSTON-SALEM/FORSYTH COUNTY SCHOOLS – ARTS EDUCATION DEPARTMENT 

MIDDLE SCHOOL THEATRE ARTS  

SCOPE AND SEQUENCE 2012 

 

Elements of Theatre 6 7 8 

ACTING 

Self-Awareness: 

self-image,  self-
expression 

      

environment,  
relationships 

      

Characterization: 

character,  physicality       

goals, objective       

tactics, expectations       

Actor’s Voice: 

volume, articulation       

pitch, rate, tone       

accent, dialect       

Physical Acting: 

posture, facial 
expression, 

      

gesture, blocking       

Audience Etiquette: 

self-control, self-
discipline 

      

typical, appropriate 
audience responses 

      

appropriate use of 
electronic devices 

      

Blocking: 

movement, entrances, 
exits 

      

levels, stage areas       

body positions       

stage directions. plane       
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Elements of Theatre 6 7 8 

Performance: 

curtain call, 
performance etiquette 

      

actor protocol       

strike       

PLAYWRITING 

Plot Structure: 

beginning, middle, 
end 

      

setting, mood, 
character 

      

conflict, obstacle, 
solution 

      

time       

exposition, rising 
action, climax, falling 
action, resolution, 
dénouement 

      

Play Format: 

monologue       

dialogue       

ANALYSIS AND CRITIQUE 

self-reflection, self-
assessment 

      

scene, one-act       

plot structure, play 
structure, character 
analysis, full-length, 
one-act, scene 

      

performance quality, 
production quality, 
script scoring 
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Elements of Theatre 6 7 8 

DIRECTING 

production team       

casting,  read-through, 
rehearsals, 
performance 

      

cold-readings, 
callbacks,  dress 
rehearsal 

      

blocking, 
organizational 
structure, 
interpersonal skills 

      

technical rehearsal       

TECHNICAL THEATRE 

Scenery: 

environment, setting, 
safety, ground plan, 
simple model 

      

color, types of stages, 
set change,  masks, 
props 

      

backdrop, props, 
theatre hierarchy 

      

Costumes and Makeup: 

character 
representation 

      

rendering or costume 
drawing 

      

wigs, basic stage 
makeup  
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Elements of Theatre 6 7 8 

Lighting and Sound: 

Mood, black-out       

Soundscape, CD 
player, MP3 player 

      

basic understanding of 
lighting instruments, 
light board, cue 

      

sound board, 
microphone 

      

Management and Design: 

Light board operation, 
sound board 
operation 

      

assistant stage 
management, crew 
chiefs, properties 
management 

      

THEATRE HISTORY 

ritual, tribal, 
television, non-verbal, 
pantomime 

      

puppetry, masks,  
children's theatre, 
Non-Western theatre 

      

theatre of NC and the 
US, Jack Tales, 
vaudeville, musical 
theatre, Broadway, 
film 
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Elements of Theatre 6 7 8 

QUALITY PERFORMANCE  EXPERIENCES 

cold-reading, read-
through, rehearsal 
etiquette, informal 
performance 

      

ensemble 
collaboration 

      

in-class performance       

student-written 
monologue 

      

informal performance       

duet scene       

formal performance       

30-60 second 
monologue 
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WINSTON-SALEM/FORSYTH COUNTY SCHOOLS – ARTS EDUCATION DEPARTMENT 

HIGH SCHOOL THEATRE ARTS  

SCOPE AND SEQUENCE 2012 

 

Elements of Theatre Beginner Intermediate Proficient Advanced 

ACTING 

Self-Awareness: 

self-image,  self-
expression 

        

environment,  
relationships 

        

Characterization: 

character,  
physicality 

        

goals, objective         

tactics, expectations         

acting  instrument         

Actor’s Voice: 

volume, articulation         

pitch, rate, tone         

accent, dialect         

diaphragmatic 
breathing 
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Elements of Theatre Beginner Intermediate Proficient Advanced 

Physical Acting: 

posture, facial 
expression, 

        

gesture, blocking         

motivation, 
transitions 

        

Audience Etiquette: 

self-control, self-
discipline 

        

typical, appropriate 
audience responses 

        

appropriate use of 
electronic devices 

        

appropriate 
response to genre 
and venue 

        

Blocking: 

movement, 
entrances, exits 

        

levels, stage areas         

body positions         

stage directions. 
plane 

        

upstaging         
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Elements of Theatre Beginner Intermediate Proficient Advanced 

Performance: 

curtain call, 
performance 
etiquette 

        

actor protocol         

strike         

PLAYWRITING 

Plot Structure: 

beginning, middle, 
end 

        

setting, mood, 
character 

        

conflict, obstacle, 
solution 

        

exposition, rising 
action, climax, falling 
action, resolution 

        

time, dénouement         
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Elements of Theatre Beginner Intermediate Proficient Advanced 

Play Format: 

monologue         

protagonist, 
antagonist 

        

given circumstances, 
editing 

        

dialogue         

man vs. man, man 
vs. nature, man vs. 
himself, man vs. 
society 

        

soliloquy, destiny         

copyright, primal 
forces 

        

ANALYSIS AND CRITIQUE 

self-reflection, self-
assessment 

        

scene, one-act         

plot structure, play 
structure, character 
analysis, full-length, 
one-act, scene 

        

performance quality, 
production quality, 
script scoring 

        

scene analysis, script 
analysis, play 
analysis 
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Elements of Theatre Beginner Intermediate Proficient Advanced 

DIRECTING 

production team         

casting,  read-
through, rehearsals, 
performance 

        

cold-readings, 
callbacks,  dress 
rehearsal 

        

blocking, 
organizational 
structure, 
interpersonal skills 

        

personnel 
management, script 
analysis, technical 
rehearsal 

        

rehearsal schedule, 
characterization 

        

intrapersonal skills, 
ensemble building,  
cue-to-cue, script 
analysis 
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Elements of Theatre Beginner Intermediate Proficient Advanced 

TECHNICAL THEATRE 

Scenery: 

environment, 
setting, safety, 
ground plan, simple 
model 

        

color, types of 
stages, set change,  
masks, props 

        

backdrop, 
embellishment, 
theatre hierarchy 

        

elevation, simple 
model, props, design 
board, scene design, 
ground plan, 
technical script 
analysis 

        

Costumes and Makeup: 

silhouette, character 
representation, 

period 
        

make-up kit, clown 
makeup 

        

rendering, fabric 
swatch, costume 
parade, character 
plot 

        

wigs, basic stage 
makeup  
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Elements of Theatre Beginner Intermediate Proficient Advanced 

costume plot, 
millinery 

        

make-up concept         

costume design 
concept, color 
coding 

        

Prosthetics, old-age 
makeup 

        

Lighting and Sound: 

Mood, black-out         

Soundscape, CD 
player, MP3 player 

        

lighting instruments: 
leco, fresnel, par, 
cyc-lights, light 
board 

        

sound effects, radio 
plays 

        

scrim, plot, gel, 
color, focus, areas, 
mood board 

        

sound board, 
microphone 

        

cue, gobo, lighting 
plot, scrim, intensity,  

        

computer generated 
sound, recording 
process 
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Elements of Theatre Beginner Intermediate Proficient Advanced 

Management and Design: 

Light board 
operation, sound 
board operation 

        

assistant stage 
management, crew 
chiefs, properties 
management 

        

technical direction, 
stage management, 
lighting design, 
sound design, 
costume design 

        

THEATRE HISTORY 

ritual, tribal, 
television, non-
verbal, pantomime 

        

Greek and Roman 
theatre, clowning, 
Renaissance theatre, 
rites of passage, 
non-Western 
theatre 

        

restoration drama, 
melodrama, opera, 
commedia dell' arte, 
stock characters, 
puppetry, children's 
theatre 

        

puppetry, masks,  
children's theatre, 
Non-Western 
theatre 

        



22 
 

Elements of Theatre Beginner Intermediate Proficient Advanced 

theatre of NC and 
the US, Jack Tales, 
vaudeville, musical 
theatre, Broadway, 
film 

        

English Renaissance, 
Shakespearean 
theatre 

        

modern drama         

QUALITY PERFORMANCE  EXPERIENCES 

cold-reading, read-
through, rehearsal 
etiquette 

        

in-class performance         

30-60 second 
monologue 

        

informal 
performance 

        

duet scene         

ensemble 
collaboration 
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Elements of Theatre Beginner Intermediate Proficient Advanced 

formal performance     

60-120 second 
monologue 

        

scene with three or 
more characters 

        

formal or public 
performance 

        

one-act play         

multiple 
performances of the 
same piece 

        

classical and 
contemporary 
monologues 

        

full-length play         

multiple, contrasting 
monologues 
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Section II:  N. C. Theatre Arts  

Essential Standards 

 

 

This curriculum guide was designed to help direct teachers 

throughout the county as they implement the State's visual arts 

Essential Standards and Clarifying Objectives.   

 

This section includes: 

 The North Carolina Theatre Arts Essential Standards 
 

 What Every Student Should Know and Be Able to Do - provides a 
general list of skills and competencies that students are expected to 
have learned during the school year. 

 

 Essential Standard with Clarifying Objectives and 
Corresponding Exemplar units 

 

 Suggested Vocabulary for Appropriate Grade Levels and 
Courses - provides teachers with a list of theatre vocabulary and a 
sheet for the individual teacher to add additional words and terms. 
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N. C. Theatre Arts Essential Standards Checklist 

 

 

This checklist can be used to help plan the focus of each lesson during the school year so 

that each of the objectives listed will have been met by all grade levels. Many of the 

objectives will be met more than once during the course of a school year. 

 

 

Make a copy of this checklist for each class as a method of recording the goals and 

objectives as they are achieved throughout the year. 

 

 

 Essential Standard – C.1:  Use movement, voice, and writing to 
communicate ideas and feelings. 

 

 Essential Standard – C.2:  Use performance to communicate 
ideas and feelings.  

 

 Essential Standard – A.1:  Analyze literary texts and 
performances.  

 

 Essential Standard – AE.1:  Understand how to design technical 
theatre components, such as costumes, sets, props, makeup, 
lighting, and sound. 

 

 Essential Standard – CU.1:  Analyze theatre in terms of the 
social, historical, and cultural contexts in which it was created. 

 

 Essential Standard – CU.2:  Understand the traditions, roles, and 
conventions of theatre as an art form. 
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Primary Vocabulary (K-2) 

        Act 
    

Readers Theatre 
 Acting 

    
Recreating 

 Actor 
    

Rehearsal 
  Analyze 

    
Sequence of Events 

 Audience 
    

Scenery 
  Blocking 

    
Script 

  Body-Voice 
   

Sculptor 
  Cast 

    
Setting 

  Character 
    

Side Coaching 
 Characterization 

   
Solution 

  Communication 
   

Stage 
  

 
Non-Verbal 

  
Storytelling 

 

 
Verbal 

   
Theatre 

  Conflict 
    

Theme 
  Cooperation 

   
Voice 

  Costume 
       Creating 
       Creative Movement 

      Creative Dramatics 
      Creative Play 
      Director 

       Dramatic Play 
      Ensemble 

       Etiquette 
       Events 
       Expressing 

      Fable 
       Imitate 
       Main Idea 
       Mask 
       Memorization 

      Mood 
       Movement 
       Parts of a Story 

      

 
Beginning 

      

 
Middle 

      

 
End 

      Performance 
      Plot 

       Pretend Play 
      Problem 

       Production 
      Prop 

       Puppet 
       Puppet Theatre 
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ADDITIONAL VOCABULARY 

  

    
    _________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 
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Kindergarten  
 

 

Theatre Arts 
North Carolina Essential Standards 

 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 
 
The K-2 theatre arts program is designed to encourage children’s natural 
enthusiasm for dramatic play. Through moving, guided listening, 
improvising, creating, and other experiential involvement, young children 
discover and develop their dramatic abilities, develop an understanding of 
the various elements and qualities of theatre, and recognize how theatre is 
a part of a culture. 
 
Kindergarten Theatre Arts: 
 

 Apply non-verbal expression to movement  

 Recognize how the voice reveals feelings  

 Use pre-writing skills to communicate main ideas 

 Improvise stories and situations 

 Act out stories read aloud through dramatic play 

 Recognize and recall basic parts of a story 

 Recognize relationship between events and setting 

 Recognize the difference between audience and performance 
spaces 

 Use costumes to enhance dramatic play 

 Demonstrate how people express themselves through dramatic 
play 

 Identify cultural perspectives of stories being acted out 

 Understand how to view performances 

 Recognize the role of the director and/or acting coach 
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Kindergarten 
 

Communication 
 

Essential Standard – K.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 K.C.1.1 Use non-verbal expression to communicate movement 
elements. 

 

 K.C.1.2   Recognize how vocal variety is used to demonstrate feelings. 

 

 K.C.1.3   Use drawing (pre-writing) to communicate the main idea of 

stories. 

 

 
 
Essential Standard - K.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 K.C.2.1  Use dramatic play to improvise stories and situations. 

 

 K.C.2.2  Use dramatic play to re-enact stories from texts and read 

aloud. 
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Analysis 

 

Essential Standard - K.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 K.A.1.1  Recall the basic parts of a story, such as characters, setting, 

and events. 

 

 K.A.1.2  Analyze events in relationship to the setting where they take 

place in formal and informal productions. 

 

 

 

 

Aesthetics 

 

Essential Standard - K.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting, and 
sound.  

 

Clarifying Objectives 

 

 K.AE.1.1  Compare an audience space to a presentation space. 
 

 K.AE.1.2  Understand how costumes enhance dramatic play. 
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Culture 

 

Essential Standard - K.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 

 Clarifying Objectives 

 

 K.CU.1.1  Use theatre arts to illustrate how people express themselves 
differently. 

 

 K.CU.1.2  Identify the cultural/historical contexts of stories that are acted 
out. 

 

 
 
Essential Standard - K.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 

 Clarifying Objectives 

 

 K.CU.2.1  Understand how to attend to others when they are sharing. 
 

 K.CU.2.2  Recognize the role of the director or acting coach. 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Kindergarten Theatre Arts 

Unit of Study Communicating 

Unit Type  Topical      Skills-based     Thematic 

Pacing 5 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.C.1: Use movement, voice, and writing to communicate ideas and feelings.  

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.C.1.1: Use non-verbal expression to communicate movement elements.   

K.C.1.2: Recognize how vocal variety is used to demonstrate feelings.  

 

 

Name of Unit: Communicating Characters 

Lesson Plans Brief Description Pacing 

 
1. Observe a short 

video of a familiar 
story. 

 
 
 

 
 
2. Non-Verbal 

Expression 
 
 
 
3. Verbal Expression 
 

 
1. Students will watch a short video of 

a familiar story, fairytale or cartoon. 
(Suggested stories: Little Red 
Riding Hood or Goldilocks and the 
Three Bears) Then students will 
draw a picture of their favorite 
character. 

 
2. Students will physically act out the 

favorite character from the video 
 
 
 

3. Students will use their own voices 
to act out their favorite character 
from the video.  

 

 
1. 1 session 

 
 
 
 
 
 
 

2. 2 sessions 
 
 
 
 

3. 2 sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Observation skills 
 

 

 

 

2. Actors communicate 
non-verbally.  
 

 

 

3. Actors communicate 
verbally.  

 

 

1. Observe and record through 
simple illustration a familiar 
character 

 

 

2. Communicate characters 
effectively without words. 

 

 

 

3. Communicate characters 
effectively with words.  

 

1. 1- Remembering 
2- Understanding 

      3- Applying 

      6-Creating 

 

2. 1- Remembering 
2- Understanding 

3-Applying 

6-Creating 

 

3.   1- Remembering 

2- Understanding 

3-Applying 

6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How do actors learn from observing 
others? 

 

 

2. How do actors communicate without 
speaking? 
 

 

3. How do actors use their voices to 
communicate? 

 

 

1. Students need to develop strong 
observation skills in order to develop 
acting skills. 

 

2. Students need to be aware of how 
facial expression & movement 
communicate characters.  
 

3. Students should be able to identify 
emotions through verbal 
communication. 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Open discussion 
 

 

 

 

 Character Illustration 

 Classroom monitoring 

 Creative drama activities  

 Full class discussion 
 

Post Assessment 

 

 Creative drama activities 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Sharing children’s stories 
 

 

 

 Physically acting out a character 

 Vocally acting out a character  
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 
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 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 Other 

 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

  

 Intervention  

   Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Differentiated 
instruction 

 Change of 
environment 

 Collaborative 
learning activities 

 Providing 
additional guided 
practice 

 Appropriate 
questioning 

 Adult or student 
mentor  

 Cross-class 
courses 

 Modification of 
cooperative 
group 
 

 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 3 
 
 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation of 
content, 
process and or 
products 

 

 Technology 

 Small group 
collaboration 

 Modify 
quantity of 
work 

 Differentiation 
of content, 
process and 
or products 

 

 

Instructional Resources and Materials 

,  Technology-Based 
 

 Poster, photos, or book that shows a 
variety of emotions through facial 
expression. 

 

 

 Little Red Riding Hood: 
http://www.youtube.com/watch?v=5CkC
px3CE2Q&safety_mode=true&persist_saf
ety_mode=1&safe=active 

 Goldilocks and the Three Bears: 
http://www.youtube.com/watch?v=kjKMi
TX00dw&safety_mode=true&persist_safe
ty_mode=1&safe=active 
 

 

https://bl2prd0510.outlook.com/owa/redir.aspx?C=emkX2caXVE-Wbo20WL_Glz4oizSPAs8IDXIf8VKmukSbvvyeJ7iDo99psO9AsICW_vyiIjNQOyo.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d5CkCpx3CE2Q%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=emkX2caXVE-Wbo20WL_Glz4oizSPAs8IDXIf8VKmukSbvvyeJ7iDo99psO9AsICW_vyiIjNQOyo.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d5CkCpx3CE2Q%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=emkX2caXVE-Wbo20WL_Glz4oizSPAs8IDXIf8VKmukSbvvyeJ7iDo99psO9AsICW_vyiIjNQOyo.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d5CkCpx3CE2Q%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=emkX2caXVE-Wbo20WL_Glz4oizSPAs8IDXIf8VKmukSbvvyeJ7iDo99psO9AsICW_vyiIjNQOyo.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3dkjKMiTX00dw%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=emkX2caXVE-Wbo20WL_Glz4oizSPAs8IDXIf8VKmukSbvvyeJ7iDo99psO9AsICW_vyiIjNQOyo.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3dkjKMiTX00dw%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=emkX2caXVE-Wbo20WL_Glz4oizSPAs8IDXIf8VKmukSbvvyeJ7iDo99psO9AsICW_vyiIjNQOyo.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3dkjKMiTX00dw%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Students 
illustrate the 
main characters, 
and include 
setting of a story 
while it is read to 
the whole class 

  Students can 
act out through 
pantomime a 
story while it is 
read to the class 

 

 

 

 

 

 

 

 Language Arts:  
- Reading 

 PE: 
-Physical 

Interpretation 

 Visual Art: 
-Illustrate 

character(s) 

 

 

 verbal 
communication 

 non-verbal 
communication 

 

 

 

 

 Character 

 Movement 

 Mood 

 Senses  

 Creating  

 Expressing 

 Creative Dramatics  

 Pretend play 

 Plot 

 Script  

 Setting  

 Imitate  

 Verbal 

 Non-verbal 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Kindergarten 

Unit of Study Using Dramatic Play to Recognize the Differences between 

Insects and Arachnids 

Unit Type  Topical      Skills-based     Thematic 

Pacing 10 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.C.2       Use performance to communicate ideas and feelings. 
 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.C.2.1    Use dramatic play to improvise stories and situations. 

K.C.2.1    Use dramatic play to re-enact stories from texts read aloud. 

K.C.1.1    Use non-verbal expression to communicate movement elements. 

K.CU.2.2 Recognize the role of the director or acting coach. 
 

 

Name of Unit:  Using Dramatic Play to Recognize the Differences between Insects 

and Arachnids 

Lesson Plans Brief Description Pacing 

 
1. Use physical acting 

to explore how 
insects move. 
 
 
 

 

2. Use physical acting 
to create the different 
types of insects by 
changing shapes.  
 
 

 

 
1. Introduce insect identifying 

physical traits i.e. 6 legs, 3 body 
parts, antenna. Students use 
their imaginations to explore 
how difference insects would 
move.  
 

2. Students do a movement warm-
up where they act out things 
that change.  Introduce the 
stages of insect metamorphosis 
i.e. egg, larvae, chrysalis, pupa, 
adult insect.   

 
1. 1 session 

 
 
 
 

 
 
2. 1 session 

 
 
 
 

 



40 
 

3. Use creative 
movement to explore 
metamorphosis. 
 
 
 

 
 
 
4. Use physical acting 

to explore how an 
arachnid moves. 
 
 

 

5. Use physical acting 
to create the different 
stages of an 
arachnid’s life by 
changing shapes.  
 

 
6. Use creative 

movement to explore 
the different stages 
of an arachnid’s life. 
 
 

 
7. Using creative 

dramatics have the 
students act out the 
story of The Very 
Hungry Caterpillar. 
 
 
 

 

 
8. Using creative 

dramatics have the 
students act out the 
poem “The Spider 
and the Fly.” 

 

3. As a review of metamorphosis 
and with creative movement to 
instrumental music, using 
colored scarves, have the 
students show the process of 
metamorphosis from egg to 
adult insect: active dramatic 
play. 
 

4. Introduce arachnid identifying 
physical traits i.e. 8 legs, 2 body 
parts, fangs. Students use their 
imaginations to explore how 
different arachnids would move. 
 

5. Students do a movement warm-
up where they act out things 
that change. Introduce the 
stages of arachnid molting i.e. 
egg, larvae, molting, and adult 
arachnid.    
 

6. As a review of an arachnid’s 
stages of life, and with creative 
movement to instrumental 
music, using colored scarves, 
have the students show the 
Review arachnid physical traits 
and molting.   
 

7. After reading the big book: The 
Very Hungry Caterpillar and 
using the students’ knowledge 
of insect metamorphosis, the 
colored scarves and 
instrumental background music, 
students will act out the story 
with teacher side-coaching:  
active dramatic play.  
 

8. Read the poem “The Spider 
and the Fly.” Using colored 
scarves and instrumental 
background music, have the 
students act out the poem with 
teacher side-coaching. 

3. 1 session 
 
 
 
 
 
 

 
 
4. 1 session 

 
 
 

 
 
5. 1 session 

 
 
 
 
 

 

6. 1 session 
 
 
 

 
 

 
 
7. 1 session 

 
 
 
 
 
 
 

 
 
8. 1 session 
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9. Using creative 
dramatics, explore 
the differences 
between insects and 
arachnids 
 

 
 
10. Using creative 

dramatics to retell 
the Aesop’s Fable:  
“The Ant and the 
Grasshopper.” 

 
9. Using creative dramatics; 

colored scarves, instrumental 
background music and teacher 
side-coaching, students will 
create a world of insects and 
arachnids interacting:  active 
dramatic play. 
 

10. After reading the students the 
Aesop’s Fable:  “The 
Grasshopper and the Ant,” 
have students act out the story 
with creative dramatics. 

 
9. 1 session 

 
 
 
 
 

 
 
10. 1 session 

 
 
 
 
 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 

1. Recognize that 
creative movement will 
encourage 
understanding of 
insects through 
physical traits 

 

2. Recognize that 
creative movement will 
encourage 
understanding of 
arachnids through 
physical traits 

 

3. Recognize that 
dramatic play will 
encourage 
understanding of 
metamorphosis  

 

4. Recognize that 
dramatic play will 
encourage 
understanding of 
arachnid molting 

 

1. Ability to understand  
insects by acting out the 
movement of a bug’s legs, 
body parts and antenna 
 

 

 

2. Ability to understand  
arachnids by acting out 
the movement of a 
spider’s legs, body parts 
and fangs 

 

 

3. Act out the stages of 
insect metamorphosis 
 
 

 
 
4. Act out and name the 

stages of arachnid molting 
 

 

 

1.   1-Remembering,  

      2-Understanding,  

      3-Applying,  

      6-Creating 

 

 

2.   1-Remembering,  

      2-Understanding,  

      3-Applying,  

      6-Creating 

 

 

 

3.   1-Remembering, 

      2-Understanding, 

      3-Applying,  

      6-Creating 

 

4.   1- Remembering,  

      2-Understanding,   

      3-Applying,  

      6-Creating 
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5. Understand teacher 
side-coaching for 
successful dramatic 
play 

 

5. Act out stories using 
teacher side-coaching and 
hand props 

 

5.   1-Remembering,  

 2-Understanding, 

 3-Applying,   

 6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 
1. How does dramatic play help 

students identify the physical traits 
that distinguish an insect from an 
arachnid? 
 

2. How does acting out science 
processes help students understand 
the changes that occur during 
metamorphosis and molting?   

 
3. How does dramatic play help 

students remember the cycle of life? 
 
 

4. How does using kinesthetic creative 
dramatics help a student retain new 
knowledge? 

 

 
1. Creative dramatics:  

-As a teaching tool for understanding 
and identifying physical traits 
 
 

2. Dramatic play: 
-As a teaching tool for understanding 
arachnid metamorphosis and molting 
 
 

3. Active dramatic play: 
-As a teaching tool for understanding 
arachnid life cycles 

 
4. Creative movement and physical 

acting: 
-As a teaching tool to encourage 
retention of new knowledge 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning pertaining to 
different kinds of bugs and how 
they move to assess student prior 
knowledge  

 Discuss theatre terms to determine 

 

 Asking questions pertaining to the 
physical traits and life cycles of 
insects and arachnids 

 Observation of creative movement 
and creative dramatics activities 
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what students knowledge of 
dramatic play, creative movement 
and creative dramatics 
 

Post Assessment 

 

 Explore metamorphosis through creative movement 

 Explore molting through creative movement 

 Create stories through creative dramatics 

 Specific questions directed by teacher regarding theatre terms 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Listening to teacher-read 
stories, poems and fables 

 Making connections of stories, 
poems and fables with creative 
movement and dramatics 

 Identifying plastic bugs using 
knowledge of insect and 
arachnid physical traits 

 Demonstrating the stages of 
metamorphosis and molting 
through creative movement 

 Acting out stories and poems 
using creative dramatics 

 Make connections between 
insect movements and actors 
movements on a stage 

 

 

 Make connections between insect 
movements and actors’ 
movements on stage to 
communicate ideas 

 Demonstrating movement style of 
insects and arachnids after 
counting the number of legs and 
body parts on plastic models  

 Acting out insect and arachnid 
physical traits and their 
relationships to human 
movements 

 Demonstrating understanding of 
the stages of molting and 
metamorphosis through physical 
acting 

 Responding to teacher side- 
coaching to act out stories and 
poems 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

  Intervention  

   Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

Strategies for 

English Language 

Learners 

 

 Video showing 
actors’ movements 
similar to insects-
suggested: clips 
from Spiderman 

 DVDs and 
additional books 
containing age 
appropriate stories 
that have insects 
and arachnids as 
characters  
 

 

 Tier 1 
 

 

 

 

 Tier 1 
 
 
 
 

 

 

 

 

 Repetition 

 Collaborative 
learning 
activities 

 Providing 
additional 
guided 
practice 

 Pre-teach/re-
teach 

 More visual 
modalities  

 

 Books in 
students’ native 
languages, if 
available 

 Translator during 
creative 
movement 

 ESL students 
model English 
speaking 
students during 
creative 
movement 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Theatre vocabulary chart 

 Book:  The Very Hungry Caterpillar 
by Eric Carle 

 Poem: “The Spider and the Fly”  

 Aesop’s Fable:  “The Ant and the 
Grasshopper” 

 A class set of large scarves in 
various colors 

 Poster: Stages of metamorphosis 

 Poster: Stages of molting 

 Poster: Cycle of life for various 
animals 

 Plastic insects and arachnids 

 CDs of instrumental music 
 

 

 CD player and/or computer for 
playing CD’s and videos 

 The Very Hungry Caterpillar : 
http://www.youtube.com/watch?v=
HpISHA8Fs4w  

 “The Spider and the Fly” written 
by Mary Howitt and illustrated by 
Tony DiTerlizzi  video: 
http://www.youtube.com/watch?v=

Dd1tQLSYGrA  

 Aesop’s “The Ant and the 
Grasshopper” video:  
http://www.speakaboos.com/story
/the-ant-and-the-grasshopper/  

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Videos of 
children’s 
stories featuring 
insects and 
arachnids 

 With teacher-
guidance, allow 
students to work 
in groups to 
create their own 
Aesop’s Fable 
with a moral  

 

 

 

 

 

 

 

 Science: 
-Identifying 

insects and 

arachnids 

-Science 

terminology 

 Social Studies: 
-Group 

interaction  

 Language Arts: 
-Children’s  

literature  

 Dance: 
-Creative 

movement 

-Using body and 

space to create 

animals  

   

 

 Teacher side-
coaching 

 Creative 
movement 

 Creative 
dramatics 

 Dramatic play 

 Creative play 

 Moral 
 

 

 

 Physical acting 

 Movement 

 Creativity 

 Kinesthetic 
learning 

 Insects 

 Arachnids 

 Metamorphosis 

 Egg 

 Larvae 

 Chrysalis 

 Pupa 

 Molting 

 Cycle of Life 

 Stages of Life 

 

http://www.youtube.com/watch?v=HpISHA8Fs4w
http://www.youtube.com/watch?v=HpISHA8Fs4w
http://www.youtube.com/watch?v=Dd1tQLSYGrA
http://www.youtube.com/watch?v=Dd1tQLSYGrA
http://www.speakaboos.com/story/the-ant-and-the-grasshopper/
http://www.speakaboos.com/story/the-ant-and-the-grasshopper/
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Kindergarten 

Unit of Study  

Analyzing Children’s Stories for Basic Parts 

Unit Type  Topical      Skills-based     Thematic 

Pacing 8 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 
K.A.1    Analyze literary texts and performances. 
K.C.1    Use movement, voice, and writing to communicate ideas and feelings. 
K.C.2    Use performance to communicate ideas and feelings. 
 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 
K.A.1.1   Recall the basic parts of a story, such as characters, setting, and events. 
K.A.1.2   Analyze events in relationship to the setting where they take place in formal 

and informal productions. 
K.C.1.3   Use drawing (pre-writing) to communicate the main idea of stories. 
K.C.2.2   Use dramatic play to re-enact stories from texts read aloud. 
 

 

Name of Unit:  Analyzing Children’s Stories for Basic Parts 

Lesson Plans Brief Description Pacing 

 

1. Teach important 
terms:  
character, 
setting and 
events.   

 

 

 

 

 

 

1. Read (Suggested Text: “Goldilocks 
and the Three Bears”) to the class.  
Referencing “Goldilocks and the 
Three Bears” ask students who the 
main characters were, how the 
students would describe the main 
characters, what the settings were 
in the story and then, finally, what 
happened in the story?   

 

 

1. 3 sessions 
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2. Students select 
a character to 
“be” and 
illustrate. 

 

3. Students select 
a setting to 
draw. 

 

 

 

 

4. Practice voice 
and movement 
of different 
characters. 

 
 

5. Provide costume 
pieces for 
dramatic play to 
re-enact story. 

2. Students draw/create a picture of 
their favorite character from 
“Goldilocks”.  (Refer to list compiled 
on session 1) 

 

3. Use imagination to draw/color one 
of the settings in “Goldilocks”.  
(Refer to list compiled on day 1)  
(Examples:  living room with the 
chairs, dining room with porridge 
bowls, bedrooms with beds, etc.) 

 

4. Model and practice changing voices 
to sound like Goldilocks, Mama 
Bear, Baby Bear and Papa Bear.  
(Try Granny/Grandpa Bear voices, 
too.) 

 

5. Allow students to travel to centers 
(living room, kitchen, forest, etc.) to 
re-enact the story in small groups 
(with a baby bear, mama bear, 
papa bear and Goldilocks in each 
group.) Rotate throughout the story.  
(Read as needed with each group.) 

 

2. 1 session 
 

 

 
 

3. 1 session 
 

 

 

 

 
4. 1 session 
 

 

 

 
5. 2 sessions 
 

 

 

 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Recognize story 

characters 
 
2. Describe characters 
 

 

 

 

 

3. Recognize and 
describe settings 

 

 

 
1. Identify character traits  
 

 
2. Illustrate a character’s 

traits using art  
 

 

 

 

3. Illustrate scenery using 
art 

 

 

 

1.   1-Analyzing  

      2-Understanding  

 

2.   1-Remembering  

      3-Understanding  

      4-Applying  

      5-Creating 

 

3.   1-Remembering  

      2-Understanding  

      3-Applying  

      6-Creating 
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4. Identify events and 
use simple costumes 
and props to create 
character and story 

 

 

5. Develop character 
through vocal 
expression 

 

 

4. Re-enact a story using 
dramatic play 

 
 

 
 
5. Create a character using 

different vocal qualities 

 

4.   1-Remembering  

      2-Understanding  

      3-Applying  

      4-Creating 

 

5.   1-Remembering  

      2-Understanding  

      3-Applying  

      4-Creating 

 

 

 

 

Essential Questions Corresponding Big Ideas 

 

1. Who are the characters in 
“Goldilocks and the Three 
Bears”? 

 

2. What are the settings in 
“Goldilocks and the Three 
Bears”? 

 

3. How does drawing a picture help 
tell a story? 

 

 

4. How does the setting help tell a 
story? 

 

5. How can I make my voice sound 
like Baby, Mama, Papa Bear or 
Goldilocks? 

 

6. How can I play a character to 
retell the story?   

 

1. Identifying characters. 
 

 

 

2. Identifying settings. 
 

 
3. Creating and communicating 

understanding. 
 

 

4. Creating and communicating 
understanding 

 

5. Developing and communicating 
character through vocal 
interpretation 

 

6. Using voice and performance to 
communicate ideas and feelings. 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Discuss characters and settings   

 Pre-assess prior knowledge of the 
story before reading 

 Teacher guided questioning 
 

 

 Student discussion 

 Create a list (tell me the names 
of the characters, settings, etc.) 

 Participation with voice creation, 
visual drawings  

 Re-enacting with teacher side-
coaching 
 

 

Post Assessment 

 

 

Drawings, voice creation and re-enacting a dramatic play. 

 

 

Scoring Guides and Answer Keys 

 

 

N/A 

 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or 

Program 

Authentic Performance Tasks 

 

 Recall of characters, setting and 
events from text 

 Illustrating characters, settings, 
props, costumes from story or 
text 

 

 

 Creating new voices through 
dramatic play 

 Re-enacting story through 
dramatic play 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem 

Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Additional time 

 Lists/charts 

 Collaborative 
Learning 

 Direct Instruction 

 Practice 
 

 

 Tier 1 

 Tier 1 

 Tier 1 
 

 Tier 1 

 Tier 1 
 

 

 

 Visual 
presentation of 
material 
examples 

 Pictures of 
characters or 
settings  to 
motivate 
student 
drawings 
 

 

 “Goldilocks 
and the Three 
Bears” 
animated 
video clip with 
subtitles (if 
possible) 

 Puppet show  
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Storybook of “Goldilocks and the 
Three Bears” 

 Script of “Goldilocks and the Three 
Bears” (attached) 

 Costume pieces 

 Props 

 Drawings of characters, settings, 
and props to be colored by students 

 Paper/crayons, art supplies 

 Puppets and/or puppet creation 
supplies 

 “Centers”with props and scenery to 
create each setting 

 

 

 

 Film clip/video of the story-this is 
web resident (Suggested) Website: 
http://www.speakaboos.com/story/g
oldilocks-and-the-three-bears/ also: 
http://learnenglishkids.britishcouncil.
org/en/short-stories/goldilocks-and-
the-three-bears - (this one has other 
materials available if you register.)  

 Multiple film clips of the story and/or 
a puppet version or skit (website for 
skit: http://www.fun-activities-for-
kids.com/three-bears-play/ ) to 
compare/contrast/ discuss 
similarities and differences between 
them – (website for Puppet script: 
http://www.puppetstoyou.com/goldil
ocks_and_the_three_bears.html ) 

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Watch film 
clip of story 

 Create 
puppets and 
develop a 
puppet show 
of story- tying 
into puppetry 
unit  

 Students 
retell story in 
their own 
words.  

 Student 
draws an 
illustration 
representing 
the story. 
 

 

 Science 
-Animals 

 Reading 
-Stories relevant 

to the 

Kindergarten 

curriculum   

 Writing: 
    -Story order 

    -Comprehension  

 

 Character 

 Setting 

 Events 

 Side-
coaching 

 

 Identifying 
characters 

 Describing 
characters 

 Drawing (pre-
writing) to 
communicate main 
ideas 

 Dramatic play to re-
enact stories 

 Vocal Interpretation  

http://www.speakaboos.com/story/goldilocks-and-the-three-bears/
http://www.speakaboos.com/story/goldilocks-and-the-three-bears/
http://learnenglishkids.britishcouncil.org/en/short-stories/goldilocks-and-the-three-bears
http://learnenglishkids.britishcouncil.org/en/short-stories/goldilocks-and-the-three-bears
http://learnenglishkids.britishcouncil.org/en/short-stories/goldilocks-and-the-three-bears
http://www.fun-activities-for-kids.com/three-bears-play/
http://www.fun-activities-for-kids.com/three-bears-play/
http://www.puppetstoyou.com/goldilocks_and_the_three_bears.html
http://www.puppetstoyou.com/goldilocks_and_the_three_bears.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Kindergarten  

Unit of Study Performance Spaces & Technical Theatre 

Unit Type  Topical      Skills-based     Thematic 

Pacing 7 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 
 

K.AE.1 Understand how to design technical theatre components such as costumes, 

sets, props, makeup, lighting and sound. 

K.C.2   Use performance to communicate ideas and feelings. 
 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 
 

K.AE.1.1 Compare an audience space to a presentation space. 

K.AE.1.2 Understand how costumes enhance dramatic play. 

K.C.2.1   Use dramatic play to improvise stories and situations. 

K.C.2.1   Use dramatic play to re-enact stories from texts read aloud. 
 

 

Name of Unit:  Performance Spaces & Technical Theatre 

Lesson Plans Brief Description Pacing 

 

1.  Identify audience 

and performance 

spaces 

 

 

 

 

 

 

 

 

 

1. Introduce different kinds of 

performance spaces. Students 

(by acting out their morning 

routine) use different parts of the 

classroom or school, if possible, 

as “performance spaces” to show 

that any location can be a 

performance space. Once they 

have identified the performance 

space, they can identify where 

the audience space is located. 

 

1. 2 sessions 
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2.  Adapt a performance 

space for presenting 

a story 

 

 

 

 

 

 

 

 

 

 

3. Understand how 

costumes enhance 

dramatic play 

 

 

 

 

 

 

 

 

 

4.  Understand 

acceptable audience 

behavior and 

response 

 

 

 

2.  Divide students into groups and 

act out a story they already know 

well (“Goldilocks and the Three 

Bears”, for example). Then the 

teacher leads the class through 

the process of making a list of 

what the performance space 

might need to make their story 

more fun and exciting. For 

example: the class might want to 

show the woods where 

Goldilocks takes her walk. 

 

3. Brainstorm with students about 

what the characters in 

“Goldilocks and the Three Bears” 

might look like, what kind of 

clothes they might wear, and how 

their faces might look. Have 

students draw and color pictures 

of the way they think the 

characters might look. Students 

can share their ideas and make 

masks for their favorite character. 

 

4. Divide the class in half, one half 

being the audience and one half 

the performers. After class 

discussion of what is right or 

wrong have the ‘audience’ model 

the improper way an audience 

should act, then stop, discuss, 

and correct improper behavior. 

 

 

 

 

 

 

2. 2 sessions 

 

 

 

 

 

 

 

 

 

 

 

 

3. 2 sessions 

 

 

 

 

 

 

 

 

 

 

 

4. 1 session 
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Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 

1.   Identify a performance 

space 

 

 

2.  Recognize that any 

location can be a 

performance space 

 

3.  Students should know 

that costumes can 

enhance how a 

character is perceived 

by the audience 

 

4.  Know what behaviors 

are acceptable in a 

performance space and 

during a performance 

 

 

1.  Identify  the different 

types of performance 

spaces 

 

2.  Identify what makes a 

performance space more 

interesting to an audience 

 

3. Identify what a character 

in a story might need to 

wear to make them more 

interesting and believable 

 

 

4.  Model appropriate 

behaviors in a 

performance space during 

a performance 

 

 

1.   1-Remembering 

      2-Understanding 

       3-Applying 

 

2.   1-Remembering 

      2-Understanding 

      3-Applying 

 

3.   1-Remembering 

       2-Understanding 

       3-Applying 

       6-Creating 

 

 

4.    1-Remembering 

       2-Understanding 

       3-Applying 

 

 

Essential Questions Corresponding Big Ideas 

 

1.   What are the areas of a theatre used 

by the performers and the 

audience? 

 

2.   How does a director make a 

performance space fun and 

interesting? 

 

3.   How does a costume affect an 

actor’s performance? 

 

 

 

 

 

1.   Areas of a theatre  

 

 

 

2.   Scenery, even if it’s just a chair and 

a table, can make a story more 

engaging and exciting 

 

3.   Costumes are more than just 

clothes and shoes; they can include 

masks and hair styles. 
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4.  How does an audience member act 

to show proper behavior when 

watching a performance? 

 

4.  There are certain rules that 

audience members must follow 

when they are watching a 

performance.  

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

 

N/A 

 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning pertaining to a 
student’s experiences with live 
performances to assess prior 
knowledge  
 

 

 Asking questions pertaining to 
where students might find 
performance spaces and how 
they could make them more 
interesting for a performance 
 

 

Post Assessment 

 

 

 Discover new performance spaces around the school campus 

 Explore new ideas about costumes and settings with students 

 Present stories the students already know in different spaces 

 Specific questions directed by teacher 
 

 

 

Scoring Guides and Answer Keys 

 

 

N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Share a familiar story 

 Act out the story 
 

 

 

 

 

 Explore areas of a theatre 

 Identify Areas of a theatre 

 Recognize non-traditional 
performance areas 

 Recognize the importance of 
costuming 

 Draw and share characters 
from a story 

 Make character masks 

 Model audience behavior 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 



57 
 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

  Intervention  

   Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Additional books 
containing age 
appropriate stories 
that are universally 
recognized 

 DVD of age 
appropriate stories 
that can be 
recreated by 
students 

 

 Tier 1 
 

 

 

 

 

 

 Tier 1 
 

 

 

 

 

 

 Repetition 

 Collaborative 
learning activities 

 Providing 
additional guided 
practice 

 Pre-teach/re-
teach 

 More visual 
modalities  

 

 Use original 
native stories 

 Books in 
students’ 
native 
languages, if 
available 

 Translator 
during creative 
movement 

 ESL students 
model English 
speaking 
students  

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Book with “Goldilocks and the 
Three Bears” 
 

 

 Computer for playing CD’s of 
audio version of “Goldilocks and 
the Three Bears” 
 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Repeat 
activities using 
a different story 

 Attend a 
children’s 
theatre 
performance 

 

 

 

 

 

 Language Arts 
-Pre-reading 

Activities 

-Sharing 

stories 

 Visual Art 
-Drawing 

character 

pictures 

-Making masks 

 

 Stage 

 Cast 

 Audience 

 Etiquette 

 Costumes 

 Scenery 

 Mask 

 

 Teacher side 
coaching 

 Creative movement 

 Creative dramatics 

 Creative play 
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Goldilocks and the Three Bears 

Play Script 

Characters: Narrator, Goldilocks, Baby Bear, Mummy Bear, Daddy Bear 

Scene 1 (in front of the cottage) 

Narrator:  Once upon a time there were three bears. 

Daddy Bear:  (waving and smiling) I’m Daddy Bear. 

Mummy Bear:  (waving and smiling) I’m Mummy Bear and this is... 

Baby Bear:  (excited) I’m Baby Bear! 

Narrator:  The three bears loved to eat porridge every morning. 

Mummy Bear:  I made hot porridge. I put some berries in it today. It smells nice, 

doesn’t it? 

Baby Bear:  Yum! It smells very nice and it looks delicious. Can I eat mine 

now? 

Narrator:  But their porridge was too hot to eat now. 

Mummy Bear:  The porridge is hot this morning. 

Daddy Bear:  Let’s all go for a walk. It will be cool when we get back. 

Baby Bear:  That’s a great idea, Daddy! Let’s go! 

Narrator:  A little girl called Goldilocks was out walking, too. She passed 

by the three bears’ cottage. 

Goldilocks: What a lovely cottage! 

Scene 2 (inside the cottage) 

Narrator:  Goldilocks went inside the three bears’ cottage and found their 

porridge on the kitchen table. 

Goldilocks:  (sniffing) What a smell! What’s that? Wow! Look at that! It looks 

delicious! 

Downloaded from: http://www.lwbooks.co.kr/dn/play_script.pdf 
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Narrator:  Goldilocks tasted Daddy Bear’s porridge. 

Goldilocks:  Ow! It’s much too hot. 

Narrator:  Goldilocks tasted Mummy Bear’s porridge. 

Goldilocks:  Yuck! It’s much too cold. 

Narrator:  Goldilocks tasted Baby Bear’s porridge. 

Goldilocks:  Yum! It’s just right! 

Narrator:  Goldilocks was so hungry that she ate all of Baby Bear’s 

porridge. 

Goldilocks:  I’m full now. I think I’ll take a rest. 

Narrator:  Goldilocks sat down on Daddy Bear’s chair. 

Goldilocks:  This is much too hard! 

Narrator:  Goldilocks sat down on Mummy Bear’s chair. 

Goldilocks:  This is much too soft! 

Narrator:  Goldilocks sat down on Baby Bear’s chair. 

Goldilocks:  This is just right! 

Narrator:  But Goldilocks was too big for Baby Bear’s chair, so the chair 

broke! 

Goldilocks:  (falling down from the chair) Ouch! Oops! The chair is broken. 

Narrator:  Goldilocks decided to go upstairs for a sleep. She tried Daddy 

Bear’s bed. 

Goldilocks:  This is much too hard. 

Narrator:  Goldilocks tried Mummy Bear’s bed. 

Goldilocks:  This is much too soft. 

Narrator:  Goldilocks tried Baby Bear’s bed. 

Downloaded from: http://www.lwbooks.co.kr/dn/play_script.pdf 
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Goldilocks:  This is just right! 

Narrator:  Goldilocks lay down in Baby Bear’s bed and fell fast asleep. 

Scene 3 (inside the cottage) 

Narrator:  Soon, the three bears came back from their walk. 

Baby Bear:  I’m so hungry! 

Daddy Bear:  Grrrrrrr! Someone’s been eating my porridge. 

Mummy Bear:  Ahhhhh! Someone’s been eating my porridge. 

Baby Bear:  Hmmmph! Someone’s been eating my porridge, and they’ve 

eaten it all up! 

Narrator:  The three bears were so sad. Daddy Bear went to sit down. 

Daddy Bear:  Grrrrrrr! Someone’s been sitting in my chair. 

Mummy Bear:  (running from the kitchen) Ahhhhh! Someone’s been sitting in 

my chair. 

Baby Bear:  Hmmmph! Someone’s been sitting in my chair and they’ve 

broken it! 

Narrator:  Now, Daddy Bear and Mummy Bear were very angry. The 

three bears went upstairs. 

Daddy Bear:  Grrrrrrr! Someone’s been sleeping in my bed. 

Mummy Bear:  Ahhhhh! Someone’s been sleeping in my bed. 

Baby Bear:  Hmmmph! Someone’s been sleeping in my bed and she’s still 

there! 

Three bears:  Who are you and what are you doing here? 

Narrator:  Goldilocks woke up and jumped out of the bed. 

Goldilocks:  Oh my! 

 

 

Downloaded from: http://www.lwbooks.co.kr/dn/play_script.pdf 
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Narrator:  Goldilocks ran away as fast as she could. 

Goldilocks:  (running away) Ahhhhhh! 

Baby Bear:  (crying) Oh dear! I didn’t want to scare her away! 

Narrator:  The three bears never saw Goldilocks again. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Downloaded from: http://www.lwbooks.co.kr/dn/play_script.pdf 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Kindergarten 

Unit of Study Making Faces and Expressing Emotion 

Unit Type  Topical      Skills-based     Thematic 

Pacing 4 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.CU.1  Analyze theatre in terms of the social, historical, and cultural contexts in 

which it was created.  

K.CU.2   Understand the traditions, roles, and conventions of theatre as an art form. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.CU.1.1  Use theatre arts to illustrate how people express themselves differently.  

K.CU.2.2  Recognize the role of the director or acting coach.  

   

 

Name of Unit: Making Faces and Expressing Emotion 

Lesson Plans Brief Description Pacing 

 
1. Introduce methods 

of self-expression 
 
 
 

2. Discuss and list 
different emotions 
 
 
 
 

 
3. Students will 

create 
representations of 

 
1. Teacher will share different 

ways that people share ideas 
and feelings through words 
and actions. 
 

2. In pairs, students will come up 
with 2-4 moods or emotions 
and share these with the class.  
Have students identify a time 
when they felt one of these 
emotions.  

 
3. Students will color the 

emotions coloring sheet to 
represent the mood or emotion 

 
1. .5  session  

 
 
 
 

2. .5  session  
 
 
 
 
 
 

3. 1 session 
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different emotions 
using color and 
body language. 
 
 

 
4. Students will 

pantomime, and 
then create simple 
dialogue for 
different emotions.  
 
 
 
 
 

 
5. Assessment  

expressed by the picture with 
color. Then, in pairs, students 
will make faces at each other. 
Each will name the emotion 
expressed by the “face” made. 
 

4. Using “happy face” pictures for 
cues, students will act out the 
different emotions represented 
with a partner or small group. 
Then students will suggest 
words that also express the 
emotions previously identified. 
Act out the different emotions 
with a partner or small group 
using both face and word. 

 
5. With teacher side-coaching, 

students will perform with a 
partner the following emotions: 
happy, surprised, shy, tired, 
sick, sad, afraid, bored, angry, 
or mad, and other emotions 
suggested by the students or 
the teacher. Have students 
perform each expression:  
switch partners and repeat. 
Then have students discuss 
how the different faces made 
them feel. 

 

 
 
 
 
 
 

4. 1 session 
 
 
 
 
 
 
 
 
 
 

5. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Recognize that your 

face communicates 
many emotions. 
 

2. Demonstrate an 
understanding of 
different emotions. 
 
 

 

 
1. Students will list moods 

and emotions. 
 
 

2. Students will express an 
understanding of different 
emotions through multiple 
methods: color, physical 
acting, and words. 
 

 
1. 1-Remembering  

2-Understanding  
 
 

2. 1-Remembering 
2-Understanding 
3-Applying 
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3. Recognize the 
connection between 
physical and vocal. 
 
 
 

4. Explain how acting 
out each emotion 
made the student 
feels. 

3. Students will use creative 
dramatics to act out 
different emotions using 
both physical and vocal 
acting.  
 

4. Students will explain how 
acting out the emotions 
changed the way they felt 

3. 1-Remembering 
2-Understanding 
3-Applying 
6-Creating 

 
4.  1-Remembering 
     2-Understanding 
     3-Applying 
     5-Evaluating 
 

 

Essential Questions Corresponding Big Ideas 

 
1. How many ways do we show 

emotion? 
 

2. How do I use my personal 
experiences to understand 
theatre? 

 

3. How many different ways can I 
show different emotions? 

 

4. What do I think or feel when I 
create theatre? 

 
 

 
1. Understanding emotions 

 

 

2. Connecting theatre to real world 
 

 

3. Creative dramatics 
 

 

4. Assessing personal experiences 
 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning to assess 
students’ prior knowledge 

 

 

 

 

 Q and A 

 Illustrating emotions 

 Teacher side-coaching response   
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Post Assessment 

 

 Acting out different emotions 

 Listing different emotions they experienced during the activities 
 

Scoring Guides and Answer Keys 

 

N/A 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Responding to pictures 

 Expressing emotions through art 

 Responding to others 
 

 

 Listing emotions 

 Expressing emotions using 
pantomime 

 Expressing emotions using 
creative dramatics  

 Responding to teachers side-
coaching 

 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Modeling 

 Working with a 
partner 

  

 

 Tier 1 

 Tier 1 

 

 Repetition  

 Collaborative 
learning  

 Visual 
modalities  

 

 

 

 Translator 
during side-
coaching 

 Use of visual 
art  

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Coloring sheets (attached - p 6) 

 Smiley emotion pictures 
 (attached - p 7) 

 

 

 http://www.edupics.com/coloring-
page-emotions-i21994.html 

 https://eee.uci.edu/wiki/images/b/b
0/Emotions.JPG  (Smiley 
emotions) 

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Share a favorite 
book and identify 
different 
emotions and 
feeling of the 
characters 

 Play several 
musical 
selections and 
have students 
act out the 
“feeling” of the 
music 

 

 

 Social 
Science  
-emotions 

 
 

 Emotions 

 Pantomime 

 

 Teacher side 
coaching 

 Creative 
Movement 

 Creative 
Dramatics 

 Creative play 
 

 

https://eee.uci.edu/wiki/images/b/b0/Emotions.JPG
https://eee.uci.edu/wiki/images/b/b0/Emotions.JPG
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http://www.edupics.com/coloring-page-emotions-i21994.html
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EMOTIONS 
Print and cut apart, then mount on cards for activity. 

 

 

 
https://eee.uci.edu/wiki/images/b/b0/Emotions.JPG 

https://eee.uci.edu/wiki/images/b/b0/Emotions.JPG
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Kindergarten  

Unit of Study Storytelling 

Unit Type  Topical      Skills-based    Thematic 

Pacing 4 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.CU.2    Understand the traditions, roles, and conventions of theatre as an art form. 

K.C.1       Use movement, voice, and writing to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.CU.2.1  Understand how to attend to others when they are sharing. 

K.CU.2.2  Recognize the role of the director or acting coach. 

K.CU.1.2  Identify the cultural/historical context of stories that are acted out. 

K.C.2.2    Use dramatic play to re-enact stories from texts read aloud. 

 

 

Name of Unit: Communicating Characters 

Lesson Plans Brief Description Pacing 
 

1. Basic 
storytelling 
 

 

 

 

 

 

 
 

2. Theatre is 
storytelling 

 

 

1. Students will learn that stories have 
been around for a very long time and 
that they always have a beginning, 
middle and end.  Students will also 
learn that storytelling also needs an 
audience and a narrator to share for it 
to be a story. “The Ugly Duckling” by 
Hans Christian Anderson 
(http://www.hca.gilead.org.il/ugly_duc.h
tml  will be read aloud by the teacher.   

 

2. Teacher will point out that Theatre is 
storytelling with an audience, the 
narrators are actors, and the director 

 

1. 1 Session 
 

 

 

 

 

 

 

 
 

2. 2 Sessions 
 

http://www.hca.gilead.org.il/ugly_duc.html
http://www.hca.gilead.org.il/ugly_duc.html
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3. Story 
performance 

tells the actors how to tell the story.  
Teacher will play simplified version of 
Sculptors improvisation activity 
(http://improvencyclopedia.org/games//
Sculptors.html).  Teacher will explain 
that the sculptor was the director and 
the sculpture is like the actor during 
rehearsal.  The director helps the actor 
understand what they need to do to 
create the character to tell the story.  
The students will then help the teacher 
decide how to share the story with an 
audience by deciding how each 
character will act.  The teacher will 
point out that this is like directing. 
 

3. Students will practice the right way to 
sit and be quiet as an audience so that 
everyone can hear the story.  Teacher 
will divide the class into groups of 6/7 
to perform “The Ugly Duckling.”  Each 
group will take turns being the 
audience, the actors, or the director 
who helps the actors remember from 
previous sessions how they should 
portray each character.  The teacher 
will then lead the class into a 
question/answer discussion that 
defines the audience, the actors and 
the performers. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. 1 Session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Understand the 
three parts of a 
story: Beginning, 
Middle and End 
 

2. Understand that 
theatre is 
storytelling 
 

3. Understand the 
relationship 

 

1. Identify the parts of a story from 
beginning to end. 
 

 
 

2. Define theatre as storytelling 
 
 
 

3. Define the roles of the 
audience, actor and director 

 

1. 1-Remembering 

     2-Understanding 

     5-Evaluating 

 

2.  2-Understanding 

 

 

 

3. 2-Understanding 
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between audience, 
actor  
 

4. Understand that the 
director helps the 
actor tell the story 
by giving direction 
and leadership 
 

5. Understand how to 
listen as an 
audience member 
while the actors tell 
the story 

 

within theatre 
 

 

4. Apply the role of the director 
and the actor by creating story 
character choices to perform 
 

 
5. Apply good audience behavior 

when others are performing 

 

 
4. 2-Understanding 

    3-Applying 

    6-Creating 

 

 
5. 2-Understanding 

    3-Applying 

 

Essential Questions Corresponding Big Ideas 

 

1. What is storytelling? 
 
 

2. How is theatre storytelling? 
 
 

3. What is a director? 
 
 

4. What is an actor? 
 
 

5. How should an audience behave 
when watching someone 
perform? 
 
 

6. How long have people been 
telling and acting out stories? 
 

 

 

1. Every story has a beginning, middle 
and end. 

 

2. Theatre is storytelling to an 
audience. 

 

3. A director helps the actor 
understand their character. 

 

4. The actor tells the story to the 
audience. 

 

5. Audience members should stay 
quiet and seated so that everyone 
can enjoy the performance. 

 

6. Stories have been around since the 
beginning of humanity and have 
been passed down by telling the 
stories verbally. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 



72 
 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Discussion about favorite stories 
and identifying the three parts. 

 Discussion on storytelling 
components and history 

 Discussion of theatre as storytelling 
and the three main components: 
beginning, middle and end 

 

 

 

 Classroom monitoring 

 Sculptures activity  

 Full class discussion 

 Side coaching character decisions 

 Practicing good audience behavior 

Post Assessment 

 

 Group performances of “The Ugly Duckling” 

 Class Discussion on the differences between the audience, actor and 
director 

 Participation as an audience member, actor and/or director 
 

 

Scoring Guides and Answer Keys 

 

 

N/A 

 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Identifying the parts of a story 

 Learning that theatre is a type of 
storytelling 

 Identifying the roles of the 
audience, actor and director 
within theatre 

 Understanding basic audience 
etiquette 

 

 Telling/Listening to a story 

 Perform a story in front of an 
audience 

 Portray the role of the audience 
member, the actor and the 
director while working with 
others 

 Exhibit proper audience etiquette 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

 

Specially Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English 

Language 

Learners 

 

 Differentiated 
instruction 

 Collaborative 
learning  

 Providing 
additional 
guided practice 

 Increased 
opportunity to 
use learning 
style 
preferences 
 

 

 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 
 

 Tier 3 
 

 

 

 

 

 Small group 
collaboration 

 Modify quantity of 
work 

 Differentiation of 
content, process 
and performance 
expectations 

 

 Small group 
collaboration 

 Modify quantity 
of work 

 Story written in 
original 
language 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Story: “The Ugly Duckling” by Hans 
Christian Anderson 

 Any props or basic animal 
costumes needed for storytelling  

 A poster of a farm to give students 
idea of environment 

 Examples of other well-known 
children’s story books 

 

 

 http://improvencyclopedia.org/game
s//Sculptors.html  

 http://www.hca.gilead.org.il/ugly_du
c.html  

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Students can tell 
other favorite 
stories 

 Watch a cartoon 
of “The Ugly 
Duckling”: 

http://www.youtu
be.com/watch?v=
6sLH_3PVAjg&fea
ture=related&safe
ty_mode=true&pe
rsist_safety_mode
=1&safe=active          
Or 

http://www.youtu
be.com/watch?v=
5llY70FDf3c&safet
y_mode=true&per
sist_safety_mode
=1&safe=active 

 Listen to story: 
http://www.speaka
boos.com/story/th
e-ugly-duckling  
 

 

 Language Arts: 
-Introduction of 
story plot line 
and story 
analysis 

 Social Studies: 
-Connection 

between stories 

and culture 

 

 Storytelling 

 Theatre 

 Director 

 Actor 

 Audience 

 Etiquette 
 

 

 

 

 

 Character 

 Movement  

 Creating  

 Expressing  

 Verbal 

 Non-verbal  

 Cooperation 

 Sculptor 

 Ensemble 

 Beginning 

 Middle 

 End 

 Plot 

  

http://improvencyclopedia.org/games/Sculptors.html
http://improvencyclopedia.org/games/Sculptors.html
http://www.hca.gilead.org.il/ugly_duc.html
http://www.hca.gilead.org.il/ugly_duc.html
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d6sLH_3PVAjg%26feature%3drelated%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d6sLH_3PVAjg%26feature%3drelated%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d6sLH_3PVAjg%26feature%3drelated%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d6sLH_3PVAjg%26feature%3drelated%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d6sLH_3PVAjg%26feature%3drelated%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d6sLH_3PVAjg%26feature%3drelated%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d6sLH_3PVAjg%26feature%3drelated%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d5llY70FDf3c%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d5llY70FDf3c%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d5llY70FDf3c%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d5llY70FDf3c%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d5llY70FDf3c%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
https://bl2prd0510.outlook.com/owa/redir.aspx?C=CkazijRaOEK72DNsEW_bQ_32VOivBc8IOxyDeQHDmtupTkPCbwGhFVRfBJR8ZTvFxf6HTF1sPsY.&URL=http%3a%2f%2fwww.youtube.com%2fwatch%3fv%3d5llY70FDf3c%26safety_mode%3dtrue%26persist_safety_mode%3d1%26safe%3dactive
http://www.speakaboos.com/story/the-ugly-duckling
http://www.speakaboos.com/story/the-ugly-duckling
http://www.speakaboos.com/story/the-ugly-duckling
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First Grade  
 

Theatre Arts 
North Carolina Essential Standards 

 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 
 
The K-2 theatre arts program is designed to encourage children’s natural 
enthusiasm for dramatic play. Through moving, guided listening, 
improvising, creating, and other experiential involvement, young children 
discover and develop their dramatic abilities, develop an understanding of 
the various elements and qualities of theatre, and recognize how theatre is 
a part of a culture. 
 

First Grade Theatre Arts: 

 Use non-verbal expression to communicate movement elements 

 Demonstrate vocal variety through dramatic activities 

 Understand beginning, middle and end of stories 

 Communicate situation through improvisation 

 Act out stories read aloud through dramatic play 

 Identify character, setting, and events in literary texts 

 Explain character qualities and sequence of events 

 Prepare simple presentation spaces 

 Understand how costumes and props enhance dramatic play 

 Recognize the customs and traditions represented in theatre 

 Identify the impact of media on family life 

 Understand how to participate appropriately as an audience 
member 

 Respond appropriately to the director and/or acting coach 
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First Grade 

 

Communication 

 

Essential Standard – 1.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 1.C.1.1 Use non-verbal expression to communicate movement 
elements, including size, weight, and rate. 

 

 1.C.1.2   Use creative drama techniques, such as storytelling or 

puppetry, to demonstrate vocal variety. 

 

 1.C.1.3   Understand that stories have a beginning, middle, and end. 

 
Essential Standard - 1.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 1.C.2.1  Use improvisation to communicate activities in a variety of 

situations. 

 

 1.C.2.2  Use dramatic play to perform stories while texts are read aloud. 
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Analysis 

 

Essential Standard - 1.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 1.A.1.1  Analyze texts in terms of relationships among characters, 

settings and events. 

 

 1.A.1.2  Explain qualities of characters and sequence of events in  

formal and informal productions. 

 

 

 

 

Aesthetics 

 

Essential Standard - 1.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting, and 
sound.  

 
Clarifying Objectives 

 

 1.AE.1.1  Understand how to prepare spaces for presentations. 
 

 1.AE.1.2  Understand how the use of costumes and props enhance 
dramatic play. 
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Culture 

 

Essential Standard - 1.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 1.CU.1.1  Recognize how theatre is used in customs and traditions of 

various cultures. 
 

 1.CU.1.2  Compare the impact of different media, such as theatre, film, 
the Internet, and television, on family life. 

 
 
Essential Standard - 1.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 1.CU.2.1   Understand how to use appropriate behavior as an audience 

member. 
 

 1.CU.2.2  Use appropriate responses to the director or acting coach. 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course First  

Unit of Study Communicating Characters through Puppetry 

Unit Type  Topical      Skills-based     Thematic 

Pacing 9 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.C.1:    Use movement, voice, and writing to communicate ideas and feelings.  

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.C.1.1: Use non-verbal expression to communicate movement elements, including 

size, weight, and rate.   

1.C.1.2: Use creative drama techniques, such as storytelling or puppetry, to 
demonstrate vocal variety.  

1.C.1.3  Understand that stories have a beginning, middle and end. 
 

 

Name of Unit: Communicating Characters through Puppetry 

Lesson Plans Brief Description Pacing 

 
1. Read a story to 

the class 
 

 

 
 

2. Non-Verbal 
Expression 

 

3. Verbal Expression 
 

 

 

 
1. Share a story with the class as a 

read- aloud. (Suggested Story: The 
Little Red Hen- 
http://www.enchantedlearning.com/st
ories/fairytale/littleredhen/story/ ) 

 

2. Students express emotion & ideas 
without using words to retell the story. 

 

3. Students will use their voices to 
communicate and retell the story. 

 

 

 
1. 1 session 
 

 

 

 

2. 3 sessions 
 

 

3. 3 sessions 
 

 
 

 

http://www.enchantedlearning.com/stories/fairytale/littleredhen/story/
http://www.enchantedlearning.com/stories/fairytale/littleredhen/story/


81 
 

4. Students use 
puppets 

4. Students will use puppets to retell the 
story both verbally and non-verbally. 

4. 3 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Listening Skills 
 

 

2. Actors communicate 
non-verbally.  
 

 

 

3. Actors communicate 
verbally.  

 

 
 

4. Actors can retell 
stories through 
puppetry 

 

 
1. Listen and remember a 

story and its parts 
 

2. Communicate emotions 
effectively without words. 

 

 

 

3. Communicate emotions 
effectively with words.  

 

 

 
 

4. Communicate stories and 
characters through 
puppetry and vocal 
expression. 

 
1. 1- Remembering 

2- Understanding 

 

2. 1- Remembering 
2-Understanding 

3-Applying 

6- Creating 

 

3.  1- Remembering 

2-Understanding 

3-Applying 

6- Creating 

 

4.   1-Remembering 

2-Understanding 

3-Applying 

6- Creating 

 

 

Essential Questions Corresponding Big Ideas 

1. How does this story start?  What 
happens in the middle? How does 
this story end? 
 

2. How do you retell a story using only 
physical actions? 
 

 

3. How can you retell a story using 
words and different voices for each 
character? 
 

4. How do puppets interact to retell a 
story? 

 

1. Students need to be aware that all 
stories have a beginning, middle and 
end. 
 

2. Students need to be aware of how 
movement helps to create 
communication between characters.  
 

3. Students should be able to identify 
emotions through verbal 
communication. 
 

4. Students should be able to retell a 
story using puppets as the 
characters. 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Open discussion 
 

 

 

 

 Classroom monitoring 

 Creative drama activities  

 Full class discussion 
 

Post Assessment 

 

 Creative drama activities 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Listening to a story 

 Sharing a story retell 

 

 Physically acting out a story 

 Vocally acting out a story 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 
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Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction 

 Change of 
environment 

 Collaborative 
learning activities 

 Providing 
additional guided 
practice 

 Appropriate 
questioning 

 Adult or student 
mentor  

 Cross-class 
courses 

 Modification of 
cooperative 
group 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 3 
 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process and or 
products 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process and or 
products 

 

 

Instructional Resources and Materials 

,  Technology-Based 

 

 Poster, photos, or book that shows a 
variety of emotions through facial 
expression. 

 

 

 http://www.enchantedlearning.com/
stories/fairytale/littleredhen/story/  

 

http://www.enchantedlearning.com/stories/fairytale/littleredhen/story/
http://www.enchantedlearning.com/stories/fairytale/littleredhen/story/


84 
 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Students can 
draw the main 
characters, 
setting, and 
mood of a story 
read to the 
whole class.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Language Arts 
-Reading 

-Storytelling 

 PE 
-movement 

 

 Elements of 
verbal & non-
verbal 
communication 

 Storytelling 

 Expression 
 

 

 

 

 Character 

 Movement 

 Mood 

 Senses  

 Creating  

 Expressing 

  Creative Drama 

 Pretend play 

 Plot  

 Script  

 Setting  

 Imitate  

 verbal 

 non-verbal 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course First Grade 

Unit of Study Dramatic Play Teaches Kindness  

Unit Type  Topical      Skills-based     Thematic 

Pacing 10 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.C.2  Use performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

K.C.2.1     Use dramatic play to improvise stories and situations. 

K.C.2.2     Use dramatic play to re-enact stories from texts read aloud. 

K.C.1.1     Use non-verbal expression to communicate movement elements. 

K.CU.2.2  Recognize the role of the director or acting coach. 

 

 

Name of Unit:  Dramatic Play Teaches Kindness 

Lesson Plans Brief Description Pacing 

 

1. Act out and discuss 
acts of kindness 
 

 

 

 

 

 

2. Act out and discuss 
actions that could 
be considered 
bullying  
 

 

1. Teacher-guided discussion about 
how demonstrate kindness to 
others.  Use “Random Acts of 
Kindness” poster for ideas. Using 
dramatic play, have students act 
out different random acts of 
kindness. Teacher side- coaches 
during this improvisation session. 

 

2. Teacher-guided discussion about 
what makes a person a bully. Use 
the educational poster “Are you a 
bully?” for ideas. Using dramatic 
play, have students act out 

 

1. 1 session 
 

 

 

 

 

 

 

2. 1 session 
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3. Explore feelings 
through creative 
movement and 
expressions 
 

 

4. Introduce book: 
Let’s Be Kind by 
Joni Downey 

 

5. Act out the story 
from the book: Let’s 
Be Kind 
 

 
6. Explore ideas, 

through teacher-led 
discussion, that 
students can use to 
create stories 
demonstrating 
kindness. 
 

7. Students use 
storytelling skills to 
present original 
“kindness” stories 
to peers and 
instructors to 
accompany the 
illustrations. 

 

 

different bullying situations that 
young students might find 
themselves involved in at school or 
home. Teacher side-coaches 
during this improvisation session to 
make sure the students 
understand the situations are 
pretend and the students do not 
make physical contact with each 
other during this activity. 
 

3. Review feelings through teacher-
guided discussion using poster of 
how do you feel. Have students act 
out their different emotions using 
their face and body for expression. 
 

4. Read the book to the students, and 
then discuss the characters and 
the storyline.  
 

5. Students do a movement warm-up 
where they act out emotions. 
Teacher side-coaches as students 
use creative dramatics to act out 
the story. 
 

6. List story ideas that the students 
develop during a teacher-led 
discussion about acts of kindness. 
Have students draw a picture that 
represents their story about an act 
of kindness.     

 

 

7. Students will tell the original stories 
to their peers with teacher support 
and side-coaching as needed. 
Teacher and PRT write the 
students’ stories below their 
illustrations using the students’ 
words. 
 

 

 

 

 

 

 

 

 

 
 

 

3. 1 session 
 

 

 

 
4. 1 session 

 

 
 

5. 1 session 
 

 

 

 

 

6. 1 session 
 

 

 

 

 

 

7. 1 session 
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8. Students act out the 
“kindness” stories 
created by peers. 
 

 
 

9. Review the aspects 
of kindness vs. 
bullying using the 
posters listed in 
previous lessons.  
 
 

10.  Retelling a story 
 

8. Divide the class in to groups of four 
to five students. Using creative 
dramatics have the groups act out 
the stories written by each group 
member for the class. 
 

9. Teacher-led discussion reviewing 
aspects of bullying and kindness. 
Remind students of how they feel 
when being bullied and how it feels 
to have other people be kind to 
them.  

 
10. Using creative dramatics, students 

will retell the story of:  Let’s Be 
Kind in their own words. 

        

8. 1 session 
 

 

 

 
9. 1 session 

 

 

 

 

 
10. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Know the difference 
between acts of 
kindness and acts of 
bullying. 
 

2. Know how to 
demonstrate 
kindness and 
bullying with 
dramatic play. 
 

3. Know how to 
demonstrate 
emotions and those 
similar emotions 
experienced by 
everyone. 
 

4. Know how to use 
storytelling to tell a 
story. 
 

 

 

 

1. Compare and contrast acts 
of kindness and acts of 
bullying 
 

 

2. Use creative dramatics to 
demonstrate acts of 
kindness and bullying and 
the typical human  
responses 
 

3. Use creative dramatics to 
express emotions 

 

 

 

 

4. Tell a story to their peers 
 

 

 

 

 

 

1.   1-Remembering  

      2-Understanding  

      3-Applying  

      6-Creating 

 

2.   1-Remembering  

      2-Understanding  

      3-Applying  

      6-Creating 

 

3.   1-Remembering 

      2-Understanding 

      3-Applying 

      6-Creating 

 

 

4.   1- Remembering  

      2-Understanding  

      3-Applying  

      6-Creating 
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5. Understand teacher 
side-coaching for 
successful dramatic 
play. 

 

5. Act out stories using   
teacher side-coaching  

5.   1- Remembering  

      2-Understanding  

      3-Applying  

      6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How does dramatic play help 
students empathize with their 
peers? 

 

2. How does dramatic play help 
students remember the way it 
feels when a person is kind to 
them?  

 

3. How does creative dramatics 
help a student identify situations 
that would be considered 
bullying? 

 

 

1. Acts of kindness 
2. Actions that could be considered 

bullying  
 

3. Understanding and demonstrating 
human emotions 

 

 
 

4. Stories teach valuable life lessons 
5. Creative dramatics is a valuable 

teaching tool 
 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal teacher-led Q & A 
pertaining to different acts of 
kindness accessing student prior 
knowledge  

 Informal teacher-led Q & A 
pertaining to different acts of 
bullying accessing student prior 
knowledge 

 

 Teacher circulates among students 
as they use creative dramatics to 
act out feelings 

 Teacher side-coaches as students 
use creative dramatics to show 
acts of kindness and acts of 
bullying 

 Teacher supports the students 
acting out their own stories 
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Post Assessment 

 

 Student illustrations 

 Student developed stories 

 Create stories through creative dramatics 

 Specific questions directed by teacher 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Identifying acts of kindness 

 Identifying acts of bullying 

 Identifying feelings 

 Acting out stories using creative 
dramatics 

 Use dramatic play to tell a story 
 

 

 Demonstrating acts of kindness 
and acts of bullying using 
dramatic play 

 Demonstrating different feelings 
and expressions using creative 
dramatics 

 Illustrating students’ original 
stories 

 Using storytelling to present  
original stories 

 Responding to teacher side-
coaching while acting out 
stories  
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 
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 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

 

 

Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

Strategies for 

English Language 

Learners 

 

 Additional books 
with appropriate 
stories with acts 
of kindness 
and/or acts of 
bullying 

 DVD with 
age appropriate 

stories that 

show characters 

demonstrating 

kindness and/or 

bullying 

 

 

 Tier 1 
 

 

 

 

 

 

 Tier 1 
 

 

 

 

 

 Repetition 

 Collaborative 
learning 
activities 

 Providing 
additional 
guided 
practice 

 Pre-teach/re-
teach 

 More visual 
modalities  

 

 Books and 
posters in 
students’ native 
languages, if 
available 

 Translator during 
creative dramatic 
activities 

 ESL students 
model English 
speaking students 
during creative 
dramatic activities 
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Book:  Let’s Be Kind by Joni 
Downey 

 Posters:  
-Random Acts of Kindness 

-Are You A Bully? 

-How Are You Feeling Today? 

 

 

 Websites: 
www.freespirit.com 

www.mediaphotobucket.com 

www.cafepress.com 

 

http://www.freespirit.com/
http://www.mediaphotobucket.com/
http://www.cafepress.com/


91 
 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 DVD of 
children’s story 
featuring 
examples of 
kindness and 
bullying 

 With teacher-
guidance, allow 
students to 
work in groups 
to discover 
other stories 
demonstrating 
kindness 
and/or bullying 

 Explore the 
Rachel’s 
Challenge 
organization 
and possibly 
develop a KC 
Club at the 
school: 
http://www.rach
elschallenge.or
g/big-
picture/program
s/elementary/  

 

 

 

 Character 
Education: 
-Kindness 

-Bullying 

 Language Arts: 
-Children’s 

literature 

 Creative Writing: 
-Student-written 

original stories  

 Visual Arts: 
-Illustrating 

original stories 

 Social Studies: 
-Responsibility 

for personal 

actions and how 

they affect others 

       

 

 Teacher side- 
coaching 

 Creative 
movement 

 Creative 
dramatics 

 Dramatic play 

 Storytelling 
 

 

 

 

 Physical acting 

 Movement 

 Creativity 

 Kindness 

 Bullying 

 Emotions 

 Feelings 

 Empathy 

 Friendship 

 Teasing 

 Mocking 
 

 

  

http://www.rachelschallenge.org/big-picture/programs/elementary/
http://www.rachelschallenge.org/big-picture/programs/elementary/
http://www.rachelschallenge.org/big-picture/programs/elementary/
http://www.rachelschallenge.org/big-picture/programs/elementary/
http://www.rachelschallenge.org/big-picture/programs/elementary/
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course 1st Grade 

Unit of Study  

Analyzing to Discover Characters, Events and Settings  
 

Unit Type  Topical      Skills-based     Thematic 

Pacing 6 sessions  

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.A.1:  Analyze literary texts and performances. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 
1.A.1.1  Analyze texts in terms of the relationships among characters, settings and 

events. 
1.A.1.2  Explain qualities of characters and sequence of events in formal and informal 

productions. 
1.C.1.3: Understand that stories have a beginning, middle, and end. 
 

 

Name of Unit:  Analyzing to Discover Characters, Events and Settings  
 

Lesson Plans Brief Description Pacing 

 

1. Review definition of 
character and 
relationship. 

 

 

2. Share a script or story 
in class 
 

 
3. Identify the characters 

and relationships 

 

1. Discuss characters and 
relationships. Create a list of types 
of relationships through teacher led 
discussion. 

 

2. Teacher reads story or script to 
class. Suggested texts:  A fairy tale 
such as “Cinderella” or “Snow 
White”. 
 

3. Students will help teacher identify 

 

1. .5 session  
 

 

 

 

2. .5 session  
 

 

 

3. .5  session 
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among them in the 
script or story. 

 

 

4. Discuss and identify 
locations and settings 
from the story or play. 

 
 

5. Illustrate the various 
setting from the story 
or play. 

 

6. Analyze the story for 
sequence of events 
and distinguish the 
beginning, middle and 
end of the story.  

 

 

7. Analyze and illustrate 
each event/scene for 
characters involved 
and location. 

 

 

 
 

8. Develop a Dramatic 
Play Center for each 
scene of the story. 
 

 

 

 

 

 

 

 

 

 

 

 

characters and the relationships 
among them in the selected story 
or script. 

 

4. Discuss the meaning of setting. 
Students will then help the teacher 
list the settings in the story or play 
on chart paper. 

 

5. Students will draw pictures and/or 
color prepared illustrations of the 
different settings for the story. 
 

6. Identify the main events and 
organize them in story sequence 
using prepared or student-created 
cards.  Categorize each event as 
to beginning, middle or end of the 
story. 

 

7. List scenes and identify characters 
involved in each scene. Using 
previously drawn illustrations of 
settings, students will add 
characters for each time and 
location. Organize these into story 
sequence (creating an elementary 
“story board”). 

 

8. Organize teacher-provided 
costume pieces and simple props 
into previously determined areas 
marked with signs indicating scene 
and characters involved. 
(Suggested Props for “Cinderella” 
may include a broom, a wand, a 
“glass slipper”, etc. Representative 
costumes may be an apron and 
scarf for Cinderella before the Fairy 
Godmother arrives and a tiara 
and/or fancy shoes/fancy shawl for 
after Fairy Godmother.  Fairy 
Godmother may have wings, etc.  
A vest for the prince, etc.) 

 

 

 

 
4. .5 session  

 

 

 
 

5. 1 session  
 

 

 

6. .5 session 
 

 

 

 

 

7. .5  session 
 

 

 

 

 

 

 

8. 1 session  
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9. Demonstrate 
understanding of 
characters, 
relationships, events 
and story sequence 
by creating scenes of 
the story through 
dramatic play. 

 

10. Self-Analysis of 
student understanding 
of story, event, 
character and 
relationships through 
journal writing. 

 

9. After briefly reviewing the plot of 
the show, students act out the 
scenes represented by the Play 
Center using the props and 
costume pieces to help create 
character. 

 

 

 

10.  Students will write or illustrate their 
understanding of the story each 
session of the assignment 

 

9. 1 session 
 

 

 

 

 

 

 

10. Daily and 
on-going: 
Included in 
sessions 
listed above 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Discover the 

characters and 
relationships in a play 

 

2. Types of relationships 
between characters  

 

 

 

 

3. Recognition of location 
and setting 

 

 

 

 

4. Recognition of events 
and their place in the 
story 

 

 

 

 

 

 
1. Identification of specific 

characters in a story or play  
 

 

2. Discover associations 
between and among the 
play’s characters 

 

 

 

3. Illustrate scenery using art 
 

 

 

 

 

4. List main events and 
organize them into story 
sequence including 
beginning, middle and end. 

 

 

 

 

 

1.   2-Understanding  

      3-Applying 

      4-Analyzing 

 

2.   1-Remembering 

      2-Understanding 

      4-Analyzing 

      5-Evaluating 

   

3.   1-Remembering 

      2-Understanding 

      3-Applying 

      4-Analyzing 

      6-Creating 

       

4.   1-Remembering 

      2-Understanding 

      3-Applying 

      4-Analyzing 

      5-Evaluating 
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5. Recognition of 
costumes and props 
and how they help 
represent characters 

 

 

 

6. Use of journaling to 
express understanding 
and discover 

 

5. Re-enact a story by using 
supplied costumes and 
props to create characters 
in dramatic play 

 

 

 

6. Write or draw in a journal to 
express understanding of 
story, events, character, 
and relationship 

 

5.   1-Remembering 

      2-Understanding 

      3-Applying 

      4-Analyzing 

      6-Creating 

 
6.   1-Remembering 

      2-Understanding 

      3-Applying 

      4-Analyzing 

      5-Evaluating 

      6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How can you identify the characters 
in a play and the relationships 
among the characters? 

 

2. What are the different settings (or 
places) in the story and how do you 
think each setting should look for 
the play? 

 

3. What are the main events that 
happen in the play? 

 

4. In what order do the major events in 
the play happen?  

 

5. What happens in the beginning of 
the story? In the middle of the 
story? At the end of the story? 

 

6. Which characters are in each 
scene? 

 

7. How can we illustrate the 
connection between character, 
event and setting? 

 

 

1. Recognition and understanding of 
characters and relationships  

 

 

2. Recognition of different locations in 
the same story (Setting)  

 

 
3. Identifying main events in a story 
 

 

4. Organizing events into a story order 
(sequencing the elements of a plot) 

 

5. Distinguishing beginning, middle, and 
end of a story 

 

 

6. Analyzing scenes for character 
involvement 

 

7. Understanding of relationships of 
character to event and setting 
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8. How can we organize costumes and 
props for setting, event, and 
character? 

 

9. How do costumes and props help 
the audience understand the 
characters in the story? 

 

10.  How can you demonstrate 
understanding of story, events, 
characters and relationships by 
writing or drawing? 

 

 
8. Demonstrating connection of 

costumes and props to character, 
event, and setting 

 

9.  Understanding audience response to 
character 

 

 

10. Development of writing skills 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Discuss types of relationships.  Pre-
assess prior knowledge of the story 
before reading.  (Who are the 
characters in this story?  What are 
the locations and settings?)   

 

 

 Student discussion 

 List creation 

 Participation with drawings, prop 
and costume distribution, and 
dramatic play 

Post Assessment 

 

Drawings, journals, prop and costume organization and dramatic play 

 

 

Scoring Guides and Answer Keys 

 

Communicate to students what is expected for each assessment  

Story Sequence and Order of Events 

Dramatic Play 
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Engaging Learning Experiences 

Learning Activities Using Text or 

Program 

Authentic Performance Tasks 

 

 Recall of characters, setting, 
costumes, props, and events from 
text 

 Illustrating characters, settings, 
props, costumes from text 

 

 

 

 

 Creating character in dramatic play 

 Re-enacting story through 
dramatic play 

 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Additional time 

 Lists and charts 

 Collaborative 
learning 

 Direct instruction 

 Practice 
 

 

 Tier 1 

 Tier 1 

 Tier 1 
 

 Tier 1 

 Tier 1 
 

 

 Visual examples 
of materials 

 Pictures of 
characters and 
settings  to color 
as needed 

 

 Film clip of 
“Cinderella” or 
selected script 
in students’ 
native 
language 
and/or with 
subtitles (when 
possible) 

 Share various 
versions of the 
same story 
from different 
areas of the 
world 

  

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Storybook and/or script for 
“Cinderella” (one script is 
attached…or use another selected 
script) 

 Large post it notes and chart paper 
or other method to list, post, and 
label characters, main events and 
centers 

 Representative costume pieces 

 Representative props 

 Drawings of characters and settings  
to be colored by students 

 Art supplies: paper and crayons 

 Dramatic Play areas 
 

 

 

 

 

 Film clip or video (possibly with 
subtitles) of the story: 
http://www.speakaboos.com/story/
cinderella  

 Disney’s animation part 1: 
http://www.youtube.com/watch?v=
DPXmEE-Pt6o&feature=related 
and other parts also available on 
YouTube 

 Disney’s Rodgers & 
Hammerstein’s Cinderella with 
Whitney Houston & Brandi, part 
1:http://www.youtube.com/watch?v
=bTsYvyGnaJM and other parts 
available on YouTube  

 Script by David Barrett: 
http://www.playsandsongs.com/top
ic1/cinderella-full-script-locked.pdf  

 

http://www.speakaboos.com/story/cinderella
http://www.speakaboos.com/story/cinderella
http://www.youtube.com/watch?v=DPXmEE-Pt6o&feature=related
http://www.youtube.com/watch?v=DPXmEE-Pt6o&feature=related
http://www.youtube.com/watch?v=bTsYvyGnaJM
http://www.youtube.com/watch?v=bTsYvyGnaJM
http://www.playsandsongs.com/topic1/cinderella-full-script-locked.pdf
http://www.playsandsongs.com/topic1/cinderella-full-script-locked.pdf
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Watch Disney 
animated film 
of the selected 
story 

 Create puppets 
and develop a 
puppet show of 
story, tying into 
puppetry unit  

 Create a map 
of the land of 
the story 

 

 Language Arts: 
-Pre-writing and 

writing activities 

-Story 

Sequencing 

-Beginning, 

Middle, and End 

 Social Studies: 
-World stories 

-Location,  

setting, place   

 

 

 Props 

 Costumes 

 Character 

 Setting 

 Events 

 Sequence 
 

 

 Pre-writing 
activities 

 Teacher side-
coaching 

 Creative Dramatics 

 Creative Play 
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Cinderella Play Script 

Characters :  

Narrator 

Cinderella 

Stepsister 1 

Stepsister 2 

Fairy Godmother 

Guest 1 - lady 

Guest 2 - gentleman 

Prince 

Scene 1 (at Cinderella’s home) 

Narrator:  Once upon a time there was a beautiful young 

girl named Cinderella.  She had two ugly 

stepsisters who were very cruel to her. 

Stepsister 1:  Did you clean the kitchen? 

Cinderella:  Yes, I did. 

Stepsister 2:  Did you polish my shoes? 

Cinderella:  Yes, I did. 

Stepsister 1:  Did you iron my clothes? 

Cinderella:  Yes, I did. 

Stepsister 2:  And...did you make breakfast? 

Cinderella:  Yes, breakfast is ready. 

 

Downloaded from:  http://www.lwbooks.co.kr/dn/play_script.pdf 
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Narrator:  The evil stepsisters made Cinderella do all the 

hard work. 

Cinderella:  (calling out) Stepsisters! A letter from the royal 

palace has arrived for you. 

Stepsister 1:  (fighting) Give it to me! I want to open it. 

Stepsister 2:  (fighting) No! I want to open it. 

Stepsister 1 & 2:  (looking at the invitation card) Look! We are invited 

to the Prince’s ball at the royal palace. 

Cinderella:  (crying sadly) I wish I could go, too. 

Narrator:  The night of the ball arrived. 

Stepsister 1:  (laughing) Ha, ha! We are going to have a great 

time at the ball. 

Stepsister 2:  (laughing) Have a great night working, Cinderella. 

Narrator:  After the evil stepsisters had left, suddenly, a 

fairy appeared. 

Cinderella:  Oh my! Who are you? 

Fairy Godmother:  I’m your fairy godmother, beautiful Cinderella. I 

am here to help you go to the ball tonight. 

 

 
Downloaded from:  http://www.lwbooks.co.kr/dn/play_script.pdf 
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Narrator:  The fairy godmother waved her magic wand. 

Cinderella’s rags turned into a beautiful dress. 

Cinderella:  Wow! It’s so beautiful. 

Narrator:  On her feet were sparkling glass slippers. 

Cinderella:  Oh, I love them! 

Narrator:  The fairy godmother turned a pumpkin into an 

amazing coach and some mice into horses. 

Cinderella:  What a lovely coach and handsome horses. 

Fairy Godmother: You are ready now, my dear. Have fun tonight, 

but be back by midnight, or else! 

Cinderella:  Okay, fairy godmother! Thank you. 

 

Scene 2 (at the ball) 

Narrator:  At the ball, everyone wondered who the beautiful 

princess was. 

Guest 1 (lady):  Who is that beautiful princess? 

Guest 2 (man):  I’ve never seen such a beautiful woman in my 

life! 

Stepsister 1:  Oh no! The Prince is going to dance with her. 

Stepsister 2:  This is not fair! He was meant to dance with me. 
 

Downloaded from:  http://www.lwbooks.co.kr/dn/play_script.pdf 
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Prince:  Would you like to dance with me? 

Cinderella:  Oh, yes, your highness. 

Narrator:  The Prince danced every dance with her. 

Suddenly, the clock began to strike twelve. 

Cinderella:  I must go! Thank you for the dance. 

Prince:  Please stay! (shouting) What is your name? 

Narrator:  Cinderella did not answer and ran back to the 

coach, but she lost one of her glass slippers on 

the way. Then, the coach and horses 

disappeared. Cinderella’s beautiful dress turned 

back to rags. 

Cinderella:  Oh no! Everything’s gone. My beautiful dress and 

my sparkling slippers, where are they? Was it a 

dream? 

Scene 3 (at Cinderella’s home) 

Narrator:  The next day, the Prince set out to find Cinderella 

again. 

Prince:  I want every girl in the kingdom to try on this lost 

glass slipper. I must find my princess. 

Narrator:  But the glass slipper didn’t fit anyone. The Prince 

then arrived at Cinderella’s house. 

Stepsister 1:  Good morning Prince. I am so happy that you 

found my slipper. 
 

Downloaded from:  http://www.lwbooks.co.kr/dn/play_script.pdf 
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Stepsister 2:  It is my slipper. I am the princess you are looking 

for. 

Narrator:  The ugly sisters tried to fit into the slipper. 

Stepsister 1:  Let me try first! 

Stepsister 2:  No. Your feet are much too big. Give it to me! 

Narrator:  Their feet were much too big. Then the Prince 

saw Cinderella. 

Prince:  Let this girl try. 

Stepsister 1:  But that’s only Cinderella. 

Stepsister 2:  She didn’t go to the ball. The slipper won’t fit her! 

Narrator:  Cinderella sat down and tried on the slipper. 

Prince:  It fits! 

Cinderella:  It fits! 

Stepsister 1 & 2:  (surprised) It fits? 

Prince:  (smiling) You are the one I’ve been looking for! 

What is your name? 

Cinderella:  (smiling) My name is Cinderella. 

Narrator:  The Prince had found his princess and they lived 

happily ever after. 

 
Downloaded from:  http://www.lwbooks.co.kr/dn/play_script.pdf 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course First Grade 

Unit of Study Using Costumes to Enhance the Theatre Experience 

Unit Type  Topical      Skills-based     Thematic 

Pacing 7 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.AE.1  Understand how to design technical theatre components such as costumes, 

sets, props, makeup, lighting , and sound. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.AE.1.1 Understand how to prepare spaces for presentations. 

1.AE.1.2 Understand how the use of costumes and props enhance dramatic play. 

 

 

Name of Unit:   Using Costumes to Enhance the Theatre Experience 

Lesson Plans Brief Description Pacing 

 

1. Identify what a 
performance space 
is and what an 
audience space is 
 

 

 

 

 

 

 

2. Create environments 
and actions through 
play 

 

1. Introduce different kinds of 
performance spaces. Students (by 
acting out a typical evening meal at 
home) use different parts of the 
classroom or school if possible as 
“performance spaces” to show that 
anywhere can be a performance 
space. Once they have identified 
the performance space, they can 
identify where the audience space 
is located. 
 

2. Using the word “where”, use broad 
and neutral terms to describe 
areas that can be performance 
spaces. Play the “Where” part of 

 

1. 2 sessions 
 

 

 

 

 

 
 

 

 

2. 2 sessions 
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3. Explore costumes 
and how they can 
enhance creative 
play. 
 

 

 

 

 

 

 

 

 

 

4. Reenact the story 
using the newly 
created costumes 

Viola Spolin’s ”Where, Who, and 
What” game. 
 

3. Read a simple fairytale to the 
class, for example “Jack and the 
Bean Stalk”. Prompted by the 
teacher, make a list of all of the 
characters.  Once the list is 
complete, have the students 
brainstorm (with guidance) and 
think about what kind of clothes 
each character might wear. After 
diligent discussion, have students 
decide on a “look” for each 
character and draw a color 
representation. Using large paper 
grocery bags, transform the bags 
into costumes for the story. 

 

4. Have student wear their paper bag 
costumes to act out the story of 
“Jack and the Bean Stalk.” 

 

 

 

 

3. 2 sessions 
 

 

 

 

 

 

 

 

 

 

 

 

 

4. 1 session 
 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 

1.  Know how to identify a 

performance space. 

 

2. Know what different 

kinds of performance 

spaces are available to 

be used in a school. 

 

3.  Understand what 

costumes are and how 

they can enhance 

creative play. 

 

 

 

 

1.  Identify  the different types 

of performance spaces 

 

2.  Identify what the difference 

is between a performance 

space and audience 

space. 

 

3.  Name different items that 

can be considered 

costumes (hats, glasses, 

capes, boots, etc) 

 

 

 

 

1.   2-Understanding 

      3-Applying  

 

2.    1-Remembering  

       2-Understanding  

       3-Applying  

 

 

3.    1-Remembering  

       2-Understanding   

       4- Analyzing 

       6-Creating 
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4.  Understand how to retell 

a story using creative 

play. 

 

4.  Retelling a story 

 

4.    1-Remembering  

       2-Understanding 

       6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1.  In what kinds of places can we 

present a theatrical performance? 

 

2.  What makes a performance space 

fun and interesting? 

 

3.  What does a costume do to help a 

performer do a better job telling the 

story? 

 

 

1.  Theatrical performances can happen 

anywhere!  

 

2.  Different looks and locations add to 

interest in a performance area  

 

3.  Costumes are more than just clothes 

and shoes, they can be masks and hair 

do’s. 

 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning pertaining to 
the students’ experiences with live 
performances to assess student 
prior knowledge 

 

 Ask questions pertaining to where 
students might find performance 
spaces and how they could make 
them more interesting for a 
performance 

 

Post Assessment 

 

 Discover new performance spaces around the school campus 

 Explore new ideas about costumes and props with students 

 Present stories the students already know in different spaces 

 Specific questions directed by teacher 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Participate in theatre games 

 Read a children’s story 

 Participate in creative dramatics 
 

 

 

Recognize non-traditional 

performance spaces 

 Play Violo Spolin’s “Where”  

 List characters 

 Draw characters and costumes 

 Create paper bag costumes 

 Act out the story with creative 
dramatics 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential Strategies 

(Additional Supports 

+ Enrichment) 

  Intervention  

   Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 DVDs and 
additional books 
containing age 
appropriate stories 
that are universally 
recognized 

 

 

 Tier 1 
 

 

 

 

 

 

 

 Repetition 

 Collaborative 
learning activities 

 Providing 
additional guided 
practice 

 Pre-teach/re-
teach 

 

 

 Books in 
students’ native 
languages, if 
available 

 Audio books 

 Model English 
speaking 
students 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Book:  Theatre Games for the 
Classroom:  A Teachers Handbook 
by Viola Spolin, p. 76 

 Story: “Jack and the Bean Stalk” 
 

 

 Computer for playing CD’s of audio 
book of “Jack and the Bean Stalk” 

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Repeat with 
another 
children’s 
book or fairy 
tale 

 Perform 
story for an 
audience 

 

 

 

 

 Language Arts: 
-Reading  

 Visual Arts: 
-Drawing 

characters 

-Creating 

costumes 

 

 

       

 

 Stage 

 Cast 

 Audience 

 Costumes 
 

 

 Teacher side- 
coaching 

 Creative 
movement 

 Creative 
dramatics 

 Creative play 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course First Grade 

Unit of Study Making Theatre from Stories of Ancient Egypt 

Unit Type  Topical      Skills-based     Thematic 

Pacing 5 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.CU.1     Analyze theatre in terms of the social, historical, and cultural contexts in 

which it was created.  
 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.CU.1.1  Recognize how theatre is used in customs and traditions of various cultures.  

1.CU.1.2  Compare the impact of different media, such as theatre, film, the internet, and 

television, on family life. 

1.CU.2.2  Use appropriate responses to the director or acting coach.  
   
 

Name of Unit: Making Theatre from Stories of Ancient Egypt 

Lesson Plans Brief Description Pacing 

 

1. Introduction to 
ancient Egypt  
 

 

2. Story and 
characters  
 

 

3. Story-play rehearsal 
and performance  
 

 

4. Assessment  

 

1. Students will gain general knowledge 
about the location and culture of 
ancient Egypt. 
 

2. Students will be introduced to a story 
from ancient Egypt and dramatize the 
story. 

 

3. Students will be cast as specific 
characters in the play and rehearse 
as the teacher narrates.  
 

4. Students will watch and discuss the 
video of their performances. 

 

 

1. 1 session  
 

 
 

2. 1 session  
 

 

 

3. 2 sessions 
 

 
4. 1 session 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Understand the 

connection of the 
Egyptian culture to 
theatre 

 
2. Know how to retell a 

story through dramatic 
action 

 

 
1. Students will make a 

connection between 
ancient cultures and 
theatre. 
 

2. Students will use creative 
dramatics to act out the 
story of Isis and Osiris  

 
1. 2-Understanding 

 
 

 
2. 1-Remembering  

2-Understanding  
3-Applying  
6-Creating 
 

 

Essential Questions Corresponding Big Ideas 

 
1. What was ancient Egypt? 

 

 

2. What are some of the myths and 
legends from ancient Egypt? 
 

3. How does dramatic play help 
students connect to other cultures  

 
1. Finding Egypt on a map and 

recognizing its long history 
 

2. Ancient myth and legends 
 

 

3. Creative dramatics 
     Connection to the world 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning to assess 
students prior knowledge 

 

 

 Asking questions pertaining to the 
story and the actors movements   

Post Assessment 

 

 Explore the events in the story through creating movement and specific 
questions directed by the teachers 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Identifying the characters of the 
story using pictures and online 
resources 

 Learning about the physical world of 
ancient Egypt using pictures and 
online resources 

 Acting out the story using creative 
dramatics  

 

 

 Responding to pictures  

 Identifying geographical features 

 Responding to teacher’s side-
coaching  

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Additional books 
containing age 
appropriate stories 
related to Egypt 

 DVDs containing 
age appropriate 
stories  

  

 

 Tier 1 
 

 
 

 Tier 1 

 

 Repetition  

 Collaborative 
learning 
activities 

 Providing 
additional guided 
practice 

 More visual 
modalities  
 

 

 Books in 
students native 
languages 

 Translator during 
creative 
movement  

 Students model 
English speaking 
students  

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Books available from IRC 
 

 

 

 

 

 

 http://www.philae.nu/akhet/Apassio
nPlays.html 

 http://reshafim.orgil/ad.egypt/cerem
onies/theatre.htm 

 http://www.talkingpyramids.com/anc
ient-egyptian-games-online/  

 

 

Unit Vocabulary Terms Enrichment/Extensi

on 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Website featuring 
Egyptian games: 
http://www.talkin
gpyramids.com/a
ncient-egyptian-
games-online/ 

 Other books: 
http://www.elmhu
rst.edu/~susanss
/childlit2002/sch
weigert/AncientE
gypt.html  

 

 

 Social Studies  
-ancient Egypt 

 Language arts 
-storytelling 

-reading 

 

 Egypt 

 Isis 

 Osiris 

 Character 
 

 

 Teacher side 
coaching 

 Creative 
Movement 

 Creative 
Dramatics 

 Creative play 
 

http://www.philae.nu/akhet/ApassionPlays.html
http://www.philae.nu/akhet/ApassionPlays.html
http://reshafim.orgil/ad.egypt/ceremonies/theatre.htm
http://reshafim.orgil/ad.egypt/ceremonies/theatre.htm
http://www.talkingpyramids.com/ancient-egyptian-games-online/
http://www.talkingpyramids.com/ancient-egyptian-games-online/
http://www.talkingpyramids.com/ancient-egyptian-games-online/
http://www.talkingpyramids.com/ancient-egyptian-games-online/
http://www.talkingpyramids.com/ancient-egyptian-games-online/
http://www.talkingpyramids.com/ancient-egyptian-games-online/
http://www.elmhurst.edu/~susanss/childlit2002/schweigert/AncientEgypt.html
http://www.elmhurst.edu/~susanss/childlit2002/schweigert/AncientEgypt.html
http://www.elmhurst.edu/~susanss/childlit2002/schweigert/AncientEgypt.html
http://www.elmhurst.edu/~susanss/childlit2002/schweigert/AncientEgypt.html
http://www.elmhurst.edu/~susanss/childlit2002/schweigert/AncientEgypt.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course First Grade 

Unit of Study Greek Storytelling 

Unit Type  Topical      Skills-based     Thematic 

Pacing 6 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.CU.2     Understand the traditions, roles, and conventions of theatre as an art form. 

1.C.1        Use movement, voice, and writing to communicate ideas and feelings. 

1.C.2        Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.CU.2.1  Understand how to use appropriate behavior as an audience member. 

1.CU.2.2  Use appropriate responses to the director or acting coach. 

1.C.1.3     Understand that stories have a beginning, middle, and end. 

1.C.2.2     Use dramatic play to perform stories while texts are read aloud. 

 

 

Name of Unit: Greek Storytelling 

Lesson Plans Brief Description Pacing 

 

1. Greek Stories: 
Mythology 

 

 

 
 

2. Storytelling 
Review 

 

 

1. Students will be read the stories of 
Greek mythology 
(http://www.historyforkids.org/learn/gree
ks/ ) by the teacher.  Students will 
identify the characters in the stories.  

 

2. Students will review that stories always 
have a beginning, middle, and end.  
Students will also learn that storytelling 
also needs an audience and a narrator 

 

1. 1 Session 
 

 

 

 
2. 1 Session 

 

 

 

http://www.historyforkids.org/learn/greeks/
http://www.historyforkids.org/learn/greeks/
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3. Directing and 
Audience  

 

 

 

 

 

 

 
 

 

 

4. Greek Story 
Performance 

to share for it to be a story. Students will 
create headpieces, masks and/or 
accessories to help portray characters 
in re-enactments of the stories out of 
craft supplies. 

 

3. Teacher will review that theatre is 
storytelling with an audience, the 
narrators are actors, and the director 
tells the actors how to tell the story.  
The director helps the actors 
understand what they need to do to 
create the characters to tell the story.  
The students will then help the teacher 
decide how to share the story with an 
audience by deciding how each 
character will act.  The teacher will point 
out that this is like directing. 

 

4. Students will practice the right way to sit 
and be quiet as an audience so that 
everyone can enjoy the story.  Teacher 
will divide the class into groups of 6/7 to 
perform each story of Greek Mythology.  
Each group will take turns being the 
audience, the actors, or the director who 
helps the actors remember from 
previous sessions how they should 
portray each character.  The teacher will 
then lead the class into a 
question/answer discussion that defines 
the audience, the actors and the 
performers. 

 

 

 

 

 

 
3. 2 Sessions 

 

 

 

 

 

 

 

 

 

 
 

4. 2 Sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Understand the 
three parts of a 
story: Beginning, 
Middle and End 

 

2. Understand that 
theatre is 

 

1. Identify the parts of a story 
from beginning to end. 

 

 

 

2. Define theatre as storytelling 
 

 

1. 1-Remembering 
      2-Understanding 

 

 

 

2. 2-Understanding 
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storytelling 
 

3. Understand the 
relationship between 
audience and actors  

 

4. Understand that the 
director helps the 
actor tell the story 
by giving direction 
and leadership 

 

5. Understand how to 
listen as an 
audience member 
while the actors tell 
the story 

 

6. Establish knowledge 
of Greek mythology 

 

 

3. Define the roles of the 
audience, actor, and director 
within theatre 

 

4. Apply the role of the director 
and the actor by creating 
story character choices to 
perform 

 

 

5. Apply good audience 
behavior when others are 
performing  

 

 
6. Identify Greek mythology 

stories and their characters 

 

 

3. 2-Understanding 
 

 
 

4. 2-Understanding 
3-Applying 

6-Creating 

 

 
 

5. 2-Understanding 
3-Applying 

 

 

 

6. 1-Remembering 
2-Understanding 

 

Essential Questions Corresponding Big Ideas 

 
1. What is storytelling? 

 
 

2. How is theatre storytelling? 
 
 

3. What is a director? 
 
 
 
4. What is an actor? 

 
 
 

5. How should an audience behave 
when watching someone perform? 
 

 
6. How long have people been telling 

and acting out stories? 
 

 

1. Every story has a beginning, middle, 
and end. 

 

2. A storyteller becomes an actor by 
taking on multiple roles in the story. 

 

3. A director helps the actor understand 
their character. 

 

4. The actor tells the story to the 
audience. 

 
5. Audience members should stay quiet 

and seated so that everyone can 
enjoy the performance. 

 

6. Stories have been around since the 
beginning of humanity and have been 
passed down by telling the stories 
verbally. 



117 
 

 
 

7. Who are the Greek gods and 
goddesses and what are their 
stories? 

 

 

7. Greek gods were worshiped in the 
times of Ancient Greece when theatre 
began.  The Greek myths have been 
used in storytelling and theatre for 
centuries. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Discussion about Greek Theatre 
and identifying the characters 

 Discussion on storytelling 
components and history 

 Discussion of theatre as storytelling 
using three main components: 
beginning, middle, and end 

 

 

 Classroom monitoring 

 Creating basic costume crafts 

 Full class discussion on “theatre is 
storytelling” 

 Side-coaching character decisions 

 Practicing good audience behavior 

Post Assessment 

 

 

 Verbal quiz on names of characters from Greek mythology 

 Performances 

 Directing efforts/participation 

 Verbal reflection with class 
 

 

Scoring Guides and Answer Keys 

 

 

N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Identifying the parts of a story 

 Learning that theatre is a type of 
storytelling 

 Identifying the roles of the 
audience, actor, and director 
within theatre 

 Understanding basic audience 
etiquette 

 Identifying characters in Greek 
Mythology 

 Identifying Greek Mythological 
stories as plays 

 

 Telling/Listening to a story 

 Perform a story in front of an 
audience 

 Portray the role of audience 
member, the actor, and the 
director while working with 
others 

 Exhibit proper audience 
etiquette 

 Understand basic 
characterization 

 Recognize play literature 
 

 

 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction 

 Collaborative 
learning 
activities 

 Providing 
additional 
guided practice 

 Modification of 
cooperative 
group 

 Increased 
opportunity to 
use learning 
style 
preferences 
 

 

 

 

 

 Tier 1 
 

 Tier 1 
 
 

 Tier 1 
 

 

 Tier 3 
 
 

 Tier 3 
 
 

 

 

 Small group 
collaboration 

 Modify 
quantity of 
work 

 Differentiation 
of content, 
process and 
performance 
expectations 

 

 Small group 
collaboration 

 Modify quantity 
of work 

 Story written in 
original 
language 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Craft Supplies for basic 
costume/prop needs 

 Books of Greek stories and 
mythology 

 Visual aids showing historical Greek 
theatre 
 

 

 

 

 

 

 Computer with internet access 

 Stories of Greek Mythology: 
(http://www.historyforkids.org/learn
/greeks/ ) 
 

 

http://www.historyforkids.org/learn/greeks/
http://www.historyforkids.org/learn/greeks/
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Create paper 
bag puppets for 
the Greek 
characters and 
produce a 
puppet show of 
based on a 
Greek myth 

 Discuss the 
beginning/ 
origins of 
Greek theatre 
based on the 
god, Dionysus 
and the first 
actor, Thespis 

 

 

 

 

 

 Language Arts:  
-Introduction of 

story plot line 

and story 

analysis 

 Social studies:  
-The study of 

Grecian culture 

and its history 

 

 

 Storytelling 

 Mythology 

 Theatre 

 Director 

 Actor 

 Audience 

 Etiquette 
 

 

 

 

 

 Character 

 Movement  

 Creating  

 Expressing  

 Verbal 

 Non-verbal  

 Cooperation 

 Ensemble 

 Beginning 

 Middle 

 End 

 Plot 
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Second Grade  
 

Theatre Arts 
North Carolina Essential Standards 

 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 
 
The K-2 theatre arts program is designed to encourage children’s natural 
enthusiasm for dramatic play. Through moving, guided listening, 
improvising, creating, and other experiential involvement, young children 
discover and develop their dramatic abilities, develop an understanding of 
the various elements and qualities of theatre, and recognize how theatre is 
a part of a culture. 
 

Second Grade Theatre Arts: 

 Use non-verbal expression to communicate character elements 

 Create character voices 

 Use dialogue to communicate stories 

 Communicate problems and solutions through improvisation 

 Act out stories previously read stories 

 Distinguish character, setting, and plot elements in stories 

 Explain relationships between events, characters, and setting 

 Explain the effect of space on performances 

 Understand how costumes, props and maks enhance dramatic 
play 

 Demonstrate culture through dramatic activities 

 Explain the impact of media on family life 

 Share focus appropriately in dramatic activities 

 Explain the role of the director and/or acting coach 
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Second Grade 

 

Communication 

 

Essential Standard – 2.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 2.C.1.1 Use non-verbal expression to communicate elements of 
characterization, including age and physicality. 

 

 2.C.1.2   Use vocal variety and animation to create distinct voices for 
characters.  

 

 

 2.C.1.3   Use dialogue to enhance the clarity of stories. 

 
 
 
Essential Standard - 2.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 2.C.2.1  Use improvisation to communicate problems and solutions. 

 

 2.C.2.2  Interpret stories from previously-read texts by acting them out. 
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Analysis 

 

Essential Standard - 2.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 2.A.1.1  Distinguish the setting, characters, sequence of events, main 

idea, problem, and solution for a variety of stories. 

 

 2.A.1.2  Analyze the relationships between events, characters and 

settings. 

 

 

 

 

Aesthetics 

 

Essential Standard - 2.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting, and 
sound.  

 
Clarifying Objectives 

 

 2.AE.1.1  Understand how space affects performances. 
 

 2.AE.1.2  Understand how the use of costumes, props, and masks 
enhance dramatic play. 
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Culture 

 

Essential Standard - 2.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 2.CU.1.1  Exemplify theatrical works representing heritage, customs, 

and traditions of various cultures. 
 

 2.CU.1.2  Explain the impact of different media, such as theatre, film, 
the Internet, and television, on family life. 

 
Essential Standard - 2.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 2.CU.2.1  Illustrate how to share focus with others in a group setting. 

 
 2.CU.2.2  Summarize the role of the director or acting coach. 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Second  

Unit of Study Communicating Characters 

Unit Type  Topical      Skills-based     Thematic 

Pacing 9 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.C.1:       Use movement, voice, and writing to communicate ideas and feelings.  

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

1.C.1.1:    Use non-verbal expression to communicate movement elements of 

characterization, including age and physicality.   

1.C.1.2:   Use vocal variety and animation to create distinct voices for characters  

1.C.1.3:   Use dialogue to enhance the clarity of stories. 

 

 

Name of Unit: Communicating Characters 

Lesson Plans Brief Description Pacing 

 
1. Non-Verbal 

Expression 
 
 

2. Verbal Expression 
 
 

 
 

3. Students use 
dialogue  

 
1. Students will learn how to express 

emotion & ideas without using 
words help enhance a character. 
 

2. Students will learn how to use their 
voice to communicate a variety 
different voices that will go with 
individual characters 

 
3. Students will use dialogue to help 

prepare for scripts and scenes. 
 

 

 
1. 3 sessions 

 
 

 
2. 3 sessions 

 
 

 
 

3. 3 sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Actors communicate 

non-verbally.  
 
 
2. Actors communicate 

verbally.  
 
 
3. Actors will create 

various voices 
 
 

 
1. Communicate dialogue 

effectively without words. 
 
 
2. Communicate dialogue 

effectively with words. 
 
 

3. Communicate a series of 
voices to help prepare for 
improvisation and voice 
distinction.  
 

 
1. 1- Remembering 

2- Understanding 
      3- Applying 
 
2. 1- Remembering 

2- Applying 
3-Understanding 

 
3. 1- Remembering 

2- Applying 
      3-Understanding 

 

Essential Questions Corresponding Big Ideas 

 
1. How should you move and stand 

to communicate a character? 
 

2. How do you change your voice to 
adapt to a character? 
 

 

3. How do you know who the 
characters are in a story? 

 

\ 
1. Students need to be aware of how 

movement and stance can help 
create a character.  

 

2. Students need to be aware of how 
voice dialect can create a character.  
 

3. Students should be able to identify 
different characters through verbal 
communication. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Open discussion 

 Give small projects for students  
 

 

 Classroom monitoring 

 Full class discussion 
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Post Assessment 

 

 Creative drama activities 

 Discuss projects given out 
 

Scoring Guides and Answer Keys 

 

 Small group comments 

 Full class discussion 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Using student-written scripts 

 

 Expressing emotion and ideas 
through physical acting 

 Creating character voices 

 Script writing 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Differentiated 
instruction 

 Change of 
environment 

 Collaborative 
learning activities 

 Providing 
additional guided 
practice 

 Appropriate 
questioning 

 Adult or student 
mentor  

 Modification of 
cooperative group 

 
 
 
 
 
 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 
 

 Tier 1 
 

 Tier 1 
 

 Tier 3 
 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation of 
content, process 
and or products 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process and or 
products 
 

 

Instructional Resources and Materials 

,  Technology-Based 

 

 Several different stories that are age 
appropriate. 

 Character analysis (age appropriate to 
help with dialect of animals, people, 
etc.). 

 

 

 

 

 

 

 Playwrite.com for age appropriate 
scripts. 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Students can 
draw the main 
characters, 
setting, and 
mood of a story 
read to the 
whole class.  

 

 

 

 

 

 

 

 

 

 Language Arts 
-Reading 

-Character 

interpretation 

 PE 
-Movement 

 

 Elements of 
verbal and non-
verbal 
communication 

 Storytelling 

 Expression 
 

 

 

 

 Character 

 Movement 

 Creating  

 Expressing 

 Creative 
dramatics 

 Pretend play 

 Plot  

 Imitate  

 Verbal, 

 Non-verbal 

 Mood 

 Setting 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Second Grade 

Unit of Study Storytelling – African Tradition  

Unit Type  Topical      Skills-based     Thematic 

Pacing 2 weeks 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.C.2 Use performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.C.2.1    Use dramatic play to improvise stories and situations. 

2.C.2.2    Use dramatic play to re-enact stories from texts read aloud. 

2.CU.1.1  Exemplify theatrical works representing the heritage, customs, and traditions 

of various cultures. 

2.CU.2.2  Recognize the role of the director or acting coach. 

 

 

Name of Unit:  Dramatic play teaches kindness 

Lesson Plans Brief Description Pacing 

 
1. Storytelling as 

dramatic play 
 
 
 
 
 

 
2. Teach students a 

African children’s 
welcome games 
 
 
 

 
1. Teacher-guided discussion about 

literature/storytelling adapted into 
informal play performance.  Teacher 
tells class a story and then has the 
students act out the story elements 
using creative dramatics and teacher 
side-coaching.  
 

2. Teacher-guided lesson learning the 
African children’s welcome game: 
“Che Che Cole” or “Funga Alafia” 
(see attachment for words and 
instructions) Begin discussion about 
Africa as a continent vs. a country. 

 
1. 1 session 

 
 
 
 
 
 

 
2. 1 session 
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3. Explore creative 

acting using body 
and voice to show 
emotions 

 
 
4. Introduce Kenya, 

Africa: Nandi 
nomads, geography, 
climate, life style, 
animals of Kapiti 
Plain   

 
 
 
 

 
5. Animal 

Improvisation 
 
 
 

 
 
6. Introduce the Nandi 

tribe of Kenya, 
Africa  
 
 
 

 
7. Introduce book: 

Bringing the Rain to 
Kapiti Plain retold by 
Verna Aardema 
 

 
8. Students act out the 

story of Bringing the 
Rain to Kapiti Plain 
 

 
 
9. Students perform 

Bringing the Rain to 

 
3. Review feelings through teacher-

guided discussion using poster of 
“How Do You Feel.” Have students 
act out their different emotions using 
their face and body for expression. 
 

4. Use a world map to show the 
location of the continent of Africa in 
relationship to the United States of 
America.  Use a map of Africa to 
show the location of Kenya. Use big 
book Wild Animals of the African 
Savanna to introduce wild animals 
that inhabit Kapiti Plain.  Play one of  
the African children’s welcome 
game. 

 
5. Students do a movement warm-up 

where they act out animal 
movement. Review savanna wild 
animals. Teacher side-coaches as 
students use creative dramatics to 
pretend to be these African animals. 
 

6. Teacher-led discussion about the 
culture and life style of the Nandi 
tribe.  (Use suggested website for 
basic information about Nandi tribe).  
Teach students the Rain Game (see 
attachment).  
 

7. Read book: Bringing the Rain to 
Kapiti Plain. Teacher-led discussion 
about the story content, repetition, 
rhythm, and rhyme of the text. Play 
the Rain Game (See attachments).   

 
8. Teacher side-coaches and tells the 

story as students act out the 
characters and events from the 
book. 

 
 
9. Students are divided into groups and 

present an informal performance of 

 
 
3. 1 session 

 
 
 

 
4. 2 sessions 

 
 
 
 
 
 
 
 
 

 
5. 1 session 

 
 
 
 
 

 
6. 1 session 

 
 
 
 
 

 
7. 1 session 

 
 
 
 

 
8. 1 session 

 
 

 
 
 
9. 1 session 
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Kapiti Plain as a 
choral reading 
 

 
10. Unit review 

 

the text using the choral reading 
technique (see attachment for lesson 
plan). 

 
10. Review information shared during 

the unit with a teacher-led discussion 
of Africa, choral reading, character, 
animal movement, rhythm, repetition 
and cumulative rhyme.  Allow 
students to select which activities 
they would like to repeat; Cho cho 
ko-lay, Rain Game, acting African 
animals or acting out the book 
Bringing the Rain to Kapiti Plain.    

    

 
 
 

 
10. 1 session 

 
 
 
 
 
 
 
 
 
 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Storytelling as 
dramatic play 
 

 

 

2. Understanding 
cumulative repetition, 
rhyme, rhythm 

 

3. Creative movement to 
show animal qualities 

 

 

4. Use dramatic play to 
demonstrate 
knowledge gained 
 

 

 

5. Using creative 
dramatics to retell the 
story: Bringing the 
Rain to Kapiti Plain 
retold by Verna 
Aardema 

 

 

1. Act out a story using body 
and voice for expression 
 

 

 

2. Recognize the use of 
repetition, rhyme and 
rhythm in storytelling 

 

3. Create African  animals 
using dramatic play 
 

 

4. Demonstrating 
understanding of new 
knowledge by responding 
appropriately to teacher 
side-coaching 

 

5. Act out the story told in 
Bringing the Rain to Kapiti 
Plain 

 

1.   1-Remembering  

      2-Understanding  

      3-Applying  

      6-Creating 

 

2.   1-Remembering  

       2-Understanding  

 

3.    2-Understanding 

       3-Applying  

       6-Creating 

 

4.    1-Remembering  

       2-Understanding   

       3-Applying  

       6-Creating 

 

5.    1-Remembering  

  2-Understanding 

  3-Applying   

  6-Creating 
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Essential Questions Corresponding Big Ideas 

 

1. How are telling a story and acting a 
story different? 

 

2. How does dramatic play help 
students remember the repetitive 
content of a cumulative story? 

 

 

3. How does creative dramatics help 
a student retain information about 
people and their cultures? 

 

1. Storytelling as dramatic play 
 

 

2. Repetition as a learning style for 
young students in both theatre and 
storytelling 

 

 

3. Making connections between new 
and prior knowledge with dramatic 
play 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal teacher-led Q & A related 
to storytelling, creative dramatics, 
and creative movement  

 Informal teacher-led Q & A   
accessing students’ prior 
knowledge of African animals 

 Informal teacher-led Q & A 
accessing students’ prior 
knowledge of cumulative repetition 
and rhyming 
 

 

 Teacher side-coaches as students 
use creative dramatics to act out 
the wild animals of the African 
plains 

 Teacher supports groups as the 
students act out the story Bringing 
the to Kapiti Plain 
 

Post Assessment 

 

 Retell stories through creative dramatics 

 Specific questions directed by teacher 

 Informal choral reading performance 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Games: 
- Che Che Cole 

- Funga Alafia 

-The Rain Game 

 Identifying African animals 

 Understanding African 
geography and climate 

 Choral reading performance 
 

 

 

 Using creative play to explore 
animal movement 

 Using storytelling to present the 
content of the story 

 Responding to teacher side-
coaching to act out stories 

 Using body and voice to 
express emotions  

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Additional books 
containing age 
appropriate 
stories 
pertaining to 
Kenya, Africa 

 DVD containing 
age appropriate 
stories that 
show African 
animals  

 PowerPoint of 
animals of the 
African plains 

 
 
 
 
 
 
 

 

 Tier 1 
 
 
 
 
 

 Tier 1 
 
 
 
 

 Tier 1 
 

 

 Repetition 

 Collaborative 
learning 
activities 

 Providing 
additional 
guided practice 

 Pre-teach/re-
teach 

 Visual 
modalities  

 

 Books and 
posters in 
students’ 
native 
languages, if 
available 

 Translator 
during creative 
dramatics 

 ESL students 
model English 
speaking 
students 
during creative 
dramatics 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Book:  Bringing Rain to Kapiti Plain 
retold by Verna Aardema 

 Big Book: Wild Animals of the 
Savanna 

 World map 

 Map of Africa 

 Map of Kenya 
 

 

 

 

 

 Website: 
    http://en.wikipedia.org/wiki/Nandipeople 

 PowerPoint of Kenyan animals 
 

 

http://en.wikipedia.org/wiki/Nandipeople
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 DVD of children’s 
story featuring 
African Savanna 
Animals 

 With teacher 
guidance, allow 
students to work 
in groups to 
create their own 
stories 
demonstrating a 
repetitive 
cumulative story 

 

 

 

 

 Language Arts  
-Children’s 
literature 

 Social Studies: 
-African 

geography 

-African games 

and social 

interaction 

 Science: 
-African 

animals 

 

 

 Creative 
dramatics 

 Dramatic 
play 

 Kenya, 
Africa 

 Kapiti Plain 

 Nandi Tribe 

 African 
savanna 

 

 

 

 

 Teacher side- 
coaching 

 Creative Movement 

 Creative dramatics 

 Creative play 

 Storytelling 
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Che Che Cole 
Source: http://www.mamalisa.com/?t=es&p=3214&c=69  

 

DIRECTIONS:  
This game is best played with the teacher as the leader to begin, and 
with the students following. It is repeated with each person having the 
opportunity to be the leader. 
This is played in a circle with the leader in the middle. During the 
counting sequence, participants dance and count and the original 
leader exchanges places so that a new group member moves into the 
center to become the leader.  
 

Leader: Che che cole  
 (pronounced “shay shay kole-lay”) 

Responder: Che che cole 

Leader: Che che codisa  
 (pronounced “shay shay koe-fee-sah”) 

Responder: Che che cofisa 

Leader: Cofisa la la 

Responder: Cofisa la la 

Leader: La la kee la la 

Responder: La la kee la la 

All: 1    2    3    4    5    6    7    8    9    10 

http://www.mamalisa.com/?t=es&p=3214&c=69
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FUNGA ALAFIA 

SOURCE: http://answers.yahoo.com/question/index?qid=20090312091733AATdfEh 

 

This a traditional song from Nigeria (Western Africa) sung in the Yoruba language and 
means “welcomes and blessings.” 
 
DIRECTIONS:  This is performed in a circle. The game is best played with the 
teacher as the leader, and with the students as the responder. It can be repeated 
with different people having the opportunity to be the leader. 
 
Call: Funga alafia   (pronounced “fun-jā – ah-lah-fee-ah”) 

Response: Ashay ashay  (pronounced “ash-ā – ash-ā”) 

Call: Funga alafia  

Response: Ashay ashay  

Drum solo and ¼ turns around in a circle. 

Call: Funga alafia  

Response: Ashay ashay  

Call: Funga alafia  

Response: Ashay ashay  

Call: With my thoughts, I welcome you. 

 With my words, I welcome you. 

 With my heart, I welcome you. 

 See, I have nothing up my sleeve. 

 
Call: Funga alafia  

Response: Ashay ashay  

Call: Funga alafia  

Response: Ashay ashay  

http://answers.yahoo.com/question/index?qid=20090312091733AATdfEh
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The Rain Game 

SOURCE: http://teacherlink.ed.usu.edu/tlresources/units/byrnes-africa/monhan/index.html 

 

 

DIRECTIONS:  
This game is played with the teacher as the leader, and with the 
students following. 
 

1.  First you silently rub your fingers together, and the students do the 
same. 

2.  Then you rub your two hands together, making a very soft sound, and 
the students follow. 

3.  Next you very softly clap your hands together while the students follow, 
it should still be quiet. 

4.  Then snap your fingers. 

5.  Now go back to clapping and clap a little louder than you were 
snapping. 

6.  Then a little louder. 

7.  Then clap loudly. 

8.  Then stomp your feet and clap, making a lot of noise. 

9.  Now do it in reverse until it is silent again. 

 

*This game signifies a rainstorm starting soft, getting louder and louder until 
it is pouring, with lightning and thunder, and then the calm after the storm 
when it is quiet again. 

http://teacherlink.ed.usu.edu/tlresources/units/byrnes-africa/monhan/index.html
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Choral Reading 
 

Bringing the Rain to Kapiti Plain 
by Verna Aardema 

SOURCE: http://teacherlink.ed.usu.edu/tlresources/units/byrnes-africa/monhan/choralreading.htm  

 

 

All:  This is the great Kapiti Plain, all fresh and green from the African 
rains--A sea of grass for the ground birds to nest in, and patches of 
shade for wild creatures to rest in; with acacia trees for giraffes to 
browse on, and grass for the herdsmen to pasture their cows on. 

 But one year the rains were so very belated, that all of the big wild 
creatures migrated. Then Ki-pat helped to end that terrible drought--
and this story tells how it all came about! 

Group 1:  This is the cloud, all heavy with rain, that shadowed the ground on 
Kapiti Plain. 

Group 2:  This is the grass, all brown and dead, that needed the rain from the 
cloud overhead-- 

Group 1:  The big, black cloud, all heavy with rain, that shadowed the ground 
on Kapiti Plain. 

Group 3: These are the cows, all hungry and dry, who mooed for the rain to fall 
from the sky;  

Group 2: To green-up the grass, all brown and dead, that needed the rain from 
the cloud overhead-- 

Group 1: The big, black cloud, all heavy with rain, that shadowed the ground 
on Kapiti Plain. 

Group 4: This is Ki-pat who watched his herd as he stood on one leg, like the 
big stork bird;  

Group 3: Ki-pat, whose cows were so hungry and dry, they mooed for the rain 
to fall from the sky;  

Group 2: To green-up the grass, all brown and dead, that needed the rain from 
the cloud overhead-- 

Group 1: The big, black cloud, all heavy with rain, that shadowed the ground 
on Kapiti Plain. 

http://teacherlink.ed.usu.edu/tlresources/units/byrnes-africa/monhan/choralreading.htm
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Group 1: This is the eagle who dropped a feather, a feather that helped to 
change the weather. 

Group 4: It fell near Ki-pat, who watched his herd as he stood on one leg like 
the big stork bird; 

Group 3:  Ki-pat, whose cows were so hungry and dry, they mooed for the rain 
to fall from the sky;  

Group 2:  To green-up the grass, all brown and dead, that needed the rain from 
the cloud overhead-- 

Group 1:  The big, black cloud, all heavy with rain, that shadowed the ground 
on Kapiti Plain. 

Group 2:  This is the arrow Ki-pat put together, with a slender stick and an 
eagle feather; 

Group 1: From the eagle who happened to drop a feather, a feather that 
helped to change the weather. 

Group 4:  It fell near Ki-pat, who watched his herd as he stood on one leg like 
the big stork bird; 

Group 3:  Ki-pat, whose cows were so hungry and dry, they mooed for the rain 
to fall from the sky;  

Group 2:  To green-up the grass, all brown and dead, that needed the rain from 
the cloud overhead-- 

Group 1:  The big, black cloud, all heavy with rain, that shadowed the ground 
on Kapiti Plain. 

Group 3:  This is the bow, so long and strong, and strung with a string, a 
leather thong; 

Group 2:  A bow for the arrow Ki-pat put together, with a slender stick and an 
eagle feather; 

Group 1: From the eagle who happened to drop a feather, a feather that 
helped to change the weather. 

Group 4:  It fell near Ki-pat, who watched his herd as he stood on one leg like 
the big stork bird; 

Group 3:  Ki-pat, whose cows were so hungry and dry, they mooed for the rain 
to fall from the sky;  
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Group 2:  To green-up the grass, all brown and dead, that needed the rain from 
the cloud overhead-- 

Group 1:  The big, black cloud, all heavy with rain, that shadowed the ground 
on Kapiti Plain. 

Group 4:  This was the shot that pierced the cloud and loosed the rain with 
thunder LOUD! 

Group 3:  A shot from the bow, so long and strong, and strung with a string, a 
leather thong; 

Group 2:  A bow for the arrow Ki-pat put together, with a slender stick and an 
eagle feather; 

Group 1: From the eagle who happened to drop a feather, a feather that 
helped to change the weather. 

Group 4:  It fell near Ki-pat, who watched his herd as he stood on one leg like 
the big stork bird; 

Group 3:  Ki-pat, whose cows were so hungry and dry, they mooed for the rain 
to fall from the sky;  

Group 2:  To green-up the grass, all brown and dead, that needed the rain from 
the cloud overhead-- 

Group 1:  The big, black cloud, all heavy with rain, that shadowed the ground 
on Kapiti Plain. 

All:  So the grass grew green, and the cattle fat! And Ki-pat got a wife and 
a little Ki-pat-- who tends the cows now, and shoots down the rain, 
when black clouds shadow Kapiti Plain. 
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Rigorous Curriculum Design Unit  

Subject (s) Drama 

Grade/Course 2nd Grade 

Unit of Study Analyzing Fables for Informal Theatre Productions 

Unit Type  Topical      Skills-based    Thematic 

Pacing 12 sessions   

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.A.1     Analyze literary texts and performances. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.A.1.1  Distinguish the setting, characters, sequence of events, main idea, problem, 

and solution for a variety of stories.  

2.A.1.2  Analyze the relationships between events, characters, and settings. 

 

 

Name of Unit:  Analyzing Fables for Informal Theatre Productions 

Lesson Plans Brief Description Pacing 

 
1.  Read a fable 

(possibly from 
Aesop’s Fables) to 
determine: 
 a.)  setting 
 b.)  characters 

 
 
2.  Review the fable and 

determine   
c.)  sequence of 
events 
d.)  main idea 
 

3.  Review fable 
settings, characters 

 
1. Introduce fables as a literature 

genre. Review setting and 
character. Read a selected fable: 
suggested website:  
http://aesopfables.com/ .  Identify 
and describe setting and 
characters in the fable. 
 

2. Review fable and identify the 
sequence of events and 
determine the main idea. 

 
 
 
3. Review fable: settings, characters, 

sequence of events, main idea; 

 
1. 1 session 
 
 
 
 
 

 
 

2. 1 session 
 
 

 
 

 
3. 1 session 
 

http://aesopfables.com/
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and events 
       
 
4. Review fable and 

discuss various 
ways to resolve the 
problem and to 
determine different 
solutions 

 
5. Act fables out via 

dramatic play, 
centers, and/or 
Readers Theatre; 
vary with alternate 
endings 

 
6. Repeat 1-5 with 

additional fables 
from suggested 
websites or 
available text. 

 
7. Assess student 

understanding of 
both process and 
skill through the 
informal 
presentation of a 
Readers Theatre or 
dramatic 
presentation of the 
fable. 

 
 

then identify the problem and 
solution given in the fable.  

 
4. Review fable and discuss various 

ways to resolve the problem and 
to determine different  solutions 

 
 
 
 
5. In small groups, act fables out 

with dramatic play, acting centers, 
and/or reader’s theatre. Have 
students apply the different ways 
to resolve the problem to create 
alternate endings 

 
6. Apply skills gained with the first 

fable to additional fables by 
repeating the process at least one 
time.  

 
 
7. Evaluate process understanding 

and skills gained through the 
repetition. 

 
 

 
 

 
4. 1 session 
 
 

 
 
 
 

5. 1 session 
 
 
 
 
 

 
6. 5 sessions 
 
 
 

 
 

7. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Understand the 

concept of story 
analysis, setting, and 
characters. 

 
 

 
1. Identify setting and 

characters. 
 

 

 

 
1. 1-Remembering 

2-Understanding 

3-Applying 

4-Analyzing 
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2. Recognize 
Interrelationships 
between setting, 
character, and culture 
 
 
 
 

 
 

3. Determining problems 
and identifying 
solutions 

 
4. Identifying character 

and emotions 
 
 
 
 
 

 
5. Identifying conflict 

 
 
 
 
 
 
 

 
6. Identifying a 

character’s goals 
 
 
 
 
 

 
7. Act out the story and 

various alternate 
stories using different 
suggested solutions to 
create different 
endings. 

 

2. Recall setting and 
characters and analyze for 
connections between the 
two literary aspects. Make 
connections between 
setting of the fable and the 
culture from which the 
fable arose. 
 

3. Identify the problem and 
solutions in texts. 
 

 

4. Make inferences about 
various characters and 
their feelings in the given 
situation. Compare these 
feelings to feelings the 
students might have in a 
similar situation. 
 

5. Identify the problem and 
possible solutions to the 
problem. Determining the 
solutions selected in the 
fable. Compare these 
solutions to those 
suggested or preferred by 
the students. 

 

6. Recognize and interpret 
the goals of the characters, 
both those stated and 
those inferred. Compare 
and contrast the goals of 
the characters by using a 
T-chart. 
 

7. Create story plays through 
dramatic play, Readers 
Theatre or storytelling. 

 

2. 1-Remembering 
 2-Understanding 

 3-Applying 

 4-Analyzing 

 

 

 

 

3. 1-Remembering 
2-Understanding 

4-Analyzing   

 

4. 1-Remembering 
2-Understanding  

3-Applying 

4-Analyzing 

 

 

 

5. 1-Remembering 
2-Understanding  

3-Applying 

4-Analyzing 

 

 

 

 

6. 1-Remembering 
2-Understanding  

3-Applying 

4-Analyzing 

 

 

 

7. 1-Remembering 
3-Applying 

6-Creating 



147 
 

 

Essential Questions Corresponding Big Ideas 

 
1. How can a reader determine the 

characters and setting in the 
fable? 

 
2. How do the characters relate to 

the setting and the basic story? 
 

3. What problems do the main 
characters face in this fable? 

 
 

4. What is the solution to the main 
character’s major problem? 

 
 
 

5. Were there any other possible 
solutions to their problem(s)? 

 
6. What would you have done 

differently to solve the main 
character’s problem if you were 
in the situation? 

 
7. How can you act out and 

illustrate the characters and the 
story through an informal 
dramatic presentation? 

 
 

 
1. How students relate to characters 

in a play. 
 
 
2. How setting and character relate to 

one another in a story or play. 
 

3. Understanding story sequencing 
and main idea and their 
relationship. 

 
4. How students identify the 

differences and similarities 
between themselves and a 
character in the play. 

 
5. Identifying character’s problems. 

 
 

6. Comparing and contrasting 
character traits and goals. 

 
 
 

7. Creative Dramatics as a teaching 
tool. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Pre-Assess students’ prior 
knowledge of fables. 

 Assess students’ understanding of 
the terms “problems” and 
“solutions”. 

 Create lists of examples of major 
characters’ problems and solutions. 
 
 
 

 

 Participation in brainstorming 
activities and classroom 
discussions. 

 Active recall post story reading. 
 

Post Assessment 

 

 Ability to verbally summarize story 

 Ability to identify main characters’ problem and solution 

 Ability to offer various solutions to the main problems in the story 

 T-Charts of characteristics and goals 
 

 

Scoring Guides and Answer Keys 

 

 

N/A 

 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading fables 

 Identifying plot elements and 
characters 

 Acting out stories using creative 
dramatics 

 

 Cold-reading of stories 

 Remembering details from 
reading 

 Verbalizing feelings, responding 
to questions  

 Responding to teacher side-
coaching to act out stories 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English 

Language 

Learners 

 

 Extended time 

 Change pace 

 Accommodate 
learning styles 

 Q & A 
 

 

 

 

 

 

 Tier 1 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 

 

 Repetition 

 Adjust scripts to 
match 
appropriate 
reading levels.  

 Assist reading 
as needed. 

 Audio available 
online 

 Watch animated 
videos of both 
traditional and 
modern versions 
of fables at 
http://www.umas
s.edu/aesop/fabl
es.php  
 

 

 Special 
consideration to 
select fables 
with problems 
and characters 
more relevant to 
their cultures 

http://www.umass.edu/aesop/fables.php
http://www.umass.edu/aesop/fables.php
http://www.umass.edu/aesop/fables.php
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Books of fables  

 

 Web database of fables 
http://aesopfables.com/  

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Watch video of 
an introduction 
to Aesop and 
several of 
Aesop’s Fables 
at:  
http://www.child
classics.com/  

 Several are 
also available 
on YouTube 

 Create a new 
fable where a 
character (or 
student) has to 
face a problem 
and learns a 
lesson through 
the solution to 
the problem 

 

 

 Social Studies: 
-Study fables 

connected to 

history or culture 

 Language Arts: 
-Reading fables 

-Retelling fables 

-Alternate 

endings 

-Re-write a fable 

as a Readers 

Theatre script 

and share it with 

the class. 

 

 

 Analyze 

 Theme 

 Character 

 Problem 

 Solution 

 Conflict 

 Settings 
 

 

 

 

 Fable 

 Side-coaching 

 Readers Theatre 

 

 

  

http://aesopfables.com/
http://www.childclassics.com/
http://www.childclassics.com/
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Second Grade 

Unit of Study Enhancing Creative Play with Technical Theatre 

Unit Type  Topical      Skills-based     Thematic 

Pacing 7 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.AE.1     Understand how to design technical theatre components such as costumes, 

sets, props, makeup, lighting , and sound. 

2.C.1       Use performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.AE.1.1   Explain how space affects performances. 

2.AE.1.2   Understand how the use of costumes, props, and masks enhance dramatic 

play. 

 

 

Name of Unit:  Enhancing Creative Play with Technical Theatre 

Lesson Plans Brief Description Pacing 

 
1.  Review performance 

spaces and then 
discuss what an 
“environment” can 
for a performance. 

 
 
 
2.  Review costumes 

and how they can 
enhance creative 
play. 

 

 
1.  Make a list with students of 

performance places. Then talk about 
the word environment – brainstorm 
the meaning and then apply it to a 
performance. Help the students 
realize that “environment” is related 
to scenery as a concept. 

 
2.  Read a simple fairytale to the class, 

for example “Hansel and Gretel”. 
Prompted by the teacher, make a list 
of all of the characters.  Using the 
list, have students draw a color 

 
1. 1 session 
 
 
 
 
 
 
 
2. 2 session 
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3.  Explore props and 

how they can 
enhance creative 
play. 

 
 
 
 
 
 
 
 
4.  Explore how masks 

can enhance 
creative play. 

 
5.  Reenact the story 

using their newly 
created props and 
costumes. 

 

representation. Using large paper 
grocery bags create costumes for 
the story. 

 
3.  Using the simple fairytale that was 

read to the class, and prompted by 
the teacher, have the class make a 
list of all of the “props”, or things that 
the character might hold in their 
hand (like the bread crumbs Gretel 
leaves behind).  Once the list is 
complete and after diligent 
discussion, have students draw 
representations to be used in their 
story. 

 
4. Using paper plates and crayons 

create the “faces” of the characters 
in the story “Hansel and Gretel”. 
 

5. Have students wear their paper bag 
costumes, paper plate masks, and 
use their drawn props to reenact the 
story of “Hansel and Gretel” 

 

 
 
 
 
3. 2 sessions 
 
 
 
 
 
 
 
 
 
 
 
4. 1 session 
 
 
 
5. 1 session 
 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1.   What a performance 

space is and how to 

identify one 

 

2.  Know what different 

kinds of performance 

spaces are available to 

be used in a school 

 

3.   Understand what 

costumes are and how 

they can enhance 

creative play. 

 

 

1.  Identify the different types of 

performance spaces. 

 

 

2.  Identify what the difference is 

between a performance 

space and audience space. 

 

 

3.  Name different items that can 

be considered costumes 

(hats, glasses, capes, boots). 

  

 

 

1.  1-Remembering 

      2-Understanding 

      3-Applying  

 

2.  1-Remembering 

      2-Understanding  

      3-Applying 

      6-Creating 

 

3.   1-Remembering  

      2-Understanding   

      3-Applying 

      6-Creating 
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4.  Understand what props 

are and how they can 

enhance creative play. 

 

 

5.  Understand what 

masks are and how 

they can enhance 

creative play. 

 

4.  Name different items that can 

be considered costumes 

(magic wands, swords, 

books, keys). 

 

5. Know what parts of the face 

should be included on a 

character mask, and how to 

make them interesting. 

4.   1-Remembering  

 2-Understanding 

 3-Applying 

 6-Creating 

 

5.   1-Remembering 

 2-Understanding 

 3-Applying   

 6-Creating 

 

Essential Questions Corresponding Big Ideas 

 

1.   In what kinds of places can we 

present a theatrical performance? 

 

2.  What makes a performance space 

fun and interesting? 

 

 

3.   What does a costume do to help a 

performer do a better job telling the 

story? 

 

4.  How does a prop do to help a 

performer do a better job telling the 

story? 

 

5.  How can a mask transform a 

performer and help them do a better 

job telling the story? 

 

 

 

1.  Theatrical performances can happen 

anywhere!  

 

2.  Scenery, even if it’s just a chair and a 

table can make a story more engaging 

and exciting.  

 

3.  Costumes are more than just clothes 

and shoes, they can be masks and 

hair do’s. 

 

4.  Props can and do enhance creativity 

for the student performer 

 

 

5.  A mask can enhance creativity for the 

student performer. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning pertaining 
student’s experiences with live 
performances to assess student 
prior knowledge 
 

 

 Asking questions pertaining where 
students might find performance 
spaces and how they could make 
them more interesting for a 
performance 
 

Post Assessment 

 

 Discover new performance spaces around the school campus 

 Explore new ideas about costumes, props, and masks with students 

 Present stories the students already know in different spaces 

 Specific questions directed by teacher 
 

Scoring Guides and Answer Keys 

 

N/A 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading Story: “Hansel and Gretel” 
 

 

 Act out a normal game activity 

 Act out a children’s story 

 Identify environmental 
performance spaces 

 Design and create character 
costumes 

 Identify and draw props 

 Create character masks 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 



155 
 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

Strategies for 

English Language 

Learners 

 

 Additional books 
containing age-
appropriate stories 
that are universally 
recognized 

 DVD of  
age-appropriate 
stories that can be 
recreated by 
students 

 

 

 Tier 1 
 
 
 

 

 Tier 1 
 
 
 

 

 Repetition 

 Collaborative 
learning 
activities 

 Additional 
guided 
practice 

 Pre-teach/re-
teach 

 

 

 Books in students’ 
native languages 

 Watch video of 
story 

 ESL students 
model English 
speaking students 
during creative 
movement 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Story: “Hansel and Gretel” 

 Paper grocery bags 

 Drawing paper 

 Scissors 

 Paper plates 
 

 

 Computer for playing CD’s of audio 
book and videos of “Hansel and 
Gretel” 

 Stop-action video of “Hansel and 
Gretel”: 
http://www.youtube.com/watch?v=ec
oEhxw8Ars&feature=fvwrel  

 English Talking Book: 
http://www.youtube.com/watch?v=B
DvVfGIXVIc  
 

http://www.youtube.com/watch?v=ecoEhxw8Ars&feature=fvwrel
http://www.youtube.com/watch?v=ecoEhxw8Ars&feature=fvwrel
http://www.youtube.com/watch?v=BDvVfGIXVIc
http://www.youtube.com/watch?v=BDvVfGIXVIc
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Act out 
children’s 
stories for an 
audience 

 Attend a 
children’s 
theatre 
performance 

 

 

 

 

 

 

 

 Language Arts: 
-Reading a story 

-Identifying 

important 

aspects of a 

story 

 Visual Arts: 
-Drawing and 

creating 

costumes 

-Making masks 

-Drawing props 

       

 

 Stage 

 Cast 

 Audience 

 Costumes 

 Scenery 

 Masks 

 Props 
 

 

 Teacher side- 
coaching 

 Creative 
movement 

 Creative 
dramatics 

 Creative play 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Second Grade 

Unit of Study Creating Theatre about Societal Issues 

Unit Type  Topical      Skills-based     Thematic 

Pacing 7 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.CU.1   Analyze theatre in terms of the social, historical, and cultural contexts in which 

it was created  

2.C.2     Use performance to communicate ideas and feelings.  

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.CU.1.2  Explain the impact of different media, such as theatre, film, the Internet, and 

television, on family life. 

2.CU.1.1  Exemplify theatrical works representing the heritage, customs and traditions 

of various cultures. 

2.C.2.2    Interpret stories from previously-read texts by acting them out. 
   
 

Name of Unit:  Creating Theatre about Societal Issues 

Lesson Plans Brief Description Pacing 

 

1. Introduce a 
children’s story 
about the 
environment 

 

 

2. Analyze character 
outlook 
 

 

 

 

1. Students will gain an appreciation of 
how literature can influence society 
through a shared reading of a story 
about the environment. (Suggested 
story:  “The Lorax” by Dr. Suess). 

 

2. Students will identify the characters 
from the story and determine the 
outlook on the environment that each 
character exhibited.  

 

 

1. 1 session  
 

 

 

 
2. 1 session  
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3. Story impact on 
society 

 

 

4. Story-play rehearsal 
and performance  
 

 
 

5. Assessment  

 

3. Students will discuss and create a list 
of the changes in the environment 
shown in the story. 

 

4. In small groups, students will create 
and perform a creative theatre 
presentation of the selected children’s 
story by assuming and acting out the 
roles previously identified. 
 

5. Students will discuss and write a 
reflection on how this activity has 
effected each one’s personal attitude 
on the environment and what each 
could do to help our environment. 

 

 

3. 1 session 
 

 
 

4. 2 sessions 
 

 

 

 

5. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Recognize a common 

issue in our society 
through children’s 
literature. 

 
 
 
 
2. Recognize the outlook 

of different characters 
on the world and what 
is important. 

 
3. Demonstrate an 

understanding of 
issues relating to 
society as shown in 
literature. 

 
4. Demonstrate retell of 

a story through 
dramatic action. 

 
 

 
1. After a shared reading 

experience of a children’s 
story of a societal issue, 
students will identify and 
discuss the issue and how it 
relates to our world. 
 

2. Distinguish the ideas and 
outlooks of the different 
characters as expressed in 
the story. 
 

3. Discuss and list issues and 
changes as shown in 
literature. 
 

 
 
4. Students will use creative 

dramatics to act out a story 
about a societal issue. 
 
 
 

 
1. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 

 
 
 
 
2. 1-Remembering 

2-Understanding 
4-Analyzing 

 
 
3.   1-Remembering 
      2-Understanding 
      4-Analyzing 
 

 
 
4.   1-Remembering 
      2-Understanding 
      3-Applying 
      6-Creating 
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5. Demonstrate an 
understanding of 
personal 
responsibility for the 
environment. 

 

5. Decide on and explain ways 
that each student could help 
the environment. 

5.   2-Understanding 
      4-Analyzing 
      5-Evaluating 

 

 

Essential Questions Corresponding Big Ideas 

 
1. What is the environment in which we 

live and how is it represented in this 
story? 

 
2. Who are the main characters in this 

story and what does each believe is 
important? 

 
3. What are the issues discussed in the 

story? 
 

4. How does dramatic play help 
students connect to our society? 

 
5. How does theatre and literature 

affect the individual’s outlook on 
issues of our society? 

 

 
1. The environment and society 

 
 

 
2. Main characters 
 
 
 
3. Story comprehension and 

connection to societal issues 
 
4. Creative dramatics and connection 

to society 
 

5. Theatre as an instrument of 
change  

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

 

N/A 

 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning to assess 
students’ prior knowledge 

 

 

 

 Asking questions pertaining to the 
story, the issues and the actor’s 
choices  
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Post Assessment 

 

 Explore the events in the story through creative theatre and specific 
questions directed by the teachers 

 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Sharing the story 

 Identifying the characters of the 
story   

 Discovering the connection between 
stories and real-world issues 

 Acting out the story using creative 
dramatics  

 Listing ways individuals can 
participate in society 

 

 

 Responding to literature  

 Identifying societal issues 

 Responding to teachers side-
coaching  

 Portraying a character 

 Listing ways to be a part of 
supporting the environment 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for English 

Language Learners 

 

 Additional books 
containing age 
appropriate stories 
related to societal 
issues 

 DVD of “The Lorax”  
  

 

 

 

 

 

 Tier 1 
 
 

 
 

 Tier 1 

 

 Repetition  

 Collaborativ
e learning 
activities 

 Providing 
additional 
guided 
practice 

 More visual 
modalities  
 

 

 Books in student’s 
native languages, if 
available  

 Translator during 
creative theatre 
activities  

 ESL students model 
English speaking 
students during 
creative theatre 
activities   

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Books available at the public library 
and in the school library 

 

 

 

 

 

 

 http://www.youtube.com/watch?v=soR
bNlPbHEo&feature=related or 
http://www.youtube.com/watch?v=cYI
X9lNi5ns  and 
http://www.youtube.com/watch?v=Ox
GyzCgkvtw  (be sure to download in 
advance) 

 To buy DVD: 
http://www.youtube.com/watch?v=23l
HvYfaENw&feature=related  
 

 

 

 

 

http://www.youtube.com/watch?v=soRbNlPbHEo&feature=related
http://www.youtube.com/watch?v=soRbNlPbHEo&feature=related
http://www.youtube.com/watch?v=cYIX9lNi5ns
http://www.youtube.com/watch?v=cYIX9lNi5ns
http://www.youtube.com/watch?v=OxGyzCgkvtw
http://www.youtube.com/watch?v=OxGyzCgkvtw
http://www.youtube.com/watch?v=23lHvYfaENw&feature=related
http://www.youtube.com/watch?v=23lHvYfaENw&feature=related
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 DVD of the 2012 
version of “The 
Lorax” or the older 
TV special 
(available on 
youtube) 

 Produce a play 
that teaches 
about the 
environment. One 
suggestion: “The 
Environmental 
Show” - 
http://www.badwol
fpress.com/plays/
?by=curriculum&c
urriculum=science
-
math&id=environ
mental-show  or 
“Why Don’t They 
Care What 
Happens to the 
Earth?” By D. M. 
Larson 
http://freedrama.n
et/care.html ) 

 Repeat lesson 
using Dr. Suess’s 
“The Sneetches” 
to discuss 
prejudice and 
inclusion. 
 

 

 Social Studies:  
-environment 

and society 

 Language Arts: 
-storytelling 

-reading 

 

 

 Character 

 Creative 
Dramatics 

 Environment 

 Society 

 

 Teacher side 
coaching 

 Creative 
Dramatics 
 

 

  

http://www.badwolfpress.com/plays/?by=curriculum&curriculum=science-math&id=environmental-show
http://www.badwolfpress.com/plays/?by=curriculum&curriculum=science-math&id=environmental-show
http://www.badwolfpress.com/plays/?by=curriculum&curriculum=science-math&id=environmental-show
http://www.badwolfpress.com/plays/?by=curriculum&curriculum=science-math&id=environmental-show
http://www.badwolfpress.com/plays/?by=curriculum&curriculum=science-math&id=environmental-show
http://www.badwolfpress.com/plays/?by=curriculum&curriculum=science-math&id=environmental-show
http://www.badwolfpress.com/plays/?by=curriculum&curriculum=science-math&id=environmental-show
http://freedrama.net/care.html
http://freedrama.net/care.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Second Grade 

Unit of Study Cinderella Fairytale Performances 

Unit Type  Topical      Skills-based     Thematic 

Pacing 7 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.CU.2   Understand the traditions, roles, and conventions of theatre as an art-form. 

2.C.2     Use performance to communicate ideas and feelings. 

2.A.1      Analyze literary texts and performances. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

2.CU.2.1 Illustrate how to share focus with others in a group setting. 

2.C.2.2    Interpret stories from previously read texts by acting them out. 

2.A.1.1    Distinguish the setting, characters, sequence of events, main idea, problem, 

and solution for a variety of stories. 

 

 

Name of Unit:  Cinderella Fairytale Performances 

Lesson Plans Brief Description Pacing 

 
1. Fairy Tales and their 

Importance 
 

2. Cinderella in all her 
“different shoes” 
 
 
 
 
 
 
 

 
1. Students will review fairy tales 

and their cultural importance.  
  

2. Various types of Cinderella 
stories will be read and seen 
including The Glass Slipper by 
Charles Perrault 
(http://www.pitt.edu/~dash/type0
510a.html ), Cinder Girl by The 
Brothers Grimm 
(http://classiclit.about.com/library
/bl-etexts/grimm/bl-grimm-

 
1. 1 Session 

 
 

2. 2 Sessions 
 
 
 
 
 
 
 
 

http://www.pitt.edu/~dash/type0510a.html
http://www.pitt.edu/~dash/type0510a.html
http://classiclit.about.com/library/bl-etexts/grimm/bl-grimm-cinderella.htm
http://classiclit.about.com/library/bl-etexts/grimm/bl-grimm-cinderella.htm
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3. Storytelling review 

 
 
4. Analyze Fairy Tales 

 
 
 
 
 
 

5. Their Own Version 
 
 
 
 
 
 
 

 
 
 
6. Performances of 

Student Work 

cinderella.htm , Disney’s 
Cinderella (much is available on 
youtube.com- 1997 version with 
Brandy and Whitney Houston: 
http://www.youtube.com/watch?v
=U43UyxPtIEI&safety_mode=tru
e&persist_safety_mode=1&safe
=active and 1950’s animated 
version: 
http://www.youtube.com/watch?v
=zD1FJIiVl4Y&feature=related&s
afety_mode=true&persist_safety
_mode=1&safe=active)and 
Cinderella by Rodgers and 
Hammerstein (Lesley Anne 
Warren clips at: 
http://www.youtube.com/watch?v
=27K6nlVEdSc&safety_mode=tr
ue&persist_safety_mode=1&saf
e=active ).  Students will discuss 
the differences between these 
“Cinderella” type stories. 
 

3. Students will review the concept 
of beginning, middle, and end.   

 
4. Students will then analyze the 

stories and identify the setting, 
characters, sequence of events, 
main idea, problem, and solution 
for the variety of Cinderella 
stories.   

 
5. Students will be placed in groups 

and decide how they want to 
change the story of Cinderella to 
be their own version.  The 
teacher will decide on a 
leader/director for each group. 
Students will work together to 
recreate and act the new 
storyline. They will rehearse with 
teacher side-coaching.   
 

6. Students will perform their 
scenes after an introduction from 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
3. .5  Session 

 
 
4. .5  Session 

 
 
 
 
 
 

5. 1 Session 
 
 
 
 
 
 
 
 
 

 
6. 1 Session 

 

http://classiclit.about.com/library/bl-etexts/grimm/bl-grimm-cinderella.htm
http://www.youtube.com/watch?v=U43UyxPtIEI&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=U43UyxPtIEI&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=U43UyxPtIEI&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=U43UyxPtIEI&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=zD1FJIiVl4Y&feature=related&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=zD1FJIiVl4Y&feature=related&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=zD1FJIiVl4Y&feature=related&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=zD1FJIiVl4Y&feature=related&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=27K6nlVEdSc&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=27K6nlVEdSc&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=27K6nlVEdSc&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=27K6nlVEdSc&safety_mode=true&persist_safety_mode=1&safe=active
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7. Reflection 

their leader/director.  Before 
performances. The teacher will 
give the rules of audience 
etiquette and will review the 
audience role prior to student 
performance activities. Student 
actors will perform plays. 

 
7. Students and teacher will 

discuss and list differences 
discovered between reading or 
hearing a story and see one 
acted out. The class will create a 
chart showing the similarities 
and differences in audience 
reaction to the different methods 
of delivery. 

 
 
 
 
 
 
 

 
7. 1 Session 

 
 
 
 
 
 
 
 
 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 

1. Know history of fairy 
tales through 
generations of 
storytelling 

 

2. Theatre creates visual 
and vocal 
representations of 
stories  

 

3. The actors and 
directors must work 
together to be 
successful 

 
4. Know that acting 

makes stories more 
interesting to an 
audience 

 

 

1. Identify that fairy tales 
started a long time ago and 
that they continue with 
people telling them today 
 

2. Create characters and 
setting for a fairy tale 
 

 

 

3. Develop creative skills, 
cooperation, vision, and 
focus as an actor and/or 
director 
 

4. Recognize difference in 
audience reaction to 
theatre as compared to 
other storytelling methods 

 

1. 1-Remembering 
2-Understanding 

 

 

 

2. 1-Remembering 
2-Understanding 

3-Applying 

    6-Creating 

 

3. 3-Applying 
    6-Creating 

 

 

4. 1-Remembering 
2-Understanding 

5-Evaluating 

    6-Creating 
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Essential Questions Corresponding Big Ideas 

 
1. How do fairy tales communicate 

cultures from the past and in the 
present? 

 
2.  How are these stories the same? 

How are they different? 
 

3. How are stories organized? 
 

4. How does theatre recreate a 
story? 

 
 

5. How can students successfully 
present their own version of a 
fairytale? 
 

6. How does a theatrical 
performance differ from any 
other way of learning a story? 

 

 
1. Fairy tales have been passed down 

by generation to generation through 
various forms of storytelling. 

 
2. Recognize similarities and differences 
 
 
3. Identify story parts and organization 

 
4. Theatre is an art form of versatility 

and can tell many versions of the 
same story. 

 
5. Practice qualities and needs 
 
 
 
6. Compare and contrast 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Open discussion about fairy tales 

 Students naming favorite fairy tales 

 Listening and observing 

 Sharing examples of fairy tales (in 
this case, “Cinderella”) 

 

 

 

 Classroom monitoring 

 Full class discussion after examples 
are given on story differences 

 Rewriting stories with groups 

 Coaching groups  

 Selecting group directors 

 Coaching group leaders 

 Discussion on audience contribution 
to storytelling 

 Observation of audience behavior 
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Post Assessment 

 

 Performances of group stories 

 Discussion of similarities and differences 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Discuss similarities and 
differences after 
reading/watching various 
versions of Cinderella 

 Creating characterization and 
setting for a fairy tale by 
collaborating with a group and 
working with a leader 

 Recreating how to tell Cinderella 

 Perform finished product for an 
audience 
 

 

 Identifying that fairy tales 
started a long time ago and that 
they continue with people telling 
them today 

 Working with a theatrical 
ensemble 

 Developing creative skills as an 
actor and director 

 Appling cooperation, creativity, 
and focus to group work 

 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 
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 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 Other 

 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction 

 Change of 
environment 

 Collaborative 
learning activities 

 Providing 
additional guided 
practice 

 Appropriate 
questioning 

 Modification of 
cooperative 
group 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 

 Tier 1 
 

 Tier 3 
 
 

 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process and or 
products 

 

 Work with 
others who 
speak the same 
language 

 Allow to 
write/speak 
scene in 
original 
language 
before 
translating into 
English 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Books:  Cinder Girl by The Grimm 
Brothers 

 Videos or DVDs of various versions 
of the Cinderella story 

 

 

 Computer with internet access 

 DVD player 

 Video projector 

 The Glass Slipper at 
http://www.pitt.edu/~dash/type0510a.
html  

 DVD: Disney’s Cinderella 

 DVD:  Rodger’s and Hammerstein’s 
Cinderella 

 Youtube.com 
 

 

 

 

http://www.pitt.edu/~dash/type0510a.html
http://www.pitt.edu/~dash/type0510a.html
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Students can 
choose another 
fairy tale to work 
with in their 
groups 

 Puppets can be 
made out of 
lunch bags to 
create a puppet 
show of the story 

 Students in 
group can take 
turns being the 
leader in the 
group 

 

 

 

 

 

 

 

 

 

 

 Language Arts:  
-Introduction of 

story plot line 

and story 

analysis 

 Social Studies:   
-A study of fairy 

tale literature 

and how it 

evolves through 

human history 

 

 Storytelling 

 Fairy tale 

 Theatre 

 Director 

 Actor 

 Audience 

 Etiquette 

 Ensemble 
 

 

 

 Character 

 Movement  

 Creating  

 Expressing  

 Verbal 

 Non-verbal  

 Cooperation 

 Beginning 

 Middle 

 End 

 Plot 

 Creating 

 Recreating 

 Setting 

 Sequence of 
events  

 Main idea 

 Problem  

 Solution 
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Elementary Vocabulary (3-5) 

        This Vocabulary is in addition to Primary Vocabulary/Concepts 

        

        Acting 
       Action 
       Antagonist 

      Artistic Judgment 
      Atmosphere 
      Backstage 
      Blocking 

       Cause and Effect 
      Character Trait 
      Choreography 
      Color (Gel) 
      Compare and Contrast 

     Culture 
       Dialogue 
       Emotion 
       Ensemble 
       Film 
       Improvisation 

      Instrument 
      Intensity 

       Lighting 
       Main Idea 
       Major Character 

      Minor Character 
      Monologue 
      Moral 

       Motivation 
       Myth 
       Narrative 
       Narrator 
       Plot 
       Poetry 
       Protagonist 

      Resolution 
      Stage Combat 
      Stage Directions 
      Storyline 

       Storytelling 
      Supporting Character 
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ADDITIONAL VOCABULARY 

  

    
_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 
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Third Grade  
 

Theatre Arts 
 

North Carolina Essential Standards 
 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 
 
The third through fifth grade theatre arts program is designed to encourage 
creativity and the ability to make artistic choices. Through shared 
experiences, students develop as participants, performers, and audience 
members. 
 

Third Grade Theatre Arts: 

 Use non-verbal expression to communicate character elements 

 Apply vocal elements to express character 

 Understand how to adapt literary texts into dialogue 

 Communicate simple stories through improvisation 

 Interpret stories through drama 

 Identify character traits 

 Evaluate emotions and thoughts created by performances 

 Organize spaces for performance 

 Use costumes, props, masks, and scenery to enhance dramatic 
activities 

 Demonstrate artistic expression and local culture through 
dramatic activities 

 Explain the impact of media on society 

 Demonstrate appropriate theatre etiquette 

 Understand an actor’s responsibilities 
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Third Grade 

 

Communication 

 

Essential Standard – 3.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 3.C.1.1 Use non-verbal expression to communicate elements of 
characterization, including age and physicality. 

 

 3.C.1.2   Apply appropriate volume and variation in pitch, rate, and tone 
to express character. 

 

 3.C.1.3   Understand how to transform stories into written dialogue. 

 
 
 
Essential Standard - 3.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 3.C.2.1  Use improvisation to present a variety of simple stories or 

situations. 

 

 3.C.2.2  Interpret stories from given texts by acting them out. 
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Analysis 

 

Essential Standard - 3.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 3.A.1.1  Differentiate specific character traits in texts or scripts. 

 

 3.A.1.2  Evaluate informal or formal theatre productions in terms of the 

emotions or thoughts they evoke. 

 

 

 

 

Aesthetics 

 

Essential Standard - 3.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting, and 
sound.  

 
Clarifying Objectives 

 

 3.AE.1.1  Organize spaces to reflect the settings of stories.  
 

 3.AE.1.2  Understand how the use of costumes, props, masks and set 
pieces to support dramatic presentations. 
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Culture 

 

Essential Standard - 3.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 3.CU.1.1  Exemplify theatrical works are used by various groups for 

artistic expression within the local community. 
 

 3.CU.1.2  Explain how theatre, film, and television impact our society. 
 
 
 
Essential Standard - 3.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 3.CU.2.1  Illustrate theatre etiquette appropriate to the performance 

situation. 
 

 3.CU.2.2  Understand the role of the actor in relation to performance 
responsibilities, such as memorization, blocking, and 
characterization. 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course 3rd Theatre Arts 

Unit of Study Expressing Character through Script-writing 

Unit Type  Topical      Skills-based     Thematic 

Pacing 10 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

3.C.1:    Use movement, voice, and writing to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

3.C.1.1: Use non-verbal expression to communicate elements of characterization, 

including age and physicality 

3.C.1.2: Apply appropriate volume and variation in pitch, rate, and tone to express 

character.    

3.C.1.3: Understand how to transform stories into written dialogue.   

 

 

Name of Unit: Expressing Character through Script-writing 

Lesson Plans Brief Description Pacing 

 

1. Non-Verbal 
Expression 

 
 

2. Creative Dramatics  
 
 
 

3. Use Dialogue to tell 
a story 

 
 
 

 

1. Students will review how to 
express emotion and ideas 
without using words 
 

2. Students will practice using 
voice & movement to 
express character 

 

3. After reading a story together 
(possibly Stellaluna by Janell 
Cannon), students will write 
short scripts collaboratively 
based on the story.  

 

1. 1 session 
 
 
 

2. 1 sessions 
 
 
 

3. 5 sessions 
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4. Perform Using 
Dialogue 

 

4. Students will perform 
student-written scripts for in-
class review and assessment 

 

4. 3 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be 

able to do) 

Bloom’s Taxonomy Levels 

 

1. Actors communicate 
verbally and non-
verbally.  
 

 

2. Actors utilize 
storytelling 
techniques.  
 

 

3. Actors adapt their 
voices to fit their 
character 

 

 

4. Playwrights use 
dialogue to tell stories 
and express 
character.  

 

 

1. Communicate characters 
effectively with and 
without words. 
 

 

2. Tell a story effectively 
using vocal variety and 
movement.  
 

 

3. Identify and apply 
vocalization techniques 
to fit a character 
 

 

4. Demonstrate how a story 
is told using dialogue 

 

1. 1- Remembering 
2- Understanding 

3- Applying 

6- Creating 

 

2. 1- Remembering 
2- Understanding 

3- Applying 

6- Creating 

 

3. 1-Remembering 
2- Understanding 

3- Applying 

 

4. 1- Remembering 
2- Understanding 

3- Applying 

 

Essential Questions Corresponding Big Ideas 

 

1. How do actors use their bodies & 
voices to communicate a character?  

 

 

2. How do actors use pitch, rate, and 
tone to communicate a specific 
character? 
 

 

3. How is dialogue used to bring a 
story to life?  

 

1. Students need to be aware of how 
facial expression & movement 
communicate characters.  

 

2. Students should be able to identify 
emotions communicated verbally. 

 

 

3. Students should be able to identify 
dialogue & how it affects performance 
of a story.  
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Open discussion 

 Small group discussion 

 Open discussion 

 Creative drama activities 
 

 

 Classroom monitoring 

 Full class discussion 

 Small group discussion 

 Rehearsal 
 

Post Assessment 

 

 Small group collaborations 

 Full class discussion of process and performance 

 Creative drama activities 
 

 

Scoring Guides and Answer Keys 

 

N/A 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Chapter 5 in Exploring Theatre 
pertaining to volume and rate of 
voice.  
 

 

 

 Whole class vocal warm up 

 Script writing 

 Acting out Student-written 
scripts 

 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 
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 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Differentiated 
instruction 

 Change of 
environment 

 Collaborative 
learning activities 

 Providing additional 
guided practice 

 Appropriate 
questioning 

 Adult or student 
mentor  

 Cooperative group 
modification 

 Increased 
opportunity to use 
learning style 
preferences 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 2 
 

 Tier 2 
 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation of 
content, process 
and or products 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process and or 
products 
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Diagram of vocal tract- from The 
Stage and School Teacher 
Resource Binder 

 

 

 Website access to search for 
stories to present- 
www.playscripts.com. 

http://www.playscripts.com/
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

  

 Students can 
give each 
other different 
scenarios to 
perform non-
verbally and 
verbally.  

 Identify ways 
we are alike 
and ways we 
are different. 

 

 

 

 

 

 Language Arts: 
-Script writing 

-Reading 

 PE/Health: 
-Character 

movement 

 Science: 
-Voice and vocal 

tract exploration 

 

 

 Vocalization 
techniques for 
character 

 Process of 
dramatizing a 
story 

 Movement as 
a group or 
individual  

 

 Character 

 Movement 

 Senses 

 Creating  

 Expressing 

 Plot 

 Script  

 Setting  

 Verbal  

 Non-verbal 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Third Grade 

Unit of Study Storytelling – Aboriginal people of Australia  

Unit Type  Topical      Skills-based     Thematic 

Pacing 11 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

3.C.2  Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

3.C.1.1     Use non-verbal expression to communicate elements of       

characterization, including age and physicality. 

3.C.2.1     Use improvisation to present a variety of simple stories or situations. 

3.CU.1.1  Exemplify how theatre arts are used by various groups for artistic expression 

within the local community. 

 

 

 

Name of Unit:  Storytelling – Aboriginal people of Australia 

Lesson Plans Brief Description Pacing 

 
1. Storytelling as 

dramatic play 
 
 
 
 
 

 
 

2. Teach students 
that Australia is a 

 
1. Teacher guided discussion about 

literature/storytelling adapted into 
informal play performance.  
Teacher tells class a story and 
then has the students act out the 
story elements using creative 
dramatics and teacher side-
coaching.  

 
2. Teacher-guided lesson and 

discussion about Australia as a 

 
1. 1 session 

 
 
 
 
 

 
 
 

2. 1 session 
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continent and also 
a country 
 

3. Explore Australian 
animal with 
creative movement 
using body and 
voice 
 
 

 
4. Introduce 

Australian 
Aborigine culture, 
do informal animal 
movement with all 
students in a large 
ensemble 

 
 
 

 
5. Animal 

Improvisation 
 

 
 
 
 
 

6. Introduce the 
Aborigine people 
of the Australian 
Outback 
 

 
 

7. Introduce book:  
Dreamtime: 
Aboriginal Stories 
by Oodgeroo 
Nunukul 
 
 
 
 

continent vs. just a country. 
 
 
3. Use of creative movement to 

interpret Australian children’s 
song:  “Kookaburra.”  Discuss the 
different events in the life of the 
kookaburra. Share picture and 
have students act out bird 
movements. 
 

4. Use a world map to show the 
location of the continent of 
Australia in relationship to the 
United States of America.  Use a 
map of Australia to show the 
location of the Outback. Use 
“Australian Animals A to Z” poster 
of animals to introduce wild 
animals that inhabit the outback of 
Australia.   

 
5. Students do a movement warm-up 

where they act out familiar 
animals. Review outback wild 
animals. Teacher side-coaches as 
students use creative dramatics to 
pretend to be these Australian 
animals in their natural habitat. 
 

6. Teacher-led discussion about the 
culture and life style of the 
Aborigine.  (Use suggested 
website for basic information 
about Aborigine). Teach students 
the Rain Game (see attachment).  
 

7. Read the creation story from the 
book. Teacher led discussion 
about the story content, repetition, 
rhythm, and rhyme of the text (see 
attachment).  Play the “Rain 
Game.” 

 
 
 

 
 
 

3. 1 session 
 
 
 
 
 
 
 

4. 2 sessions 
 
 
 
 
 
 
 
 
 

 
5. 1 session 

 
 
 
 

 
 

 
6. 1 session 

 
 
 

 
 
 

7. 1 session 
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8. Students improves 
one of the stories 
by Oodgeroo 
Nunukul  
 

 
9. Students learn 

about musical 
instruments of the 
Aborigine 

 
10. Review all aspects 

of this unit; using 
creative dramatics, 
act out the 
Aborigine creation 
story “The 
Rainbow Serpent” 
as adapted into 
written language 

 

8. Teacher side-coaches and tells a 
story as students use 
improvisation to act out selected 
characters and events from the 
book. 

 
9. Students are shown pictures and 

listen to CD of Aborigine musical 
instruments, including the 
didgeridoo. 

 
10. Review unit information with 

teacher-led discussion of 
Australia.  Students select a group 
of Australian animals to further 
explore.  Then, the teacher tells 
the story, side-coaches and 
directs the students’ movements.       

8. 1 session 
 
 

 
 
 

9. 1 session 
 
 
 
 

10. 1 session 
 
 
 
 
 
 
 
 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Storytelling as 

dramatic play 
 

 
2. Creative acting using 

body and voice to 
show animal 
movement 
 

3. Knowledge of 
Australia and the 
catalysts of the 
stories in the 
Aborigine culture 

 
4. Retell stories from 

Dreamtime: Aboriginal 
Stories by Oodgeroo 
Nunukul 

     
   

 
1. Act out stories using body 

and voice for expression 
 
 

2. Demonstrate animals that 
live in the outback of 
Australia 
 

 
3. Create Australian animals 

using dramatic play 
 
 
 

 
4. Respond appropriately to 

teacher side-coaching while 
acting out the Aborigine 
story of creation: “The 
Rainbow Serpent” 

 
1.   2-Understanding  
      3-Applying  
      6-Creating 
 
2.   1-Remembering  
      2-Understanding 
      3-Applying  
      6-Creating 
 
3.   1-Remembering 
      2-Understanding 
      3-Applying  
      6-Creating 
 
 
4.   2-Understanding   
      3-Applying  
      6-Creating 
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Essential Questions Corresponding Big Ideas 

 

1. How are telling a story and acting a 
story different? 

 

2. How does dramatic play help 
students remember the repetitive 
content of a story? 

 

3. How does creative dramatics help 
a student retain information about 
people and their cultures? 
 

 

1. Storytelling as dramatic play 
 

 

2. Repetition as a learning style for 
young students 

 

 

3. Understanding cultural 
characteristics through dramatic 
play 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal teacher led Q & A   
accessing students’ prior 
knowledge of Australian animals 

 Informal teacher led Q & A 
accessing students’ prior 
knowledge of storytelling 
 

 

 Teacher observation of students’ 
activities 

 Teacher side-coaches as students 
use creative dramatics to act out 
the wild animals of the Australian 
outback 

 Teacher directs groups as the 
students act out the story 

 

Post Assessment 

 

 Interpretation of stories through creative dramatics 

 Specific questions directed by teacher 

 Informal performance using animal movement and aboriginal music 
 

Scoring Guides and Answer Keys 

 

N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Games: Rain Game (see 
attachment) 

 Traditional Australian Children’s 
Song (see attachments) 

 Identifying Australian animals 

 Understanding Australia’s 
geography and climate 

 Animal improvisation 

 Acting out a story using creative 
dramatics 
 
 
 

 

 Using storytelling to present the 
content of a story 

 Responding to teacher side- 
coaching to act out stories 

 Using body and voice to 
express animal movement and 
characterization 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Additional books 
containing age 
appropriate stories 
pertaining to 
Australia’s 
aborigine people 

 DVD containing 
age appropriate 
stories that show 
Australian animals  

 PowerPoint of 
animals of the 
Australian outback 
 

 

 Tier 1 
 
 
 
 
 

 Tier 1 
 
 
 

 Tier 1 
 
 

 

 Repetition 

 Collaborative 
learning 
activities 

 Providing 
additional 
guided practice 

 Pre-teach/re-
teach 

 Visual 
modalities  

 

 Books and 
posters in 
students’ 
native 
languages 

 Translator 
during 
creative 
dramatics 

 ESL students 
model 
English 
speaking 
students  
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Videos of Australian animals 

 Dreamtime: Aboriginal Stories by 
Oodgeroo Nunukul 

 Poster: “Australian Animals A to Z” 
available from magshop.com  

 World map 

 Map of Australia 

 Map of the outback 

 

Websites: 

 http://ozoutback.com.au/Australia/inde
x.html  

 http://www.youtube.com/watch?v=eU
PKk9qPHbw  

 http://www.youtube.com/watch?v=kDY
z1m2j7Es  

 http://www.youtube.com/watch?v=Gyj
LbLyhcjg&feature=related  

 http://www.youtube.com/watch?v=2vh
6moD9ZOU&feature=related 

 www.didjshop.com 

 www.amazon.com/bushfire-
Traditional-Aborignial-various-artists 

 http://magshop.com.au/Australian-
Animals-A-to-Z-Poster  

 http://fotofocus.wordpress.com/2008/0
6/    

 PowerPoint of Australian animals 
 

http://ozoutback.com.au/Australia/index.html
http://ozoutback.com.au/Australia/index.html
http://www.youtube.com/watch?v=eUPKk9qPHbw
http://www.youtube.com/watch?v=eUPKk9qPHbw
http://www.youtube.com/watch?v=kDYz1m2j7Es
http://www.youtube.com/watch?v=kDYz1m2j7Es
http://www.youtube.com/watch?v=GyjLbLyhcjg&feature=related
http://www.youtube.com/watch?v=GyjLbLyhcjg&feature=related
http://www.youtube.com/watch?v=2vh6moD9ZOU&feature=related
http://www.youtube.com/watch?v=2vh6moD9ZOU&feature=related
http://www.didjshop.com/
http://www.amazon.com/bushfire-Traditional-Aborignial-various-artists
http://www.amazon.com/bushfire-Traditional-Aborignial-various-artists
http://magshop.com.au/Australian-Animals-A-to-Z-Poster
http://magshop.com.au/Australian-Animals-A-to-Z-Poster
http://fotofocus.wordpress.com/2008/06/
http://fotofocus.wordpress.com/2008/06/
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Videos of 
children’s story 
featuring 
Australian 
animals 

 With teacher 
guidance, allow 
students to work 
in groups to 
create their own 
creation stories  

 

 

 

 

 Language Arts:   
- Children’s 

literature 

 Social Studies: 
-Australian 

geography and 

cultures 

 Science: 
-Australian 

animals 

 

 

  

 

 Creative 
dramatics 

 Dramatic play 

 Australia 

 Aborigine 

 Outback 

 Tribal beliefs 
 

 

 

 

 Teacher side-
coaching 

 Creative 
movement 

 Creative 
dramatics 

 Creative play 

 Storytelling 

 Koloa  

 Platypus 

 Crocodile 

 Kangaroo 

 Emu 

 Frilled lizard 

 Echidna 

 Kookaburra 
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Traditional Australian Children’s Song 

 

KOOKABURRA 

Kookaburra sits in the old gum tree 

Merry, merry king of the bush is he 

Laugh, Kookaburra! Laugh, Kookaburra! 

Gay your life must be. 

 

Kookaburra sits in the old gum tree 

Eating all the gum drops he can see 

Stop, Kookaburra! Stop, Kookaburra! 

Leave some there for me. 

 

Kookaburra sits in the old gum tree 

Counting all the monkeys he can see 

Stop, Kookaburra! Stop, Kookaburra! 

That’s not a monkey, that’s me. 

 

Kookaburra sits on a rusty nail 

Gets a boo-boo in his tail 

Cry, Kookaburra! Cry, Kookaburra! 

Oh how life can be. 

Resource for music:  www.kiddles.com/lyrics.com 

http://www.kiddles.com/lyrics.com
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The Laughing Kookaburra 

 

 
 

SOURCE: http://fotofocus.wordpress.com/2008/06/   

http://fotofocus.wordpress.com/2008/06/
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Sample ONLY from http://magshop.com.au/Australian-Animals-A-to-Z-Poster 
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The Rain Game 

SOURCE: http://teacherlink.ed.usu.edu/tlresources/units/byrnes-africa/monhan/index.html 

 

 

DIRECTIONS:  
This game is played with the teacher as the leader, and with 
the students following. 
 

1.  First you silently rub your fingers together, and the students 
do the same. 

2.  Then you rub your two hands together, making a very soft 
sound, and the students follow. 

3.  Next you very softly clap your hands together while the 
students follow, it should still be quiet. 

4.  Then snap your fingers. 

5.  Now go back to clapping and clap a little louder than you 
were snapping. 

6.  Then a little louder. 

7.  Then clap loudly. 

8.  Then stomp your feet and clap, making a lot of noise. 

9.  Now do it in reverse until it is silent again. 

 

*This game signifies a rainstorm starting soft, getting louder and louder until 
it is pouring, with lightning and thunder, and then the calm after the storm 
when it is quiet again. 
  

 

 

  

http://teacherlink.ed.usu.edu/tlresources/units/byrnes-africa/monhan/index.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course 3rd grade 

Unit of Study Analyzing Children’s Poetry for Theatrical Writing 

Unit Type  Topical      Skills-based     Thematic 

Pacing 7 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

3. A.1:  Analyze literary texts and performances. 
3.C.1:  Use movement, voice, and writing to communicate ideas and feelings 
3.C.2:  Use performance to communicate ideas and feelings. 
 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

3. A.1.2  Evaluate informal or formal theatre productions in terms of the emotions or 
thought they evoke. 

3.A.1.1:  Differentiate specific character traits in texts or scripts 
3. C.1.3  Understand how to transform stories into written dialogue. 
3. C.2.2  Interpret stories from given texts by acting them out. 
 

 

Name of Unit:  Analyzing Fables for Informal Theatre Productions 

Lesson Plans Brief Description Pacing 

 
1. Introduce 

children’s poetry 
as a basis for 
storytelling and 
theatre. 
 
 
 
 
 
 

 
1.  Share several poems from the 

website: 
http://monologues.co.uk/index.htm . 
Have students perform choral 
readings of two or three of these 
after you have first read the poems 
to them. Suggested poems from this 
website: “Who Killed Cock Robin?”  
“The Story of Reckless Mike and 
Ruthless John.” 
 

 
1. 1 session 

 
 
 
 
 
 
 
 
 
 

http://monologues.co.uk/index.htm
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2. Discuss 
storytelling and 
poetry; then 
identify 
characters in 
selected 
children’s 
poems. 
 

3. Demonstrate 
understanding of 
a character from 
the poem. 
 
 
 

4. Discuss 
differences 
between poetry 
and a play. 
 

5. Create a Readers 
Theatre 
performance of a 
selected 
theatrical 
adaptation. 
 

6. Evaluate your 
own 
performance 
through journal 
writing. 

 

2. Use one poem, (suggested poem: 
“The Story of Reckless Mike and 
Ruthless John”), identify the 3 
characters in the poem.  Discern at 
least 3 character traits for each of 
the 3 characters. 

 
 
 

3. Apply understanding of character by 
creating a Word Mosaic using: 
http://www.imagechef.com/ic/word_
mosaic/ to develop a visual 
representation of character traits 
(samples attached). 
 

4. Observe and discuss original poem 
and poem adapted for dialogue. 
Using a Venn-diagram, identify 
similarities and differences. 
 

5. Select, prepare and perform a 
selected children’s poem adapted 
into theatrical dialogue. 
 
 

 
 

6. Evaluate performance through 
journal writing. 

 

2. 1 session 
 
 
 
 
 
 
 

 
3. 1 session 

 
 
 
 
 
 

4. 1 session 
 
 
 
 

5. 2 sessions 
 
 
 
 

 
 
6. 1 session 

 
 
 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Traits 

 
2. Poetry 

 
3. Play 

 
4. Character 

 

 
1. Identify character traits 
 
 

 
2. Illustrate a character’s traits 

using art and technology  
 
 

 
1.   1-Remembering 

2-Understanding 
4-Analyzing 

 
2.   1-Remembering 

2-Understanding 
3-Applying 
6-Creating 

http://www.imagechef.com/ic/word_mosaic/
http://www.imagechef.com/ic/word_mosaic/
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5. Journal Writing 
 

6. Observation 
Skills 

 
 
 
 
 

 
3. Write dialogue based on 

children’s poems 
 

 
 
4. Identify similarities and 

differences of different 
literary forms: poetry and 
scripted dialogue 

 
5. Perform a poem adapted into 

a short play. 
 
 
 
6. Evaluate a personal 

performance 

 
3.   1-Remembering 

2-Understanding 
3-Applying 
6-Creating 

 
4.   1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 

 
5.   1-Remembering 

2-Understanding 
3-Applying 
6-Creating 

 
6.   1-Remembering 

3-Applying 
5-Evaluating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How does poetry tell a story? 
 

2. How is poetry similar to 
storytelling? How can we identify 
and interpret the characters from 
the poem? 
 

3. How can you illustrate your 
selected character? 
 

 

4. How is poetry similar to and 
different from a play? 
 

 

5. How can you portray the 
character found in the poem? 
 

 

6. How can you improve your 
character presentation? 

 

1. Analyzing a poem for story 
elements. 
 

2. Observing similarities and 
differences. 
 

 

3. Applying understanding of traits 
and creating a visual 
representation of the character. 
 

4. Discussing and identifying 
similarities and differences in two 
different literary art forms. 
 

5. Developing and performing a short 
scene applying understanding of 
character. Demonstrating 
performance skills 
 

6. Assessing personal performance 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher led discussion of 
storytelling, poetry and theatre: list 
requirements provided by student 
for each type of literature on chart 
paper for the class 

 

 

 Student discussion of storytelling 
and theatre 

 Student journal writing 

 Student performance group 
involvement 

 

Post Assessment 

 

 Venn diagram (attached) 

 Character illustration (Image Chef sample image attached) 

 Readers Theatre performance 

 Student journals 

 Sample Image Chef image 
 

Scoring Guides and Answer Keys 

 

N/A 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or 

Program 

Authentic Performance Tasks 

 

 Venn diagram comparisons 

 Identifying character 

 Differentiating character traits  
 

 

 

 

 

 

 

 Creating Venn diagram 
comparisons 

 Identifying character 

 Distinguishing character traits 

 Creating visual representation of a 
character 

 Performing a short scene 

 Self-evaluating a performance 

 Journal writing 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

 

 

Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Additional time 

 Graphic 
organizers 

 Collaborative 
learning 

 Direct instruction 

 Multiple 
modalities 

 Practice 

 Study Skills class 
 

 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 Tier 1 

 Tier 1 
 

 Tier 1 

 Tier 2 

 

 Visual 
presentation of 
material 

 Student visual 
art 
representation 
of character 

 

 Meaningful 
connections 

 Co-operative 
learning 

 Multi-modal 
teaching 
strategies 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Class set of selected children’s 
poem 

 

 

 

 

 Computer 

 Websites: 
http://www.imagechef.com/ic/word
_mosaic/ 
http://monologues.co.uk/index.htm 
  

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 Make a list of 
films or TV 
shows 
(specials are a 
good source of 
ideas for these) 
that are based 
on poems 

 Watch a film 
based upon a 
Dr. Seuss book 
(many of which 
are poems), list 
characters and 
discuss traits of 
the ones listed. 

 With a partner, 
improvise a 
short scene 
based upon a 
poem  
 

 

 Social Studies: 
-Create a 

timeline of 

events in “The 

Story of 

Ruthless Mike 

and Reckless 

John” 

 Language Arts: 
-Script writing 

-Readers 

Theatre 

-Journaling 

 

 Character 

 Cause & effect 

 Poetry 

 Storytelling 

 Theatre 

 Script 

 

 Identifying 
characters 

 Describing 
characters 

 Artistic 
representation 

 

 

  

http://www.imagechef.com/ic/word_mosaic/
http://www.imagechef.com/ic/word_mosaic/
http://monologues.co.uk/index.htm
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Name __________________________________________ Class ___________________ 

Poem The Story of Ruthless Mike and Reckless John_  Character: __John____ 

 

 

 

RECKLESS JOHN 

Created using http://www.imagechef.com/ic/word_mosaic/ 

  

http://www.imagechef.com/ic/word_mosaic/
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Name _______________________________________ Class ___________________ 

POEM AND PLAY  

How are they alike? How are they different? 

 

 

POEM  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PLAY 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Third Grade 

Unit of Study Creating Theatre Technically 

Unit Type  Topical      Skills-based     Thematic 

Pacing 7 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

3.AE.1   Understand how to design technical theatre components such as costumes, 

sets, props, makeup, lighting , and sound. 

3.C.2    Use performance to communicate ideas and feelings 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

3.AE.1.1  Organize spaces to reflect the settings of stories 

3.AE.1.2  Understand how to use costumes, props, masks, and set pieces to support 

dramatic presentations 

3.C.2.2     Interpret stories from given texts by acting them out. 

 

 

Name of Unit:  Creating Theatre Technically 

Lesson Plans Brief Description Pacing 

 

1.   Participate in 

making artistic 

choices to organize 

space to reflect the 

settings of stories.  

 

 

 

 

 

1.  Have students discuss the setting 

needs (style, colors, shapes, etc.) 

and how a space could be used to 

act out a short story (suggested: The 

Baker’s Dozen: A Colonial American 

Tale by Heather Forest or And Then 

What Happened, Paul Revere? By 

Jean Fritz). 

 

 

1. 1 session 
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2.   Reference the short 

story to determine 

the technical needs 

(costumes, props, 

masks, set pieces) 

for dramatic 

presentation. 
 

3. Collaborate to create 
simple costumes for 
acting out a drama. 

 

 

 
 
 

4. Explore props and 
how they can 
enhance creative 
play. 

 

 

 
 
 

 

5.  Explore how masks 

can enhance 

creative play 

 

6.  Collaborate to create 

simple sets for 

acting out a drama. 

 

 

7.  Reenact the story 

that the students 

have been working 

on, using their newly 

created props and 

costumes 

2.  Students, with prompting from the 

teacher, should determine what 

technical requirements they need to 

present a story (costumes, props, 

masks, and set pieces) 

 

 
 

3.   Have students select from an 

already collected group of costume 

pieces, fabric swatches, ribbons, 

and old hats to create a simple 

costume they can wear based on a 

characters from the story they read. 
 

4.  Using the simple short story that was 

read to the class, and prompted by 

the teacher, make a list of all of the 

“props”, or things that the character 

might hold in their hand   Once the 

list is complete, and after diligent 

discussion, have students draw a  

color representation to be used in 

their reenactment. 
 

5.  Using paper plates and crayons 

create the “faces” of the characters 

in the story. 

 

6.  Using cardboard boxes, colored 

paper, tape, and crayons – create 

simple sets based on the short story 

the class read. 

 

7.  Students reenact the short story they 

read integrating sets, costumes, 

masks, and props. 

 

 

 

 

2. .5 session 

 

 

 

 

 

 
 

3. .5 session 

 

 

 
 

 

 

4. 1 session 

 

 

 

 
 

 

 

 

 

5. 1 session 

 

 

 

6. 2 sessions 

 

 

 

 

7. 1 session 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1.  What the setting needs 

are for a story and how 

to determine them. 

 

2.  Know how to read a 

story to determine the 

technical needs.  

 

 

3.  Understand what 

costumes are and how 

they can enhance 

creative play. 

 

4.  Understand what props 

are and how they can 

enhance creative play. 

 

 

5.  Understand what 

masks are and how 

they can enhance 

creative play. 

 

6.  Understand what sets 

are and how they can 

enhance creative play. 

 

 

1.  Identify the different types of 

setting needs (style, colors, 

shapes, etc.) for a short story. 

 

2.  Apply knowledge about the 

technical needs and how to 

best use the available 

performance space.  

 

3. Name different items that can 

be considered costumes 

(hats, glasses, capes, boots, 

etc.) 

  

4. Name different items that can 

be considered costumes 

(magic wands, swords, 

books, keys, etc.) 

 

5. Apply knowledge of character 

mask- making for interesting 

representations. 

 

 

6. Know what sets are and how 

to create them for creative 

play. 

 

1.   2-Understanding 

      3-Applying  

 

 

2.   2-Understanding  

      3-Applying 

        

 

 

3.   1- Remembering  

       2-Understanding   

 

 

 

4.   1-Remembering  

 2-Understanding 

 

 

 

5.   1-Remembering  

 2-Understanding 

 6-Creating 

 

 

6.   1-Remembering  

 2-Understanding 

      6-Creating   
 

 

Essential Questions Corresponding Big Ideas 

 

1.    In what kinds of places can we 

present a theatrical performance? 

 

2.    What makes a performance space 

fun and interesting? 

 

 

1.     Theatrical performances can happen 

anywhere!  

 

2.     Scenery, even if it’s just a chair and 

a table can make a story more 

engaging and exciting.  
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3.     What does a costume do to help a 

performer do a better job telling 

the story? 

 

4.     How does a prop do to help a 

performer do a better job telling 

the story? 

 

5.     How can a mask transform a 

performer and help them do a 

better job telling the story? 

 

6.     How can sets create an 

atmosphere that enhances a 

performer’s ability to tell a story? 

 

 

3.     Costumes are more than just clothes 

and shoes; they can include masks 

and hair styles. 

 

4.     Props can and do enhance creativity 

for the student performer. 

 

 

5.     A mask can enhance creativity for 

the student performer. 

 

 

6.    Sets can create an atmosphere that 

opens the mind and body to create 

more freely. 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning pertaining to 
students’ experiences with live 
performances to assess student 
prior knowledge. 

 

 Ask questions pertaining to 
performance spaces and how to 
make them more interesting for a 
performance. 

 

Post Assessment 

 

 Identify new performance spaces around the school campus 

 Explore new ideas about costumes, props, masks, and set pieces with 
students 

 Present stories the students already know in different spaces 

 Specific questions directed by teacher 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Read a curriculum based literary 
story 

 Act out the Selected Story 

 

 Read a children’s story 

 Identify technical needs 

 Develop character costumes  

 Identify and draw props 

 Create character masks 

 Create Simple Scenery 
 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Universally 
recognized age 
appropriate 
stories 

 Age appropriate 
videos  

 

 Tier 1 
 

 
 Tier 1 

 

 Collaborative 
learning  

 Pre-teach/re-
teach 

 Visual modalities 
 

 

 Books in 
students’ native 
languages 

 Model English 
speaking 
students  

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Book(s): And Then What Happened, 
Paul Revere? By Jean Fritz, The 
Baker’s Dozen: A Colonial American 
Tale by Heather Forest or any story 
that is appropriate for  the third grade 
curriculum 

 Drawing paper 

 Scissors 

 Paper plates 

 Costume collection 

 Cardboard boxes 

 Crayons 
 

 

 Computer with internet connection 

 Paul Revere’s ride short video: 
http://www.youtube.com/watch?v=Q

1El-guPeEo  

 “A Baker’s Dozen: Cooking in 
Colonial America”  
http://www.youtube.com/watch?v=Ky

HIwciheLw  

  “A Baker’s Dozen” told by Aaron 
Shepard: 
http://www.aaronshep.com/stories/0

20.html another version of the story 
 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 
Concepts 

Supporting 
Standards Concepts 

and Other Unit-
Specific Terms 

 

 Read and act 
out stories 
about Colonial 
America  

 Perform story  
for an 
audience 

 Attend a 
children’s 
theatre 
performance 

 

 

 Language Arts: 
-Reading 

 Social Studies: 
-Colonial 
America 

 Visual Art: 
-Drawing props 
-Designing and 
creating scenery 
 

 

 Stage 

 Costumes 

 Scenery 

 Masks 

 Props 

 

 Teacher side- 
coaching 

 Creative 
dramatics 

 Colonial 
America 

 

http://www.youtube.com/watch?v=Q1El-guPeEo
http://www.youtube.com/watch?v=Q1El-guPeEo
http://www.youtube.com/watch?v=KyHIwciheLw
http://www.youtube.com/watch?v=KyHIwciheLw
http://www.aaronshep.com/stories/020.html
http://www.aaronshep.com/stories/020.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Third Grade 

Unit of Study Theatre Teaches a Lesson 

Unit Type  Topical      Skills-based     Thematic 

Pacing 5 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

3. CU.1:        Analyze theatre in terms of the social, historical, and cultural contexts in 

which it was created. 

3. CU.2:        Understand the traditions, roles and conventions of theatre as an art 

form. 

 

 

Clarifying Objectives Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

3. CU.1.2:     Explain how theatre, film, and television impact our society. 

3. CU.2.2:     Understand the role of the actor in relation to performance 

responsibilities, such as memorization, blocking and characterization. 

 

 

Name of Unit: Theatre Teaches a Lesson 

Lesson Plans Brief Description Pacing 

 

1. The moral of the 
story 
 

 

 

2. What am I supposed 
to do? 

 

 

 

 

1. Students will learn how morals 
were taught through drama, and 
assume the roles of characters in 
a morality play. 
 

2. Students will learn the 
expectations of an actor during a 
performance and proper 
audience etiquette as others 
perform. 

 

 

1. 3 sessions 
 

 

 

2. 2 sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. What is a moral? 
 

 

 

2. How do society’s 
values determine 
morals? 

 

 

1. Recognize the moral in a 
play 
 

 

2. Use acting to convey 
morals 

 

1. 1-Remembering 
 2-Understanding 

 3-Applying 

 

2. 1-Remembering 
 2-Understanding 

 3-Applying 

 

Essential Questions Corresponding Big Ideas 

 

1. How can I teach a lesson through 
a play? 

 

 

2. What is my role as an actor or 
audience member during a 
performance? 

 

 

 

 

1. The structure of a morality play 
teaches or enforces a lesson or 
value from a society. 

 

2. The actor has many tasks to 
complete before, during and after 
a performance. As an audience 
member, you are expected to 
follow proper etiquette before, 
during, and after a performance. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal discussion on morals 

 Review proper audience etiquette 

 Clarify the actor’s role backstage 

 Assessment through a performance 
rubric 

 

 

 Teacher serves as director and 
gives immediate feedback on 
students’ performances during 
rehearsal 
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Post Assessment 

 

 Formal Performance Rubric 

 Students will write a reflection on the performance of their peers 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading fairy tales 

 Discussing the characteristics of 
the characters in the fairy tales 

 Reading scenes from Aesop’s 
Fables 

 Assigning roles and dramatizing 
scenes 

 

 Identifying values and morals 
from the play 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Additional guided 
practice 

 Pre-teach/re-teach 

 Change of 
environment 

 Study buddy 

 Increase 
opportunities to use 
learning styles 

 

 

 Tier 1 
 

 Tier 1 

 Tier 1 
 

 Tier 2 

 Tier 2, 3 

 

 Follow required 
IEP standards 

 

 Additional 
practice 

 Buddy 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Textbook: Exploring Theatre        
p. 23- on Morality Plays 

 Copies of several Aesop’s fables 
 

 

 Performance video of “Aesop Fables”: 
http://www.youtube.com/watch?v=Xtn
yD2uG8yo&safety_mode=true&persist
_safety_mode=1&safe=active  

 Video of “Aesop’s Fables” for kids: 
http://www.childclassics.com/ or 
http://www.umass.edu/aesop/fables.p
hp  

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Students write 
their own play 
with a moral 

 Students 
perform their 
play for 
another grade 
level 

 Attend a play 
performance  

 

 Language Arts: 
-Parts of a story 

-Reading 

 Social Studies: 
-Morality plays 

-Cultural 

connections 

 

 Moral 

 Acting 

 Blocking 

 Characterization 

 Audience 
 

 

 Backstage 

 Motivation 

 Team work 

 Dialogue 

 Stage directions 

 

http://www.youtube.com/watch?v=XtnyD2uG8yo&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=XtnyD2uG8yo&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=XtnyD2uG8yo&safety_mode=true&persist_safety_mode=1&safe=active
http://www.childclassics.com/
http://www.umass.edu/aesop/fables.php
http://www.umass.edu/aesop/fables.php
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Third Grade 

Unit of Study Acting Practice Through Scene Work 

Unit Type  Topical      Skills-based     Thematic 

Pacing 10 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

3.CU.2  Understand the traditions, roles, and conventions of theatre as an art form. 

3.C.1     Use movement, voice, and writing to communicate ideas and feelings. 

 

 

 Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

3.CU.2.1   Illustrate theatre etiquette appropriate to the performance situation. 

3.CU.2.2   Understand the role of the actor in relation to performance responsibilities, 

such as memorization, blocking and characterization. 

3.C.1.1     Use non-verbal expression to communicate elements of characterization, 

including age and physicality. 

3.C.1.2     Apply appropriate volume and variation in pitch, rate and tone to express 

character. 

 

 

Name of Unit: Acting Practice Through Scene Work 

Lesson Plans Brief Description Pacing 

 

1. Acting Basics 
 

 

 

 

 

 

 

 

1. Students will be taught acting basics 
such as how to use creativity, the 
body, and the voice to portray 
characters.  Students will play a 
variety of creative drama activities to 
enhance acting skills 
(www.improvencyclopedia.org and 
Viola Spolin’s Theatre Games for the 
Classroom). 

 

1. 3 sessions 
 

 

 

 

 

 

 

http://www.improvencyclopedia.org/
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2. Rehearsal 
Basics 

 

 

 

 

 

 

 

 

 

 
 

 

3. Performing for 
an Audience 
 

 

2. Students will be directed by the 
teacher in scenes that the teacher 
has chosen from various plays with a 
range of different emotions. (Free 
scripts are available at 
http://freedrama.net/child.html of 
various children’s plays.)  Teacher 
will lead students through the actor’s 
responsibilities, such as 
memorization, blocking and 
characterization.  Students will write 
down their blocking and write a 
character sketch on the character’s 
personality and emotions. 
 

3. Students will perform memorized 
scenes. Before performances begin, 
the teacher will give the rules of 
audience etiquette and discuss with 
students the role of the audience 
during the performances, including 
the reactions.  Examples might be 
keeping silent and actors needing to 
pause for laughter. Students will 
perform plays for peers and write 
reflection observations as an 
audience member and as an actor. 

 

 

2. 5 sessions 
 

 

 

 

 

 

 

 

 

 

 

 

3. 2 sessions 
 

 

 

 

 

 

 

 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. The actor uses the 
body, voice, and 
imagination to create 
characters. 

 

2. Basic responsibilities 
of the actor in the 
production process 

 

 

 

 

1. Apply creativity in body 
movements and vocal pitch, 
range, and articulation to 
define characters. 

 

2. Understand the role of the 
actor within the theatre 
process and apply it to 
rehearsals 

 

 

 

 

1. 1-Remembering 
2-Understanding 

     3-Applying 

     6-Creating 

 

2. 1-Remembering 
2-Understanding 

3-Applying 

6-Creating 

 

 

http://freedrama.net/child.html
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3. The actor has a direct 
relationship with the 
audience during a 
performance 

 

4. The audience can 
influence the actor’s 
performance by their 
reactions 

3. Understand the relationship 
between the actor and the 
audience and apply it to the 
telling of the story on stage 

 

4. Understand the relationship 
between the actor and the 
audience and apply it to 
listening to the story 

 

3. 2-Understanding 
     3-Applying 

     6-Creating 

 

 

4. 2-Understanding 
     3-Applying 

     5-Evaluating 

     6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How are creativity, body and 
voice used to portray a character 
in a scene? 
 

 

 

2. How are an actor’s 
responsibilities demonstrated by 
students during the rehearsal 
process? 
 

 

3. How does the relationship 
between the actor and the 
audience affect a performance? 

 

1. Actors use creativity, body movement, 
facial expressions, and vocal 
techniques to portray a variety of 
characters and their emotions on 
stage. 

 

2. Actors must utilize memorization, 
blocking, cheating out, knowledge of 
acting areas, etc. during rehearsals for 
the end result of the performance to be 
successful. 

 

3. The actor and audience are connected 
through the story during a 
performance.  The actor needs a 
reaction for the audience to respond to 
and the audience needs to react to the 
actor for a connection. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Discussion on using the body and 
voice creatively 

 Creative drama activities 
 

 

 Classroom monitoring 

 Full class discussion after each 
scene rehearsal 

 Student script with blocking and 
directions written down 

 Basic character sketch of 
character’s personality and 
emotions 
 

Post Assessment 

 

 Performances of scenes 

 Student written reflection of observations as an audience member and as 
an actor during their performances 

 Script with blocking 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Discussing acting basics and 
implementing them into creative 
drama activities 

 Rehearsing scenes while taking 
on responsibilities of an actor to 
produce quality work 

 Performing in front of an 
audience of peers 

 Participating in the watching of 
students’ peers in various 
scenes 

 

 Identifying that the body and 
voice can be changed creatively 
to fit different personas 

 Understanding that actors work 
hard to develop the story for an 
audience 

 Understanding that the actor 
must make a connection with an 
audience to tell the story 
effectively 

 Understanding that the audience 
reacts to different stories and 
creative choices an actor makes 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

 

Specially Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction 

 Change of 
environment 

 Collaborative 
learning  

 Additional guided 
practice 

 Appropriate 
questioning 

 Modification of 
cooperative group 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 3 
 

 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process, and/or 
products 

 

 Work with others 
who speak the 
same language 

 Allow to 
write/speak 
scene in original 
language before 
translating into 
English 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Scripts: Various-teacher choice 

 Book for Creative Drama Activities: 
Theatre Games for the Classroom 
by Viola Spolin 

 

 Free Scripts Online:  
http://freedrama.net/child.html  of 
various children’s plays 

 Creative Drama Activities: 
http://www.improvencyclopedia.org  

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Students can 
write their own 
scenes based 
on characters, 
situations and 
settings given 
by the teacher 

 Older theatre 
arts students or 
actors from the 
community can 
present their 
experiences 
and/or perform 

 

 

 

 Language Arts:  
-Character 

-Writing 

 Literacy:  
-Reading, 

analyzing,  and 

writing about 

literature 

 

 Storytelling 

 Theatre 

 Director 

 Actor 

 Audience 

 Etiquette 

 Ensemble 

 Creativity 

 Production 

 Performance 

 Rehearsal 
 

 

 

 Character 

 Movement  

 Creating  

 Expressing  

 Verbal 

 Non-verbal  

 Cooperation 

 Ensemble 

 Creating 

 Recreating 

 Body  

 Voice 

 Blocking 

 Memorization 

 Characterization 
 

 

  

http://freedrama.net/child.html
http://www.improvencyclopedia.org/
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Fourth Grade  
 

 

Theatre Arts 
North Carolina Essential Standards 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 
 
The third through fifth grade theatre arts program is designed to encourage 
creativity and the ability to make artistic choices. Through shared 
experiences, students develop as participants, performers, and audience 
members. 
 

Fourth Grade Theatre Arts: 

 Use non-verbal expression to express character 

 Apply vocal elements to theatre literature and storytelling 

 Understand how to adapt literary texts into scripts 

 Use body and voice to interpret multiple characters 

 Tell stories and express ideas through improvisation 

 Identify character traits and relationships between characters 

 Critique artistic choices seen in performances 

 Select technical elements to enhance a performance space 

 Use costumes, props, masks, scenery, and lighting in dramatic 
presentations 

 Understand the culture and history of North Carolina express in 
theatre literature and performances 

 Incorporate the traditions and culture of North Carolina in 
dialogues and scripts 

 Improve performances by applying constructive criticism 

 Understand the role of the playwright 
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Fourth Grade 

 

Communication 

 

Essential Standard – 4.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 4.C.1.1 Use a variety of postures, gaits, and mannerisms to express 
character in the presentation of stories. 

 

 4.C.1.2   Apply appropriate vocal elements of volume, pitch, rate, tone, 
articulation, and vocal expression to various types of literature 
and storytelling.  

 

 4.C.1.3   Understand how adapt sources, such as literature texts, 

poetry, and speeches, into scripts. 

 
 
 
Essential Standard - 4.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 4.C.2.1  Use improvisation to tell stories or express ideas. 

 

 4.C.2.2  Interpret multiple characters from stories through the use of the 

body and voice. 
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Analysis 

 

Essential Standard - 4.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 4.A.1.1  Analyze texts or scripts in terms of specific character traits and 

relationships among them. 

 

 4.A.1.2  Critique choices made about character, settings, and events as 

seen, or portrayed in, formal and informal productions. 

 

 

 

 

Aesthetics 

 

Essential Standard - 4.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting, and 
sound.  

 
Clarifying Objectives 

 

 4.AE.1.1  Select technical options that could be used to enhance a 
performance space.  

 

 4.AE.1.2  Understand how the use of costumes, props, masks, set 
pieces, and lighting to support dramatic presentations. 
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Culture 

 

Essential Standard - 4.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 4.CU.1.1  Understand how theatre arts have affected, and are reflected 

in, the culture, traditions, and history of North Carolina. 
 

 4.CU.1.2  Create theatrical works that exemplify aspects of the culture, 
beliefs, and history of North Carolina. 

 
 
 
Essential Standard - 4.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 4.CU.2.1  Use critiques to improve performances. 

 
 4.CU.2.2  Understand the role of the playwright in relation to script 

construction techniques, such as dialogue, protagonist, and 
antagonist. 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Fourth Grade 

Unit of Study Using Poetry to Create Characters 

Unit Type  Topical      Skills-based     Thematic 

Pacing 11 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.C.1: Use movement, voice, and writing to communicate ideas and feelings 

   

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.C.1.1: Use non-verbal expression to communicate elements of characterization, 

including age and physicality.    

4.C.1.2: Apply appropriate vocal elements of volume, pitch, rate, tone, articulation, and 

vocal expression to various types of literature and storytelling.   

4.C.1.3: Understand how to adapt sources, such as literature texts poetry, and 

speeches, into scripts.   

 

 

Name of Unit: Using Poetry to Create Characters 

Lesson Plans Brief Description Pacing 

 

1. Movement 
 

 

2. Creative Dramatics  
 

 

3. Using other sources 
to create scripts 
 

 

 

 

1. Students will learn how to show 
stage presence and movement  
 

2. Students will practice using voice 
and movement to express character 

 

3. Students will work together to 
collaborate poetry into scripts. 
(Some Children’s Favorite Poems: 
http://monologues.co.uk/Childrens_F
avourites/index.htm)  

 

 

1. 2 session 
 

 

2. 2 sessions 
 

 

3. 5 sessions 
 

 

 

 

http://monologues.co.uk/Childrens_Favourites/index.htm
http://monologues.co.uk/Childrens_Favourites/index.htm
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4. Performing Using 
movement and voice 

4. Students will perform collaborative 
scripts from poetry and speeches 

4. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Actors communicate 
through posture, 
movement and 
mannerisms.   

 

2. Actors utilize 
storytelling 
techniques.  

 

 

3. Actors adapt their 
voices to fit their 
character 

 

 

4. Playwrights use 
dialogue to express 
tell stories & 
character.  

 

 

 

1. Communicate characters 
effectively through 
movement. 
 

 

2. Tell a story effectively using 
vocal variety and 
movement.  
 

 

3. Identify & apply vocalization 
techniques to fit a character 
 

 

 

4. 4. Demonstrate how a script 
comes to life by using 
previous stories such as 
literature, poetry and 
speeches. 

 

1. 1- Remembering 
2- Understanding 

3- Applying 

6- Creating 

 

2. 1- Remembering 
2- Understanding 

3- Applying 

6- Creating 

 

3. 1-Remembering 
2- Understanding 

3- Applying 

 

4. 1- Remembering 
2- Understanding 

3- Applying 

 

Essential Questions Corresponding Big Ideas 

 

1. How do actors use their bodies & 
voices to communicate a character?  

 

 

2. How do actors use pitch, rate, and 
tone to communicate a specific 
character? 

 

3. How is dialogue used to bring a 
story to life?  

 

 

1. Students need to be aware of how 
facial expression & movement 
communicate characters.  

 

2. Students should be able to identify 
emotions communicated verbally. 

 

 

3. Students should be able to identify 
dialogue & how it affects performance 
of a story.  
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Open discussion 

 Small group discussion 

 Open discussion 

 Creative drama activities 
 

 

 Classroom monitoring 

 Full class discussion 

 Small group discussion 

 Rehearsal 
 

Post Assessment 

 

 Small group collaborations 

 Full class discussion of process and performance 

 Creative drama activities 

 Critique 
 

 

Scoring Guides and Answer Keys 

 

 Small group comments 

 Original Scripts 

 Small group comments 

 Full class discussion 
 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Dramatizing story into short 
script for performance  

 

 

 

 Create characters 

 Adapt scripts 

 Perform student adapted scripts 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 Differentiated 
instruction 

 Collaborative 
learning 
activities 

 Providing 
additional 
guided practice 

 Appropriate 
questioning 

 Adult or student 
mentor  

 Cooperative 
group 
modification 

 Learning style 
preferences 

 Tier 1 
 

 Tier 1 
 
 

 Tier 1 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 

 Tier 2 
 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process and or 
products 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process and or 
products 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Story and materials for writing script 
version from Focused Lesson Plan 
Theatre I Notebook 

 

 

 

 Website access to search for 
scripts or stories- 
www.playscripts.com. 

 Children’s Poetry at 
http://monologues.co.uk/Childrens
_Favourites/index.htm  

 Document camera to show book 
for auditory learners 

 

 

Unit Vocabulary Terms Enrichment/Exte

nsion 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Students can 
dramatize an 
additional story 
as a group.   

 

 

 

 

 

 

 

 

 

 

 

 Language Arts 
-Reading 

-Script Writing 

 PE/Health 
-movement 

 Social Studies 
-Use of historical 

speeches  

 

 

 Vocalization 
techniques for 
character 

 Process of 
dramatizing a 
story 

 Movement  
 

 

 

 

 Character 

 Movement 

 Creative 
dramatics  

 Plot 

 Script 

 Setting  

 Imitate  

 Verbal 

 Non-verbal 

 Objective 
 

 

http://www.playscripts.com/
http://monologues.co.uk/Childrens_Favourites/index.htm
http://monologues.co.uk/Childrens_Favourites/index.htm
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Fourth Grade 

Unit of Study How  to be a Pirate like Blackbeard 

Unit Type  Topical      Skills-based     Thematic 

Pacing 12 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.C.2       Use performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.C.2.1    Use improvisation to tell stories and express ideas.  

4.C.1.1    Use a variety of postures, gaits, and mannerisms to present character in a 

variety of stories. 

4.AE.1.2  Understand how to use costumes, props, masks, set pieces, and lighting to 

support dramatic presentations.  

4.CU.1.2  Create theatrical works that exemplify aspects of the culture, beliefs, and 
history of North Carolina.  

 

 

Name of Unit:  How  to be a Pirate like Blackbeard 

Lesson Plans Brief Description Pacing 

 

1. Introduction to 
pirates and 
Blackbeard 
 

 

 

 

 
 

2. People who wanted 
Blackbeard dead 

 

1. In groups, students complete a 
blank picture outline of a person 
filling in physical details of pirates, 
thus creating a poster. These are 
discussed as each group presents 
their description. Introduce 
Blackbeard as an historical figure 
in NC. 

 

2. Discuss what pirates did and why 
the authorities wanted to end 

 

1. 1 session 
 

 

 

 

 

 

 

2. 1 session 
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3. Research pirates in 

NC 
 

 

 

4. The truth about 
buried treasure 
 

 

5. Writing a 
monologue 
 

 

6. Create a costume 
 

 

 

 

 

 
7. Students rehearse 

their monologue for 
presentation. 
 

8. Informal 
presentations 
monologues 

 
9. Personal reflection 
 

piracy. How did confrontations 
between pirates and authorities 
usually end?  

 

3. Using available books, stories and 
the internet, students will discover 
information about Blackbeard and 
other pirates. 

 
4. Have students take the part of law 

enforcement officials, pirates, and 
pirates wives, to act out a debate 
about buried treasure.  

 

5. Students choose a point of view 
from which to write a monologue, 
using the facts from research. 

 

6. Using costume pieces available in 
the classroom and collected 
pieces from home or community 
resources, students will develop a 
representative costume for the 
monologue character 

 
 

7. Students rehearse the monologue 
with assistance from teacher. 

 

 

8. Students perform their 
monologues for their peers. 

 
9. Students write a reflection about 

the process and product they 
created during the unit. 

 

 

 

 

 

3. 1 session 
 

 

 

4. 1 session 
 

 

 
 

5. 2 sessions 
 

 
6. 1 session 

 

 

 

 

 

 

7. 2 sessions 
 

 

 

8. 2 sessions 
 

 

9. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. NC history about 
Blackbeard and 
other pirates 

 

 

1. Basic research skills 
 

 

 

1. 2-Understanding 
3-Applying 
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2. Creative 
dramatics and 
debate  

 
3. Creative writing of 

a theatrical 
monologue 
 

4. Costume design 
 
 
 

5. Rehearsal and 
performance skills 
 

 

 
 

6. Reflection and 
assessment skills 

 

2. Creative dramatics and 
basic debate skills 
 

 

3. Write a monologue from a 
specific point of view 

 

 

4. Developing a simple but 
representative costume 
 

 

5. Perform a monologue in 
front of their peers 
 

 

   

6. Writing a personal 
reflection 

2. 1-Remembering  
2-Understanding     

3-Applying  

 

3. 1-Remembering  
2-Understanding     

3-Applying  

 

4. 2-Understanding 
3-Applying 
5-Creating 
 

5. 1-Remembering 
2-Understanding 

3-Applying 

5-Creating 

 

6. 4-Analyzing 
6-Evaluating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How would you recognize a pirate if 
you saw one? 
 

2. Why were pirates hated by law 
enforcement? 
 

3. How does point of view change a 
presentation of the facts? 
 

4. How can I use what I have learned to 
write a good monologue? 
 

5. How can my costume help me in my 
monologue presentation? 
 

6. How do I create a believable 
character? 

 
 

7. How do I evaluate my performance? 
 

 

1. Investigation and discussion of 
pirate stereotypes 

 

2. Discussion of pirate practices and 
consequences 

 

3. Using facts to debate from a 
specific point of view 

 

4. Incorporating facts into a 
monologue in a meaningful way. 

 

5. Costumes, gaits, and dialects 
enhance characterization 

 

6. Students apply all they have 
learned for a monologue 
presentation 
 

7. Personal reflection and evaluation 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher uses the student-group 
created posters to assess 
knowledge about Blackbeard and 
pirates. 

 Teacher-guided discussions of 
pirates, Blackbeard, treasure and 
how each was regarded 

 Teacher-guided discussion of 
monologues and character  

 

 

 Teacher monitors creation of 
posters 

 Teacher circulates to guide 
discussion on points of view 

 Teacher provides resources for 
research: books, stories and age-
appropriate websites 

 Teacher coaches debate 
preparation and presentation 

 Teacher circulates to assess the 
progress of the monologues 
 

Post Assessment 

 

 Performance for peers by individual students. 

 Performance graded by teacher using monologue specific rubric.   

 Reflection worksheets of process and product completed by students 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Creating posters of pirates 

 Research into NC pirates 

 Debating from a specific point of 
view 

 Analyzing stories to determine 
fact, opinion or fiction 

 

 Create poster 

 Present arguments from specific 
points of view. 

 Develop a representative 
costume for a character 

 Write a monologue 

 Perform monologue for teacher 
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and peers 

 Self-evaluation and reflection 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Differentiated 
Instruction(content, 
process, product) 

 Collaborative 
learning activities 

 Accommodating 
learning style 
preferences 

 Adult or student 
mentor 

 

 Tier 1 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 2 
 

 

 Intensive, 
core, adult 
support 

 Modification of 
cooperative 
group 

 Increased 
opportunities 
to use 
learning style 

 

 Pair ESL student 
with a peer that is 
fluent in the ESL 
student’s native 
language, if 
possible 

 ESL students watch 
peers developing 
and rehearsing 
improve 
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 Matching a specific 
strategy to specific 
skill and changing 
as needed 

 

 

 Tier 2 preferences 

 Individual 
behavior plan 
(assessment, 
contract, 
reinforcement, 
and modeling) 

 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Black Beard the Pirate, a rhyming 
children’s story by Ruth Princess 
Available at: 

http://www.lulu.com/shop/ruth-

princess/black-beard-the-pirate-a-

rhyming-childrens-

story/paperback/product-

350350.html  

 Classroom costume resources 

 NC Social Studies text 
 

 

 Websites: 
 http://webtech.kennesaw.edu/jche

ek3/pirates.htm  
 http://www.squidoo.c

om/pirateblackbeard  
 http://www.nchistoricsites.org/bath

/blackbeard.htm 
 http://www.ocracoke-

nc.com/blackbeard/ 
 http://americanfolklore.net/folklore/

2010/07/blackbeards_ghost.html 
 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Perform 
monologues 
other fourth 
grade students 

 Visit the Outer 
Banks of NC 

 

 Social Studies: 
-NC history 

 Language Arts:  
-Creative writing 

-Debate 

-Points of view 

 

 

 Improvisation 

 Performance 

 Memorization 

 Reflection 

 Monologue 

 Debate 

 Costume 
 

 

 Bounty 

 Piracy 

 Buried treasure 
 

 

  

http://www.lulu.com/shop/ruth-princess/black-beard-the-pirate-a-rhyming-childrens-story/paperback/product-350350.html
http://www.lulu.com/shop/ruth-princess/black-beard-the-pirate-a-rhyming-childrens-story/paperback/product-350350.html
http://www.lulu.com/shop/ruth-princess/black-beard-the-pirate-a-rhyming-childrens-story/paperback/product-350350.html
http://www.lulu.com/shop/ruth-princess/black-beard-the-pirate-a-rhyming-childrens-story/paperback/product-350350.html
http://www.lulu.com/shop/ruth-princess/black-beard-the-pirate-a-rhyming-childrens-story/paperback/product-350350.html
http://webtech.kennesaw.edu/jcheek3/pirates.htm
http://webtech.kennesaw.edu/jcheek3/pirates.htm
http://www.squidoo.com/pirateblackbeard
http://www.squidoo.com/pirateblackbeard
http://www.nchistoricsites.org/bath/blackbeard.htm
http://www.nchistoricsites.org/bath/blackbeard.htm
http://www.ocracoke-nc.com/blackbeard/
http://www.ocracoke-nc.com/blackbeard/
http://americanfolklore.net/folklore/2010/07/blackbeards_ghost.html
http://americanfolklore.net/folklore/2010/07/blackbeards_ghost.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course 4th grade 

Unit of Study Analyzing Literature to Create Readers Theatre  

Unit Type  Topical      Skills-based     Thematic 

Pacing 12 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

4. A.1.         Analyze literary texts and performances. 

4.CU.1        Analyze theatre in terms of the social, historical, and cultural contexts in 

which it was created. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

4. A.1.1       Analyze texts or scripts in terms of specific character traits and 

relationships among them.  

4.A.1.2       Critique choices made about characters, settings, and events as seen, or 

portrayed in, formal and informal productions  

4. CU.1.2   Create theatrical works that exemplify aspects of the culture, beliefs, and 

history of North Carolina.  

 

 

Name of Unit:  Analyzing Literature to Create Readers Theatre 

Lesson Plans Brief Description Pacing 

 

1. Introduce Readers 
Theatre guidelines 

 

 

 

 

 

2. Read and analyze a 
literature selection 

 

1. Introduce Readers Theatre 
giving tips on staging, scripting 
and reading. Introduce the 
Readers Theatre rubric. Make 
sure students understand how 
their performance will be 
assessed 

 

2. As a class, read a selected piece 

 

1. 1 session 
 

 

 

 

 

 

2. 2 sessions 



234 
 

for character traits 
and relationships 

 

 
 

 

3. Using characters 
from the literature 
selection, classify 
each character as a 
type and importance 
in the story 

 

4. Compare and 
contrast literary 
characters with self 
and other students 
for traits 

 

 

5. Illustrate 
understanding of 
characters through 
improvised scenes 
and/or stories from 
the literature 

 

6. Playwriting from 
selected literature 

 

 

7. Produce and critique 
short student-written 
plays 

 

8. Using the rubric, 
teacher and 
students will 
evaluate student 
play production and 
performance  

of literature then examine 
characters for traits and 
relationships. Suggested books: 
Freedom on the Menu, Pink and 
Say, Leon’s Story 

 

3. Classify characters from the 
literature selection as major 
character, minor character, 
supporting character, and 
identify character traits 

 

 

4. Using the characters from the 
literature selection, examine 
each character for traits, then 
compare and contrast one or 
more of the characters to the 
student using a Venn diagram 

 

5. In small groups, using student 
developed character descriptions 
from #2, students will improvise 
scenes from the story 

 

 

 

6. In a small group, using a part of 
the literature selection, create a 
short Readers Theatre play 

 

7. Practice, then share student 
Readers Theatre plays with the 
class 

 

8. Students will evaluate their own 
work and the work of their 
classmates during informal 
presentations using the Readers 
Theatre Rubric and in journal 
writing 

 
 

 

 

 

 

 

3. 1 session 
 

 

 

 

 

 

4. 1 session 
 

 

 

 

 

5. 2 sessions 
 

 

 

 

 

 

6. 2 sessions 
 

 
 

7. 2 sessions 
 

 
 

8. 1 session 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Guidelines of 

Readers Theatre  
 

2. Basics of 
scriptwriting 
 
 
 

 
3. Different types of 

characters 

 
 

4. Applying 
improvisation 
skills to acting out 
scenes 

 
5. Script formatting 

 
 
 

 
6. Applying 

performance skills  
 

 
7. Constructive 

criticism  
 
 

 

1. Understand Readers 
Theatre and its guidelines 
 

2. Create a script by 
reformatting a text 
according to Readers 
Theatre guidelines 

 

 

3. Analyze and identify 
characters and character 
traits 

 

4. Act out scenes from the 
story through improvisation 

 

 

 

5. Adapt a story into script and 
dialogue format 

 

 

 

6. Perform a Readers Theatre 
piece 

 

 

7. Evaluation performances of 
self and classmates 

 

1.   1-Remembering 

2-Understanding 

 

2.   1-Remembering 

2-Understanding 

3-Applying 

6-Creating 

 

3.   1-Remembering 

2-Understanding 

4-Analyzing 

 

4.   1-Remembering 

2-Understanding 

3-Applying 

6-Creating 

 

5.   2-Understanding 

3-Applying 

6-Creating 

 

6.   1-Remembering 

2-Understanding 

6-Creating 

 

7.   1-Remembering 

4-Analyzing 

5-Evaluating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. What is Readers Theatre? 
 

 

2. How can we identify character 
traits and relationships in a 
story? 

 

1. Outline the guidelines and goals of 
Readers Theatre. 

 

2. Distinguish each character in the 
story and point out traits for each 
one. 
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3. How does each character relate 
to the story and each other? 

 

 

 
4. How are you alike and different 

from a character in this story? 
 

 
5. How can you illustrate events 

and characters from this story? 
 

 

6. How can you adapt this story  
into a Readers Theatre 
presentation? 

 

7. How can you successfully 
interpret the character and 
events of this story? 

 

8. How can you improve your 
understanding and performance? 

 

 

3. Using prior knowledge of character 
traits, prioritize each character as 
major, minor or supporting. 
Examine relationships between the 
characters. 

 

4. Compare and contrast a character 
from literature to yourself. 
Recognize similarities and 
differences. 

 

5. Show understanding of the events 
and characters in the story through 
improvisation. 

 

6. Prepare a Readers Theatre script 
from the selected piece of 
literature. 

 

7. Participate in a Readers Theatre 
presentation of the student-
developed script. 

 

8. Evaluate personal performance in 
the Readers Theatre presentation. 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 What is a character? 

 What is Readers Theatre? 

 

 Sharing of Character Traits and 
relationships 

 Venn Diagram 

 Improvisation of story events and 
character 

 Review of student script 
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Post Assessment 

 

 Student-written Scripts 

 Readers Theatre Rubric 

 Student Journaling 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading selected stories in class 
(Suggested literature: Freedom on the 
Menu, Pink and Say, Leon’s Story) 

 

 

 

 

 

 Identify characters, traits, and 
relationships 

 Recognize similarities and 
differences through a Venn 
Diagram 

 Improvise scene from the story 

 Create a Readers Theatre script 
from the selected story 

 Perform the student-developed 
Readers Theatre script 

 Evaluate personal performance for 
success and needs 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 
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 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Graphic 
organizers 

 Collaborative 
learning 
activities 

 Direct 
instruction 

 Addressing 
learning 
modalities 

 Study Skills 
class 

 

 

 

 Tier 1 
 

 Tier 1 
 
 

 Tier 1 
 

 Tier 1 

 
 Tier 2 

 

 Small group 
collaboration 

 Oral 
presentation 
of material 
 

 

 Oral presentation 
of material 

 Visual 
presentation of 
material 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Class set of selected book or story 

 Highlighters of various colors 

 Music stands to hold scripts 
(optional) 

 Stools or chairs for presentations 

 

 Websites: 
http://www.aaronshep.com/rt/whati
s.html 
http://www.aaronshep.com/rt/Tips.
html 

 

 

 

 

http://www.aaronshep.com/rt/whatis.html
http://www.aaronshep.com/rt/whatis.html
http://www.aaronshep.com/rt/Tips.html
http://www.aaronshep.com/rt/Tips.html
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Interview 
family 
members 
about life as 
they 
remember it 
when they 
were growing 
up. 

 Visit the 
Greensboro 
Civil Rights 
Museum 

 

 

 Language Arts: 
Script writing 
Reading 
Fluency 
Presentation 
skills 

 Social Studies: 

 Literature 
connection to 
historical events 
(Freedom on the 
Menu-[picture 
book] connects 
Civil Rights 
[Greensboro sit-
in] Pink and Say 
connects to Civil 
War. Leon’s 
Story 
[biography] 
connects to Civil 
Rights) 

 Compare events 
in the story to 
current events 
 

 

 Character 

 Major 
character 

 Minor 
character 

 Supporting 
character 

 Improvisation 

 Character trait 

 Narrator 
 

 

 

 

 Readers Theatre 

 Script writing 

 Identifying 
characters 

 Describing 
characters 

 Identifying 
similarities and 
differences 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Fourth Grade 

Unit of Study Identifying and Creating Technical Requirements 

Unit Type  Topical      Skills-based     Thematic 

Pacing 8 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.AE.1     Understand how to design technical theatre components such as costumes, 

sets, props, makeup, and lighting. 

4.C.1       Use movement, voice, and writing to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.AE.1.1  Select technical options that could be used to enhance a performance space.  

4.AE.1.2  Understand how to use costumes, props, masks, set pieces and lighting to 

support dramatic presentations. 

4.C.1.3    Understand how to adapt sources, such as literature texts, poetry, and 

speeches, into scripts. 

 

 

Name of Unit:  Identifying and Creating Technical Requirements 

Lesson Plans Brief Description Pacing 

 

1.  Participate in making 

artistic choices to 

organize space to 

reflect the settings 

of stories.  

 

 

 

 

 

1.  Have students discuss the setting 

needs: style, colors, shapes, etc. for a 

play adapted from a story; suggested: 

The Mystery of Biltmore House or The 

Mystery of Blackbeard the Pirate by 

Carole Marsh,  or a story from The 

People Could Fly: American Black 

Folktales by Virginia Hamilton. 

 

 

1. 1 session 
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2.  Reference the short 

story to determine 

the technical needs 

for dramatic 

presentation. 

 

3.  Collaborate to create 

simple costumes for 

acting out a drama. 

 

 

 

 

4. Explore props and 

how they can 

enhance creative 

play. 

 

 

 

 

 

5.  Explore how masks 

can enhance 

creative play. 

 

6.  Collaborate to create 

simple sets for 

acting out a drama. 

 

7.  Discuss and 

collaborate to add 

simple lighting 

concepts to 

illuminate a 

performance. 

 

8.  Reenact the story 

integrating technical 

aspects into the 

2.  Students, with prompting from teacher, 

should determine what technical 

needs they have to have to present 

the short story (costumes, props, 

masks, set pieces, and lighting). 

 

3.  Have students select from an already 

collected group of costume pieces, 

fabric swatches, ribbons, and old hats 

to create a simple costume they can 

wear based on a character from the 

short story they read. 

 

4.  Using the simple short story, and 

prompted by the teacher, make a list 

of all of the “props”, or things that the 

character might hold in their hand   

Once the list is complete, and after 

diligent discussion, have students 

draw a color representation to be used 

in their presentation. 

 

5.  Using paper plates and crayons create 

the “faces” of the characters in the 

story. 

 

6.  Using cardboard boxes, colored 

paper, tape, and crayons – create 

simple sets based on the short story. 

 

7.  Using available lighting equipment of 

any kind, be it professional lighting 

instruments, flashlight and clip lights, 

or household lighting products, 

conceive illumination for a simple 

plays based on the short story.  

 

8.  Combining all of the elements that the 

class has learned about thus far, 

students can reenact the short story 

2. .5 session 

 

 

 

 

 

3. .5 session 

 

 

 

 

 

 

4. 1 session 

 

 

 

 

 

 

 

 

5. 1session 

 

 

 

6. 2 sessions 

 

 

 

7. 1 sessions 

 

 

 

 

 

 

8. 1 session 
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presentation. they read and integrate sets, 

costumes, masks, props, and lighting. 

 

 

 

 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1.  What are the setting 

needs for a story and 

how do you determine 

what they are. 

 

2.  Know how to read a 

story to determine the 

technical needs.  

 

 

 

3.  Understand what 

costumes are and how 

they can enhance 

creative play. 

 

4.  Understand what props 

are and how they can 

enhance creative play. 

 

 

5.   Understand what 

masks are and how 

they can enhance 

creative play. 

 

6.  Understand what sets 

are and how they can 

enhance creative play. 

 

7.  Understand what 

“illumination” is and 

how it can be used to 

 

1.  Identify the different types of 

setting needs (style, colors, 

shapes, etc.) for a short 

story. 

 

 

2.  Apply knowledge about the 

technical needs to create the 

requirements in a 

performance space.  

 

3.  Name different items that can 

be considered costumes 

(hats, glasses, capes, boots, 

etc.) 

  

4.  Name different items that can 

be considered costumes 

(wands, swords, books, 

keys, etc.) 

 

5.  Apply knowledge of 

character mask- making for 

interesting representations. 

 

6.  Know what sets are and how 

to create them for creative 

play. 

 

 

7.  Know what lighting is and 

how it can be manipulated 

with intensity and color. 

 

1.   1-Remembering 

      2-Understanding 

       

 

 

 

2.   1-Remembering  

       2-Understanding  

       3-Applying  

       6-Creating 

 

3.    1-Remembering  

       2-Understanding   

 

 

 

4.    1-Remembering, 

       2-Understanding 

        

 

 

5.    1-Remembering  

       2-Understanding 

        

 

6.    1-Remembering  

       2-Understanding 

       6-Creating 

 

 

7.    1-Remembering 

       2-Understanding 
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make a stage play 

exciting and 

interesting. 

 

 

 

Essential Questions Corresponding Big Ideas 

 

1.  In what kinds of places can we 

present a theatrical performance? 

 

2.   What makes a performance space 

fun and interesting? 

 

 

3.   What does a costume do to help a 

performer do a better job telling the 

story? 

 

4.   How does a prop do to help a 

performer do a better job telling the 

story? 

 

5.   How can a mask transform a 

performer and help them do a better 

job telling the story? 

 

6.   How can sets create an atmosphere 

that enhances a performer’s ability 

to tell a story? 

 

7.  How can lighting intensity and color 

heighten an audience’s appreciation 

of a play? 

 

 

1.  Theatrical performances can happen 

anywhere!  

 

2.  Scenery, even if it’s just a chair and a 

table can make a story more 

engaging and exciting.  

 

3.  Costumes are more than just clothes 

and shoes; they can include masks 

and hair styles. 

 

4.  Props can and do enhance creativity 

for the student performer. 

 

 

5.  A mask can enhance creativity for the 

student performer. 

 

 

6.  Sets can create an atmosphere that 

opens the mind and body to create 

more freely. 

 

7.   Lighting can intensify the mood and 

help to create an exciting atmosphere 

on stage to enhance both the actor’s 

presentation and the audience’s 

perception of a play. 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning pertaining to 
students’ experiences with live 
performances to assess student 
prior knowledge. 

 

 

 Ask questions pertaining to where 
students might find performance 
spaces and how they could make 
them more interesting for a 
performance 

 

Post Assessment 

 

 Discover new performance spaces around the school campus 

 Explore new ideas about costumes, props, masks, set pieces. And lighting 
with students 

 Present stories in different spaces 

 Specific questions directed by teacher 
 

Scoring Guides and Answer Keys 

 

 

N/A 

 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading the story 

 Making a list of technical needs 
to act out the story: costumes, 
props, scenery, and lighting 
effects 

 Acting out the story 
 

 

 Listing technical requirements 

 Develop character costumes 

 Identify and draw props 

 Create character masks 

 Create scenery 

 Carry out a lighting plan 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Additional books 
containing age 
appropriate stories 
that are universally 
recognized 

 DVD of age 
appropriate 
stories that can be 

recreated by 

students 

 CD of stories read 
aloud 

 

 

 Tier 1 
 
 
 

 

 Tier 1 
 
 
 
 

 Tier 1 
 
 

 

 

 

 

 

 Repetition 

 Collaborative 
learning 
activities 

 Providing 
additional 
guided practice 

 Pre-teach/re-
teach 

 More visual 
modalities 

 

 Books in 
students’ native 
languages, if 
available 

 Translator if 
available 

 Audio CD of 
story 

 ESL students 
model English 
speaking 
students during 
creative 
movement 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Books: The Mystery of Biltmore 
House or The Mystery of Blackbeard 
the Pirate by Carole Marsh,  or 
select a story from The People 
Could Fly: American Black Folktales 
by Virginia Hamilton  or any story 
that is appropriate for the fourth 
grade curriculum 

 Drawing paper 

 Scissors 

 Paper plates 

 Costume collection 

 Cardboard boxes 

 Crayons 

 Sources for theatre-style lighting or 
lighting effects 

 

 

 CD Player 

 Audio CD from The People Could 
Fly: American Black Folktales 

 Use of available lighting equipment 
to create lighting effects 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Perform the 
play for an 
audience 

 Visit Biltmore 
House 

 Attend a play 
based on NC or 
the African-
American 
experience 

 

 

 Social Studies: 
-Blackbeard 

-Biltmore House 

-African-

American 

experience 

 Language Arts: 
-Reading 

-Storytelling 

 Visual Arts: 
-Drawing props 

-Creating 

scenery 

 

 

 Stage 

 Cast 

 Audience 

 Costumes 

 Scenery 

 Masks 

 Props 

 Lighting 

 Instrument 

 Intensity 

 Color (gel) 

 Atmosphere 
 

 

 Teacher side- 
coaching 

 Creative 
dramatics 

 Creative play 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Fourth Grade 

Unit of Study Introduction to Playwriting 

Unit Type  Topical     Skills-based     Thematic 

Pacing 10 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.CU.1:       Analyze theatre in terms of the social, historical, and cultural contexts in 

which it was created. 

4. CU.2:     Understand the traditions, roles, and conventions of theatre as an art form. 

 

 

Clarifying Objectives Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.CU.1.1    Understand how theatre arts have affected, and are reflected in the culture, 

traditions and history of North Carolina 

4.CU.1.2    Create Theatrical works that exemplify aspects of the culture, beliefs and 

history of North Carolina 

4.CU.2.2:   Understand the role of the playwright in relation to script construction 

techniques, such as dialogue, protagonist, and antagonist. 

 

 

Name of Unit: Introduction to Playwriting 

Lesson Plans Brief Description Pacing 

 

1. Reading a One Act 
 
 
 
 
 
 
2. Discuss a play and 

its connection to NC 
history 
 

 

1. Students will read a one act play 
with North Carolina connections 
(suggested: Jack Tales by R. 
Rex Stephenson) and determine 
the sequence of events and 
overall concept of the play. 

 
2. Teacher will lead a discussion of 

the play read and assist students 
in making connections to NC 
culture and history. 

 

1. 2 sessions 
 
 
 
 

 
 

2. 1 session 
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3. Creating a character 

 
 
 
4. Developing a script 

outline 
 
 

 
 
5. Writing dialogue 

 
 
 
6. Connect and reflect 
 

 
3. Each student will develop a 

character based on a 
photograph. 
 

4. Students will create an outline for 
a short play including: 
protagonist, antagonist, conflict, 
and additional characters for a 
play. 
 

5. Students will write dialogue and 
stage directions for the play 
outline they created.  

 
6. Pair/share with peers. 

 

 
3. 1 Session 

 
 
 

4. 2 sessions 
 
 
 
 

 
5. 3 sessions 

 
 
 

6. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. How to read a play 

 
 
 

2. Characters from an 
images 

 
3. Relationships 

between theatre 
literature, history, 
and culture 

 
4. The structure of a 

play 
 

 
5. Conflict or problems 

in plays 
 
 

6. Apply an outline 
 

 
1. Identify the protagonist and 

antagonist in a play. 
 
 

2. Create a character based 
on images and imagination. 

 
3. Connect stories from the 

past to theatre and culture. 
 
 
 
4. Outline a play with a 

beginning, middle, and end. 
 

 
5. Develop and apply a 

conflict. 
 

 
6. Write a short script from an 

outline. 
 

 
1.  1-Remembering 

2-Understanding 
4-Analyzing 
 

2.   3-Applying 
6-Creating 
 

3.  1-Remembering 
2-Understanding 
4-Analyzing 

 
4.   2-Understanding 

3-Applying 
4-Creating 

 
 
5.   2-Understanding 

3-Applying 
6-Creating 
 

6.  2-Understanding 
3-Applying 
6-Creating 
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Essential Questions Corresponding Big Ideas 

 

1. What elements of writing are used 
when developing a play? 

 

 

 

2. How is this play connected to North 
Carolina’s history and its on-going 
culture? 

 

3. How can I create and develop a 
central character for a play? 
 

 

4. How do I create a script outline 
that’s based on the character I 
created? 
 

 

5. How can I convert my script outline 
into a completed script? 

 

 

 

1. All plays tend to follow a play 
structure:  introduction, rising 
action, climax, falling action, 
resolution. 

 

2. Connection between theatre and 
the culture from which it develops. 

 

 

3. The action of a play usually 
surrounds the life and events of a 
main character, who has a flaw. 

 

4. Once a character is created, it’s 
easier to imagine the conflict, 
antagonist, resolution, and series 
of events in the play.  

 

5. Writing the dialogue of the script 
and the action of the play in the 
proper format. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal discussion of storytelling and 
connection to theatre 

 Informal discussion on plays 

 Character biography comparison 

 Review story writing elements 

 Discuss conflict 
 

 

 Teacher observation throughout the 
unit 

 Guided questions  

 Pair/ Share of assignments 
 

Post Assessment 
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 Character development rubric 

 Script writing rubric 

 Reflection page on the process and results 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Group work: Reading a one act 
play 

 Individual and group work:  
1-Dissecting the outline of a play 

2-Writing a short play 

 

 

 Teacher guided questions 

 Examples provided and 
discussed 

 First and second drafts of 
writing will be required 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for English 

Language Learners 

 

 Change of 
Environment 

 Chunking 

 Conducting a 
task analysis 

 Triple dosing 
of Instruction 

 

 

 

 

 Tier 1 
 

 Tier 1 

 Tier 2 
 

 Tier 3 

 

 Follow 
IEPs for 
student’s 
specific 
needs 

 

 Strategies from 
SIOP training 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Textbook: Exploring Theatre 

 Copies of selected play, such as:  
-Jack Tales: Stephenson, R. Rex: 
http://www.ieclark.com/plays/jacktale.ht
ml  
-"The Jack Tales," in Eight Plays for 
Youth: Varied Theatrical Experiences 
for Stage and Study, edited by 
Christian H. Moe and R. Eugene 
Jackson. New York:  P. Lang, 1991.   

 

 Video of play similar to the one 
students are reading (“Jack and the 
Beanstalk”: 
http://www.youtube.com/watch?v=z3
AkF-
Bwl1Q&list=PLDC9D3163E2BD964E
&index=1&feature=plpp_video&safety
_mode=true&persist_safety_mode=1
&safe=active )  

 More information about various Jack 
Tales available at 
http://www2.ferrum.edu/applit/studyg/
studygjt.htm  

 Enrichment Activities: 
http://www2.ferrum.edu/applit/studyg/
JackTaleAct.htm  

 

 

 

 

 

 

http://www.ieclark.com/plays/jacktale.html
http://www.ieclark.com/plays/jacktale.html
http://www.youtube.com/watch?v=z3AkF-Bwl1Q&list=PLDC9D3163E2BD964E&index=1&feature=plpp_video&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=z3AkF-Bwl1Q&list=PLDC9D3163E2BD964E&index=1&feature=plpp_video&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=z3AkF-Bwl1Q&list=PLDC9D3163E2BD964E&index=1&feature=plpp_video&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=z3AkF-Bwl1Q&list=PLDC9D3163E2BD964E&index=1&feature=plpp_video&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=z3AkF-Bwl1Q&list=PLDC9D3163E2BD964E&index=1&feature=plpp_video&safety_mode=true&persist_safety_mode=1&safe=active
http://www.youtube.com/watch?v=z3AkF-Bwl1Q&list=PLDC9D3163E2BD964E&index=1&feature=plpp_video&safety_mode=true&persist_safety_mode=1&safe=active
http://www2.ferrum.edu/applit/studyg/studygjt.htm
http://www2.ferrum.edu/applit/studyg/studygjt.htm
http://www2.ferrum.edu/applit/studyg/JackTaleAct.htm
http://www2.ferrum.edu/applit/studyg/JackTaleAct.htm
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Cast and 
perform the 
student-
written plays  

 Monologue 
writing  

 Write a 
modern-day 
folktale that 
could happen 
locally 

 

 Language Arts:       
- Creative writing 

- Storytelling  

 Social Studies:       
-NC history and 
culture 

 

 

 Playwright 

 Script 

 Character 

 Conflict 

 Protagonist 

 Antagonist 

 Introduction 

 Rising Action 

 Climax 

 Falling Action 

 Resolution 
 

 

 Beginning  

 Middle 

 End 

 Stage directions 

 Action 

 Dialogue 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Fourth 

Unit of Study Acting Practice Through Scene Work 

Unit Type  Topical      Skills-based     Thematic 

Pacing 12 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.CU.2    Understand the traditions, roles, and conventions of theatre as an art form. 

4.C.1       Use movement, voice, and writing to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

4.CU.2.1  Use critiques to improve performances 

4.CU.2.2  Understand the role of the playwright in relation to script construction 

techniques, such as dialogue, protagonist, and antagonist. 

4.C.1.1    Use a variety of postures, gates, and mannerisms to express character in the 

presentation of stories. 

4.C.1.2     Apply appropriate vocal elements of volume, pitch, rate, tone, articulation, 

and vocal expression to various types of literature and storytelling. 

 

 

Name of Unit: Acting Practice Through Scene Work 

Lesson Plans Brief Description Pacing 

 

1. Acting and 
Improvisation 
Review 

 
 

 

 

2. Playwriting 
introduction 

 

 

1. Students will review acting basics 
such as how to use creativity, the 
body, and the voice to portray 
characters.  Students will participate in 
variety of creative drama activities to 
enhance acting skills. 

 

2. Students will discuss the role the 
playwright has in the production 
process.  Students will be introduced 

 

1. 2 Sessions 
 

 

 

 

 

2. 1 Session 
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3. Scene Script 
Writing 

 

 

 

 

 

4. Rehearsing 
Original 
Scenes 

 

 

 

 

 

5. Performing 
Original 
Scenes 

 

 

 

to various works of different age 
appropriate playwrights.  (Example: 
Shakespeare for Young People.)   
 

3. Students will receive a picture.  Each 
picture has a specific setting, 
character(s) and emotion that it 
evokes. Students will work together in 
groups of two to write a two person 
scene that is inspired by the picture 
that they will perform for an audience. 

 

4. Students will collaborate and rehearse 
the student-written scenes. Students 
should apply a range of appropriate 
vocal tones and physical mannerisms 
in order to communicate mood. 
Students will memorize dialogue for 
informal performances.  

 

5. Before performances begin, the 
teacher will give the rules of audience 
etiquette and discuss the role the 
audience plays during the 
performance. The teacher will include 
the audience reactions.  Examples 
might be keeping silent and actors 
needing to pause for laughter. 
Students will perform the student-
written scenes as in-class, informal 
productions for peers. Review each 
scene and ask: How did the actors’ 
voices and mannerisms help create 
the mood or emotion? Students will 
write reflections as both an audience 
member and as an actor in the scenes 
based upon the teacher-directed 
questions. 

 

 

 

 

 

 

 

 

 

 

3. 3 Sessions 
 

 

 

 

 

 

4. 3 Sessions 
 

 

 

 

 

 

5. 3 Sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. The actor uses the 
body, voice, and 
creativity to create 
characters for plays 

 

2. Basic 
responsibilities of 
the actor in the 
production process 

 

3. The actor has a 
direct relationship 
with the audience 
during a 
performance 

 

4. The audience can 
influence the 
actor’s performance 
by their reactions 
 

5. The playwright 
creates the story for 
the stage 

 

1. Apply creativity in body 
movements and vocal pitch, 
range, and articulation to define 
characters 
 

 

2. Understand the role of the actor 
within the theatre process and 
apply it to rehearsals 

 

3. Understand the relationship 
between the actor and the 
audience and apply it to the 
telling of the story on stage 

 

 

4. Understand the relationship 
between the actor and the 
audience and apply it to 
listening to the story 

 

5. Understand the steps of 
creating a story and the 
responsibilities of the playwright 
 

 

1. 2-Understanding 
3-Applying 

6-Creating 

 

 

 

2. 2-Understanding 
3-Applying 

 
3. 2-Understanding 

3-Applying 

6-Creating 

 

 

 

4. 2-Understanding 
3-Applying 

6-Creating 
 

 

5. 1-Remembering 
2-Understanding 

 

Essential Questions Corresponding Big Ideas 

 

1. How are creativity, body and 
voice used to portray a character 
in a scene? 
 

 

2. How are an actor’s 
responsibilities demonstrated 
during the rehearsal process? 
 

 

 

 

 

1. Actors use creativity, body 
movement, facial expressions, and 
vocal techniques to portray a variety 
of characters and their emotions on 
stage. 

 

2. Actors must utilize memorization, 
blocking, cheating out, knowledge of 
acting areas and etc. during 
rehearsals for the end result of the 
performance to be successful. 
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3. How does the relationship 
between the actor and the 
audience affect a performance? 
 

 

 
 

4. How does a student fulfill the 
playwright’s responsibilities in 
the creative process? 

 

5. How does a student provide all 
aspects while writing a play? 

3. The actor and audience are 
connected through the story during a 
performance.  The actor needs a 
reaction from the audience, and the 
audience needs to react to the actor 
for a connection. 

 

4. The playwright is responsible for the 
words and storyline for the overall 
production. 

 

5. Playwrights make sure that there is a 
plotline, antagonist, protagonist, and 
other main parts of a literary dramatic 
piece. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Discussion on playwriting and the 
steps of writing a story 

 Review of beginning, middle, and 
end in a play or story 

 Review of acting and rehearsing 
responsibilities 

 Creative drama activities 

 Review of appropriate audience 
behavior 

 

 

 Classroom monitoring 

 Full class discussion after each 
scene rehearses 

 Student script with blocking and 
directions written down 

 Scene rough draft 
 

Post Assessment 

 

 Final scripts of student-written scenes 

 Performances of scenes 

 Student written reflection of observations as an audience member and as 
an actor during the performances 

 Blocking of script with rehearsal notes 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Discussing acting basics and 
implementing them into creative 
drama activities 

 Rehearsing scenes while taking on 
responsibilities of an actor to 
produce quality work 

 Performing in front of an audience 
of peers 

 Participating in the watching of 
peers in various scenes. 

 Originating a scene inspired by a 
picture and writing it with a partner 

 

 Identifying that the body and voice 
can be changed creatively to fit 
different personas. 

 Understanding that actors work 
hard to develop the story for an 
audience. 

 Understanding that the actor must 
make a connection with an 
audience to tell the story 
effectively. 

 Understanding that the audience 
reacts to different stories and the 
creative choices an actor makes. 

 Understand the creative process 
that is unique to the playwright 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction 

 Change of 
environment 

 Collaborative 
learning activities 

 Providing 
additional guided 
practice 

 Appropriate 
questioning 

 Modification of 
cooperative group 
 

 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 
 

 Tier 1 
 

 Tier 3 
 

 

 Small group 
collaboration 

 Modify 
quantity of 
work 

 Differentiation 
of content, 
process and 
or products 

 

 Work with others 
who speak the 
same language 

 Allow to 
write/speak scene 
in original 
language before 
translating into 
English 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Book for Creative Drama Activities: 
Theatre Games for the Classroom by 
Viola Spolin 

 

 

 Creative Drama Activities: 
http://www.improvencyclopedia.org  

 Shakespeare for Young People: 
http://store.learninglinks.com/shakesp
eare-shakespeare-for-young-people--
grades-4-8-.html 

 Free plays for children: 
http://freedrama.net/child.html 
 

 

 

http://www.improvencyclopedia.org/
http://store.learninglinks.com/shakespeare-shakespeare-for-young-people--grades-4-8-.html
http://store.learninglinks.com/shakespeare-shakespeare-for-young-people--grades-4-8-.html
http://store.learninglinks.com/shakespeare-shakespeare-for-young-people--grades-4-8-.html
http://freedrama.net/child.html
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Students can 
write their own 
scenes based 
on characters, 
situations, and 
settings 
provided by the 
teacher 

 Older theatre 
arts students or 
actors form the 
community can 
present their 
experiences 
and/or perform 

 

 

 

 

 

 

 

 

 

 

 

 Language Arts: 
-Creative writing 

skills  

-Writing a 

dramatic script 

 Literacy:  
-Reading 

-Writing  

 

 Theatre 

 Director 

 Actor 

 Audience 

 Etiquette 

 Ensemble 

 Creativity 

 Production 

 Performance 

 Rehearsal 

 Playwriting 

 Playwright 
 

 

 

 Character 

 Movement  

 Creating  

 Expressing  

 Cooperation 

 Ensemble 

 Plot 

 Creating 

 Recreating 

 Setting 

 Characters 

 Sequence of events  

 Main idea 

 Problem  

 Solution 

 Body  

 Voice 

 Blocking 

 Memorization 

 Characterization 

 Plot 

 Storyline 

 Antagonist 

 Protagonist 

 Dialogue 
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Fifth Grade  
 

Theatre Arts 
North Carolina Essential Standards 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 
 
The third through fifth grade theatre arts program is designed to encourage 
creativity and the ability to make artistic choices. Through shared 
experiences, students develop as participants, performers, and audience 
members. 
 

Fifth Grade Theatre Arts: 

 Use non-verbal expression to express character in dramatic 
presentations 

 Apply vocal elements in presentations 

 Communicate ideas and feelings through original scripts 

 Create characters and solve problems through improvisation 

 Use body and voice to interpret character from different genres 

 Explain the interrelationships among various story elements in 
scripts and other theatrical texts 

 Explain the meanings expressed in performances 

 Select appropriate technical elements for performances 

 Use costumes, props, masks, scenery, lighting, and sound in 
dramatic presentations 

 Understand the traditions and history of the United States as 
express in theatrical works 

 Create monologues, dialogues, and scripts expressing the 
culture and history of the United States 

 Use criticism of self and others constructively 

 Understand the role of the director 
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Fifth Grade 

 

Communication 

 

Essential Standard – 5.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 5.C.1.1 Use a variety of postures, gaits, and mannerisms to express 
character in the presentation of stories. 

 

 5.C.1.2   Apply appropriate vocal elements of volume, pitch, rate, tone, 
articulation, and vocal expression to various types of literature 
and storytelling.  

 

 5.C.1.3   Construct original scripts using dialogue that communicate 

ideas and feelings. 

 
 
 
Essential Standard - 5.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 5.C.2.1  Use improvisation to create characters and solve problems. 

 

 5.C.2.2  Interpret various characters from different genres of given texts 

through the use of the body and voice. 
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Analysis 

 

Essential Standard - 5.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 5.A.1.1  Analyze texts or scripts in terms of settings, characters, 

sequence of events, main idea, problem, solution, and their 

interrelationships. 

 

 5.A.1.2  Evaluate how intended meanings are conveyed through  formal 

and informal productions. 

 

 

 

 

Aesthetics 

 

Essential Standard - 5.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting, and 
sound.  

 
Clarifying Objectives 

 

 5.AE.1.1  Select technical materials, such as set, props, colors, and 
effects that are appropriate for, and support, performances.  

 

 5.AE.1.2  Understand how the use of costumes, props, masks, set 
pieces, lighting, and sound to support dramatic presentations. 
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Culture 

 

Essential Standard - 5.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 5.CU.1.1  Understand how theatre arts have affected, and are reflected 

in, the culture, traditions, and history of the United States. 
 

 5.CU.1.2  Create theatrical works that exemplify aspects of the culture, 
beliefs, and history of the United States. 

 
 
 
Essential Standard - 5.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 5.CU.2.1  Use strategies to critique self and others in a respectful and 

constructive manner. 
 

 5.CU.2.2  Understand the role of the director in relation to staging 
techniques, such as cheating out, blocking, and levels. 
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Rigorous Curriculum Design 

Unit Planning Organizer Template 

Subject (s) Theatre Arts 

Grade/Course Fifth Grade  

Unit of Study Expressing Character 

Unit Type  Topical      Skills-based     Thematic 

Pacing 10 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.C.1:    Use movement, voice, and writing to communicate ideas and feelings 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.C.1.1: Use a variety of postures, gaits and mannerisms to express a variety of 

characters in the presentations of stories.    

5.C.1.2: Apply appropriate vocal elements of volume, pitch, rate, tone, articulation, and 

vocal expression in various types of formal and informal presentations.  

5.C.1.3: Construct original scripts using dialogue and communicates ideas and 

feelings.   

 

 

Name of Unit: Expressing Characters 

Lesson Plans Brief Description Pacing 

 

1. Movement 
 

 

 

2. Creative Dramatics  
 

 

 

3. Constructing scripts 
 

 

1. Students will review how to 
express overall stage presence 
and movement  

 

2. Students will review using voice 
and movement to express 
character 

 

 

3. Students will work together to 
collaborate to write scripts that 

 

1. 1 session 
 

 

 

2. 1 sessions 
 

 

 
3. 4 sessions 
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4. Performing using 
movement and vocal 
acting skills 

communicate different ideas.  
 

4. Students will work together to 
bring a script to life through voice 
and movement. 

 

 
 

4. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 

1. Actors communicate 
through posture, 
movement and 
mannerisms.   

 

2. Actors utilize 
storytelling 
techniques.  
 

 

3. Communicate 
dialogue from original 
scripts 

 
 

4. Playwrights use 
dialogue to express 
tell stories and 
character.  

 

 

1. Communicate 
characters effectively 
through movement. 

 

 

2. Tell a story effectively 
using vocal variety and 
movement.  

 

 

 

3. Identify & apply dialogue 
to fit a character 

 

 

4. Demonstrate how a 
script comes to life by 
using previous stories. 

 

1. 1- Remembering 
2- Understanding 

3- Applying 

6- Creating 

 

2. 1- Remembering 
2- Understanding 

3- Applying 

6- Creating 

 

3. 1-Remembering 
2- Understanding 

3- Applying 

 

4. 1- Remembering 
2- Understanding 

3- Applying 

 

Essential Questions Corresponding Big Ideas 

 

1. How do actors use their bodies 
and voices to communicate a 
story?  

 

 

2. How do actors use pitch, rate, 
and tone to communicate 
formally and informally? 

 

 

1. Students need to be aware of how 
facial expression & movement 
communicate a story effectively.  

 

 

2. Students should be able to identify 
emotions communicated formally 
and informally. 
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3. How is dialogue communicated 
effectively to bring a story to life?  

 

3. Students should be able to identify 
feelings within dialogue and how it 
affects performance of a story.  

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 KWL 

 Open discussion 

 Small group discussion 

 Open discussion 

 Creative drama activities 
 

 

 Classroom monitoring 

 Full class discussion 

 Small group discussion 

 Rehearsal 
 

Post Assessment 

 

 Small group collaborations 

 Full class discussion of process and performance 

 Creative drama activities 

 Original Scripts 

 Critique 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Dramatizing story into short 
script for performance  

 

 

 

 

 Discuss varying characters from 
scripts and stories. 

 Create script 

 Perform student-written script 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction 

 Change of 
environment 

 Collaborative 
learning 
activities 

 Providing 
additional 
guided practice 

 Appropriate 
questioning 

 Adult or student 
mentor  

 Repetition 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 

 Tier 1 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process and or 
products 

 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Differentiation 
of content, 
process and or 
products 
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 Cross-class 
courses 

 Cooperative 
group 
modification 

 Learning style 
preferences 
 

 Tier 2 
 

 Tier 2 
 
 

 Tier 2 

 

Instructional Resources and Materials 

Physical Technology-Based 

 Story and materials for writing script 
version from Focused Lesson Plan 
Theatre I Notebook 

 

 

 Website access to search for 
scripts or stories- 
www.playscripts.com. 

 Document camera to show book 
for auditory learners 

 

Unit Vocabulary Terms Enrichment/Exten

sion 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 Students can 
dramatize an 
additional story 
as a group.  

 Charades  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Language Arts 
-Reading 
-Writing 

 PE/Health  
-Movement 

  

 Elements of 
movement for  
communication 

 Vocalization 
techniques for 
character 

 Process of 
dramatizing a 
story 

 

 

 

 

 Character 

 Movement 

 Mood  

 Senses  

 Creating  

 Expressing 

 Creative 
Dramatics  

 Plot  

 Script  

 Setting  

 Imitate  

 Verbal  

 Non-verbal 

 Objective 
 

 

  

http://www.playscripts.com/
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Fifth Grade 

Unit of Study Characters and Script Writing: The Lewis and Clark Expedition 

Unit Type  Topical      Skills-based     Thematic 

Pacing 12 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.C.2       Use performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.C.2.1    Use improvisation to create characters and solve problems. 

5.C.2.2    Interpret various selections of literature through formal and informal 

presentations. 

5.A.1.2    Evaluate how intended meanings are conveyed through formal and informal 

productions. 

5.CU.2.1  Use strategies to critique self and others in a respectful and constructive 

manner. 

 

 

Name of Unit:  Characters and Script Writing: The Lewis and Clark Expedition 

Lesson Plans Brief Description Pacing 

 
1. Introduction to 

Lewis and Clark 
 
 

 
 

2. Meeting the people 
 
 
 

 

 

1. Explain why President Jefferson 
commissioned Lewis and Clark’s 
journey of discovery into the 
western United States. Describe 
the journey using a timeline. 

 
2. Use websites, books, timeline and 

a map of the United States to 
track the journey. In groups 
students make a poster of people 
the expedition met. 

 

1. 1 session 
 
 
 
 
 
2. 2 sessions 
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3. Exploring the 

meetings 
 

 
4. Understanding the 

problems 
 
 
 
 

 
5. Creation and 

presentation of a 
student structured 
improvisation 

 
6. Script writing 

based upon the 
prior structured 
improvisation 

 
7. Perform student-

written scripts 
 

 
8. Evaluate student-

written scripts 

 
3. In groups, students improvise the 

meeting between Lewis and Clark 
and various people they met. 

 
4. Teacher selected improvisation 

groups: Each group is presented 
with a situation. The groups use 
books and the internet to research 
the problems experienced by the 
expedition. 

 
5. Students develop and perform a 

structured improvisation of the 
problem and the outcome for an 
informal presentation. 

 
6. Students create a short script 

based upon the previously 
performed structured 
improvisation. 

 
7. Students share the student-written 

scripts through an informal 
reading in-class. 

 
8. Students will assess and critique 

student-written scripts for interest 
and accuracy-both their own and 
those of other students through 
journal and reflection writing. 

 

 
3. 1 session 
 
 
 
4. 2 sessions 
 
 
 
 
 
 
5. 1 session 
 
 
 
 
6. 2 sessions 
 
 
 
 
7. 2 sessions 
 
 
 
8. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Maps and orientation 
 
 
2. Some of the 

difficulties faced in 
the wild 
 

3. Acting out events 
and problems 

 

 

1. Recognize places and order 
of events 
 

2. Identify what problem might 
be faced 
 
 

3. Through improvisation the 
students need to be able to 
recreate the problems faced 

 

1. 1-Remembering 
2-Understanding  

 
2. 2-Understanding 

3-Applying  
4-Analyzing  

 
3. 2-Understanding 

3-Applying  
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4. Identify problems and 

develop solutions 
 
 

5. Script writing and 
format 

 
6. Performing student-

written scripts 
 

7. Evaluating student-
written scripts and 
performances 

 
4. Analyze the events and 

define the problems and find 
creative solutions.   

 
5. Creativity, script writing skills 

and script formatting  
 

6. Performance skills 
 

 
7. Applying knowledge of 

reflections and evaluation of 
quality writing and 
performance 
 

 
4. 2-Understanding 

4-Analyzing 
 
 
5.  2-Applying 
     6-Creating 
 
6.  2-Applying 
     6-Creating 

 
7.  4-Analyzing 
     5-Evaluating 

 

Essential Questions Corresponding Big Ideas 

 

1. How can students discover 
events and problems faced by 
the Lewis and Clark expedition? 
 

2. How can students understand 
and illustrate different people 
and events? 

 

3. How did Lewis and Clark relate to 
the people they met? 

 
4. How can students express these 

relationships through 
improvisation? 

 

5. How can students develop a 
script for an historical drama? 

 

6. How can students successfully 
present a scripted historical 
drama? 

 

7. How can students evaluate and 
reflect on student writings and 
performances? 

 

 

1. Journeys of discovery face danger 
 

 

 

2. Using illustration to develop 
understanding 
 

 

3. Culture determines relationships 
between people 
 

4. Structured improvisation can help 
students understand different 
cultures  

 

5. Historical drama is fiction but 
based on real events 

 

6. Students need to apply 
memorization and performance 
skills 

 

7. Analysis and evaluation skills 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher questions informally to 
assess the students’ knowledge of 
the journey of Lewis and Clark. 

 Teacher shows the map of the 
journey to emphasize the 
ruggedness of the terrain they 
covered. 

 Teacher introduces some of the 
people Lewis and Clark met, 
including Sacagawea 

 Discussion of improvisation 

 Discussion of script requirements 
 

 

 

 

 Teacher monitors creation of 
posters 

 Teacher circulates to guide 
discussion on problems 

 Teacher circulates to assess the 
engagement level of the students 
to their group’s improvisation 
development 

 Teacher observation and 
suggestions during script-writing 
process 
 

Post Assessment 

 

 Group poster evaluation 

 Informal performance for peers by individual improvisation groups 

 Performance graded by teacher using project specific rubric 

 Peer evaluation through reflection writing 

 Personal reflection of process and product  
 

 

 

Scoring Guides and Answer Keys 

 

N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Presentation of information 
about Lewis and Clark expedition 

 Exploration of people, places and 
events of the Lewis and Clark 
expedition through books, 
pictures and the internet 

 Writing a drama based upon a 
real-world event from history 

 Performing a student-written 
historical drama 

 

 

 

 Select a person to represent 
during an improvisation 

 Develop improvisation of 
problem faced by Lewis and 
Clark 

 Rehearse improvisation for an 
informal presentation 

 Perform improvisation for 
teacher and peers 

 Write a short historical drama 

 Perform scripted material 

 Writing reflections 

 Evaluating student writing and 
performance 

 

 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Differentiated 
Instruction 

 Collaborative 
learning activities 

 Direct/explicit 
instruction 

 Accommodating 
learning style 
preferences 

 Appropriate 
questioning and 
response skills 

 Adult or student 
mentor 

 Matching a 
specific strategy 
to specific skill 
and changing as 
needed 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 

 Tier 1 
 

 

 Tier 2 
 

 Tier 2 

 

 Intensive, core, 
adult support 

 Modification of 
cooperative 
group 

 Increased 
opportunities to 
use learning 
style 
preferences 

 Individual 
behavior plan 
(assessment, 
contract, 
reinforcement, 
and modeling) 

 

 

 Pair ESL student 
with a peer that is 
fluent in the ESL 
student’s native 
language, if 
possible. 

 ESL students 
watch peers 
developing 
and rehearsing 

improve 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Books available from the IRC:  
-Seaman’s Journal:  On the Trail of 

Lewis and Clark 

-Streams to the River, River to the 

Sea: A Novel of Sacagawea 

-York’s Adventures with Lewis and 

Clark:  An African-American’s Part 

in the Great Expedition 

 DVD: Lewis and Clark: Great 
Journey West 

 Topographical Map of the United 
States 

 

 Websites: 
http://www.pbs.org/lewisandclark/arch
ive/idx_time.html  
http://www.nationalgeographic.com/le
wisandclark/index.html  
http://webpath.follettsoftware.com/res
ource/viewurl?encodedUrl=xUMsoEQ
kARFywBNMVZiGIKPQ3b7PY4Le0R
OfLGRauKA&version=1&appsignatur
e=Destiny&appversion=10.0.4.3+%2
8au1%29  
 
 

http://www.pbs.org/lewisandclark/archive/idx_time.html
http://www.pbs.org/lewisandclark/archive/idx_time.html
http://www.nationalgeographic.com/lewisandclark/index.html
http://www.nationalgeographic.com/lewisandclark/index.html
http://webpath.follettsoftware.com/resource/viewurl?encodedUrl=xUMsoEQkARFywBNMVZiGIKPQ3b7PY4Le0ROfLGRauKA&version=1&appsignature=Destiny&appversion=10.0.4.3+%28au1%29
http://webpath.follettsoftware.com/resource/viewurl?encodedUrl=xUMsoEQkARFywBNMVZiGIKPQ3b7PY4Le0ROfLGRauKA&version=1&appsignature=Destiny&appversion=10.0.4.3+%28au1%29
http://webpath.follettsoftware.com/resource/viewurl?encodedUrl=xUMsoEQkARFywBNMVZiGIKPQ3b7PY4Le0ROfLGRauKA&version=1&appsignature=Destiny&appversion=10.0.4.3+%28au1%29
http://webpath.follettsoftware.com/resource/viewurl?encodedUrl=xUMsoEQkARFywBNMVZiGIKPQ3b7PY4Le0ROfLGRauKA&version=1&appsignature=Destiny&appversion=10.0.4.3+%28au1%29
http://webpath.follettsoftware.com/resource/viewurl?encodedUrl=xUMsoEQkARFywBNMVZiGIKPQ3b7PY4Le0ROfLGRauKA&version=1&appsignature=Destiny&appversion=10.0.4.3+%28au1%29
http://webpath.follettsoftware.com/resource/viewurl?encodedUrl=xUMsoEQkARFywBNMVZiGIKPQ3b7PY4Le0ROfLGRauKA&version=1&appsignature=Destiny&appversion=10.0.4.3+%28au1%29
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 Pictures of Lewis, Clark, 
Sacagawea 

 Examples of improvisation 
strategies 

 Examples of script writing and 
format 

 Examples of performance skills 
 

 Fun extension activity: 
http://www.nationalgeographic.com/w

est/  

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Watch a video or 
DVD about the 
expedition 
(several available 
from PBS.org) 

 Perform student-
written scripts for 
other students 
and/or parents 

 Publish student-
written scripts for 
future sharing 

 

 

 Social Studies: 
-Lewis and 

Clark 

expedition 

 Language Arts:  
-Script writing 
 -Reflections 

writing 

 

 

 Character 

 Script 

 Script writing 

 Script format 

 Timeline 

 Cultures 

 Historical drama 
 

 

 Expedition 

 Exploration 

 Fiction 

 Non-fiction 

 Improvisation 
 

 

 

 

 

 

  

http://www.nationalgeographic.com/west/
http://www.nationalgeographic.com/west/
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course 5th grade 

Unit of Study  
Analyzing Bridge to Terabithia to Create Theatre 
 

Unit Type  Topical      Skills-based     Thematic 

Pacing 12 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.A.1       Analyze literary texts and performances. 
5.C.1       Use movement, voice, and writing to communicate ideas and feelings. 
 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.A.1.1     Analyze texts or scripts in terms of setting, characters, sequence of events, 
main idea, problem, solution, and their interrelationships 

5.A.1.2     Evaluate how intended meanings are conveyed through formal and informal 
productions. 

5.C.1.3    Construct original scripts using dialogue that communicates ideas and 

feelings. 

 

 

Name of Unit:  Analyzing Bridge to Terabithia to Create Theatre 
 

Lesson Plans Brief Description Pacing 

 

1. Introduce Bridge to 
Terabithia 

 

 

 

 

 

 

 

 

1. Using the DVD cover and/or 
book cover of  
Bridge to Terabithia, have 
students predict setting, theme 
and main idea. Read selections 
from the first 3 chapters of the 
book either TO the class or AS a 
class. Make predictions about 
characters and events to come. 
Then observe selected scenes 

 

1. 3 sessions 
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2. Compare and 
contrast visual art 
and narrative to film 
presentation of 
Bridge to Terabithia. 

 

 

3. List the events up to 
this point in Bridge 
to Terabithia in story 
order. 

 

 

 

  

4. Analyze a major 
character from 
Bridge to Terabithia. 

 

 

 

 

 

 

5. Determine an 
important event in a 
character’s life and 
create a monologue. 

 

 

 

 

 

6. Perform the student-
written monologues 
as oral readings. 

 

7. Evaluate student 
performances. 

 

from the beginning of the movie: 
Bridge to Terabithia. 

 

2. Compare and contrast student 
predictions from the visual art 
and reading to the movie 
presentation by creating a TT-
chart. Have students explain 
their results. 

 

3. Continue the film to Leslie’s 
death. In small groups, identify 
events leading up to this point. 
Determine how these events 
lead up to Leslie’s death. 
Explain your conclusions to the 
class. 

 

4. Analyze, using the “I AM” 
worksheet attached, one of the 
following: Jess, Gary, May Belle, 
Janice or Leslie for character 
traits, feelings and goals. Share 
results with the class. Compare 
student findings and determine a 
cohesive description of each 
character. 

 

5. After finishing the film, each 
student should identify an 
important moment in one 
character’s life in the story. Each 
should create a monologue 
expressing character traits, point 
of view and feelings appropriate 
at the selected point in the story. 

 

6.  Each student should share 
his/her monologue with the class 
orally. 

 

7. Each student should critique 
his/her own performance as the 
selected character.  

 

 

 

 

2. 1 session 
 

 

 

 

 

3. 2 sessions 
 

 

 

 

 

 

4. 1 session 
 

 

 

 

 

 

 

 

5. 3 sessions 
 

 

 

 

 

 

 

6. 1 session 
 

 

 

7. 1 session 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Explore making 

predictions 
 

 

 

 

2. Compare and contrast 
 
 
 
 
 

 
3. Character 
 
 
 
 
 

 
4. Point of View 

 
 
 
 
 

5. Character traits 
 

 

 

 

 

6. Character 
development 
 
 
 
 
 
 
 

 
1. Explaining and supporting 

predictions and conclusions 
 

 

 

 

2. Comparing prediction to 
actuality 

 

 

 

 

3. Distinguishing character 
traits 

 

 

 

 

4. Examining point of view 
 

 

 

 

 

5. Identifying character traits 
and emotions 

 

 

 

 

6. Identifying important points 
in a character’s 
development in a story 

 

 

 

 

 

 
1. 1-Remembering 

         2-Understanding 

         3-Applying 

         4-Analyzing 

         5-Evaluating 

 

2. 1-Remembering 
         2-Understanding 

         3-Applying 

         4-Analyzing 

         5-Evaluating 

 

3. 1-Remembering 
         2-Understanding 

         3-Applying 

         4-Analyzing 

         5-Evaluating 

 

4. 1-Remembering 
         2-Understanding 

         3-Applying 

         4-Analyzing 

         5-Evaluating 

 

5. 1-Remembering 
         2-Understanding 

         3-Applying 

         4-Analyzing 

         5-Evaluating 

 

6. 1-Remembering 
         2-Understanding 

         3-Applying 

         4-Analyzing 

         5-Evaluating 
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7. Developing script 
from a character’s 
point of view 
 
 
 
 

 
8. Monologue writing 

 
 
 
 

 
 

9. Performance skills in 
a monologue 
 
 
 
 
 

10. Observation and 
journal writing skills 

 

 

 

7. Writing from a character’s 
point of view 

 

 

 

 

 

8. Illustrating a character’s 
emotions through a student-
written monologue 

 

 

 
9. Perform an oral reading 

 

 

 

 

 

10. Evaluate a personal 
character performance 

 

7. 1-Remembering 
         2-Understanding 

         3-Applying 

         4-Analyzing 

         5-Evaluating 

         6-Creating 

 

8. 1-Remembering 
         2-Understanding 

         3-Applying 

         4-Analyzing 

         6-Creating 

 

9. 1-Remembering 
         2-Understanding 

         3-Applying 

         4-Analyzing 

         6-Creating 

 

10. 1-Remembering 
         2-Understanding 

         3-Applying 

         4-Analyzing 

         5-Evaluating 

      

 

Essential Questions Corresponding Big Ideas 

 
1. How can you predict the 

setting, theme, and main idea of 
this story based upon what we 
know? 

 
2. How accurately did you predict  

the setting, theme and main 
idea of Bridge to Terabithia? 

 
3. How can you illustrate the 

series of events up to this point 
in Bridge to Terabithia? 

 
 
 

 
1. Predicting events in a story or film 

based upon previous knowledge 
and available material 

 
 

2. Evaluating personal predictions 
 

 
 

3. Identifying a series of events in a 
film presentation of a piece of 
literature 
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4. How can you describe a 
character from Bridge to 
Terabithia? 

 
5. How can you express character 

traits, feelings, and point of 
view in a dramatic writing? 

 
6. How can you express a 

character’s traits and emotions 
through performance? 

 
7. How can you, as a performer, 

improve your performance 
skills? 

 

4. Explaining character traits, point of 
view and emotions 

 
 

5. Creating a character monologue 
 

 
6. Demonstrating performance skills 
 
 
 

7. Assessing personal performance 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Student journal predictions 

 Discussions of theme, main idea 
and plot structure 

 Discussion of point of view 
 

 

 Predictions 

 Student lists of events 

 Student journal writing 

 Student discussion involvement 
 

Post Assessment 

 

 TT-charts 

 “I AM” worksheets 

 Student-written monologue 

 Monologue performance rubrics 
 

Scoring Guides and Answer Keys 

 

N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or 

Program 

Authentic Performance Tasks 

 

 Predicting events and setting 

 TT-chart comparisons 

 Identifying main idea and theme 

 “I AM” worksheets 
 

 

 

 

 

 

 

 

 

 

 Explaining predictions 

 Creating TT-chart comparisons 

 Identifying a series of events 

 Distinguishing character traits and 
emotions 

 Identifying events of major 
importance for a character 

 Creating a monologue 

 Performing a monologue 

 Self-evaluating a personal 
performance 

 Journal writing 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Additional time 

 Graphic organizers 

 Collaborative 
learning 

 Direct instruction 

 Multiple modalities 

 Teach-reteach 

 Practice 

 Study Skills class 
 

 

 Tier 1 

 Tier 1 

 Tier 1 
 

 Tier 1 

 Tier 1 

 Tier 1 

 Tier 1 

 Tier 2 

 

 Story mapping 

 Story retell 

 Visual 
presentation of 
material 

 

 Meaningful 
connections 

 Co-operative 
learning 

 Multi-modal 
teaching 
strategies 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 DVD of Bridge to Terabithia 

 Bridge to Terabithia book 

 Class set of TT-charts 

 Class set of “I AM” worksheets 
 

 

 

 

 

 DVD player 

 Television or video projector 

 Computer (optional) 

 Comprehension Interventions: 
https://www.msu.edu/course/cep/886/Rea

ding%20Comprehension/main.html  

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Illustrate or 
construct a 
model of a 
personal 
imaginary land 

 Write lyrics for a 
theme song, 
maybe even 
music, for a 
musical version 

 

•  Social Studies: 

-Identifying and 

understanding 

utopias 

-Cause and 

effect 

relationships 

•  Language Arts: 

-Creative 

 

 Narrative 

 Film 

 Character 

 Setting 

 Emotion 

 Plot 

 

 Finding meaning 
from 
presentations 

 Describing major 
characters 

 Artistic judgment 

https://www.msu.edu/course/cep/886/Reading%20Comprehension/main.html
https://www.msu.edu/course/cep/886/Reading%20Comprehension/main.html
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 Cause and 
effect 

 Compare and 
contrast 

of Bridge to 
Terabithia 

 Researching the 
Hippie 
Movement 

 Investigate real 
utopias and 
write to explain 
how Terabithia 
resembles a 
utopia 

 Explain how 
“Free to 
Be…You and 
Me” (lyrics 
attached), a 
song published 
in 1972 relates 
to this story’s 
main idea. 

 Create a list of 
methods to 
appropriately 
deal with a bully 
and then apply 
this list to 
student created 
posters for an 
anti-bullying 
campaign in 
your school. 

Writing 

-Compare and 

contrast 

-Character 

-Plot 

-Narrative 

essentials 

•  Visual Art: 

-Illustrating 

scenes 
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NAME ____________________________ CHARACTER __________________ 

 

 

I AM 

 

I AM (two special characteristics of the character such as “funny”) 

 

 

 

I WONDER (something the character is curious about) 

 

 

 

I UNDERSTAND (something the character accepts as true) 

 

 

 

I SAY (something the character believes in completely) 

 

 

 

I DREAM (something the character wants more than anything) 

 

 

 

I TRY (something the character makes an effort to do) 

 

 

 

I HOPE (something the character hopes for in the future) 

 

 

 

I AM (two more characteristics of your selected character) 

 

 

 

Modified from I AM material from DRAMA NOTEBOOK 2009 
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FREE TO BE…YOU AND ME 

 

Music by Stephen Lawrence, Lyrics by Bruce Hart 

 

 

There's a land that I see where the children are free 

And I say it ain't far to this land from where we are 
Take my hand, come with me, where the children are free 

Come with me, take my hand, and we'll live 
 

In a land where the river runs free 
In a land through the green country 

In a land to a shining sea 

And you and me are free to be you and me 
 

I see a land bright and clear, and the time's comin' near 
When we'll live in this land, you and me, hand in hand 

Take my hand, come along, lend your voice to my song 
Come along, take my hand, sing a song 

 
For a land where the river runs free 

For a land through the green country 
For a land to a shining sea 

For a land where the horses run free 
And you and me are free to be you and me 

 
Every boy in this land grows to be his own man 

In this land, every girl grows to be her own woman 

Take my hand, come with me where the children are free 
Come with me, take my hand, and we'll run 

 
To a land where the river runs free 

To a land through the green country 
To a land to a shining sea 

To a land where the horses run free 
To a land where the children are free 

And you and me are free to be 
And you and me are free to be 

And you and me are free to be you and me 
 

 

http://www.allthelyrics.com/lyrics/free_to_be_you_and_me_soundtrack/ 
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NAME ________________________________________ DATE ________________ 

COMPARE AND CONTRAST: 

 

In the column, write down your predictions and what you heard and saw in the book and 

film versions of Bridge to Terabithia. 

 

      VISUAL ART           BOOK     MOVIE 

What did you predict?           What did you hear?               What did you see? 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Fifth Grade 

Unit of Study Developing a Play Technically 

Unit Type  Topical      Skills-based     Thematic 

Pacing 8 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.AE.1     Understand how to design technical theatre components such as costumes, 

sets, props, makeup,  lighting, and sound. 

5.C.2        Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.AE.1.1  Select technical materials, such as set, props, colors, and effects that are 

appropriate for, and support, performances. 

5.AE.1.2  Understand how to use costumes, props, masks, set pieces, lighting, and 

sound to support dramatic presentations. 

5.C.2.2    Interpret various characters from different genres of given texts through the 

use of the body and voice. 
 

 

Name of Unit:  Developing a Play Technically 

Lesson Plans Brief Description Pacing 

 

1.   Participate in 

making artistic 

choices to organize 

space to reflect the 

settings of the play.  

 

 

 

 

 

1. Have students read and discuss 

the setting for a play and how it 

would enhance a play. Suggested: 

Pushing Up the Sky: Seven Native 

American Plays for Children by 

Joseph Bruchac, illustrated by 

Teresa Flavin or The War Prayer 

from Mark Twain adapted by 

Aaron Shepard. 

 

1. 1 session 
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2.   Reference the play 

to determine the 

technical needs 

(costumes, props, 

masks, set pieces, 

lighting, and sound) 

for dramatic 

presentation. 

 

3.   Collaborate to 

create simple 

costumes for acting 

out the play. 

 

 

 
 

4.  Explore props and 

how they can 

enhance production. 

 

 

 

 

 

5.  Explore how masks 

can enhance 

production. 

 

6.  Collaborate to create 

simple sets for a 

play. 

 

7.   Collaborate to add 

simple lighting to a 

performance. 

 

8.   Collaborate to add 

sound effects to a 

performance. 

 

2. Students should determine what 

technical requirements they need 

to present the short selected short 

play (costumes, props, masks, set 

pieces, lighting, and sound) 

 

 

 

 

3. Have students select from an 

already collected group of 

costume pieces, fabric swatches, 

ribbons, and old hats to create a 

simple costume they can wear 

based on a character from the 

play they read. 

 

4. Using the play, and prompted by 

the teacher, make a list of all of 

the “props”.   Once the list is 

complete, and after diligent 

discussion, have students draw a 

color representation to be used in 

their play 

 

5. Using paper plates and crayons 

create the “faces” of the 

characters in the play. 

 

6. Using cardboard boxes, colored 

paper, tape, and crayons – create 

simple sets based on the play. 

 

7. Using available lighting 

equipment, conceive a plan for 

illumination of a simple plays.  

 

8. Using available materials create 

sound effects for a simple play.  

 

 

2. .5 session 

 

 

 

 

 

 

 

 

3. .5 session 

 

 

 

 

 

 

 

4. .5 session 

 

 

 

 

 

 

 

5. .5 session 

 

 

 

6. 2 sessions 

 

 

 

7. 1 session 

 

 

 

8. 1 session 
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9.   Act out the play 

integrating the 

student-developed 

technical aspects. 

 

 

 

9. Combining all of the elements that 

the class has learned about thus 

far, students can act out the play 

integrating sets, costumes, 

masks, props, lighting, and sound. 

 

 

9. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1.   What are the setting 

needs for the play and 

how do you determine 

what they are. 

 

2.   Know how to read a 

play to determine the 

technical needs.  

 

 

3.   Understand what 

costumes are and how 

they can enhance 

creative play. 

 

4.  Understand what 

props are and how 

they can enhance 

creative play. 

 

5.  Understand what 

masks are and how 

they can enhance 

creative play. 

 

6.  Understand what sets 

are and how they can 

enhance creative play. 

 

 

1.  Identify the different types of 

setting needs (style, colors, 

shapes, etc.) for a play. 

 

 

2.  Apply knowledge about what 

the technical needs are to 

what they can create in their 

performance space  

 

3.  Name different items that can 

be considered costumes 

(hats, glasses, capes, boots, 

etc) 

  

4.  Name different items that can 

be considered costumes 

(magic wands, swords, 

books, keys, etc) 

 

5. Apply knowledge of character 

mask- making for interesting 

representations. 

 

 

6. Know what sets are and how 

to create them for a 

presentation.   

 

 

1.   1-Remembering 

      2-Understanding 

 

 

 

2.   1-Remembering  

       2-Understanding  

       3-Applying 

 

 

3.    1-Remembering  

       2-Understanding   

 

 

 

4.    1-Remembering, 

  2-Understanding 

 

 

 

5.    1-Remembering  

  2-Understanding 

  6-Creating 

 

 

6.    1-Remembering  

  2-Understanding 

  6-Creating 
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7.  Understand what 

“illumination” is and 

how it can be used to 

make a stage play 

exciting and 

interesting. 

 

8.  Understand what 

“ambient” sound is 

and what sound cues 

are and how they 

enhance a stage play. 

 

7. Know what lighting is and 

how it can be manipulated 

with intensity and color. 

 

 

 

 

8. Know how to determine what 

sounds are necessary to a 

production and in what ways 

sound can be used. 

7.   1-Remembering 

  2-Understanding 

  3-Applying  

 

 

 

 

8.    1-Remembering 

  2-Understanding 

  3-Applying   

 

 

Essential Questions Corresponding Big Ideas 

 

1.   How can students discover the 

technical requirements for a simple 

play? 

 

2.   How do costumes, props, masks, 

scenery, and lighting heighten an 

audience’s appreciation of a play? 

 

3.  In what way do sound effects 

enhance an audience’s 

understanding of a play? 

 

4.  How can students integrate the 

multiple technical requirements of a 

play to create a complete 

production? 

 

 

1.  The technical requirements of a play 

can be discovered by reading and 

analyzing the play.  

 

2.   Applying quality technical theatre 

aspects can make a play more 

engaging and exciting.  

 

 

3.  Sound effects can enhance the 

audience’s perception of a 

presentation. 

 

4.  Integration of both technical theatre 

and acting create a cohesive and 

engaging production. 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning pertaining to 
students’ experiences with live 
performances to assess student 
prior knowledge. 

 

 

 Ask questions pertaining to the 
technical aspects of a production 
and how they make a performance 
more interesting for an audience. 

Post Assessment 

 

 Discover new performance spaces around the school campus 

 Explore costumes, props, masks, scenery, lighting and sound 

 Perform plays in different spaces using needed technical components 

 Specific questions directed by teacher 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading the play 

 Making a list of technical needs 
to act out the play: costumes, 
props, scenery, lighting effects 

 Acting out the play 
 

 

 

 Listing technical requirements 

 Develop character costumes 

 Identify and draw props 

 Create character masks 

 Create scenery 

 Carry out a lighting plan 

 Carry out a sound effects plan 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 
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 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Additional books 
containing age 
appropriate 
stories and plays 
that are 
universally 
recognized 

 DVD of age 
appropriate 
stories that can be 
recreated by 
students 

 Extended Time 

 

 Tier 1 
 

 

 

 

 

 Tier 1 
 

 

 

 

 Tier 1 
 

 

 Repetition 

 Collaborative 
learning 
activities 

 Providing 
additional 
guided practice 

 Pre-teach/re-
teach 

 More visual 
modalities 

 Selective 
casting 

 

 Books in 
students’ native 
languages, if 
available 

 Translator if 
available 

 ESL students 
model English 
speaking 
students  

 Selective 
casting 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Book: Pushing Up the Sky: Seven 
Native American Plays for Children 
by Joseph Bruchac, illustrated by 
Teresa Flavin, The War Prayer from 
Mark Twain adapted by Aaron 
Shepard,  or any play that is 
appropriate to the fifth grade 
curriculum 

 Drawing paper 

 Scissors 

 

 CD Player or sound playback system 

 Create lighting effects with available 
lighting equipment 

 Create sound effects with available 
sound equipment 

 Aaron Shepard’s adaptation of Mark 
Twain’s The War Prayer: 
http://www.aaronshep.com/rt/RTE05.
html  

http://www.aaronshep.com/rt/RTE05.html
http://www.aaronshep.com/rt/RTE05.html
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 Paper plates 

 Costume collection 

 Cardboard boxes 

 Crayons 

 Lighting equipment 

 Sources to create appropriate sound 
effects-possible simple musical 
instruments or recording equipment 

 

 

 

 

 

  

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 Perform the play 
for an audience 

 Attend an 
American Indian 
celebration  

 

 

 

 

 

 

 

 

 Social Studies: 
-American Indian 

Tales 

-Colonial America 

 Language Arts: 
-Reading 

-Storytelling 

 Visual Arts: 
-Drawing Props 

-Creating Scenery 

 Technology: 
-Lighting equipment 

usage 

-Sound equipment 

usage 

 

       

 

 Stage 

 Cast 

 Audience 

 Costumes 

 Scenery 

 Masks 

 Props 

 Lighting 

 Instrument 

 Intensity 

 Color (gel) 

 Atmosphere 

 Sound 

 Sound effects 

 Ambient sound 
 

 

 Teacher side- 
coaching 

 Creative 
dramatics 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Fifth Grade 

Unit of Study Introduction to Musical Theatre 

Unit Type  Topical      Skills-based     Thematic 

Pacing 7 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.CU.1:       Analyze theatre in terms of the social, historical, and cultural contexts in 

which it was created. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.CU.1.1:   Understand how theatre arts has affected, and are reflected in the culture, 

traditions and history of the United States. 

5. CU.1.2:  Create theatrical works that exemplify aspects of the culture, beliefs, and 

history of the United States. 

 

Name of Unit:  Introduction to Musical Theatre 

Lesson Plans Brief Description Pacing 

 

1. Components of a 
musical 

 

 

2. The first musical 
 

 

 

3. Making a mini-
musical 

 

 

 

 

1. Students will learn how acting, 
dancing, and singing come 
together in a performance. 

 

2. Students will learn the history of 
the American musical and how 
it originated. 
 

3. Students will combine dramatic 
lines, vocals, and choreography 
to create a short musical piece. 

 

1. 1 session 
 

 

 

2. 1 session 
 

 

 

3. 5 sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 

3. The musical as a 
theatrical genre 

 

4. The origins of the 
American musical  

 

5. Carrying a story 
through song 

 

 

 

1. Using all components of a 
musical 
 

2. Identify classic musicals 
 

 
3. Communicate the plot 

through movement and 
music  

 

1.  1-Remembering 
2-Understanding 

 
2.  1-Remembering 

2-Understanding 
 
3.   3-Applying 

6-Creating 
 

 

 

 

Essential Questions Corresponding Big Ideas 

 

1. What makes a musical a unique 
form of drama? 

 

 

2. How did Musicals originate, and 
why are they still thriving today? 
 
 

3. How can I successfully create a 
musical scene? 

 

 

 

 

 

 

 

1. Students need to be aware of how 
songs contain the plot in a musical. 

 

2. Students need to be aware of the 
formula for a musical and the 
success of them in the United 
States. 

 

3. Students need to understand the 
logistics of creating a musical 
piece. 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Evaluate students’ experiences with 
musicals. (Heard of, seen live, 
performed in, seen videos) 

  

 

 

 Monitoring students’ activities 

 Observing students’ activities 

 Review of guidelines for the 
assignments 

 

Post Assessment 

 

 Writing prompts on characteristics of a musical 

 Comprehension questions on the history of musicals 

 Mini-musical creation rubric 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Read about the making of the 
first musical. 

 Listen to a song from a musical 
and discuss the plot. 

 Choose a song to choreograph 
from a teacher-provided. 
collection 

 Add dialogue before or after a 
song. 

 Memorize lines and vocals. 
 

 

 Guided questions 

 Review beginning, middle,  end, 
conflict, and resolution 

 Writing dialogue leading into or 
resolving the action during a 
song 

 Teacher will evaluate students’ 
progress at memorizing 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 
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Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Repetition 

 Study buddy 

 Evaluation of 
teaching style 

 

 

 

 

 Tier 1 

 Tier 2 

 Tier 3 

 

 Follow student’s 
IEP 

 

 Partner or 
buddy 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Textbook: Exploring Theatre- pages 
on history of musicals 

 DVDs of various musicals 

 CDs of various songs 
 

 

 

 

 

 

 Selected scenes from: Annie, 
Hairspray, Willy Wonka, etc. 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 Students can 
attend a 
performance 
of a musical 

 

 Language Arts: 
-Students can 

interview the 

actors in a musical 

 Social Studies: 
-Origins and 

history of the 

American musical 

 

 Play 

 Acting 

 Dialogue 

 Vocals 

 Lines 

 Plot 
 

 

 

 Body 

 Movement 

 Character 

 Facial 
expressions 

 Ballet 

 Choreography 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Fifth Grade 

Unit of Study Acting and Directing Selected Scenes 

Unit Type  Topical       Skills-based      Thematic 

Pacing 14 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.CU.2   Understand the traditions, roles, and conventions of theatre as an art form. 

5.C.1      Use movement, voice, and writing to communicate ideas and feelings. 

5.A.1      Analyze literary texts and performances. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

5.CU.2.1  Use strategies to critique self and others in a respectful and constructive 

manner 

5.CU.2.2  Understand the role of the director in relation to staging techniques, such as 

cheating out, blocking, and levels 

5.C.1.1    Use a variety of postures, gates, and mannerisms to express character in the 

presentation of stories. 

5.C.1.2     Apply appropriate vocal elements of volume, pitch, rate, tone, articulation, 

and vocal expression to various types of formal and informal presentations. 

5.A.1.2     Evaluate how intended meanings are conveyed through formal and informal 

productions. 

 

 

Name of Unit:  Acting and Directing Selected Scenes 

Lesson Plans Brief Description Pacing 

 

1. Production terms 
 

 

 

 

1. Students will review acting, 
audience etiquette, and 
production basics including 
vocabulary and acting 
techniques. 

 

1. 3 Sessions 
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2. Directing 
 

 

 

 

 

 

3. Scene rehearsal  
 

 

 

 

 

 

 

 

 

 

 

4. Scene performance 
and peer evaluation 

 

 

2. Students will define the role of 
the director and review that the 
director leads the actors in 
telling the story.  Students will 
explore staging techniques, 
such as cheating out, blocking, 
and levels. 
 

3. Review the rehearsal and 
performance process. Students 
will break into groups of three or 
four and direct each other’s 
given scenes. Along with 
rehearsals, students will also 
learn how to apply the basics of 
script analysis and character 
development to a scene chosen 
by the teacher.  This will give 
them the prior knowledge for 
larger productions in the future.  
 

4. Students will perform for each 
other and critique each other 
with a teacher-made rubric. 

 

 

 

2. 1 Session 
 

 

 

 

 

 

3. 8 Sessions 
 

 

 

 

 

 

 

 

 

 

4. 2 Sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 

1. Understand acting 
basics and its role in 
conventional theatre as 
an art form 

 Blocking/Crossing 

 Using the three tools 
of an actor: mind, 
body, and voice to 
portray characters 

 Know how to 
interpret a 
playwright's ideas to 
build a character 

 

1. Communicate fully 
developed characters to 
an audience 

 

 

2. Construct a character 
based on the playwright's 
words 

 

 
3. Implement the mind, 

body, and voice as tools 

 

1. 1-Remembering 
2-Understanding 

3- Applying 

     6- Creating 

 

2. 1-Remembering 
2-Understanding 

4-Analyzing 

 

 

3. 1-Remembering 
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 Understand how 
relationships 
between the actor 
and the character 
relate. 

 

2. Understand how 
relationships between 
the actor and the 
audience influence a 
performance by using 
proper audience 
etiquette 

 

3. Understand 
performance basics and 
what it takes to put on a 
show, including basic 
technical attributes 

 

4. Understand the role of 
the director and how the 
director leads 

 

of communicating a 
character to an audience 

 

4. Implement a successful 
performance using the 
basic rules of the 
production process 

 

5. Interpret the plot structure 
and other elements within 
scenes from plays  

 

 

6. Use proper audience 
etiquette when watching 
other students’ scenes 

 

7. Be capable of reviewing 
peers’ performances 
using a teacher made 
rubric 

 

 

8. Be able to direct peers in 
a two/three person given 
scene. 

2-Understanding 

3-Applying 

 

4. 1-Remembering 
      2-Understanding 

      3-Applying 

 

5. 1-Remembering 
2-Understanding 

4-Analyzing 

     5-Evaluating 

 

6. 1-Remembering 
2-Understanding 

3-Applying 

 

7. 1-Remembering 
2-Understanding 

3-Applying 

4-Analyzing 

5-Evaluating 

 

8. 1-Remembering 
2-Understanding 

3-Applying 

6-Creating 
 

 

Essential Questions Corresponding Big Ideas 

 

1. How can students use the acting 
instruments and acting tools in 
order to construct a character for 
performance? 
 

2. How do students analyze, 
deconstruct, and implement a 
playwright's story and characters? 
 

 

3. How do students execute a 
performance for an audience of a 
character? 

 

1. Students need to have a foundation 
of how to use the acting tools:  mind, 
body, and voice to create a character. 

 

 

2. Students need to know how to 
analyze their scenes and break down 
the objectives and subtext of the 
different characters in the scene. 

 

3. Students will demonstrate how to 
execute a fully developed character in 
front of an audience of their peers. 
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4. How do students implement what 
they’ve learned into a critique of 
their peers’ performances? 
 

 

 

5. How can students use proper 
audience etiquette to show respect 
to the theatre art form? 
 

 

6. How can a student fulfill the role of 
the director during the production 
process? 

 

4. Students will demonstrate how to 
execute a critique of their peers 
based on what they’ve learned 
through the completion of their own 
scene work. 

 

5. Students will apply proper audience 
etiquette when watching and 
evaluating the other students’ 
performances.  
 

6. Students will demonstrate the 
understanding of the role of the 
director by leading two peers in 
preparing for a presentation. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 KWL chart on creating a character 

 Improvisation/Creative Drama 
Games to assess prior knowledge 
of acting skills 
(www.improvencyclopedia.org) 

 Informal paideia-style discussion on 
what the students have observed 
from modern actors in movies/plays 

 Give out scenes (Teacher-chosen 
from age-appropriate plays.  Can be 
scenes that are in the Stage and 
School text or Exploring Drama 
text.) 
 

 

 

 

 Improvisation warm-ups to assess 
students' understanding of 
terminology 

 Character development 
worksheets given after scenes are 
given out.  

 Rehearsal of scenes in class with 
guidance from the teacher 

 Class Discussion on directing and 
the role of the director 

 Side-coaching during scenes by 
the teacher. 
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Post Assessment 

 

 Students’ performance of scenes in front of peers 

 Teacher-made performance rubric to assess students’ understanding and 
creativity 

 Teacher-made peer evaluation for the students to fill out during peers’ 
performances and assessed by teacher 

 Effort in creativity and leadership used when directing  
 

Scoring Guides and Answer Keys 

 

 

N/A 

 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

ACTIVITIES: 

 Unit Graphic Organizer  

 KWL Chart 

 Discussing PowerPoint 
presentation on various 
playwrights pertaining to the 
scenes and acting basics.  

 Play Analysis Handouts 

 Peer Evaluation Handout 
(Examples of these activities can be 

found in the Learning Focused Lesson 

Plan Theatre Arts 1 notebook and can 

be modified for grade level.) 

 

 

 

 Establish steps needed for 
characterization and 
performance 

 Build on prior knowledge of 
actors, acting, and general 
performances 

 Establish a knowledge of acting 
basics and use of the acting 
tools: the mind, body, and voice 

 Create characters based on a 
playwright’s ideas and stories 

 Evaluate a peer’s performance 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Difference 

 Summarizing and Note Taking 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 
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 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 Curiosity and Imagination 

Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

Other:  Interpreting literary work. 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

Strategies for 

English Language 

Learners 

 

 Differentiated 
Instruction 

 Additional time 

 Repetition 

 Collaborative 
learning 
activities 

 Study buddy 

 Individual 
differentiated 
content, 
process, and/or 
product 

 

 

 

 

 

 

 

 

 Tier 1 
 

 Tier 1 

 Tier 1 

 Tier 1 
 

 

 Tier 2 

 Tier 3 

 

 Modified 
rubric  

 Modified 
length of 
scene 

 Follow 
particular 
IEP or 504 
Plan for each 
individual 
student 

 

 Provide translation 
of scene from  
student’s original 
language into 
English translation 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Scenes from plays appropriate for 
fifth grade level.  

 Simple character analysis 
worksheets 

 Rubric for scene 

 Rubric for peer evaluation 
 

 

 Computer with internet access 

 Video projector 

 PowerPoint presentation on acting 
basics and play analysis 

 Document camera to better 
discuss how to use peer rubrics 

 Websites: 
www.Improvencyclopedia.org  

www.rubrics4teachers.com  

www.plays.about.com/od/plays/tp/f

reeplays.htm/   

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Students can 
focus on the 
example of a 
favorite actor that 
the teacher has 
approved.  

 Guest artists from 
a local college or 
community 
theatre can come 
and perform a 
scene 

 

 English: 
-Reading  

-Writing 

-Journaling   

-Literary Plot  

-Structure  

-Analysis 

 Psychology:  
-Emotion and 

motivation of 

human 

actions/reaction

s and how they 

affect the body 

and voice 

 Life Skills:  
-Leadership 

skills through 

directing 

process 

 

 Characterization  

 Character 
analysis 

 Tools of the actor 

 Play analysis 

 Evaluation 

 Theatre 

 Director 

 Actor 

 Audience 

 Etiquette 

 Ensemble 

 Creativity 

 Production 

 Performance 

 Rehearsal 
 

 

 Blocking 

 Stage areas 

 Cheating out 

 Projection 

 Articulation 

 Character 

 Movement  

 Creating  

 Expressing  

 Verbal 

 Non-verbal  

 Cooperation 

 Creating 

 Setting 

 Body voice 

 Blocking 

 Memorization 
 

 

http://www.improvencyclopedia.org/
http://www.rubrics4teachers.com/
http://www.plays.about.com/od/plays/tp/freeplays.htm/
http://www.plays.about.com/od/plays/tp/freeplays.htm/
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Middle School Vocabulary (6-8) 

        This Vocabulary is in addition to Primary and Elementary Vocabulary and Concepts 

        Actor Positions 
   

Noh 
  

 
Full Front 

   
Oral Tradition 

 

 
1/4 Front 

   
Outdoor Drama 

 

 
Profile 

   
Physical Acting 

 

 
3/4 Front 

   
Playwright 

  

 
Full Back 

   
Playwriting 

  Areas of the Stage 
   

Props 
  

 
Center Stage 

  
Props List 

  

 
Downstage 

  
Props Master 

 

 
Stage Left 

   
Ritual 

  

 
Stage Right 

  
Role 

  

 
Upstage 

   
Satire 

  

 
East Quadrant 

  
Scene 

  

 
North Quadrant 

  
Shaman 

  

 
South Quadrant 

  
Sound Board 

 

 
West Quadrant 

  
Sound Plot 

  Artifact 
    

Soundscape 
  Atmosphere 

   
Spectacle 

  Blocking 
    

Stage Levels 
 Cold Reading 

    
Downstage 

Collarboration 
    

Midstage 
 Conflict 

     
Upstage 

 Costume Plot 
   

Staged Reading 
 Crew 

    
Technical Director 

 Crew Chief 
   

Theme 
  Curtain 

    
Types of Stages 

 Design 
     

Arena 
 Designer 

     
Proscenium 

 
Lighting 

    
Thrust 

 

 
Sound 

   
Zeami 

  

 
Costume 

      

 
Scenic 

      Dialogue 
       Directing 
       Director 
       Fourth Wall 

      Ground Plan 
      Hanamichi 
      Kabuki 

       Light Board 
      Lighting Cue Sheet 
      Mask 

       Monologue 
      Mood 

       Mores 
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ADDITIONAL VOCABULARY 

  

        
_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 
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Sixth Grade  
 

Theatre Arts 
North Carolina Essential Standards 

 

 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 
 
The sixth through eighth grade theatre arts program is designed to 
encourage creativity, the making of artistic choices and communicating 
those choices through various methods. Through shared experiences, 
students develop as participants, performers, and audience members. 
 

Sixth Grade Theatre Arts: 

 Use physical acting techniques to express emotions 

 Apply various vocal elements 

 Understand how to write scripts 

 Use improvisation and acting skills to interpret various roles in 
dramatic activities 

 Interpret theatrical literature in presentations 

 Identify character, conflict, theme and their interrelationships 

 Discover theatrical and plot elements in productions 

 Understand the effect of various technical elements on theatrical 
productions 

 Understand the use of costumes, props, masks, and scenery in 
dramatic presentations 

 Understand how theatre expresses the culture of various world 
civilizations from the beginning of human societies to 1450 

 Represent the culture of Europe and South American through 
the creation of original works 

 Explain appropriate audience etiquette 

 Understand the roles of actors and directors in performances 
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Sixth Grade 

 

Communication 

 

Essential Standard – 6.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 6.C.1.1 Use physical movement and acting skills to express a variety 
of emotions to an audience. 

 

 6.C.1.2   Apply appropriate vocal elements of volume, pitch, rate, tone, 
articulation, and vocal expression. 

 

 6.C.1.3   Understand how to read and write scripts. 

 
 
 
Essential Standard - 6.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 6.C.2.1  Use improvisation and acting skills to role play various 

scenarios and given situations.  

 

 6.C.2.2  Interpret various selections of literature through formal and 

informal presentations. 
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Analysis 

 

Essential Standard - 6.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 6.A.1.1  Analyze plays in terms of theme, characters, conflict, and their 

interrelationships. 

 

 6.A.1.2  Analyze informal or formal theatre productions in terms of the 

emotions or thoughts they evoke, characters, settings, and 

events. 

 

 

 

 

Aesthetics 

 

Essential Standard - 6.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting, and 
sound.  

 
Clarifying Objectives 

 

 6.AE.1.1  Understand how the major technical elements of theatre, such 
as lights, sound, set, and costumes, are used to support and 
enhance a theatrical production.  

 

 6.AE.1.2  Understand how to use technical theatre components of 
costumes, props, masks, and set pieces to support formal or 
informal dramatic presentations. 
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Culture 

 

Essential Standard - 6.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 6.CU.1.1  Understand how theatre arts in relationship to geography, 

history, and culture of world civilizations and societies from 
the beginning of human society to the emergence of the First 
Global Age (1450). 

 
 6.CU.1.2  Create theatrical works that exemplify the style and culture of 

Europe and South America. 
 
 
 
Essential Standard - 6.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 6.CU.2.1  Summarize the rules and purposes of audience etiquette. 

 
 6.CU.2.2  Understand the roles of actors and directors in creating 

performances. 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Sixth Grade 

Unit of Study The Beginning of Theatre 

Unit Type  Topical      Skills-based     Thematic 

Pacing 5 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.CU.1  Analyze theatre in terms of social, historical, and cultural context in which it 

was created. 

6.CU.2  Understand the traditions, roles, and conventions of theatre as an art form. 
 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.CU.1.1  Understand theatre arts in relationship to the geography, history, and 

culture of the world civilizations and societies from the beginning of human 

society to the emergence of the first global age (1450). 

6.CU.2.1  Summarize the rules and purposes of audience etiquette. 

6.CU.2.2  Understand the roles of actors and directors in creating performances. 
 

 

Name of Unit:  The Beginning of Theatre 

Lesson Plans Brief Description Pacing 

 

1. Introduction to 
rituals 
 

 
2. Rituals in action 

 
 
3. Ritual performances 

 
 

 
 

 

1. Students will gain general 
knowledge from the readings 
and discussions about rituals 
 

2. Students will dramatize a 
story as a whole group 
 

3. Students will work in 
collaborative groups to 
create a ritualized 
performance based on a 
primitive story 

 

1. 1 session 
 
 
 

2. 1 session 
 
 

3. 2 sessions 
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4. Assessment 

 
4. Students will watch the video 

of their performances and 
critique each other’s work 
using the Ritual Performance 
Rubric 

 

 
4. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. How theatre 
developed from 
early human rituals 

 
2. Ability to recognize 

ritualistic qualities 
in a dramatic 
presentation 

 
3. Ability to collaborate 

while applying 
ritualistic qualities 
in a performance of 
a primitive story 

 
4. Ability to critique 

performances  

 

1. Recognize connections 
between ritual and theatre 
 
 

2. Apply the qualities of early 
rituals to a group ritual 
 

 
 

3. Create a ritual-style 
performance of a primitive 
story 
 
 

 
4. Critique the performances by 

classmates and self 

 

1. 1-Remembering 
2-Understanding 

 
 
2.   1-Remembering 

2-Understanding 
3-Applying 
6-Creating 

 
3.   1-Remembering 

2-Understanding 
3-Applying 
6-Creating 

 
 
4.   4-Analyzing 

5-Evaluating 
 

 

Essential Questions Corresponding Big Ideas 

 

1. How do the rituals of early 
civilizations relate to theatre? 
 

2. How can students dramatize a 
story using ritualistic qualities? 

 

3. How can students create a 
modern representation of an early 
ritual? 

 

4. How did theatre develop from 
rituals? 

 

 

1. Students should recognize 
connections between rituals and 
theatre. 

2. Students should recognize the 
qualities of rituals. 
 

3. Students should be aware of man’s 
basic need to communicate. 
 

 

4. Students should recognize the 
human need to collaborate for 
survival in society.  
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher-led informal discussion 

 Students prior knowledge of rituals 
 

 

 Teacher-guided class discussion 

 Teacher observations 
 

Post Assessment 

 

 Teacher-made written test  

 Ritual performance – teacher-made Rubric 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or 

Program 

Authentic Performance Tasks 

 

 Selected readings 

 Worksheet activities 

 Note taking 
 

 

 

 Assume roles of characters from a 
story of an ancient culture 

 Participate in theatre games that 
emphasize collaboration and non-
verbal communication.  
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and 

Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Repetition 

 Study buddy 

 Evaluation of 
teaching style 

 

 

 

 

 Tier 1 

 Tier 2 

 Tier 3 

 

 Follow 
Student’s 
IEP 

 

 Partner or buddy 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Activity book:  Theatre Through the 
Ages, pages 2-5. 

 Textbook:  Exploring Theatre,  
page 13 and pages 20-27 

 

 www.learn360.com 

 http://library.thinkquest.org/5291/g
ames.html 

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 Attend an 
American 
Indian 
celebration: 
http://ncmuseu
mofhistory.org/
wgo/Festivals.
html  

 Learn an 
American 
Indian dance 

 

 

 Language Arts: 
 -Reading 

 Social Studies: 
-Ancient 

civilizations 

 
 

 Ritual 

 Artifact 

 Shaman 

 Dance 

 Storytelling 

 Primitive 
 

 

 Anthropologist 

 Ceremony 

 Tribe 

 Heritage 

 Religion 

 

  

http://www.learn360.com/
http://library.thinkquest.org/5291/games.html
http://library.thinkquest.org/5291/games.html
http://ncmuseumofhistory.org/wgo/Festivals.html
http://ncmuseumofhistory.org/wgo/Festivals.html
http://ncmuseumofhistory.org/wgo/Festivals.html
http://ncmuseumofhistory.org/wgo/Festivals.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Sixth Grade 

Unit of Study Using Improvisation to Tell a Story or Myth 

Unit Type  Topical      Skills-based     Thematic 

Pacing 10 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.C.2  Use performance to communicate ideas and feelings. 

 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.C.2.1     Use improvisation and acting skills to role play various scenarios and 

given situations. 

6.C.2.2     Interpret various selections of literature through formal and informal 

presentations. 

6.A.1.2     Analyze informal and formal theatre productions in terms of the emotions 

or thoughts they evoke, characters, settings, and events. 

6.CU.1.2  Create theatrical works that exemplify the style and culture of Europe and 

South America. 

 

 

Name of Unit:  Using Improvisation to Tell a Story or Myth 

Lesson Plans Brief Description Pacing 

 
1. Introduction of 

South American 
myths 

 
 

 
 
 

 
1. Explain that South American 

myths were used to teach the 
culture, history, moral lessons, 
and appropriate social 
behaviors to the younger 
generation. 
 
 

 
1. 1 session 
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2. Cultural lessons 
taught using South 
American myths 

 
  
 

 
 
3. Find the myths’ 

intentions 
 
 

 
4. Introduction of a 

variety of 
appropriate 
selected myths 
 

5. Creation of a 
student structured 
improvisation 
 

6. Informal 
presentations of 
improvised South 
American myths 

 
7. Reflection on 

performance 
 

2. Use a variety of South 
American myths to demonstrate 
the way oral history, traditions, 
and morals were passed from 
generation to generation. 
Students read the myths using 
the round robin method. 
 

3. Teacher demonstrates 
storytelling using any myth. 
Teacher-led class discussions 
of the intention. 
 

4. Teacher selected improvisation 
groups: students select a myth 
from the teacher provided 
stories to improvise. 
 

5. Students develop a structured 
improvisation of the myth for 
informal presentation. 
 

6. Students perform their 
improvised stories for their 
peers. 

 
 

7. Students write personal 
reflections on performance 
quality and success of the 
presentation of the myth and 
the cultural lesson or moral 
 

2. 2 sessions 
 
 
 
 
 
 
 
3. 1 session 
 
 
 
 
4. 2 sessions 
 
 
 
 
5. 2 sessions 
 
 
 
6. 1 session 
 
 
 
 
7. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Oral sharing of 

South American 
myths 
 

2. Exploring myths 
for  the moral 
and/or lesson 

 
 

 
1. Storytelling 

 
 
 

2. Identify the intention of a 
myth 

 
 
 

 
1. 2-Understanding 

3-Applying  
 
 
2. 2-Understanding 

3-Applying 
4-Analyzing 
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3. Re-enacting a 
traditional myth  

 
 
 

4. Fact or fiction-the 
art of storytelling 
 
 

5. Connecting the 
myth to the culture  

3. Through improvisation the 
students will retell the myth 
and promote the intended 
moral and/or lesson 
 

4. Recognizing the facts in the 
traditional myths told by 
storytellers 

 
5. Recognize the importance 

of storytelling in a culture 

3. 2-Understanding 
3-Applying  
6-Creating 
 
 

4. 2-Understanding 
3-Applying  
4-Analyzing    
 

5.  2-Understanding 
4-Analyzing 
       

 

Essential Questions Corresponding Big Ideas 

 
1. How are South American myths 

used to teach cultural history, 
morals and appropriate societal 
behaviors? 
 

2. How do students decode the 
information provided in a myth for 
use in improvisation and/or 
storytelling? 
 

3. How does student understanding 
of the lessons of a myth help the 
student identify the intentions of 
the storyteller? 
 

4. How does reading a myth assist 
the improvisation groups in the 
selection process? 

 
 

5. How do students assume roles and 
characters in order to develop a 
structure improvisation 
representing a selected myth? 

 
6. How do student actors use the 

techniques of improvisation to 
create a structured improvisational 
performance? 

 
 

 
1. Societies are culturally and morally 

different. 
 
 
 

2. Students apply the information from 
the myth to developing a storytelling 
or improvisation 
 
 

3. Students identify the intentions of the 
myth through specific cultural 
knowledge. 
 
 

4. Students need the knowledge of the 
entire content of a myth to make a 
selection for their improvisation 
group. 
 

5. Recognizing and assuming 
traditional characters and roles 

 
 
 

6. Students retell a cultural myth 
through structured improvisation 
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7. How do students determine quality 
and success of an improvised 
retell of a myth or story? 

 

7. Applying evaluation techniques for 
personal reflections 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher-led discussion to assess 
students’ knowledge of myths and 
their purpose in a specific society 

 Teacher-led discussion to assess 
the students’ knowledge of 
improvisation techniques 

 Teacher-led discussion to assess 
students’ knowledge of characters 
that appear in the selected myths. 

 

 

 Teacher-guided round robin 
readings of selected myths 

 Teacher circulates  assess student 
time-on-task and understanding 
during the group myth selection  

 Teacher circulates to assess the 
engagement level of the students to 
their group’s improvisation 
development 

Post Assessment 

 

 Informal performance for peers by improvisation groups 

 Performance graded by teacher using project specific rubric   

 Peer evaluation through reflection and journaling  

 Self-evaluation through reflection and journaling 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or 

Program 

Authentic Performance Tasks 

 

 Reading selected South 
American myths 

 

 Select myth through 
collaboration 
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 Listening to teacher-shared 
storytelling of South American 
myths and legends 

 Analyzing South American 
myths for intended morals and 
lessons 

 Improvising using stories found 
in selected South American 
myths 

 Collaborating to create 
characters and to develop a 
structured improvisation based 
upon selected South American 
myths 

 Performing a student-
developed structured 
improvisation 

 Reflecting on process and 
product of self and peers 

 Applying information gained 
from reading and teacher-
sharing to a structured 
improvisation, story analysis 
and reflections 
 

 Develop improvisation of myth 

 Rehearse myth for a structured 
improvisation 

 Perform myth for teacher and 
peers 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and 

Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

 

Specially 

Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English 

Language 

Learners 

 

 Differentiated  
Instruction(content, 
process, product) 

 Collaborative 
learning activities 

 Direct/explicit 
instruction 

 Accommodating 
learning style 
preferences 

 Appropriate 
questioning and 
response skills 

 Adult or student 
mentor 

 Matching a specific 
strategy to specific 
skill and changing 
as needed 

 

 Tier 1 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 

 Tier 1 
 

 

 Tier 2 
 

 Tier 2 

 

 Intensive, core, 
adult support 

 Modification of 
cooperative 
group 

 Increased 
opportunities to 
use learning 
style 
preferences 

 Individual 
behavior plan 
(assessment, 
contract, 
reinforcement, 
and modeling) 

 

 

 Pair ESL 
student with a 
peer that is 
fluent in 
English and 
the ESL 
student’s 
native 
language, if 
possible. 

 ESL students 
watch peers 
developing 
and rehearsing 

improvisation 

of myths, 

assess for the 

student’s 

understanding 

of myth 

intentions 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Henry Gilfond’s adaptation: The 
Readers Theatre Folklore Plays 

 Roger Ellis’ edited collection: 
Multicultural Theatre II 

 Numerous websites containing 
South American myths/folktales 

 

 Websites: 
http://teacher.scholastic.com/write
wit/mff/southamerica.htm 
http://www.fantasticfiction.co.uk/a/
philip-ardagh/south-american-
myths-and-legends.htm 
http://www.native-
languages.org/maya-legends.htm  
http://www.sacred-
texts.com/nam/mmp/index.htm  
http://www.bigmyth.com/2_eng_m
yths.html  
 

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 Internet research 
for myths from 
other cultures 

 Individual 
storytelling of a 
selected myth 

 

 

 

 Social Studies: 
-South 

American 

     historical  

     timeline 

-South 

American 

cultures 

 Language Arts: 
-Storytelling 

-Mythology 

 

 

 Improvisation 

 Character 
development 

 Cultural 
differences 

 

 Myths 

 Morals 

 Oral Tradition 

 Storytelling 

 

  

http://teacher.scholastic.com/writewit/mff/southamerica.htm
http://teacher.scholastic.com/writewit/mff/southamerica.htm
http://www.fantasticfiction.co.uk/a/philip-ardagh/south-american-myths-and-legends.htm
http://www.fantasticfiction.co.uk/a/philip-ardagh/south-american-myths-and-legends.htm
http://www.fantasticfiction.co.uk/a/philip-ardagh/south-american-myths-and-legends.htm
http://www.native-languages.org/maya-legends.htm
http://www.native-languages.org/maya-legends.htm
http://www.sacred-texts.com/nam/mmp/index.htm
http://www.sacred-texts.com/nam/mmp/index.htm
http://www.bigmyth.com/2_eng_myths.html
http://www.bigmyth.com/2_eng_myths.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course 6th Grade 

Unit of Study Analyzing Character for the Actor 

Unit Type  Topical      Skills-based    Thematic 

Pacing 13 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

Priority Standard: 

6.A.1     Analyze literary texts and performances. 

6.C.2     Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.A.1.1  Analyze plays in terms of theme, characters, conflict and their 

interrelationships. 

6.A.1.2  Analyze informal or formal theatre productions in terms of the emotions or 

thoughts they evoke, characters, settings, and events. 

6.C.2.1  Interpret various selections of literature through formal and informal 

presentations. 

 

 

Name of Unit:  Analyzing Character for the Actor 

Lesson Plans Brief Description Pacing 

 
1. Read and Analyze a 

play for theme, 
character and 
conflict. 

 
 
 
 
 

 
1. As a class read a selected play 

then discuss and examine theme 
of the piece, major and minor 
characters, and major conflict. 
Highly recommended plays found 
at: www.theatrefolk.com   

 
 
 

 
1. 4 sessions 
 
 
 
 
 
 
 
 

http://www.theatrefolk.com/


328 
 

2. Analyze and 
diagram events of 
the play read. 

 
3. Analyze feelings 

created by the play 
and compare them 
to feelings from life. 

 
 
4. Develop a T-chart or 

Venn diagram 
comparing yourself 
to a selected 
character from the 
play. 

 
5. Distinguish 

character traits and 
relationships of your 
selected character 
from the play. 

 
6. Create a staged 

reading of a short 
selection of the play. 

 
 
 
 
7. Perform the 

prepared Staged 
Readings for the 
class and instructor. 

 
8. Assess the 

performances of 
yourself, your group 
members and other 
groups in the staged 
readings. 
 
 
 

2. Using a plot chart, diagram the 
events of the play for plot 
elements. 

 
3. Compare and contrast feelings 

created by the events in the play 
with similar feelings from events 
in their own lives. 

 
 
4. Compare and contrast yourself 

with a selected character using a 
T-chart or Venn diagram. Explain 
and share your results with the 
class. 

 
 
5. Using a character GOTE, 

examine a selected character 
from the play and outline traits 
and relationships. 

 
 
6. In small groups, prepare a 

Staged Reading of a short 
selection from the play, 
characterizing the events, 
feelings, and characters in the 
scene. 

 
7. Each group should perform their 

prepared staged reading of the 
play exhibiting character, events, 
and theme for the audience. 

 
8. Through journal entries, evaluate 

each short scene for character, 
theme and feelings created. 

 

2. 1 session  
 
 
 
3. 1 session 
 
 
 
 
 
4. 1 session  
 
 
 
 
 
 
5. 1 session 
 
 
 
 
 
6. 2 sessions 
 
 
 
 
 
 
7. 2 sessions 
 
 
 
 
8. 1 session 
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Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Recognize plot 

elements of a play 
 
 
 
 
 

 

 
2. Recognize characters 

and setting in a play 
 
 
 
3. Understand 

relationships between 
characters and 
between character 
and setting 
 

 
4. Recognize character 

and the emotions and 
traits that effect the 
plot 
 

 
5. Recognize conflict 

and its effect upon 
plot development in a 
play 
 

 
6. Recognize character 

goals and the 
relationship to plot 
and character 
development 

 
 
 

 
1. Identify plot elements:  

 Antecedent Action 

 Exposition 

 Inciting Incident 

 Rising Action 

 Climax 

 Falling Action 

 Conclusion 
 
2. Identify characters and 

setting from the play 
reading 

 
 
3. Discuss and identify 

relationships between 
characters and between 
character and setting within 
a play 

 
 
4. Identify character traits and 

feelings and the effect these 
have on the plot and theme 
of the play 

 
5. Identify the major and minor 

conflicts in the play and the 
relationships to the 
character and plot 
development 

 
 
6. Analyze and identify the 

goals of one or more 
characters in the play and 
how those goals relate to 
both development of the plot 
and the characters in the 
play 
 

 
1. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 

 
 
 

 
2. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 

 
3. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 
 
 

4. 1-Remembering 
2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 

 
5. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 

 
6. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 
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7. Demonstrate 
understanding of 
character and plot to 
develop a short scene 
from the selected play 
as a Readers Theatre 
performance 

 
8. Evaluate your own 

and other student 
performances 

7. Apply knowledge and 
understanding of character, 
plot, goals, setting and 
theme to a small group 
interpretation of a short 
selection from the given 
play 

 
8. Appraise student acting 

through a written 
assessment 

7. 1-Remembering 
2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 
6-Creating 
 

 
8. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 
6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 
1. How did the performance make 

you feel?   
 

2. How were the events in this play 
organized? 

 
3. How are the events in this play 

and the feelings they generate 
similar to events and feeling 
found in real life? 

 
4. How are you similar to or 

different from a selected 
character from the play? 

 
5. How can you distinguish and 

explain character traits and 
relationships of a selected 
character? 

 
6. How can we, as young actors, 

interpret the characters, events, 
theme and feelings created by 
this play? 

 
7. How do you determine and 

assess your presentation as an 
actor and a group member? 

 
1. Determine theme, characters, and 

feelings generated by a performance. 
 
2. Identify and organize events in the 

play. 
 
3. Discuss events and feelings in the 

play with events and feelings in real 
life. 
 
 

4. Examine similarities and differences 
between a selected character and 
self. 
 

5. Investigate character and character 
relationships in the play. 
 

 
 
6. Illustrate character, events, theme, 

and feelings through production. 
 
 
 
7. Critique your own performance and 

those of others in your group through 
journal writing. 
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8. How do you determine and 

assess the performances of 
classmates? 

 

 
8. Critique the performances of the 

scenes you observed in class through 
journal writing. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher led class discussions:  
1- How do you read a play?   
2- How do you use a Venn diagram to 

show similarities and differences? 
3- How do you think this play will make 

you feel based on the introduction? 

 Predictions of plot and theme based 
upon title and introduction. 

 

 

 Journal  prompts/checks 

 Observation during reading 

 Guided questions 
 

Post Assessment 

 

 Journal entries 

 Venn diagrams or T-charts 

 Character GOTE 

 Group staged readings 

 Student self-evaluation 

 Student evaluation of classmates 
 
 
 
 
 

Scoring Guides and Answer Keys 

 

N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Cold reading of scripts or 
Watching a play  

 Journal writing 

 Venn diagram or T-Chart 
completion 

 Character GOTE 

 Staged reading presentation 

 Self-evaluation 

 Critique writing 
 

 

 

 

 

 

 Cold reading of script 

 Journal work 

 Venn diagram and/or T-chart 
completion  

 Verbalizing feelings, responding 
to questions  

 Distinguishing similarities and 
differences 

 Analyzing a character and 
identifying traits 

 Interpreting a character in a 
Staged Reading performance 

 Producing a Staged Reading 
performance 

 Assessing personal success 
and needs 

 Assessing student 
performances 

 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English 

Language 

Learners 

 

 Extended time 

 Change pace 

 Accommodating 
learning styles 

 Q & A  

 Study Skills 
Class 

 

 

 

 

 Tier 1 

 Tier 1 

 Tier 1 
 

 Tier 1 

 Tier 2  
 

 

 

 Consideration 
when assigning 
roles  

 Taking 
volunteers  

 Modeling of 
appropriate oral 
reading skills 

 Assistance with 
pronunciation  

 

 

 Special 
consideration 
when 
assigning 
roles  

 Taking 
volunteers 

 Modeling oral 
reading skills  

 Assistance 
with 
pronunciation 
 
 
 
 
 
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Class set of scripts or video of a 
play being performed or a live 
performance of a play 

 Venn diagrams and/or T-charts 

 Class set of character GOTE 

 Copies of play excerpts 

 Highlighters 

 Journal prompts and  questions  
 
 
 
 
 
 

 

 Computer with internet connection 

 www.theatrefolk.com 
 

 

 

http://www.theatrefolk.com/
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Create a short 
scene in small 
groups that 
follow the same 
pattern as the 
scene 
performed 

 

 

 

 

 

 

 

 Visual Art: 
Create a collage 

depicting feelings 

created by play   

 Language Arts: 
Write a letter to 

the character 

with who most 

connect. 

 Social Studies: 
Create a timeline 

of the play. 

 

 Analyze 

 Theme 

 Character 

 Conflict 

 Settings 

 Script 
 

 

 

 Cold-reading 

 Stage directions 

 Staged reading 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Sixth Grade 

Unit of Study Technical Theatre Basics 

Unit Type  Topical      Skills-based     Thematic 

Pacing 8 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.AE.1:     Understand how to design technical theatre components, such as, costumes, 

sets, props, make-up, lighting and sound. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.CU.2:    Understand the traditions, roles, and unique conventions, of theatre as an art 

form.  

 

 

Name of Unit:  Technical Theatre Basics 

Lesson Plan Brief Description Pacing 

 
1. “Who are you again, 

and what do you 
do?”  
 

 
2. Know the space. 

 
 

 
3. Draw Something! 

 
 
 

 
 

 
1. Develop a theatre personnel 

flow chart; include the designer, 
chief, and crew for each major 
element of theatre production.  
 

2. Introduce the various types of 
stage spaces and areas for each 
type of stage. 

 
3. Draw a simple floor plan for a 

selected piece of literature from 
the 6th grade English curriculum. 

 
 
 

 
1. 2 sessions 

 
 

 
 

2. 2 sessions 
 
 

 
3. 2 sessions 
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4. “It was a dark and 
stormy night.” 

 
 
 
 
 
 
5. Illustrate mood and 

atmosphere. 

4. Using the ground plan designed 
in the “Draw Something” activity, 
write an accompanying 
reflection of the atmosphere and 
mood that would be created by 
the use of color and texture in 
the design.  

 
5. Depict this mood and 

atmosphere through a drawing. 
 

4. 1 sessions 
 
 
 
 
 
 

 
5. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. The various elements 

of the theatre that 
require a designer and 
crew. 
 

2. Vocabulary and 
conceptual ideas to 
create a set design. 

 
3. Various types of 

stages. 
 
4. Understand how 

lights, color, and 
texture help create 
atmosphere and mood 
for the stage. 

 

 
1. Identify the production 

personnel and their specific 
function for a show 

 
 
2. Draw a simple ground plan 
 

 
 
3. Identify the areas of the 

stage 
 
4. Use technical elements to 

create an atmosphere for 
stage 

 
1. 1-Remebering 

2-Understanding 
 
 
 

2. 1-Remembering 
2-Understanding 
3-Applying 
 

3. 1-Remembering 
 
 

4. 1-Remembering 
2-Understanding 
3-Applying 
6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How do different theatrical 
personnel play a part in a 
production? 

 

2. What is theatrical atmosphere 
and mood and how do designers 
create this for a production? 

 

 

1. Theatre personnel and 
responsibilities. 
 

 

2. Mood and atmosphere in theatre  
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Determine student’s prior 
knowledge regarding theatre 
personnel 

 Discuss mood and atmosphere 
 

 

 

 Build a production personnel flow 
chart adding personnel as each 
designer/crew is learned 

 Daily “Ticket out the Door” on mood 
and atmosphere 

Post Assessment 

 

 Flow chart 

 Ground plan 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Flow Chart 

 Vocabulary Activities 
 

 

 

 Draw a simple floor plan 

 Identify stage spaces 

 Write a description of a theatrical 
atmosphere 

 Illustrate the described 
atmosphere 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Additional time 

 Graphic organizers 

 Chunking 

 Study Skills class 
 

 

 Tier 1 

 Tier 1 

 Tier 1 

 Tier 2 

 

 Employ use of 
multiple-
intelligence 
learning 

 Teach/Reteach 

 

 Use of graphic 
organizers 

 Repetition 

 Translator if 
needed 
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Exploring Theatre textbook 
 

 

 Use computer search skills to 
find illustrations by others that 
match selected atmosphere 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Display mood 
illustrations 
for peer and 
parent review 

 Visit different 
theatres to 
observe 
different types 
of stages 

 

 

 

 

 

 

 

 

 

 

 Visual Arts: 
-Atmosphere 

illustrations 

-Color response 

 Social Studies: 
-Different stages 

throughout history 

 

 Organization 

 Note-taking 

 Color 
recognition 
and response 

 

 Theatre in the 
Round 

 Arena stage 

 Thrust stage 

 Proscenium stage 

 Designer 

 Technical Director 

 Producer 

 Director 

 Crew 

 Atmosphere 

 Illustration 

 Flow chart 

 Mood 

 Floor plan 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Sixth Grade 

Unit of Study The Beginning of Theatre 

Unit Type  Topical      Skills-based     Thematic 

Pacing 5 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.CU.1  Analyze theatre in terms of social, historical, and cultural context in which it was 

created. 

6.CU.2  Understand the traditions, roles, and conventions of theatre as an art form. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.CU.1.1  Understand theatre arts in relationship to the geography, history, and culture 

of the world civilizations and societies from the beginning of human society to 

the emergence of the first global age (1450). 

6.CU.2.1  Summarize the rules and purposes of audience etiquette. 

6.CU.2.2  Understand the roles of actors and directors in creating performances. 

 

 

Name of Unit:  The Beginning of Theatre 

Lesson Plans Brief Description Pacing 

 

1. Introduction to 
rituals 
 

 

2. Rituals in action 
 

 

3. Ritual performances 
 

 

 

1. Students will gain general 
knowledge from the readings and 
discussions about rituals 
 

2. Students will dramatize a story as 
a whole group 
 

3. Students will work in collaborative 
groups to create a ritualized 
performance based on a primitive 
story 

 

1. 1 session 
 

 
 

2. 1 session 
 
 

3. 2 sessions 
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4. Assessment 

 

4. Students will watch the video of 
their performances and critique 
each other’s work using the Ritual 
Performance Rubric 

 

 

4. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. How theatre developed 

from early human 
rituals 

 
2. Ability to recognize 

ritualistic qualities in a 
dramatic presentation 

 
 
3. Ability to collaborate 

while applying 
ritualistic qualities in a 
performance of a 
primitive story 

 
4. Ability to critique 

performances  
 

 
1. Recognize connections 

between ritual and theatre 
 
 

2. Apply the qualities of early 
rituals to a group ritual 
 

 
 

3. Create a ritual-style 
performance of a primitive 
story 
 
 

 
4. Critique the performances 

by classmates and self. 
 

 
1. 1-Remembering 

2-Understanding 
 
 
2.   1-Remembering 

2-Understanding 
3-Applying 
6-Creating 

 
3.   1-Remembering 

2-Understanding 
3-Applying 
6-Creating 

 
 
4.   4-Analyzing 

5-Evaluating 
 

 

Essential Questions Corresponding Big Ideas 

 

1. How do the rituals of early 
civilizations relate to theatre? 
 

2. How can students dramatize a 
story using ritualistic qualities? 
 

3. How can students create a modern 
representation of an early ritual? 
 

4. How did theatre develop from 
rituals? 

 

 

1. Students will recognize connections 
between rituals and theatre. 
 

2. Students should recognize the 
qualities of rituals. 
 

3. Students should be aware of man’s 
basic need to communicate. 

 

4. Students should recognize the human 
need to collaborate for survival in 
society.  
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher-led informal discussion 

 Students prior knowledge of rituals 
 

 

 Teacher-guided class discussion 

 Teacher observations 
 

Post Assessment 

 

 Teacher-made written test  

 Ritual performance – teacher-made Rubric 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Selected readings 

 Worksheet activities 

 Note taking 
 

 

 

 Assume roles of characters from a 
story of an ancient culture 

 Participate in theatre games that 
emphasize collaboration and non-
verbal communication.  
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 



343 
 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Repetition 

 Study buddy 

 Evaluation of 
teaching style 

 

 

 

 

 Tier 1 

 Tier 2 

 Tier 3 

 

 Follow Student’s 
IEP 

 

 Partner or 
buddy 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Activity book:  Theatre Through the 
Ages, pages 2-5. 

 Textbook:  Exploring Theatre,  
page 13 and pages 20-27 

 

 

 

 

 

 

 Websites: 
www.learn360.com 
http://library.thinkquest.org/5291/ga
mes.html 

 

 

http://www.learn360.com/
http://library.thinkquest.org/5291/games.html
http://library.thinkquest.org/5291/games.html
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 Attend an 
American Indian 
celebration: 
http://ncmuseumo
fhistory.org/wgo/F
estivals.html  

 Learn an 
American Indian 
dance 

 

 

 Language Arts: 
 -Reading 

 Social Studies: 
-Ancient 

civilizations 

 
 

 Ritual 

 Artifact 

 Shaman 

 Dance 

 Storytelling 

 Primitive 
 

 

 Anthropologist 

 Ceremony 

 Tribe 

 Heritage 

 Religion 

 

  

http://ncmuseumofhistory.org/wgo/Festivals.html
http://ncmuseumofhistory.org/wgo/Festivals.html
http://ncmuseumofhistory.org/wgo/Festivals.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Sixth grade 

Unit of Study The Art of Theater based on European Folk Tales 

Unit Type  Topical      Skills-based     Thematic 

Pacing 15 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.CU.2:   Understand the traditions, roles and conventions of theatre as an art form. 

6.C.2:      Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

6.CU.2.1:   Summarize the rules and purpose of audience etiquette. 

6.CU.2.2:   Understand the roles of actors and directors in creating performances. 

6.C.2.2:      Interpret various selections of literature through formal and informal 

presentations. 

 

 

Name of Unit: The Art of Theater based on European Folk Tales 

Lesson Plans Brief Description Pacing 

 
1. Introduction 

European folk tales 
 
 

 
2. Connecting story to 

culture 
 
 
 

 
3. Selecting story for 

retell 

 
1. Students read excerpts from 

various teacher-selected folk tales 
from Europe and discuss the 
cultural relationship 

 
2. Teacher-directed discussion of the 

importance and intent of the story in 
a culture. As a class, create a TT-
chart connecting country/culture, 
stories discussed and purpose 

 
3. After being divided into small 

groups, students will review the 

 
1. 3 Sessions 

 
 

 
 
2. 1 Session 

 
 
 

 
 
3. 1 Session 
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4. Adapting a selected 

European folk tale 
for retelling as 
Readers Theatre 

 
5. Rehearsals of 

European Readers 
Theatre 

 
 
 
 
6. Review audience 

role 
 

 
 

7. Presentation of 
European folk tales   
 
 

 
 
8. Evaluation of 

presentations       

available European folk tales and 
select one for retell 

 
4. In small groups, students will 

interpret and rewrite a European 
folk tale in Readers Theatre format 

 
 
5. In small groups, students will 

rehearse their folk tale Readers 
Theatre for performance, applying 
appropriate voices, and gesture to 
communicate character to the 
audience 

 
6. With teacher leadership, students 

will restate the rules of audience 
behavior and purpose during a 
performance 

 
7. Students will perform their Readers 

Theatre version of the selected 
European folk tale, breathing life 
into the characters they have 
developed 

 
8. Students will critique performances 

based on teacher-made rubric 
 

 
 

 
4. 3 Sessions 

 
 

 
 

5. 3 Sessions 
 
 
 

 
 
 
6. 1 Session 

 
 

 
 
7. 2 Session 

 
 
 

 
 
8. 1 Session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Understand the 

importance of fairy 
tales to the cultures of 
Europe 
 

2. Understand Readers 
Theatre format and 
performance 

 
3. Communicate through 

theatre 
 
 

 
1. Identify connections between 

a culture, its stories, and 
their purpose 
 
 

2. Apply Readers Theatre 
format to a traditional story 

 
 
3. Perform a believable 

performance through 
characterization 
 

 
1. 1-Remembering 

2-Understanding 
4-Analyzing 
5-Evaluating 
 

2. 2-Understanding 
3-Applying 
6-Creating 
 

3. 1-Remembering 
2-Understanding 
3-Applying 
6-Creating 
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4. Understand role of the 

audience in the 
theatre experience 
 

5. Use of critique as a 
learning tool 
 

 
4. Behave as an appropriate 

audience 
 
 
5. Critique a performance 

based on its success as a 
tool to communicate a 
message 
 

 

 
4. 1-Remembering 

2-Understanding 
3-Applying 

 
5.   1-Remembering 

2-Understanding 
4-Analyzing 
5-Evaluating 

 

 

Essential Questions Corresponding Big Ideas 

 
1. How do folk tales relate to the 

culture from which they came? 
 

2. What is the importance of fairy tales 
to the cultures of Europe? 
 

 
3. How can a folk tale be turned into an 

effective performance? 
 
 
 
4. What is the process involved in 

creating a believable character? 
 
5. How does an audience affect a live 

performance? 
 
 
6. How do you develop helpful 

critiques of a performance? 
 

 
1. Relationship of culture to its traditional 

stories 
 
2. A culture's mores and social customs 

can be identified by reading a folk tale 
from that culture 

 
3. A folk tale, using characters that are 

introduced and actor's tools, can be 
turned into an entertaining 
performance for an audience 

 
4. Utilize voice and body to create 

believable characters 
 

5. An audience reaction changes a 
performance through the interaction 
between audience and performer 

 
6. Positive critiques can offer 

suggestions or ask questions to 
encourage future improvement 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 List stories remembered 

 Discuss European cultures 

 Review of acting "tools" through 
improvisation warm-ups 

 KWL of audience behaviors 
 

 

 Review scripts created 

 TT-chart 

 Observation of rehearsals 

 Restating of audience responsibilities 

Post Assessment 

 

 Performance of folk tales  

 Critique of performances  
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 TT-chart 

 KWL Chart 

 Performance rubric 

 Audience etiquette worksheet 

 Improvisation warm-ups 
 

 

 Performance of folk tale 

 Journaling (warm-ups) 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 
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 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

Strategies for English 

Language Learners 

 

 Repetition 

 Modification of 
cooperative group 

 Evaluation and 
modification of 
learning 
environment 

 

 

 Tier 1 

 Tier 3 
 

 

 Tier 3 

 

 Additional 
time 

 Small group 
collaboration 

 Choice in 
casting to 
ability 

 

 

 

 Additional time 

 Small group 
collaboration 

 Casting in 
appropriate roles 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Folk tale books or videos 

 KWL Sheet 

 TT-Chart 

 Audience etiquette worksheet 

 Performance rubric 

 

 PowerPoint on folk tales 

 Websites: 

http://worldoftales.com/European_fol

ktales.html 

http://www.afs.org/blog/icl/?p=1104 

http://www.readanybook.com/ebook/

european-folk-and-fairy-tales-3751 

 

 

 

http://worldoftales.com/European_folktales.html
http://worldoftales.com/European_folktales.html
http://www.afs.org/blog/icl/?p=1104
http://www.readanybook.com/ebook/european-folk-and-fairy-tales-3751
http://www.readanybook.com/ebook/european-folk-and-fairy-tales-3751
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 
Concepts 

Supporting 
Standards Concepts 

and Other Unit-
Specific Terms 

 

 Discover 
modern folk 
tales 

 Discover folk 
tales from other 
parts of the 
world 

 Compare and 
contrast 
American 
versions of folk 
tales and the 
original 
versions from 
Europe 

 

 

 Language Arts: 
-Reading  
-Writing  
-Journals 
-Literary plot  
structure 
-Analysis 

 Social Studies: 
-European folk 
tales 
- Psychology of 
emotions and 
culture 
-Cultural 
connections 

 

 

 Folk tales 

 Europe 

 Readers 
Theatre 

 
 

 

 Characterization 

 Concentrating 

 Observing 

 Projecting 

 Focus 

 Creativity 

 Body Language 

 Types of 
Rehearsal 

 Creative writing 

 Subtext 
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Seventh Grade  
 

Theatre Arts 
North Carolina Essential Standards 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 
 
The sixth through eighth grade theatre arts program is designed to 
encourage creativity, the making of artistic choices and communicating 
those choices through various methods. Through shared experiences, 
students develop as participants, performers, and audience members. 
 

Seventh Grade Theatre Arts: 

 Use physical acting techniques to express characters 

 Apply various vocal elements to theatrical presentations 

 Communicate character, conflict, and plot through playwriting  

 Use acting skills to perform original scenes 

 Interpret a character in presentations 

 Identify character, conflict, theme, and dialogue in plays 

 Discover theatrical styles in various productions 

 Illustrate the major technical elements in theatrical productions 

 Understand the use of costumes, props, masks, scenery, and 
lighting in dramatic presentations 

 Understand how theatre expresses the culture of various world 
civilizations from 1450 to the present 

 Represent the culture of Africa, Asia, and Australia through the 
creation of original works 

 Understand appropriate audience etiquette in multiple venues 

 Understand the role of the playwright 
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Seventh Grade 

 

Communication 

 

Essential Standard – 7.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 7.C.1.1 Use physical movement and acting skills to express a variety 
of characters to an audience. 

 

 7.C.1.2   Apply appropriate vocal elements, such as pitch, volume, and 
projection, effectively in formal or informal presentations.  

 

 7.C.1.3   Use playwriting skills to communicate conflict, plot, and 

character. 

 
 
 
Essential Standard - 7.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 7.C.2.1  Use acting skills, such as observation, concentration, and 

characterization, to perform original scenes.   

 

 7.C.2.2  Interpret a character from literature through formal and informal 

presentations. 
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Analysis 

 

Essential Standard - 7.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 7.A.1.1  Analyze plays in terms of theme, characters, conflict, and 

dialogue. 

 

 7.A.1.2  Analyze styles of informal or formal theatre productions. 

 

 

 

 

Aesthetics 

 

Essential Standard - 7.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting, and 
sound.  

 
Clarifying Objectives 

 

 7.AE.1.1  Illustrate the major technical elements, such as lights, sound, 
set, and costumes.  

 

 7.AE.1.2  Understand how to use technical theatre components of 
costumes, props, masks, set pieces, and lighting to support 
dramatic presentations. 
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Culture 

 

Essential Standard - 7.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 7.CU.1.1  Understand theatre arts in relationship to geography, history, 

and culture of modern societies from the emergence of the 
First Global Age (1450) to the present. 

 
 7.CU.1.2  Create theatrical works that exemplify the style and culture of 

Africa, Asia, and Australia. 
 
 
 
 
Essential Standard - 7.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 7.CU.2.1  Compare the rules and expectations of audience etiquette for 

different venues. 
 

 7.CU.2.2  Understand the roles of the playwright in relations to scripting 
theatre.   
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Seventh Grade  

Unit of Study Communicating Characters 

Unit Type  Topical      Skills-based     Thematic 

Pacing 2 ½ weeks 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.C.1:    Use movement, voice, and writing to communicate ideas and feelings 

7.C.2:    Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.C.1.1: Use physical movement and acting skills to express a variety of characters to 

an audience.  

7.C.1.2: Apply appropriate vocal elements of volume, such as pitch, volume, and 

projection, effectively in formal and informal presentations.  

7.C.1.3: Use playwriting skills to communicate conflict, plot, and character.  

7.C.2.1  Using acting skills, such as observation, concentration, and characterization, 

to perform original scenes. 

 

 

Name of Unit: Communicating Characters 

Lesson Plans Brief Description Pacing 

 
1. Vocal elements 

 
 

 
2. Vocalization 

 
 
 
 

 
1. Students will review and identify 

the parts of the vocal tract and 
how they are used. 

 
2. Students will do a creative 

activity using correct vocalization 
techniques. 
 
 

 
1. 1 session 

 
 

 
2. 2 session 
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3. Communicating a 
character 
 
 

 
4. Creating scripted 

characters 
 

3. Students will learn how use 
physical movement and 
vocalization to effectively 
communicate a character  
 

4. Students will learn how to create 
characters in original scripts. 

3. 4 sessions 
 
 

 
 
4. 5 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Actors communicate 

ideas through 
vocalization and 
physical movement. 
 

2. Characters can be 
scripted or improvised.  

 
1. Communicate characters 

effectively through words and 
movement. 
 
 

2. Apply correct vocalization 
techniques. 

 

 
1. 1-Remembering 

2-Understanding 
      3-Applying 
 
2. 1-Remembering 

2-Understanding 
      3-Applying 

 

Essential Questions Corresponding Big Ideas 

 

1. How are characters 
communicated? 

 

 

2. How is a play written? 
 

 

3. How can using my voice 
effectively help me to improve 
my acting skills? 
 
 
 

 

1. Students need to be aware of how 
voice and physical movement can 
communicate characters.  

 

2. Students should be able to identify 
the structure of a script. 

 

3. Students should recognize the 
importance of vocal interpretation 
in acting. 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 KWL 

 Open discussion 

 Small group discussion 
 

 

 Classroom monitoring 

 Full class discussion 

 Small group discussion 

 Creative drama activities  
 

Post Assessment 

 

 Use rubric to determine understanding 

 Graphic organizers 

 Creative drama activities 
 

Scoring Guides and Answer Keys 

 

 N/A 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Compare and contrast characters 
from well-known stories and/or 
plays.  

 Chapter 5 (voice elements) and 
Chapter 3 (personal resources) in 
the Exploring Theatre  

 Labeling a diagram of the vocal 
tract  

 

 

 Discuss varying characters from 
scripts and stories from student 
suggestions. 

 Whole class vocal warm up 
exercise and creative drama 
activities 

 Writing short original scripts  

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 
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 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction 

 Additional 
instructional time 

 Change of 
environment 

 Assistive 
technology 

 Graphic organizers 

 Collaborative 
learning activities 

 Providing additional 
guided practice 

 Appropriate 
questioning 

 Adult or student 
mentor  

 Modification of 
cooperative group 

 Learning style 
preferences 
 

 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 2 
 

 Tier 2 
 

 Tier 2 
 

 

 Additional time 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Scaffolding 
information 

 Differentiation 
of content, 
process, and/or 
products 

 

 Additional time 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Scaffolding 
information 

 Differentiation 
of content, 
process, and/or 
products 

 Accessible 
texts 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Graphic organizers from the Learning 
Focused Lesson Plan Theatre I 
Notebook 

 Diagram of vocal tract from The Stage 
and School Teacher Resource Binder 

 

 Website access to search for scripts 
or stories 
www.playscripts.com,  
http://africa.mrdonn.org/fables.html  
www.pitt.edu/~dash/japan.html, 
http://worldoftales.com/Asian_folktale
s.html 
http://worldoftales.com/African_folktal
es.html  

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Students can 
improvise a 
specific 
character from a 
story or play of 
their choice 
using vocal and 
physical acting 
techniques.   

 

 

 Language Arts: 
-compare and 

contrast 

-script writing 

-reading 

 Science: 
-vocal tract 

 PE/Health: 
-terminology 

and/or skills. 

 Social Studies: 
-Stories from 

Africa and Asia 

 

 Vocal elements  

 Physical acting 

 Characterization 

 Script writing 
techniques 

 

 

 

 

 

 Artistic choices 

 Character 

 Movement 

 Mood 

 Roles 

 Senses 

 Script  

 Analysis 

 Evaluating 

 Creating 

 Drama 

 Improvisation 

 Setting 
 

 

 

  

http://www.playscripts.com/
http://africa.mrdonn.org/fables.html
http://www.pitt.edu/~dash/japan.html
http://worldoftales.com/Asian_folktales.html
http://worldoftales.com/Asian_folktales.html
http://worldoftales.com/African_folktales.html
http://worldoftales.com/African_folktales.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Seventh Grade 

Unit of Study Bringing Characters to life from Literature  

Unit Type  Topical      Skills-based     Thematic 

Pacing 12 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.C.2     Use performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.C.2.1     Use acting skills, such as observation, concentration, and characterization, 

to perform original scenes. 

7.C.2.2     Interpret a character from literature through formal and informal 

presentations. 

7.CU.1.1  Understand theatre arts in relationship to geography, history, and culture of 

modern societies from the emergence of the First Global Age (1450) to the 

present. 

 

 

Name of Unit:  Bringing Characters to life from Literature 

Lesson Plans Brief Description Pacing 

 
1.   Introduction to  

Animal Farm 
 
 
2.   Exploration of 

Characters 
 
 
3.  Exploring animal 

movement and 

 
1. Students read Animal Farm with 

discussion about theme and 
character. 
 

2. In groups students create 
character list with descriptions 
from the text for each character. 
 

3. Students select a character by 
lottery. Students develop 

 
1. 5 sessions 
 
 
 
2. 1 session 
 
 
 
3.  1 session 
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animal vocalization 
 
 
 
 
4.  Place the character 

in context 
 
 
 
 
5.  Rehearse the 

student-written 
scene 

 
 
 
6.  Share student-

written scenes 

specific movement and voices 
for the selected characters 
based on the animal 
characteristics. 
 

4. Students find the scenes in the 
text where their character 
appears. Scene partners write a 
script based on the scene from 
the novel. 
 

5. Students rehearse the scenes, 
concentrating on the vocal and 
physical characteristics of their 
character. Scenes are polished 
and readied for a first reading. 
 

6. Students will share their scenes 
informally for in-class evaluation.  

 
 

 
 
 
 
 
4. 3 sessions 
 
 
 
 
 
5. 1 session 
 
 
 
 
 
6. 1 session 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Script format 
 

 

 

2. Animal 
movements 
 

 

 

3. Knowledge of 
animal 
vocalization 

 

 

 

 

1. Produce a script 
 

 

 

2. Build an animal character 
 

 

 

 

3. Combine animal vocal qualities 
with the human spoken dialogue 

 
1. 1-Remembering 

2-Applying 
3-Creating  

      
2.  2-Understanding     

     3-Applying   

     4-Analyzing 

     6-Creating 

 

3. 1-Remembering  

     2-Understanding     

     3-Applying   

     4-Analyzing 

     5-Evaluating  

     6-Creating 
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Essential Questions Corresponding Big Ideas 

 

1. How do the animal characters in 
Animal Farm replicate human 
social classes? 

 
2. How do descriptive passages 

assist students in developing 
characters for performance? 

 
3. How do young student actors 

maintain the animalistic 
expression, both vocal and 
physical, in their dialogue? 

 
4. How do students express the 

characters and setting from the 
novel in play format?  

 
5. How does the rehearsal process 

develop and refine     
characterization? 

 

 

1. Compare and contrast historical 
events to the sequence of events 
in the novel. 

 

2. Students analyze the character 
descriptions in the text and apply 
to their animal character. 

 

3.  Students create physicalizations 
and vocalizations to establish their 
scene character. 
 
 

4. Students deconstruct narrative 
literature and construct script 
dialogue. 
 

5. Students apply character discovery 
to produce their final product. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher-guided informal discussion 
to assess students’ understanding of 
governments and their effect on 
personal characteristics of the people 
governed.  

 Teacher-guided informal discussion 
to assess students’ understanding of 
satire in literature and theatre. 

 

 

 

 

 Teacher circulates among groups 
to monitor student engagement.   

 Students submit a rough draft of 
their group developed scene to the 
teacher. 
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Post Assessment 

 

 Students share their scenes from Animal Farm and are graded according 
to a rubric.   

 Student groups submit a final copy of the scene they developed using the 
Animal Farm text.  

 Students complete a process and performance reflection. 
 

 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Applying knowledge of political 
structures to the text of Animal 
Farm 

 Analyze the text for character 
traits 

 Analyze the text for insight into 
the character dialogue 

 Work collaboratively with their 
peers. 

 

 

 

 Write script using the literary 
text from Animal Farm 

 Rehearse the developed script 
with peers applying physical 
and vocal characteristics 

 Share the scene with the class 

 Critique peer scripts for interest 
and character 

 Students reflect on the process 
and product 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 
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 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction 

 Collaborative  
learning activities 

 Repetition 

 Appropriate 
questioning and 

response skills 

 

 

 

 

 

 

 

 Tier 1 
 

 Tier 1 
 

 

 Tier 1 

 Tier 1 

 

 Increased 
intervention 
frequency, 
intensity, and 
duration 

 Intensive, core, 
adult support 

 Adult or 
student mentor 

 Modification of 
cooperative 
group 

 

 Purchase  Animal 
Farm, if 
available, in the 
student’s native 
language 

 Ask someone 
knowledgeable to 
translate the 
student-written 
scene into the 
student’s native 
language for 
rehearsal 
process 

 Possible DVD 
with language 
subtitles 

 After providing 
Animal Farm and 
the original 
student scene in 
the needed 
language, help 
the ESL student 
to use the 
English version 
of the scene 
script 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 George Orwell’s Animal Farm 

 Script Rubric 

 Reflection Worksheet 
 

 

 Computer with Word for script 
writing 

 Animal Farm DVD available from: 
http://www.amazon.com/Animal-
Farm-Gordon-
Heath/dp/B0002ZYDUG  

 

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Watch a DVD of 
Animal Farm 

 Research the 
Russian 
Revolution 

 

 

 

 

 Social Studies: 
-Totalitarian 

governments 

-Anarchy 

-Revolution 

 Language Arts: 
-Reading a 

novel 

-Creative writing 

 

 Satire 

 Socialism 

 Democracy 

 Script format 

 Vocal 
performance 

 First reading 

 Animal traits 

 Vocal traits 

 Communication 
 

 

 Character 

 Dialogue 

 Setting 

 Vocal elements 

 

  

http://www.amazon.com/Animal-Farm-Gordon-Heath/dp/B0002ZYDUG
http://www.amazon.com/Animal-Farm-Gordon-Heath/dp/B0002ZYDUG
http://www.amazon.com/Animal-Farm-Gordon-Heath/dp/B0002ZYDUG
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course 7th grade  

Unit of Study Understanding Conflict and Creating Characters 

Unit Type  Topical      Skills-based     Thematic 

Pacing 15 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.A.1        Analyze literary texts and performances 

7.C.2       Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.A.1.1:    Analyze plays in terms of theme, characters, conflict, and dialogue. 

7.A.1.2:    Analyze styles of informal and formal theatre productions. 

7.C.2.2     Interpret a character from literature through formal and informal 

presentations. 

 

 

Name of Unit:  Understanding Conflict and Creating Characters 

Lesson Plans Brief Description Pacing 

 
1. Read and analyze a 

play for theme, 
character and 
conflict. 

 
 
 
 
2. Analyze and diagram 

events of the play 
read. 

 

 
1. As a class read a selected 

play then discuss and 
examine theme of the piece, 
major and minor characters, 
and major conflict. Highly 
recommended plays found 
at: www.theatrefolk.com   
 

2. Using a plot chart, diagram 
the events of the play for plot 
elements. 
 

 
1. 4 sessions 
 
 
 
 
 
 

 
2. 1 session 
 
 

 

http://www.theatrefolk.com/
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3. Analyze feelings 
created by the play 
and compare them 
to feelings from life. 

 
 
 
4. Develop a T-chart or 

Venn diagram 
comparing a 
selected character 
from the play to 
yourself 

 
 
5. Distinguish 

character traits and 
relationships of a 
selected character 
from the play that is 
most similar to the 
student actor. 

 
 
6. Introduce and 

explain actor 
positions. 

 
 
 
 
 
 
 
7. Introduce and 

explain levels and 
relative actor 
positioning for 
emphasis. 

 
 
 
 
 
 
 

3. Compare and contrast 
feelings created by the 
events in the play with similar 
feelings from events in their 
own lives. Share the results 
with the class. 
 

4. Compare and contrast 
yourself with a selected 
character using a T-chart or 
Venn diagram. Explain 
similarities and differences 
and share your results with 
the class. 
 

5. Using a character analysis 
form, each student should 
examine a selected 
character from the play, 
personally more interesting 
or similar to him/herself, and 
outline traits and 
relationships. 
 

6. Using text and teacher 
examples, introduce and 
explain actor positions: full 
front, ¼ front, profile, ¾ front, 
and full back. Have students 
take various positions in a 
game similar to “Red Light-
Green Light” or “Simon 
Says”. 
 

7. Using text and teacher 
examples, introduce and 
explain stage levels: 
upstage, mid-stage, and 
downstage. Discuss 
strengths and weaknesses of 
each level from an audience 
viewpoint. Continue by 
having students take 
different levels on a stage 
area in the classroom. 
Discuss the use of different 

3. 1 session 
 
 
 
 
 
 

4. 1 session 
 
 
 
 
 
 

 
5. 1 session 
 
 
 
 
 
 
 

 
6. .5 session 
 
 
 
 
 
 
 

 
 
7. .5 session 
 
 
 
 
 
 
 
 
 
 
 



369 
 

 
 
 
 
 
8. Develop a short 

scene for in-class 
presentation 
including 
appropriate 
characterization and 
simple blocking. 

 
 
 
 
 
9. Perform the 

prepared scenes for 
the class and 
instructor. 

 
 
 
 
 
10. Assess the 

performances of 
yourself, your group 
members and other 
groups in the 
scenes. 

 

stage levels to create 
strength or weakness of an 
actor in a scene from an 
audience viewpoint.  
 

8. In small groups, prepare a 
short scene for 2-4 group 
members from the play. With 
teacher side-coaching, 
students should apply actor 
positions and stage levels in 
their scene to improve 
audience understanding of 
the relationship 
between/among the 
characters. 
 

9. Each group should perform 
their prepared scene 
exhibiting character, stage 
levels, actor positions and 
simple blocking, relationships 
among the characters to 
assist in audience 
understanding. 
 

10. Through journal entries, 
evaluate each short scene 
for character, relationships, 
and staging. 

 

 
 
 
 

 
8. 3 sessions 
 
 
 
 
 
 
 
 
 
 

 
9. 2 sessions 
 
 
 
 
 
 
 
 
10. 1 session 

 
 
 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 

1. Recognize and 
identify plot 
elements 

 

2. Recognize 
characters and 
relationships 

 

1. Identify and diagram plot 
elements 
 

 

2. Identify characters and 
analyze for traits, 
conflicts and 

 

1. 1-Remembering 
2-Understanding 

4-Analyzing 

 

2.  1-Remembering 
2-Understanding 

3-Applying 
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3. Understand actor 
positions and 
staging 
relationships 

 

4. Understand basic 
blocking and 
directing 
requirements 

 

5. Evaluate your own 
and other student 
performances 

 

 

 

 

 

 

 

relationships 
 

3. Discuss and apply actor 
positions and stage 
levels for character and 
scene clarity 

 

4. Discuss and apply a 
simple blocking plan by 
directing or following 
student directions 
 

5. Appraise student 
development of 
character and 
application of actor 
positions, stage levels 
and simple blocking for 
audience understanding 
of character and plot 
through a written 
assessment 

4-Analyzing 

 

3.  1-Remembering 
2-Understanding 

3-Applying 

 

4.  1-Remembering  
2-Understanding 

3-Applying 

 

 

5.   1-Remembering 

      2-Understanding 

3-Applying 

4-Analyzing 

5-Evaluating 

 

 

Essential Questions Corresponding Big Ideas 

 
1. What themes and conflicts are 

shown in this play? 
 
2. How do I describe the characters 

in this play? 
 

3. How is this character similar to 
and different from the student 
actor? 

 
4. How can you demonstrate the 

relationships between/among the 
characters through stage 
positions and levels? 

 
5. How to communicate character 

and relationships to the audience 
through acting? 

 

 
1. Themes and conflicts 
 
 
2. Characterization 
 
 
3. Similarities and differences 
 

 
 

4. Stage positions, levels and simple 
blocking 

 
 
 

5. Communicating character and 
relationships to an audience 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Class Discussions: 
1. How do you read a play? 
2. How do you recognize plot 

elements and important events 
in a play? 

3. When you watch a play, how 
can you discern the major 
characters and their objectives?  

 

 

 Observation during activities. 

 Guided questions. 

 Teacher side-coaching 

 Journal prompts and checks 

Post Assessment 

 

 Journal entries 

 Diagrams 

 Character analysis 

 Small group scenes 

 Student evaluations of classmates 

 Student self-evaluations 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Cold reading selected script 

 Selecting, rehearsing and 
sharing scenes from the play 
 

 

 

 

 Character Analysis for a 
selected character in the play 

 Participation in topic related 
theatre games 

 Journal writing 

 Selecting, rehearsing, and 
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sharing a scene from a play 

 Blocking and/or performing in a 
scene 

 Assessing personal success 
and needs 

 Assessing student 
performances 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Pre-teach/ re-teach 

 Extended time 

 Change pace 

 Accommodating 
different learning 
styles 

 

 Tier 1 

 Tier 1 

 Tier 1 

 Tier 1 
 

 

 Priority in group  
selection 

 Consideration in 
script/scene 
selection 

 Ability to call 
“line” during 
performance 

 Priority in group 
selection 

 Consideration in 
script/scene 
selection 

 Taking 
Volunteers 
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 Collaborative 
learning activities 

 Q & A 

 Study Skills class 

 Tier 1 
 

 Tier 1 

 Tier 2  

 Extra time to 
rehearse 

 Chance to see 
examples 

 Not required to 
share first. 
 

 Modeling oral 
reading skills 

 Assistance with 
phrasing and 
pronunciation  

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Copies of selected scripts 

 Class set of plot diagrams 

 Class set of character analysis forms 

 Journal prompt and questions 
 

 

 Computers with internet access to 
read script samples 

  www.theatrefolk.com  

 www.playscripts.com  
 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Share selected 
scenes with a 
larger 
audience,  
another class, 
and/or parents 

 

 

 

 Language Arts: 
-Plot elements 

-Theme 

-Character 

-Conflict 

-Similarities and 

differences 

 Social Studies: 
-Comparison of 

theatre to real life 

 

 

 Theme 

 Character 

 Conflict 

 Dialogue 

 Scene 

 

 Communication 

 Blocking 

 Directing 

 Levels 
Down Stage 

Mid Stage 

Up Stage 

 Actor Positions  
Full front 

¼ front 

Profile 

¾ front 

Full Back  

 

 
 

  

http://www.theatrefolk.com/
http://www.playscripts.com/
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Seventh Grade 

Unit of Study Design and Production 

Unit Type  Topical       Skills-based     Thematic 

Pacing 9 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.AE.1:  Understand how to design technical theatre components, such as, costumes, 

sets, props, make-up, lighting and sound. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.AE.1.1  Illustrate the major technical elements, such as lights, sound, set and 

costumes. 

7.AE.1.2  Understand how to use technical theatre components of costumes, props, 

masks, set pieces, and lighting to support dramatic presentations. 

 

 

Name of Unit: Design and Production 

Lesson Plans Brief Description Pacing 

 
1. Become a 

designer 
 

 
2. Draw it! 

 
 
 
 

 
3. Share it! 

 
 

 
1. In small groups, assume the role 

of a designer and design the 
elements of a scene. 

 
2. Produce sketches and more 

detailed color drawings for a 
design appropriate to the design 
process assigned and the scene 
selected. 

 
3. Each group will present their 

designs as a complete design 
package for the selected show. 

 
1. 1 sessions 

 
 

 
2. 5 sessions  

 
 
 
 

 
3. 3 sessions 
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They will explain and defend the 
design concept and the choices 
made. 

 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Theatre Personnel 

 
 
 

2. Illustrations 
 
 
 

 
3. Defense 

 
1. Assume the role of a 

theatrical designer  
 

 
2. How to develop a design 

concept and create an 
illustration for understanding 
by others 

 
3. Present and explain the 

concept and illustrations 
orally 

 
1. 1-Remembering 

2-Understanding 
3-Applying 
 

2.   1-Remembering 
2-Understanding 
3-Applying 
6-Creating 

 
3.  1-Remembering 

2-Understanding 
3-Applying 

 

 

Essential Questions Corresponding Big Ideas 

 

1. Who are the designers required 
for a show and how do they 
accomplish their task? 
 

2. How can you illustrate the group-
determined concept applied to 
the specific design assignment? 

 

3. How can you successfully 
present and defend the group’s 
design concept? 

 

 

1. Theatrical Designers 
 
 

 
2. Concept and Illustration 

 
 
 

3. Presentation of Design Concept 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 KWL the production process 

 

 Group arrangement and make-up 

 Observation of group process 

 Observation of group progress 
 

Post Assessment 

 

 Design Concept 

 Illustrations 

 Design Presentation 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading scene scripts 

 Analyzing scripts for technical 
requirements 

 Class notes on production 
requirements 

 

 

 Development of a design concept 

 Execution and completion required 
illustrations based on assigned 
position 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

Check all that apply to the unit: 

 Teamwork and Collaboration  

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 
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 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Additional time 

 Graphic 
organizers 

 Chunking 

 Study Skills 
class 
 

 

 Tier 1 

 Tier 1 
 

 Tier 1 

 Tier 2 

 

 Use of multiple 
intelligence 
strategies 

 Teach/reteach 
 

 

 Use of graphic 
organizers 

 Hands-on 
learning  

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Scene Scripts 
 

 

 Web quest (if used) 

 Research for historical period 
design elements prior to design 

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Display design 
illustrations for 
review 

 Visit a college 
with a technical 
theatre program  

 Complete a web 
quest to find 
illustrations by 
various 
professional 
designers 
 

 

 Visual Arts: 
-Design 

-Illustration 

 Language Arts: 
-Oral 

presentation 

-Reading  

 Social Studies: 
-Historical 

design concept 

 

 

 Types of 
stages 

 Atmosphere 

 Mood 

 Theatre 
hierarchy 
 

 

 Designer 

 Design concept 

 Design illustrations 

 Renderings 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Seventh Grade 

Unit of Study Far Eastern Literature as Theatre 

Unit Type  Topical      Skills-based     Thematic 

Pacing 15 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.CU.1     Analyze theatre in terms of the social, historical, and cultural contexts in 

which it was created. 

7.CU.2     Understands the traditions, roles, and conventions of theatre as an art form 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

7. CU.1.1 Understand theatre arts in relationship to geography, history, and culture of 

modern societies from the emergence of the First Global Age (1450) to the 

present. 

7. CU.1.2 Create theatrical works that exemplify the style and culture of Africa, Asia, 

and Australia. 

7. CU.2.2 Understand the role of the playwright in relation to scripting theatre. 

 

 

Name of Unit:  Far Eastern Literature as Theatre 

Lesson Plans Brief Description Pacing 

 
1. Introduction to 

Eastern Theatre 
 

2. Reading of 
Eastern folktale 

 
3. Creating a play 

 
 

 
1. Introduction, selected reading and 

note taking 
 

2. Students will read a folktale and 
analyze the plot 
 

3. Using the plot from the folktale, 
students will develop a short play. 
 

 
1. 1 session 

 
 
2. 1 session 

 
 
3. 3 sessions 
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4. Mask building 
 
 

 
5. Play rehearsal 

 
 

 
6. Performance 

 
 
 

7. Assessment 

4. Students will design and construct 
a mask based on a character from 
the folktale 
 

5. Students will rehearse the play 
using their masks in preparation 
for the performance 
 

6. Performance of Eastern 
stylistically-based student-written 
plays 

 
7. Students will critique 

performances by peers 
 

4. 4 sessions 
 
 

 
5. 3 sessions 

 
 

 
6. 2 sessions 

 
 
 

7. 1 session 

 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Know some 

characteristics of 
Eastern Theatre 
Traditions 
 

2. Play writing 
concepts 

 
 

3. Importance of 
Eastern theatre 
masks  and 
traditions 

 
4. Using masks in 

performance 
 

 
1. Compare and contrast 

Eastern theatre styles 
 

 
 

2. Apply Eastern theatre 
characteristics to the writing 
of a short play based on an 
Eastern folktale 
 

3. Use of available materials to 
create a mask based upon 
Eastern theatrical masks 

 
 

4. Performance techniques of 
Eastern theatre using masks 
 

 
1. 2-Understanding 

4-Analyzing  
5-Evaluating 
 
 

2.  1-Remembering 
2-Understanding 
3-Applying 
6-Creating 

 
3.   1-Remembering 

2-Understanding 
3-Applying 
6-Creating 

 
4.  1-Remembering 
     2-Understanding 

3-Applying 
6-Creating 

 

Essential Questions Corresponding Big Ideas 

 
1. How can students understand 

Eastern folktales and theatrical 
traditions? 

 
1. Compare and contrast Eastern to 

familiar Western folktales and 
theatre styles 
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2. How can students use visual art 

skills to create a character mask? 
 

3. How can students apply play 
writing techniques to develop a 
play based upon an Eastern 
folktale? 
 

4. How can we use elements of 
Eastern theatre to successfully 
perform a play? 

 
 
 

 
2. Students will learn to work with 

plaster to create a mask 
 

3. Students will apply play writing 
techniques 
 

 
 

4. Students will apply stylistic choices 
to developing their character 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Students will explore a variety of 
masks and assess how the expression 
fits the mask 

 

 

 

 

 Monitor students while they work 

 Provide guided questions 

Post Assessment 

 

 Rubric for performance 

 Rubric for mask making 
 

 

 

Scoring Guides and Answer Keys 

 

N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading selected Eastern folktales  

 Note taking 

 Reading a traditional Eastern Play 
 

 

 Designing and building a mask to 
fit a character 

 Performing the play 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Chunking 

 Collaborative 
learning activities 

 Accommodating 
learning modalities 
(visual, auditory, 
kinesthetic, tactile) 

 Modification of 
cooperative groups  

 

 Tier 1 

 Tier 1 

 Tier 1 
 
 

 Tier 2 

 

 Follow IEP 
requirements 

 

 Partner or 
buddy 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Textbook: Exploring Theatre,  
p. 72-73 and pp. 370-372 

 

 

 http://worldoftales.com/Asian_folkt
ales.html  

 www.learn360.com  

 http://library.thinkquest.org/05aug/
00717/pages/types_of_theatre.html  

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Perform student-
written Eastern-
style play for an 
audience 

 Attend a puppet 
show 

 Build puppets to 
prepare a puppet 
show for 
performance 

 

 

 Social Studies: 
-Far Eastern 

culture 

 Language Arts: 
-Reading 

 Visual Art: 
-Mask Building 

 

 Kabuki 

 Noh 

 Bunraku 

 Zeami 

 Hanamichi 

 Character 
mask 

 

 

 Japanese 

 Chinese 

 Folklore 

 

  

http://worldoftales.com/Asian_folktales.html
http://worldoftales.com/Asian_folktales.html
http://www.learn360.com/
http://library.thinkquest.org/05aug/00717/pages/types_of_theatre.html
http://library.thinkquest.org/05aug/00717/pages/types_of_theatre.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Seventh Grade 

Unit of Study Playwriting 

Unit Type  Topical      Skills-based     Thematic 

Pacing 15 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.CU.2: Understand the traditions, roles and conventions of theatre as an art form. 

7.C.1:    Use movement, voice, and writing to communicate ideas and feelings. 

7.C.2:    Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

7.CU.2.2:  Understand the role of the playwright in relation to scripting theatre. 

7.C.1.3:     Use playwriting skills to communicate conflict, plot and character. 

7.C.2.1      Use acting skills, such as observation, concentration, and characterization to 

perform original scenes. 

 

 

Name of Unit: Playwriting 

Lesson Plans Brief Description Pacing 

 
1. Five minute free-

writing activities 
 
 
 

 
2. Playwriting 

PowerPoint 
 

 
 
 

 
1. Students will write five minutes 

based on specific teacher-given 
prompts.  They will be given several 
prompts which help with free writing 
and creativity.  
 

2. The teacher presents a power point 
on basics of playwriting and 
students complete simple 
worksheets based on the power 
point. 

 

 
1. 1 Session, 

then five-
minute activity 
each session 

 
2. 1 Session 
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3. Play elements 
 
 
 

 
 
 
4. Collaborative 

playwriting 
 
 

 
5. Cast and rehearse 

scenes 
 
 
 

 
6. Present scenes 

 
 
7. Audience critique 

of presentations 
    

3. Students, using teacher-provided 
worksheets, will be able to 
determine and record the basic 
elements of a play such as 
beginning, middle, end, conflict, 
plot, and character. 
 

4. Students will, based on a picture 
that they choose, write a play with a 
partner in proper format that is at 
least four typed pages in length. 
 

5. Students will cast their scenes and 
rehearse in class.  Scenes do not 
need to be memorized, but must be 
performed with characterization and 
performance in mind. 
 

6. Students will informally present the 
scenes. 
 

7. Students will evaluate 
performances. 

3. 1 Session 
 
 
 

 
 
 

4. 4 Sessions 
 
 
 

 
5. 4 Sessions 

 
 
 
 

 
6. 3 Sessions 

 
 

7. 1 Session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Understand how the 

playwright 
communicates ideas. 

 
 
2. Understand play 

format and required 
elements 
 

3. Understand the 
rehearsal process 

 
 
 
4. Communicate 

through theatre. 

 
1. Write a play communicating 

ideas and characters 
 
 

 
2. Analyze a play based on its 

elements. 
 
 
3. Application of focus, 

concentration, blocking, note-
taking, and character 
development 

 
4. Applying appropriate audience 

etiquette skills. 
 

 
1.  2-Understanding 
     3-Applying 
     4-Analyzing 
     6-Creating 
 
2.  2-Understanding 
     4-Analyzing 
 
 
3.  2-Understanding 
     3-Applying 
 
 
 
4.  1-Remembering 

2-Understanding 
3-Applying 
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Essential Questions Corresponding Big Ideas 

 
1. How does a playwright effectively 

communicate ideas through a 
written script? 
 

 
2. How does a playwright create an 

understandable script for actor and 
director application? 

 
3. How should an actor in interpret a 

character in an original script? 
 

 
 
4. How can an actor communicate a 

believable performance? 
 

 
5. How do you discover and illustrate 

the required elements of a plot in a 
script? 

 

 
1. Students should know that an idea can 

come from the simplest of forms, from 
an adapted story, picture or even from 
a spark of a creative idea. 
 

2. Students should write plays in proper 
typed format with stage directions in 
parentheses. 
 

3. Students should be able to recall and 
rehearse through a rehearsal process 
and create an original character using 
prior knowledge. 
 

4. Students should be able to portray a 
believable character using written clues 
and their own creation of a character. 
 

5. Students should identify and apply 
elements of plot, conflict, and 
character. 
 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Prewriting – using writing prompts to 
inspire creativity 

 KWL of playwriting. 
 

 

 Free writing 

 Observation of script writing 
progress 

 Student written scripts review 
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Post Assessment 

 

 Finished and formatted student-written scripts 

 Performance of student-written plays 

 Audience critiques  

 Teacher-made rubric 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Performance rubric 

 Play elements worksheet 

 Writing warm-ups 
 

 

 Script writing 

 Performance of written script 

 Journaling (warm-ups) 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

  Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Repetition 

 Modification of 
cooperative group 

 Evaluation and 
modification of 
learning 
environment 

 

 

 Tier 1 

 Tier 2, 3 
 

 Tier 2, 3 

 

 Additional time 

 Small group 
collaboration 

 

 

 

 Additional time 

 Small group 
collaboration 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 KWL Sheet 

 Script format worksheet 

 Character analysis worksheet 

 Performance rubric 
 

 

 PowerPoint on playwriting 

 

Unit Vocabulary Terms Enrichment/Exten

sion 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Rewrite a 
modern play 
for 
performance 

 Attend a 
performance 
by a school, 
college or 
professional 
theatre 
organization. 

 

 

 Language Arts: 
-Reading  

-Writing 

-Play Elements  

 Social Studies: 
- Culture 

-Use pictures to 

connect to social 

studies curriculum 

 

 

 Playwriting 

 Play 
elements 

 Play format 

 Playwright 

 Script 

 Plot 

 

 Characterization 

 Acting basics 

 Concentrating 

 Observing 

 Conflict 

 Character 
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Eighth Grade  
 

Theatre Arts 
North Carolina Essential Standards 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture  
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What Every Student Should Know and Be Able to Do 
 
The sixth through eighth grade theatre arts program is designed to 
encourage creativity, the making of artistic choices and communicating 
those choices through various methods. Through shared experiences, 
students develop as participants, performers, and audience members. 
 

Eighth Grade Theatre Arts: 

 Use physical acting techniques to express stories 

 Apply various vocal elements to portray characters 

 Communicate ideas and feelings through original works 

 Use acting skills to perform original, written scenes 

 Interpret multiple characters in presentations 

 Identify character, conflict, theme, mood, atmosphere and 
dialogue in plays 

 Evaluate quality in various theatre productions 

 Apply the major technical elements in theatrical productions 

 Understand the use of costumes, props, masks, scenery, 
lighting, and sound in dramatic presentations 

 Understand how theatre expresses the culture of North Carolina 
and the United States 

 Represent the culture North Carolina and the United States 
through the creation of original works 

 Use appropriate audience etiquette as a participant in theatrical 
presentations 

 Understand the roles of technical theatre in productions 
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Eighth Grade 

 

Communication 

 

Essential Standard – B.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 B.C.1.1 Use physical movement and acting skills to express stories to 
an audience. 

 

 B.C.1.2   Apply appropriate vocal elements, such as pitch, volume and 
projection, effectively while portraying characters.. 

 

 8.C.1.3   Create original works that communicate ideas and feelings. 

 
 
 
Essential Standard - 8.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 8.C.2.1   Use acting skills, such as o8servation, concentration, and 

characterization, to perform original, written scenes.   

 

 8.C.2.2   Interpret multiple characters from literature through formal and 

informal presentations. 
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Analysis 

 

Essential Standard - 8.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 8.A.1.1   Analyze plays in terms of theme, characters, conflict,  dialogue, 

mood, and atmosphere. 

 

 8.A.1.2   Evaluate the theatrical quality of formal or informal theatre 

productions. 

 

 

 

 

Aesthetics 

 

Essential Standard - 8.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting, and 
sound.  

 
Clarifying Objectives 

 

 8.AE.1.1   Apply the major technical elements, to informal and formal 
presentations.  

 

 8.AE.1.2   Understand how to use technical theatre components of 
costumes, props, masks, set pieces, lighting, and sound to 
support formal or informal dramatic presentations. 
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Culture 

 

Essential Standard - 8.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 8.CU.1.1  Understand the role of theatre arts in North Carolina and the 

United States in relation to history and geography. 
 

 8.CU.1.2  Create theatrical works that exemplify the style and culture of 
North Carolina and the United States and/or North America. 

 
 
 
 
Essential Standard - 8.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 8.CU.2.1  Use appropriate theatre etiquette as a participant in informal 

and formal theatre. 
 

 8.CU.2.2  Understand the roles of technical theatre in relation to 
theatrical productions.   
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Eighth Grade 

Unit of Study Communicating Stories 

Unit Type  Topical      Skills-based     Thematic 

Pacing 15 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.C.1:    Use movement, voice, and writing to communicate ideas and feelings.  

8.C.2:    Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.C.1.1: Use physical movement and acting skills to express stories to an audience.  

8.C.1.2: Apply appropriate vocal elements, such as pitch, volume, and projection, 

effectively while portraying characters.   

8.C.1.3: Create original works that communicate ideas and feelings.  

8.C.2.1  Use acting skills, such as observation, concentration, and characterization, to 

perform original, written scenes. 

 

 

Name of Unit: Communicating Stories 

Lesson Plans Brief Description Pacing 

 
1. Basic Acting Skills 

 
 
2. Communicating a 

story 
 

 
 

3. Creating expressive 
characters 

 
1. Review basic acting skills and 

dramatization techniques. 
 
2. Students will use physical 

movement and vocalization to 
effectively communicate a story to 
an audience. 

 
3. Students will learn how to adapt 

characters from stories to scripts. 

 
1. 1 session 

 
 
2. 3 sessions 

 
 
 

 
3. 3 sessions 
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4. Dramatizing a story 

 
 
 

 
5. Communicating 

characters from a 
script 

 

 
4. After reviewing differences between 

stories and scripts, students will 
create an original script based on a 
fairy tale or folktale.  

 
5. Using the student-written scripts, 

students will act out the scripts to 
create well developed characters. 

 

 
4. 4 sessions 

 
 
 

 
5. 4 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Actors communicate 
ideas through 
dramatization. 

 

2. Characters can be 
scripted or improvised.  

 

 

1. Communicate stories 
effectively through words 
and movement. 

 

2. Demonstrate 
interrelationships between 
characters in stories through 
writing and acting. 

 

1.  1-Remembering  

     2-Understanding 

     3-Applying 

 

2.  1-Remembering 

     2-Understanding 

     3-Applying  

     4-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How is a script different than a 
story?  
 

2. How is a play written? 
 

3. How can using my voice effectively 
help me to improve my acting skills? 

 

 

1. Voice and physical movement can 
communicate stories. 
 

2. The structure of a script. 
 

3. Recognize and apply vocal 
interpretation. 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 KWL (graphic organizer where 
students list facts they “know”, 
“want to know”, and “learn” in three 
separate columns 

 Open discussion pertaining to how 
emotion is communicated 

 Small group discussion pertaining 
to how emotion is communicated 

 Have students bring in their favorite 
story to share with the class 
 

 

 Classroom monitoring 

 Full class discussion 

 Small group discussion  

 Creative drama activities  

 Story sharing 
 

 

Post Assessment 

 

 Use rubric to determine understanding 

 Graphic organizers 

 Creative Drama activities led by teacher 

 Student-written scripts 

 Student script presentations 
 

Scoring Guides and Answer Keys 

 

 N/A 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Compare and contrast well-known 
stories and/or plays 

 Read Chapters 5 and 3 in the 
Exploring Theatre  

 Adapt a student-provided story into 
a script 

 

 Discussing differences and 
similarities from scripts and 
stories 

 Whole class vocal warm up 
exercise and creative drama 
activities 

 Adapting short original scripts 
from stories  
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 Differentiated 
instruction 

 Additional 
instructional time 

 Change of 
environment 

 Assistive technology 

 Graphic organizers 

 Collaborative 
learning activities 

 Providing additional 
guided practice 

 Appropriate 
questioning 

 Adult or student 
mentor 

 Modification of 
cooperative group 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 2 
 

 Tier 3 
 

 Additional time 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Scaffolding 
information 

 Differentiation of 
content, 
process, and/or 
products 

 Additional time 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Scaffold 
information 

 Differentiation 
of content, 
process, 
and/or 
products 

 Accessible 
texts 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Graphic organizers from the 
Learning Focused Lesson Plan 
Theatre I Notebook 

 Student-provided stories 
 

 

 Website access to search for 
scripts or stories: 
www.playscripts.com, 
http://www.americanfolklore.net/sin
dex.html, 
http://www.mikelockett.com/stories
.php?action=view&id=41, 
http://www.ibiblio.org/bawdy/folklor
e/tales.html  

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 Students can 
improvise a 
specific character 
from a story or a 
script using vocal 
and physical 
acting techniques   

 Attend a play 
adapted from a 
book or story 

 

 

 

 

 

 

 

 

 

 Language Arts: 
-Compare and 
contrast 
-Script writing 
-Reading 

 Science: 
-Vocal tract 

 PE/Health: 
-Terminology 
and/or skills. 

 Social Studies: 
-Stories from 
US and NC 

 

 

 Vocalization 

 Expression 

 Characterization 

 Playwriting 
techniques 

 Physical acting 
 

 

 

  

 Artistic choices 

 Character 

 Movement 

 Mood 

 Role 

 Senses 

 Script 

 Evaluating 

 Creating 

 Expressing 

 Creative 
Dramatics 

 Imitate 

 Improvisation 
 

 

 

  

http://www.playscripts.com/
http://www.americanfolklore.net/sindex.html
http://www.americanfolklore.net/sindex.html
http://www.mikelockett.com/stories.php?action=view&id=41
http://www.mikelockett.com/stories.php?action=view&id=41
http://www.ibiblio.org/bawdy/folklore/tales.html
http://www.ibiblio.org/bawdy/folklore/tales.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Eighth Grade 

Unit of Study Taking Characters One Step Further  

Unit Type  Topical      Skills-based     Thematic 

Pacing 8 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.C.2 Use performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

 Supporting Standards/Outcomes 

 

8.C.1.1  Use physical movement and acting skills to express stories to an audience. 

8.C.1.2  Apply appropriate vocal elements, such as pitch, volume, and projection, 

effectively while portraying characters. 

8.C.2.2  Interpret multiple characters from literature through formal and informal 

presentations. 

 

 

Name of Unit:  Taking Characters One Step Further 

Lesson Plans Brief Description Pacing 

 
1. Discussion of 

themes in Ender’s 
Game 

 
2. Exploration of 

characters 
 
 

 
 

3. Share posters and 
discuss 

 
1. In groups students discuss themes 

from the book and create a poster 
displaying the themes. 

 
2. In the same groups, students 

explore how characters from the 
book relate to one another and to 
the themes they found the previous 
sessions. 

 
3. Posters from the previous activities 

are explored and discussed. 

 
1. 2 sessions 
 
 
 
2. 1 session 
 
 
 
 
 
3. 2 sessions 
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4. Creating a new 

situation 
 
 
 

 
5. Scene 

improvisation 
 

 
4. In their groups, each student 

chooses a character and develops 
a new situation with a problem the 
selected character has not faced 
before. 

 
5. Students, concentrating on the 

problem they have created, perform 
structured improvisations exploring 
methods each character would 
react and resolve the student-
developed situations.  

 

 
4. 1 session 
 
 
 
 
 
5. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Theme 

 
 

2. Characters 
 
 

 
 

3. Original theatrical 
situations 

 
 
 
4. Improvisation 
 

 
1. Identify themes from literature 

 
2. Identify and develop 

appropriate characters from 
literature 
 

 
3. Problem solving skills 
 
 
 

 
 
4. Interact with others as a 

character in a situation he may 
encounter. 

 
1. 2-Understanding 

3-Applying 
 

2. 1-Remembering 
2-Understanding 
4-Analyzing 
6-Creating 

 
3. 2-Understanding 

3-Applying 
4-Analyzing 
6-Creating 
 

4. 1-Remembering 
2-Understanding 
3-Applying 
4-Analyzing 
6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How do themes in Ender’s Game 
relate to individuals today? 

 
 
 

 

1. Students discuss themes from the 
book and how they relate to the 
world created in the book and the 
real world. 
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2. How does character relate to 
people’s reaction to themes? 

 
 

3. How can visual representations 
help to focus attention on theme 
and character? 

 
4. How does character development 

affect an actor’s ability to 
understand and portray the 
character’s reaction in a selected 
situation? 

 
5. How does the improvisation 

process help to focus attention on 
the character and the situation? 

 

2. Students analyze the characters in 
relation to the themes they have 
identified.  

 

3. Students create posters and 
collages to explore and explain 
themes and character. 

 

 

4. Character development and 
reacting as the character during 
improvisation. 

 

5. Students find the solution for their 
character’s problem through 
improvisation. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher-guided informal discussion 
to assess students’ understanding 
of the content of Ender’s Game   

 Teacher-guided discussion of 
characters from the story 

 

 

 Teacher circulates among groups 
to monitor student engagement  

 Teacher reviews student-
developed original situations 

 Teacher observation of student 
audience participation during 
improvisations 
 

Post Assessment 

 

 Student-developed thematic posters 

 Poster and theme presentations 

 Student involvement in improvisation 

 Students complete a process and performance reflection for the project. 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Explore themes from Ender’s 
Game 

 Analyze characters and their 
relation to the themes 

 Develop characters from Ender’s 
Game through analysis  

 

 

 

 

 

 

 

 Create a poster reflecting the 
themes 

 Present posters and explain 
themes presented 

 Collaboration with peers 

 Create a new situation and 
problem for these characters 

 Participate in structured 
improvisation as a character 
from Ender’s Game in the 
student-developed original 
situations 

 Students reflect on process 

 Students reflect on 
improvisational performance 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction 

 Collaborative  
learning activities 

 Repetition 

 Appropriate 
questioning and 

response skills 

 

 

 

 

 

 

 

 Tier 1 
 

 Tier 1 
 

 

 Tier 1 

 Tier 1 

 

 Increased 
intervention 
frequency, 
intensity, and 
duration 

 Intensive, core, 
adult support 

 Adult or student 
mentor 

 Modification of 
cooperative 
group 

 

 Purchase  
Ender’s Game, if 
available, in the 
student’s native 
language. 

 Ask someone 
knowledgeable 
to translate the 
student-written 
scene into the 
student’s native 
language for 
rehearsal 
process. 

 Possible DVD 
with language 
subtitles 
 

 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Orson Scott Card’s novel: 
Ender’s Game 

 Improvisation Rubric 

 Reflection Worksheet 
 

 

 

 

 Image search online for 
poster/collage 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Write a script 
based on the 
student-
created, 
original 
situation 

 Research the 
idea of one 
world 
government 

 Read a play 
based on a 
science fiction 
theme 

 

 

 

 Social Studies: 
-World 

government 

 Language Arts: 
-Reading the 

novel 

-Creative 

writing 

 

 

 Character 

 Character 
development 

 Theatrical 
situation 

 Situation-
based  

 Improvisation 

 

 Problematic 
situation 

 Problem-solving 

 World Government 

 Post- apocalyptic 

 Compassion 

 Ruthlessness 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course 8th grade   

Unit of Study Analysis of Plays and Monologues for Mood and Atmosphere 

Unit Type  Topical      Skills-based     Thematic 

Pacing 12 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.A.1  Analyze literary texts and performance. 

8.C.1 Use movement, voice, and writing to communicate ideas and feelings 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.A.1.1  Analyze plays in terms of theme, characters, conflict, dialogue, mood and 

atmosphere 

8.A.1.2  Evaluate the theatrical quality of formal or informal theatre productions. 

8.C.2.2  Interpret multiple characters from literature through formal and informal 

presentations. 

 

 

Name of Unit:  Analysis of Plays and Monologues for Mood and Atmosphere 

Lesson Plans Brief Description Pacing 

 
1. Select and read 

an appropriate 
play 
 
 
 
 

 
 

 
 

 
1. Choose a play that connects to North 

Carolina and/or US history to read and 
analyze in class. Possible scripts: The 
Red Badge of Courage, from 
http://childrenstheatre.easystorecreato
r.com/rbc.htm or The Jack Tales by 
Rex Stephenson, from 
http://www.ieclark.com/plays/jacktale.h
tml  

 
 

 
1. 3 sessions 

 
 
 
 
 
 
 
 
 
 

http://childrenstheatre.easystorecreator.com/rbc.htm
http://childrenstheatre.easystorecreator.com/rbc.htm
http://www.ieclark.com/plays/jacktale.html
http://www.ieclark.com/plays/jacktale.html
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2. Identify the 
theme and major 
plot elements of 
the play 

 
3. Describe the 

characters in the 
play 
 
 
 

 
4. Identify the 

major conflict(s) 
in the play   
 
 

 
5. Identify the 

mood in each 
scene of the play 
 
 
 
 
 
 

 
 
 
 
 
 

6. Illustrate the 
atmosphere of 
the play through 
art.  (Collage, 
drawings, 
soundscapes) 
 

7. Prepare a 
monologue of 
the favorite 
character from 
the play 

 

2. Discuss the play as a class. In the 
discussion create a chart showing 
theme and major plot elements 
supporting the theme 

 
3. Continue the discussion and have 

students name and describe the major 
characters: include their approximate 
age, three adjectives to describe 
them, their goal and the obstacle(s) to 
their goal  

 
4. Continue by identifying the main 

conflicts and categorizing them as 
man v. man, man v. nature, man v. 
society. Add this information to your 
chart and post it in the classroom 

 
5. Introduce and discuss mood and 

atmosphere as they relate to theatrical 
literature. Divide students into small 
groups.  Have students select or 
assign short scenes.  Students should 
read the scene and then create a 
human tableau to depict the mood of 
each scene. Allow classmates to 
observe the tableaus by having ½ of 
the groups perform followed by the 
other ½. Have the observers write a 
journal entry describing the mood 
depicted by each group observed. 
Share the observations. 

 
6. Illustrate the atmosphere of your 

scene on paper or create a 
soundscape or soundtrack to depict 
the mood and/or atmosphere of your 
scene. 

 
 
7. Using the lines from various scenes of 

the play, and deleting lines spoken by 
other characters, create a monologue 
representative of a favorite and 
appropriate character from the play.  

 

2. .5  session  
 
 
 

 
3. .5 session 

 
 
 
 
 
 

4. .5 session 
 
 
 
 

 
5. 1 session 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
6. .5 session 

  
 
 
 
 

 
7. 1 session 
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8. Prepare the 
student-created 
monologue for 
in-class 
presentation 

 
 
 
 

9. Present the 
monologues as 
an informal 
performance 
 

10. Assess the 
performances of 
all members of 
the class 

 

8. Analyze the monologue for in-class 
performance and apply appropriate 
gesture, blocking and vocal 
interpretation Rehearse the planned 
monologue. Each monologue should 
be between 30 and 45 seconds long 
and show the character in at least two 
different moods or emotions. 

 
9. Perform the monologues for the class 

for evaluation by both instructor and 
classmates. 

 
 
10. Evaluate each student’s performance 

in the monologue for mood, 
atmosphere, gesture, blocking, and 
vocal interpretation through journal 
writing. 
 

8. 2 sessions 
 
 
 
 
 
 
 

 
9. 2 sessions 

 
 
 
 

10. 1 session 
 

 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Theme 
 
 
 
2. Conflict and 

Character 
 
 
3. Mood 
 
 
 
 
4. Atmosphere 
 
 
 
 
 
5. Monologue 
 
 

 
1. Identify the theme of the play 

read 
 
 

2. Identify and understand the 
conflict between the characters 

 
 

3. Identify and describe the mood 
in each scene 

 
 
 

4. Identify, describe and recreate 
atmosphere for a scene 

 
 
 
 

5. Creation of a monologue from 
dialogue 

 

 
1. 1-Remembering 

2-Understanding 
4-Analyzing 
 

2. 1-Remembering 
2-Understanding 
4-Analyzing 

 
3. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 
 

4. 1-Remembering 
2-Understanding 
3-Applying 
4-Analyzing 
6-Creating 
 

5. 1-Remembering 
2-Understanding 
3-Applying 
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6. Performance 
 
 
 
 
 

 
 
 
 
6. Understand the moods of the 

character and methods of 
interpreting those moods for 
audience understanding 

4-Analyzing 
5-Evaluating 
6-Creating 
 

6. 1-Remembering 
2-Understanding 
3-Applying 
4-Analyzing 
6-Creating 

 

Essential Questions Corresponding Big Ideas 

 
1. What are the themes of the play? 

 
2. How do I describe the characters 

and their goals? 
 

3. Which obstacles get in the way of 
their goals?  

 
4. What is the mood in the play or 

scene? 
 

5. What is the atmosphere of the 
play or scene? 

 
6. How can I represent the mood 

and/or atmosphere of my scene?   
 

7. How can I interpret a character 
and show the mood changes of 
said character? 
 

8. How can I best prepare for a 
performance of a monologue? 

 
9. What strengths and weaknesses 

did I observe in the performance 
of others? 

 
10. What are my greatest strengths 

and weaknesses in monologue 
performance? 

 

 
1. Themes 

 
2. Characters and goals  

 
 

3. Conflicts 
 
 

4. Mood 
 
 

5. Atmosphere 
 
 

6. Interpreting mood and atmosphere 
through another media 

 
7. Character interpretation through 

playwriting 
 
 

8. Rehearsal and performance skills 
 
 

9. Evaluating performances 
 

 
 

10. Self-evaluating a performance 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Three types of conflicts   

 Mood and atmosphere in plays 
 

 

 Whole class chart 

 Observation during activity 

 Guided questions 
 

Post Assessment 

 

 Tableaus 

 Performance of monologue, tableaus 

 Soundscape  
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Cold reading selected script 

 Developing tableaus with a group 

 Selecting, cutting, interpreting, 
rehearsing, and sharing 
monologues developed from a 
play 
 

 

 

 

 

 

 

 

 

 Analyzing a play for mood and 
atmosphere 

 Developing a character through 
interpretation during a 
monologue performance 

 Selecting, creating, analyzing, 
rehearsing and sharing a 
monologue from the chosen text 

 Tableau mood creation 

 Soundscape or atmospheric 
creation 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Pre-teach/ re-
teach 

 Extended time 

 Change pace 

 Accommodating 
different learning 
styles 

 Collaborative 
learning activities 

 Q & A 

 Study Skills class 
 

 

 

 

 

 Tier 1 
 

 Tier 1 

 Tier 1 

 Tier 1 
 
 

 Tier 1 
 

 Tier 1 

 Tier 2 

 

 Priority in group  
selection 

 Consideration in 
scene selection 

 Ability to call 
“line” during 
performance 

 Extra time  

 Not required to 
share first 

 Reviewing team 
work skills 

 Side coaching  

 Direct assistance 
as needed on 
monologue 
development 
 

 

 Priority in group 
selection 

 Consideration in 
scene selection 

 Taking 
volunteers 

 Modeling oral 
reading skills 

 Assistance with 
phrasing and 
pronunciation 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Copies of selected scripts 

 Space to rehearse, create, and 
share 

 

 Computers with internet access to 
read script samples  

 www.playscripts.com  

 http://childrenstheatre.easystorecre
ator.com/rbc.htm  

 http://www.ieclark.com/plays/jacktal
e.html ) 

 Camcorder to record performance 

 Television to share performances 
 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Share selected 
scenes, tableaus, 
or soundscapes 
with a larger 
audience, another 
class and/or 
parents 

 View examples of 
music setting 
mood in movie, TV 
clip, or dance 
performance.= 

 Share songs and 
let students write 
how the song 
affected them 

 Have a sound 
designer share 
about their job 

 Create collection 
of songs and write 
why they were 
selected and how 
they relate to the 
plot of the show.   

 

• Language Arts: 

-Plot Elements 

-Mood 

-Atmosphere 

-Character 

-Conflict 

• Social Studies: 

-Historical 

drama:  The Red 

Badge of 

Courage-Civil 

War or The Jack 

Tales-

Appalachian folk 

tales 

• Music and 

Technology: 

-Soundscapes 

• Visual Art: 

-Atmosphere 

illustrations 

 

 

 

 Theme 

 Character 

 Conflict 

 Script 

 Dialogue 

 Communication 

 Blocking 

 Levels 

 Actor positions 

 

 Mood 

 Atmosphere 

 Monologue 

 Sound design 

 Soundscape 

http://www.playscripts.com/
http://childrenstheatre.easystorecreator.com/rbc.htm
http://childrenstheatre.easystorecreator.com/rbc.htm
http://www.ieclark.com/plays/jacktale.html
http://www.ieclark.com/plays/jacktale.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Eighth Grade 

Unit of Study Technical Theatre for a One-Act Play 

Unit Type  Topical      Skills-based     Thematic 

Pacing 14 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.AE.1        Understand how to design technical theatre components, such as costumes, 
sets, props, makeup, lighting, and sound.  

8.CU.2:     Understand the traditions, roles and conventions of theatre as an art form. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.AE.1.1:   Apply the major technical elements to informal and formal presentations. 

8.AE.1.2:   Understand how to use technical theatre components of costumes, props, 

masks, set pieces, lighting and sound to support formal or informal dramatic 

presentations. 

8.CU2.2:   Understand the roles of technical theatre in relation to theatrical productions. 

 

 

Name of Unit: Technical Theatre for a One-Act Play 

Lesson Plans Brief Description Pacing 

  

1.  PowerPoint or chart 

on technical jobs in 

the theatre. 

 

 

 

 

2.  Review design 

sheets 

 

1.  Review with students what technical 

jobs are available in the theatre 

including:  stage management, 

technical director, and design 

elements, such as lighting, sound, 

costumes and props. 

 

2.  Review with students a lighting cue 

sheet, sound cue sheet, costume 

 

1.  2 Sessions 

 

 

 

 

 

 

2.  2 Sessions 
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3.  Group companies 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.  Presentation/Rubric 

design sheet, and props list, and 

the purpose behind them. 

 

3.  Form groups of 5-6.  One person is 

the technical director or group 

leader, one is the scenic designer, 

one is the lighting designer, one is 

the costume designer, one is the 

sound designer, and one the props 

master. Give each group a one-act 

script.  They are to read the script 

first.  The scenic designer is in 

charge of analyzing script for scenic 

requirements and producing a 

ground plan; lighting designer is in 

charge of writing lighting cues and 

when they occur; the sound 

designer is responsible for writing in 

sound cues, when they occur and 

developing a list of sound cues; the 

costume designer is in charge of 

creating a costume plot; and the 

props master is responsible for 

developing a list of props required 

by the script.  The technical director 

will collaborate with all aspects. 

Maintain a daily journal of progress 

on the project. 

 

4.  Students present and defend their 

decisions and other students fill out 

a rubric to evaluate decisions and 

project completion 

 

 

 

 

 

 

 

 

 

3. 7 Sessions  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.  3 Sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Understand the 

difference of each 
technical role in the 
theatre. 

 

2. Understand how to 
analyze a script for 
technical 
requirements. 
 

3. Understand how 
collaboration is the 
key for all technical 
elements to come 
together in a 
production. 

 
 

 
1. Analyze script for different 

technical requirements 
based upon technical 
theatre role 

 

2. Create different cue and 
design sheets 

 

 

 

3. Collaborate and make 
decisions based on an 
overall vision 

 

1.  1-Remembering 

      2-Understanding 

5-Analyzing     

 

2.  1-Remembering 

      2-Understanding 

6-Creating 

 

 

3.  1-Remembering 

      2-Understanding 

      3-Applying       

     

 

 

Essential Questions Corresponding Big Ideas 

 
1. How can you explain the careers in 

technical theatre and their 
relationships? 
 

2. How do you apply information from 
a play to the required technical 
theatre cue sheets? 

 

3. How can you fulfill the requirements 
of a theatre designer for a play? 

 
 
 

 
1. Technical theatre careers 

 

 

 

2. Technical theatre paperwork 
 

 

 

3. Design decisions and application 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 KWL of design 
 

 

 Observation of  team collaboration 

 Observation of team progress 
 

Post Assessment 

 

 Student presentations 

 Student journaling 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 KWL Chart 

 Reading and analyzing a script 
 

 

 Group collaboration and 
execution 

 Cue Sheets 

 Costume Plot 

 Prop List 

 Ground Plan 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 
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 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 Accessing and Analyzing Information 

 Other 

 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Repetition 

 Modification of 
cooperative group 

 Evaluation and 
modification of 
learning 
environment 
 
 
 
 

 

 Tier 1 

 Tier 3 
 

 Tier 3 

 

 Additional time 

 Collaborative 
learning 

 

 

 

 Additional time 

 Small group 
collaboration 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 KWL Sheet 

 Design chart 

 Performance rubric 
 
 
 
 
 
 
 
 
 
 

 

 PowerPoint on design jobs 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Take an original 
design and 
change its 
vision, justifying 
decision making 

 Attend a school, 
community or 
professional 
performance 
and write a 
description of 
your idea of the 
design concept 

 

 Language Arts:    
-Writing skills 

-Reading skills 

-Presentation 

skills 

 Visual Art:    
-Design skills 

 

 

 

 Design 

 Collaboration 
 

 

 

 

 Lighting cue sheet 

 Costume plot 

 Sound plot 

 Props list 

 Technical director 

 Scenic designer 

 Costume designer 

 Sound designer 

 Props master 

 Lighting designer 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course 8th Grade 

Unit of Study North Carolina Outdoor Drama 

Unit Type  Topical      Skills-based     Thematic 

Pacing 25 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.CU.1     Analyze theatre in terms of the social, historical, and cultural contexts in 

which it was created. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

8. CU.1.1   Understand the role of theatre arts in North Carolina and the United States 

in relation to history and geography. 

8. CU.1.2   Create theatrical works that exemplify the style and culture of North 

Carolina, the United States and/or North America. 

8. CU.2.1   Use appropriate theatre etiquette as a participant in informal and formal 

theatre. 

 

 

Name of Unit:  North Carolina Outdoor Drama 

Lesson Plans Brief Description Pacing 

 
1. Discuss possible 

locations for 
theatrical 
performances  
 

2. Introduce Outdoor 
Drama in NC and 
the US 
 
 

 
1. Discuss possible locations for 

theatrical performances focusing 
on non-traditional and 
environmental spaces. 

 
2. Discuss and visit websites for 

various NC and US Outdoor 
Dramas. 

 
 

 
1. 1 session 
 
 
 

 
2. 1 session 
 
 

 
 



418 
 

3. Discuss and 
discover plots of 
the major  outdoor 
dramas in NC 
 

4. Compare and 
Contrast NC 
outdoor drama 
plots to NC history 
 

5. Write an outdoor 
drama based on an 
event from NC 
history 
 
 
 
 
 
 
 

 
6. Cast and rehearse 

the student-written 
outdoor drama 
 
 

 
7. Perform and 

assess the 
student-written 
outdoor drama 

3. Research the plots of NC Outdoor 
Dramas through webquests 
and/or other research techniques. 

 
 
4. Compare and contrast NC 

historical events to the plots of the 
outdoor dramas using a T-Chart. 

 
 
5. As a class, select an event of 

importance in NC History. 
Determine scenes and characters 
that would need to be shown for 
audience understanding of the 
event. Break the class up into 
small groups, one for each 
important scene. Each group 
should write the scene assigned 
using whole-class selected 
characters of importance. 

 
6. The teacher will cast and direct 

the student-written outdoor drama. 
Rehearse the show in-class and in 
the selected location for the future 
performance. 

 
7. Produce the student-written 

outdoor drama for other students 
and invited audience members. 
Assess the performance of 
students in a performance 
situation. 

 

3. 1 session 
 
 
 

 
4. 1 session 
 
 
 

 
5. 4 sessions 
 
 
 
 
 
 
 
 
 
 

 
6. 15 sessions 
 
 
 
 

 
7. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. Learn the plots of 
North Carolina 
outdoor drama 

 

2. Learn the essential 
elements of a play 

 

1. Compare and contrast the 
plots for various North 
Carolina outdoor dramas 

 

2. Write a play based on an 
event from North Carolina 

 

1. 2-Understanding 
4-Analyzing 

 

 

2. 3-Applying 
6-Creating 
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3. Learn proper 
rehearsal and 
performance etiquette 

 

 

3. Rehearse and perform the 
student-written outdoor 
drama 

 

3. 2-Understanding 
3-Applying 

6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How did the traditions of outdoor 
drama develop in North Carolina? 
 

2. How can we apply the 
characteristics of outdoor drama 
to create an original play? 
 

3. How can the elements of outdoor 
drama affect the performance? 

 

 

1. Students will learn the history of 
drama in North Carolina. 
 

 

2. Students will apply stylistic choices to 
writing the script of an outdoor drama. 

 

3. Students will learn how to make 
adjustments from an indoor 
conventional performance style to 
accommodate the outdoor 
performance space. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Students will see video clips and of 
outdoor drama performances 

 

 

 Provide guided questions 

Post Assessment 

 

 Rubric for script writing 

 Rubric for performance 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading selections and note taking 

 Reading the synopsis of outdoor 
dramas 

 

 Comparing and contrasting history 
to theatrical presentation 

 Writing the script to an outdoor 
drama 

 Performing an outdoor drama 
 

 

 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Collaborative 
learning activities 

 Study buddy 

 Triple dosing of 
instruction 

 

 

 Tier 1 
 

 Tier 1 

 Tier 2, 3 

 

 IEPs will be 
followed 

 

 Study buddy 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Copies of outdoor drama 
summaries 

 Textbook information on types of 
stages                 

 

 

 Website:  
http://www.welcometonc.com/category
/Dramas/ 

 Word Processing:  for typing the 
scripts 
 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Inviting an 
outdoor drama 
professional to 
share their 
experience  
and/or critique 
their 
performances 

 Attending 
auditions for 
outdoor dramas 

 Attending an 
outdoor 
performance 

 

 

 Language Arts: 
-Reading 

-Script writing 

 Social Studies: 
-NC historical 

events of 

importance 

 

 Spectacle 

 Dialogue 

 Plot 

 Conflict 

 Motivation 

 Resolution 
 

 

 Outdoor drama 

 Environmental 
theatre 

 Historical drama 

 Paul Green 
 

 

  

http://www.welcometonc.com/category/Dramas/
http://www.welcometonc.com/category/Dramas/
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Eighth grade 

Unit of Study Theatre Traditions and Superstitions 

Unit Type  Topical      Skills-based     Thematic 

Pacing 14 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.CU.2:   Understand the traditions, roles and conventions of theatre as an art form. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

8.CU.2.1   Use appropriate theatre etiquette as a participant in informal and formal 

theatre. 

8.CU.2.2   Understand the roles of technical theatre in relation to theatrical productions. 

 

 

Name of Unit: Theatre Traditions and Superstitions 

Lesson Plans Brief Description Pacing 

 
1. Discover and 

discuss traditions 
and superstitions 
of the theatre 

 
 
 

 
 
2. Superstitions and 

technicians, actors, 
other theatre staff 
or audience 
members 

 

 
1. First, discuss with students 

superstitions and traditions of theatre 
that they already know. Create a 
chart with these. Then, with teacher 
suggestions and use of the internet, 
students will discover other 
superstitions and traditions common 
in the theatre world. 
 

2. With a partner, using the information 
gained from the internet, students will 
analyze one superstition or tradition 
of theatre as it effects the practical 
requirements of a member of the 
technical theatre staff, actors in a play 

 
1. 2 Sessions 

 
 
 
 
 
 
 

 
2. 2 Sessions 
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3. Interview a member 

of the theatre world 
 
 
 
 
 
 
 
 
 
 
 
 

 
4. Multi-media project 

 
 
 
 
 
 

 
 
5. Presentation and 

review 

and/or other theatre staff members. 
 

3. The teacher should supply a list of 
people willing to be interviewed. This 
list could include older students, 
adults in local theatres, college 
professors of theatre and other 
teachers involved in the theatre world. 
Students should interview at least one 
person about their reaction to the 
theatre superstition/tradition to 
discover if local people in the theatre 
believe in these. They should also 
inquire as to other beliefs followed by 
the theatre practitioners in their own 
lives. 

 
4. With a partner, and the use of a 

computer with slide show or video 
software, students should create a 
short, informative and entertaining AV 
presentation presenting and 
explaining the selected superstitions 
and traditions and how it effects a 
performance situation. 
 

5. Students present their findings to the 
class. Other students fill out a 
questionnaire to evaluate new 
information gained and effect of the 
superstitions and traditions on theatre 
as a whole. 

 

 
 
3. 2 Sessions  

 
 
 
 

 
 

 
 
 
 
 
 
 

 
4. 4 Sessions 
 
 
 
 
 
 

 
 
5. 3 Sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Understand that 

traditions and 
superstitions are a 
part of our culture 
 

2. Understand how 
superstitions and 
traditions affect life in 
the theatre world 

 
1. Discover new knowledge from 

the internet. 
 
 
 

2. Recognize the effect of 
superstition and tradition on 
theatre. 

 

 
1.  1-Remembering 
     2-Understanding 
     3-Applying 
     4-Analyzing 
 
2.  1-Remembering 
     2-Understanding 
     4-Analyzing 
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3. Research skills 

 
 
 
4. Interviewing skills 

 
 

 

5. Ability to use multi-
media software to 
create presentations 

 
 
6. Presentation skills 

 
 

 
7. Evaluation of 

learning 

 
3. Application of prior knowledge 

of research techniques 
 
 

4. Develop and apply interview 
skills 
 
 
 

5. Developing an informative 
media presentation 

 
 
 
6. Presenting information in an 

entertaining and educational 
manner 

 
7. Evaluating new knowledge 

acquired 
 

 
3.  1-Remembering 
     2-Understanding 
     3-Applying 
 
4.  1-Remembering 
     2-Understanding 
     3-Applying 
     6-Creating 
 
5.  1-Remembering 
     2-Understanding 
     3-Applying 
     6-Creating 
      
6.   2-Understanding 

3-Applying 
6-Creating 

 
7. 1-Remembering 
     2-Understanding 
     4-Analyzing 
     5-Evaluating 
 

 

Essential Questions Corresponding Big Ideas 

 
1. How do superstitions and traditions 

play a part in the theatre world? 
 

2. How can a student apply research 
skills to discover different traditions 
and superstitions of the theatre 
world? 
 

3. How do theatre superstitions and 
traditions effect theatre 
practitioners? 

 
4. How does a student successfully 

develop questions and interview a 
selected subject on a specific topic? 

 
5. How does a student create an 

informative, yet entertaining multi-
media presentation? 

 
1. Theatre superstitions and traditions 

affect the culture of the theatre 
world 

 
2. Discovery of new information 

through internet research 
 
 

3. Cause and effect 
 

 
 

4. Application and development of 
interviewing techniques 

 
 

5. Application of available technology 
to create interest and provide 
information 
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6. How does a student successfully 

present my multu-media project to 
both inform and entertain an 
audience? 

 

 
6. Application and development of 

presentation skills 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 KWL of Superstitions and Traditions 
 

 

 Chart of current knowledge 

 Observation of web search 
progress 

 Discussion of cause and effect 

 Review Interview questions 

 Discuss interview techniques 

 Observation of multi-media project 
progress 
 

Post Assessment 

 

 Multi-media project 

 Multi-media project presentation 

 Student self-evaluation of knowledge gained 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Chart of superstitions and 
traditions of the Theatre 

 KWL chart 

 Creating a multi-media project 

 

 Partner internet research 

 Interviewing a theatre 
practitioner 

 Partner collaboration and 
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 execution on a multi-media 
project 

 Presentation of multi-media 
project 

 Self-evaluating information 
gained 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

  Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learner 

 

 Repetition 

 Multiple 
modalities 

 Modification of 
cooperative group 

 Modification of 
learning 
environment 

 

 

 Tier 1 

 Tier 1 
 

 Tier 3 
 

 Tier 3 

 

 Additional time 

 Partners 
 

 

 

 Additional time 

 Partner work 

 Interviewing a 
theatre person 
from student’s 
country  

 Research into 
traditions of 
theatre from the 
student’s nation 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 KWL sheet 

 Chart paper or board 

 Teacher-made list of interview 
contacts 
 

 

 Computers with internet access and 
AV software 

 Web search for theatre 
superstitions and traditions 

 Websites: 
http://www.siskiyous.edu/theatre/th

eatersuperstitions/index.htm 

http://listverse.com/2010/08/20/top-

10-theater-superstitions/  

http://lecatr.people.wm.edu/theatric

al_superstitions_and_saints.html  

http://teachers.greenville.k12.sc.us/

sites/pslusher/Pages/Theater%20S

uperstitions%20and%20Traditions.

aspx  

http://www.angelfire.com/fl3/Defymc

beth/Super3.html  

http://entertainmentguide.local.com/

broadway-opening-night-traditions-

2401.html  

http://www.elmwoodplayhouse.com/

theatrical_superstitions.html  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.siskiyous.edu/theatre/theatersuperstitions/index.htm
http://www.siskiyous.edu/theatre/theatersuperstitions/index.htm
http://listverse.com/2010/08/20/top-10-theater-superstitions/
http://listverse.com/2010/08/20/top-10-theater-superstitions/
http://lecatr.people.wm.edu/theatrical_superstitions_and_saints.html
http://lecatr.people.wm.edu/theatrical_superstitions_and_saints.html
http://teachers.greenville.k12.sc.us/sites/pslusher/Pages/Theater%20Superstitions%20and%20Traditions.aspx
http://teachers.greenville.k12.sc.us/sites/pslusher/Pages/Theater%20Superstitions%20and%20Traditions.aspx
http://teachers.greenville.k12.sc.us/sites/pslusher/Pages/Theater%20Superstitions%20and%20Traditions.aspx
http://teachers.greenville.k12.sc.us/sites/pslusher/Pages/Theater%20Superstitions%20and%20Traditions.aspx
http://www.angelfire.com/fl3/Defymcbeth/Super3.html
http://www.angelfire.com/fl3/Defymcbeth/Super3.html
http://entertainmentguide.local.com/broadway-opening-night-traditions-2401.html
http://entertainmentguide.local.com/broadway-opening-night-traditions-2401.html
http://entertainmentguide.local.com/broadway-opening-night-traditions-2401.html
http://www.elmwoodplayhouse.com/theatrical_superstitions.html
http://www.elmwoodplayhouse.com/theatrical_superstitions.html
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Create poster 
to inform others 
of theatre 
traditions and 
superstitions 

 Taking flowers 
to a friend on  
closing night of 
a local play 

 Creating list of 
theatre 
traditions 
and/or 
superstitions 
observed at the 
school  

 

 

 

 

 

 

 

 

 

 Language Arts: 
-Reading skills 

-Writing skills 

-Research skills 

 Visual Art: 
-Slide design 

-Use of art to 

illustrate 

superstition or 

tradition 

 Technology: 
-computer usage 

-Multi-media 

software usage 

 Social Studies: 

 -Origins of 
superstitions and 
traditions in a 
culture 

 

 

 Collaboration 

 Theatre 
careers 

 Culture 
 

 

 

 Superstition 

 Tradition 

 Technology 

 Multi-media 

 Interview 

 

  



429 
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High School Vocabulary (B-A) 

This vocabulary is in addition to Primary, Elementary, and Middle School Vocabulary and Concepts 

 
 
Ad-lib Elements of Plot 
Allegory Exposition 
Ambient Antecedent Action 
Amplifier Inciting Incident 
Antagonist Rising Action 
Areas of the Stage: Climax 
 Down Left Down Center Down Right  Falling Action 
 Stage Left Center Stage Stage Right  Denouement 
 Up Left  Up Center Up Right  Conclusion 
Articulation Resolution 
Avant-garde Moral 
Back Light Elements of Tragedy 
Balance Plot 
Beat Character 
Bit Part Diction (Language) 
Body Language Reasoning 
Call Board Sound 
Central Character Spectacle 
Cheat Out Enter 
Character-Centered  Emotional Acting 
Children’s Theatre Emotional Recall 
Comedy  Emphasis 
Concept Epic Theatre 
Constructivism Exit 
Costume Prop Expressionism 
Costumer Fabric 
Counter-cross Fabric Swatch 
Cross Fantasy 
Cue Final Dress Rehearsal 
Cue-to-cue Fitting 
Deck Crew Flat 
Desire  Broadway 
Door  Hollywood 
Down Light Flat Character  
Dramatic Situation Fly Space 
Dramaturgy Fly System 
Dress Rehearsal Focus 
Dressing Foil 
Dresser Foundation 
Drop Front Light  
Dry Tech Gesture 
Dynamic Character Goal 
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Gobo  Production Team 
GOTE  Artistic Director 
Hand Prop  Assistant Director 
Hang  Assistant Stage Manager 
Hi-Light  Choreographer 
House Manager  Executive Director 
“Illusion of the First Time”  Music Director 
Inclination  Producer 
Isolation  Stage Manager 
Levels  Technical Director 
Liners Project 
Need Prompt Book 
Main Character Prop Table 
Make-up Properties 
Master Gesture Proportion 
Measurements Protagonist 
Melodrama Psychological Drama 
Method Acting Purpose 
Microphone Realism 
Mime Reflection 
Mix Rehearsal Schedule 
Mixing Rendering 
Model Role Scoring 
Monodrama Romantic Comedy 
Motivated Sequence Romanticism 
Motivation Rotation 
Narrative Essentials Rouge 
 Exposition Round Character 
 Plot Scale Model 
 Character Scene Stealing 
 Theme Script Scoring 
Naturalism Sentimental Comedy 
Objective Set Change 
Obstacle Set Prop 
Pantomime Shadow 
Pattern  Side Light 
Performance Art Sides 
Periaktoi Situation-Centered 
Period  Soliloquy 
Platform Speaker 
Play of Ideas Spine 
Point of View Spontaneity 
Portal  Stage Business 
Portfolio Stairs 
Powder  Static Character 
Pre-set  Strike 
Principals Subtext 
Production Team Supporting Role 
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Symbolism 
Tagline 
Technical Acting 
Tempo 
Tension 
Texture 
Theatre of Involvement 
Theatre of the Absurd 
Theatricalism 
Timing 
Total Theatre 
Types of Sets 

 Box Set 

 Curtain Set 

 Permanent Set 

 Profile Set 

 Screen Set 

 Unit Set 

Tragedy 

Unity 

Vocal Elements 

 Inflection 

 Monotone 

 Nasality 

 Pitch 

 Pronunciation 

 Quality 

 Rate 

 Tone 

 Volume 

Wagon 

Walk-on 

Whodunit 
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ADDITIONAL VOCABULARY 

  

            
_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 

_________________ _________________ _________________ _________________ 
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Beginning  
 

Theatre Arts 
North Carolina Essential Standards 

 

Beginning Theatre Arts is designed for students with limited or no K-8 progression in Theatre 

Arts education. It provides a foundation for continued theatre study throughout high school.  The 

course is primarily devoted to a systematic presentation of theatre basics, vocabulary, history, 

writing, acting and technical theatre. The course explores the relationship between theatre and 

world cultures while emphasizing experiential learning. Students are provided a strong 

foundation in all aspects of theatre in an open, but structured learning environment.  The 

primary objective of beginning theatre is to prepare them for further education in theatre arts. 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 

 
The high school theatre arts program is designed to encourage creativity, 
the making of artistic choices, the communicating those choices through 
various methods, and analysis of texts to gain greater understanding of 
human behavior and society. Through shared experiences, students 
develop as participants, performers, and audience members. 
 

Beginning Theatre Arts: 

 Use physical acting to illustrate emotions 

 Apply various vocal elements 

 Read and write scripts that communicate character, conflict, and 
plot  

 Use improvisation and acting skills in dramatic activities 

 Interpret dramatic literature through presentations 

 Analyze scenes for plot structure, theme, technical elements, 
and dramaturgical elements 

 Determine emotions, characters, settings, and events in various 
productions 

 Understand sound, lights, scenery, costumes, and their 
interrelationships 

 Explain how sound, lights, scenery, and costumes enhance 
theatre productions 

 Explore world history concepts through theatre arts 

 Represent a global perspective through the creation of original 
works 

 Illustrate appropriate theatre etiquette as audience member, 
performer and technician 

 Apply acting conventions in performance situations 
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Beginning 

 

Communication 

 

Essential Standard – B.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 B.C.1.1 Use non-verbal expression to illustrate how human emotion 
affects the body and is conveyed through the body. 

 

 B.C.1.2   Apply vocal elements volume, pitch, rate, tone, articulation, 
and vocal expression. 

 

 B.C.1.3   Understand how to read and write scripts that communicate 

conflict, plot, and character. 

 
 
 
Essential Standard - B.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 B.C.2.1   Use improvisation and acting skills, such as observation, 

concentration, and characterization, in a variety of theatre 

exercises. 

 

 B.C.2.2   Interpret various selections of dramatic literature through 

formal and informal presentations. 
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Analysis 

 

Essential Standard - B.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 B.A.1.1   Interpret the plot structure and the thematic, technical, and 

dramaturgical elements within scenes from plays. 

 

 B.A.1.2   Analyze informal or formal theatre productions in terms of the 

emotions or thoughts they evoke, characters, setting, and 

events. 

 

 

 

 

Aesthetics 

 

Essential Standard - B.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting. and 
sound.  

 
Clarifying Objectives 

 

 B.AE.1.1   Understand the major technical elements, such as sound, 
lights, set, and costumes, and their interrelationships .  

 

 B.AE.1.2   Explain how the major technical elements, such as sound, 
lights, set, and costumes, are used to enhance formal and 
informal productions.   
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Culture 

 

Essential Standard - B.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 B.CU.1.1  Use theatre arts to explore concepts in world history and 

relate them to significant events, ideas, and movements from 
a global context. 

 
 B.CU.1.2  Exemplify history, culture, geography, economics, civics, and 

government from a global perspective through the creation of 
theatrical works. 

 
 
 
 
Essential Standard - B.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 B.CU.2.1  Illustrate appropriate theatre etiquette as a member of an 

audience, as a performer, and as a technician. 
 

 B.CU.2.2  Use acting conventions, such as stage presence, subtext, 
style, and ensemble work, to perform formal or informal works.   
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Beginning  

Unit of Study Self-Awareness and Expression 

Unit Type  Topical      Skills-based     Thematic 

Pacing 15 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.C.1:      Use movement, voice, and writing to communicate ideas and feelings.  

B.C.2       Use performance to communicate ideas and feelings. 
 

 

Clarifying Objectives Standards or Learning Outcomes 

Supporting Standards/Outcomes 

  

B.C.1.1:      Use non-verbal expression to illustrate how human emotion affects the 

body and is conveyed through the body. 

B.C.1.2:      Apply vocal elements of volume, pitch, rate, tone, articulation, and vocal 

expression.   

B.C.1.3:      Understand how to read and write scripts that communicate conflict, plot, 

and character.  

B.CU.2.2    Use acting conventions, such as stage presence, subtext, style, and 

ensemble work to perform formal or informal works.  
 

 

Name of Unit: Self-Awareness and Expression 

Lesson Plans Brief Description Pacing 

 

1. Improvising 
characters 

 

 

 

2. Introduce and 
review 
monologues 

 

1. Students participate in improvisation 
exercises (ex. Press Conference, 
Party Quirks) that focus on 
communicating a particular character. 

 

 

2. Students will bring in examples of 
monologues from movies to share 
with the class.  

 

1. 2 sessions 
 

 

 

 

2. 2 sessions 
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3. Who am I?  
 

 
 

 

4. Original 
monologues 

 
 

5. Peer feedback 
 

 

 

6. Monologue 
revision 

 
 

7. First performances 
 
 

 

 

8. Discussion of 
performances 

 

 

 

 

9. Final performances 

 

3. Discuss how a character’s given 
circumstances affect monologue. 
Students complete character analysis 
questionnaire about themselves.  

 

4. Reflecting on questionnaire from 
previous class, students will write an 
original monologue.  

 

5. In pairs, students share their original 
monologues and provide constructive 
feedback to their partner. 

 

6. Students will revise their monologues 
based on feedback from their partners 
and teacher.  

 

7. Students will perform their original 
monologues and receive feedback 
from their peers and teacher on how 
to improve their performance.  

 

8. Class discussion of overall 
impressions from first monologue 
performances. Emphasis on how 
character was or could be 
communicated vocally or physically.  

 

9. Students perform monologues a 
second time, utilizing vocalization and 
physical acting techniques discussed 
and practiced in previous classes.  

 

 

 

 

 

 

 

 

 

 

 

3. 1 session 
 

 

 
4. 2 sessions 

 

 

 

5. 1 session 
 

 

 

6. 2 sessions 

 

 

7. 2 sessions 
 

 

 

 

8. 1 session 
 

 

 

 
9. 2 sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Theatre is used to 

express individual 
ideas. 

 
2. Emotions and ideas 

are communicated 
both verbally and 
non-verbally. 

 
3. Self-Awareness of 

individual and 
characterization are 
closely related.  

 
4. Methods of self and 

peer evaluation 

 
1. Communicate through words 

and movement 
 
 
2. Analyze the relationship 

between self and character 
 
 
 
3. Create, develop, and sustain a 

character within a given 
environment 
 
 

4. Personal and peer evaluation 
techniques 

 
1. 2-Understanding 

3-Applying 
6-Creating 
 

2. 2-Understanding 
3-Applying 
4-Analyzing 
 
 

3. 1-Remembering 
2-Understanding 
3-Applying 
6-Creating 

 
4.  3-Applying 

4-Analyzing 
5-Evaluating 
 

 

Essential Questions Corresponding Big Ideas 

 
1. How do actors communicate 

characters?  
 

2. How does expressing oneself in an 
original monologue enhance an 
actor’s performance skills?  

 

3. How does knowing oneself enhance 
an actor’s monologue performance? 

 
 

 
1. Actors communicate emotion and 

character using their bodies and voice. 
 

2. Theatre is used to express ideas and 
emotions through words and 
movement.  

 

3. The actor’s “self” is the foundation of a 
character.  

 

 

 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Creative Drama and Improvisation 
activities- “Press Conference”, 
“Party Quirks” 

 Class discussion pertaining to how 
people express emotion  

 

 Teacher side-coaching to prompt 
clear communication of character 

 Teacher monitoring students 
during creation, sharing, and 
revision of monologues 
 
 

Post Assessment 

 

 Performance rubric 

 Graphic organizers 

 Feedback from individual students and class discussion 

 Students’ written responses to final monologue performances  

 Short reflection on writing and performance processes using appropriate 
vocabulary 
 
 

Scoring Guides and Answer Keys 

 

 

N/A 

 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Activities: 
-Press Conference 

-Party Quirks 

-Others suggested in 

www.improvencyclopedia.org 

 

 

 

 Establish characters 

 Create original written works 
(monologue) 

 Evaluate peers’ work  

 Provide and receive 
constructive feedback  

 Revise own work  

 Communicate emotion and 
ideas effectively  

 
 

 

 

http://www.improvencyclopedia.org/
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Graphic organizers 

 Collaborative learning 
activities 

 Direct and explicit 
instruction 

 Additional time 

 Chunking 

 Accommodating 
learning style 
preferences 

 Adult or student 
mentor 
 
 

 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 Tier 1 

 Tier 1 

 Tier1 
 
 

 Tier 2 

 

 Differentiated 
instruction 

 Adjust the length 
and time frame for 
completing the 
assignment 

 Allow students to 
not perform first 

 

 

 Have students 
collaborate with 
an English-
speaking partner 
to create an 
original 
monologue  

 Adjust the length 
and time frame 
for completing 
the assignment 

 



444 
 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Improvisation Starters by Philip 
Bernardi 
 

 

 Websites: 
www.improvencyclopedia.org 

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Write a 
response to a 
monologue 
performed in 
class 

 Watch videos of 
classmates’ 
monologue 
performances 
and provide 
constructive 
criticism 

 

 

 

 

 

 

 History:   
-Students may 

use historical 

eras to create an 

environment for 

their monologue 

 English:  
-Use of point of 

view and proper 

creative writing 

techniques; 

provide 

connections for 

deeper 

understanding  

 

 

 Self-Expression  

 Characterization 

 Non-verbal acting 

 Vocalization 

 Playwriting  
 

 

 

 Artistic choices 

 Character 

 Emotional recall 

 Monologue 

 Movement 

 Intrapersonal 

 Mood 

 Role 

 Senses 

 Evaluating 

 Creating 

 Expressing 
 

 

  

http://www.improvencyclopedia.org/
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Beginning 

Unit of Study Introduction to Improvisation 

Unit Type  Topical      Skills-based     Thematic 

Pacing 5 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.C.2    Use Performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.C.2.1    Use improvisation and acting skills, such as observation, concentration, and 

characterization in a variety of theatre exercises. 

B.C.1.1    Use non-verbal expression to illustrate how human emotion affects the body 

and is conveyed through the body. 

 

 

Name of Unit:  Introduction to Improvisation 

Lesson Plans Brief Description Pacing 

 
1. Who am I?  

Who are you?  
What are we? 
 
 
 

2. Why are we here?  
 
 
 
 
 
 

 
1. Students do improvisation with 

emphasis on naming the other 
character and establishing a 
relationship between the two 
characters. 
 

2. Pairs of students create scenes 
where they must accept the given 
circumstances of character 
identification, time, and place. The 
two student actors collaborate to 
find workable objectives for their 
scene characters. 

 
1. 1 session 

 
 
 
 

 
2. 1 session    
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3. Silent Movie  

Improvisation 
 
 
 
 
 
 

 
3. Students using the acquired 

acting skills from the previous 
lessons create a silent movie 
scene that establishes the 
character identification, character 
relationships, time, place, and 
scene objective through physical 
characterization and non-verbal 
communication. 

 

 
3. 3 sessions  

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1.  Basic Improvisation  

     Rules: 

 Weapons not 
allowed 

 Limited 
appropriate 
physical contact 

 Teacher only 
side-coaching 

 

2. Accept the 
improvisation given 
circumstances 

 Character 
identification 

 Character 
relationships 

 Time 

 Place 
 

 

1. Collaborate with 
improvisation partners  

 

 

2. Apply self-control 
 

 

 

3. Understand and apply “yes, 
and…” 

 

 

4. Create and Apply non-verbal 
characterizations 

 

 

 

1. 2-Understanding  
3-Applying 

6-Creating 

 

2. 2-Understanding  
3-Applying 

4-Analyzing 

 

3. 2-Understanding  
3-Applying 

4-Analyzing 

 

4. 2-Understanding  
3-Applying 

5-Evaluating  

6-Creating    

 

 

Essential Questions Corresponding Big Ideas 

 
1.  How do concentration and 

collaboration enhance 
improvisation? 

 
 
 

 
1. Improvisation requires 

concentration and collaboration  
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2.  How can ideas and feelings be 
deconstructed using verbal & non-
verbal communications? 

 
 
3.  How do student actors evaluate 

given circumstances to develop and 
achieve a scene objective? 

 

2. Ideas and feelings can be 
communicated verbally and non-
verbally 

 
3. Use given circumstances to 

establish a scene objective  

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal questioning and discussion 
about improvisation 

 Practice concept of “yes and…” 

 Clarify the student understanding of 
scene objective 

 Explore non-verbal communication 
of feelings and ideas 

 Administer Chapter I test on 
improvisation from The Stage and 
School Teacher Resource Binder 
 

 

 Teacher side-coaching to prompt 
establishing scene characters and 
character relationships 

 Establish scene-given 
circumstances through teacher 
questioning 

 

Post Assessment 

 

 Student written reflection on own and peer improvisational scenes 

 Include teacher written questions to focus student attention on critique of 
successful scenes towards future performances 

 Teacher evaluates students’ answers to the reflection questions 
 

Scoring Guides and Answer Keys 

 

Re-administer Chapter 1 test from The Stage and School Teacher Resource 

Binder 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

ACTIVITIES: Theatre Games 

 Four Corners 

 It is Tuesday 

 Taxicab 

 Celebrity Interview 

 Eavesdropping Café 
 

 

 Establish character Identity 

 Establish character 
relationships 

 Establish time 

 Establish place 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing 

Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Addressing 
learning 
modalities 

 Chunking 

 Collaborative 

 

 Tier 1 
 
 

 Tier I 

 Tier I 

 

 Differentiated 
instruction 

 Matching of 
specific strategy 
to specific skill 

 

 Experience 
Improvisation 
through scenes 
involving non-
verbal 
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learning 
activities 

 Direct/explicit 
instruction 

 Adult or student 
mentor 

 

 
 

 Tier I 
 

 Tier II 

and adjust as 
needed 

 

communication 
to express 
ideas and 
feelings. 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Philip Bernardi’s Improvisation 
Starters - Book 

 Viola Spolin’s Theatre Games for the 
Classroom - Book 

 Viola Spolin’s The Theatre Game Box 
– Resource of boxed improve cards 

 The Stage and School text 

 The Stage and School Teacher 
Resource Binder 
 

 

 Drama Games CD 

 The Stage and School CD 

 Appropriate episodes of “Whose Line is 
it Anyway” DVD – Popular TV show 
based on improvisation starters, 
episodes available on YouTube  

 Website: 
www.improvencyclopedia.com 

 

 

Unit Vocabulary Terms Enrichment/Exten

sion 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Research and 
find examples 
of improvised 
scenes 

 Students 
develop a 
scene script 
from a 
successful 
improvisation  

 

 

 English: 
-Public speaking 

-Analysis and 

reflection writing  

 Improvisation  

 Concentration 

 Collaboration  

 Characterization 

 Scene objective 

 Improvisation 
games 

 Illusion of the 
first time 

  
 

 

 Spontaneity 

 Scene stealing 

 Side-coaching 

 Character-
centered  

 Situation-
centered  

 Motivated 
sequence 

 Object work 

 Given 
circumstances 
 

  

http://www.improvencyclopedia.com/
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Beginner 

Unit of Study Analyzing Theatrical Texts for Elements of Tragedy 

Unit Type  Topical      Skills-based     Thematic 

Pacing 30 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.A.1      Analyze literary texts and performances. 

B.C.1      Use movement, voice, and writing to communicate ideas and feelings.  

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.A.1.1   Interpret the plot structure and the thematic, technical, and dramaturgical 

elements within scenes from plays. 

B.A.1.2   Analyze informal or formal theatre productions in terms of the emotions or 

thoughts they evoke, characters, settings, and events. 

B.C.1.3  Understand how to read and write scripts that communicate conflict, plot, and 

character. 

 

 

Name of Unit:  Analyzing Theatrical Texts for Elements of Tragedy 

Lesson Plans Brief Description Pacing 

 
1. Elements of a plot 
 
 
 
2. Aristotle’s six 

elements of tragedy 
 
 
3. Read and analyze a 

selected Greek 

 
1. Introduce and distinguish 

elements of a plot in a selected 
play. 

 
2. Introduce and illustrate Aristotle’s 

six elements of tragedy 
 
 
3. As a class, read and analyze a 

selected Greek tragedy for plot 

 
1. 2 sessions 
 

 
 
2. 4 sessions 
 
 

 
3. 10 sessions 
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tragedy for plot 
elements and the six 
elements of tragedy 

 
 
4. Playwriting using 

Plot Element 
Diagram 

 
 
5. Cast and perform 

student-written 
scripts in class 

 
6. Evaluate student 

performances as 
staged readings 

 
7. Peer and personal 

assessment of 
student 
performances by 
students 

 
8. Evaluate student-

written scripts 
 
 

elements and elements of 
tragedy. Suggested Plays: 
Oedipus Rex, Electra, Medea, 
Antigone 

 
4. Write a short tragic script 

showing understanding of Plot 
Elements and Elements of 
Tragedy 

 
5. Share student written tragic 

scripts with in-class staged 
readings 

 
6. Using a rubric, evaluate student 

performances in the staged 
reading as actors and directors 

 
7. Students self-evaluate and peer 

evaluate performances through 
journal writings 

 
 
 
8. Assess student created scripts 

using plot element diagram 

 
 
 
 

 
4. 8 sessions 
 
 

 
 
5. 3 sessions 
 

 
 

6. 1 session 
 
 

 
7. 1 session 

 
 
 
 
 

8. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Setting 

 
2. Character 

 
3. Plot  

 
4. Classical acting 

style 
 
 
 
 
 
 

 
1. Analyze a script for plot 

elements: 
A. Antecedent Action 
B. Exposition 
C. Inciting Incident 
D. Rising Action 
E. Climax 
F. Falling Action 
G. Conclusion 
H. Moral 
 

2. Recognize the six elements 
of a tragedy in the selected 
play. 

 
1. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 

 
 
 
 
 
 
2.  1-Remembering 

2-Understanding 
3-Applying 
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A. Plot 
B. Character 
C. Diction (language) 
D. Reasoning 
E. Sound 
F. Spectacle 
 

3. Write a 2-3 page script 
following the precepts of a 
classical tragedy 
 
 
 
 

4. Perform student written 
scripts applying knowledge 
of acting technique 
appropriate to tragedy 

 
 
 
5. Appraise student writing and 

acting 

4-Analyzing 
5-Evaluating 
 
 
 
 

 
3. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 
6-Creating 
 

4. 1-Remembering 
2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 
6-Creating 

 
5. 1-Remembering 

2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 
6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 
1. How do the elements of a plot 

create audience connection to 
and understanding of a play? 

 
2. How do the narrative essentials 

of a play affect the concept of the 
play? 

 
3. How does Aristotle influence 

theatre of the past and present? 
 

4. How is modern drama similar to 
and different from traditional 
drama? 

 

 
1. Identify the elements of a plot and 

analyze their influence on audience 
understanding and connection. 

 
2. Understand the narrative essentials 

and how they affect play concept. 
 
 
3. Evaluate Aristotle’s influence on 

theatre of the past and present. 
 
4. Compare contemporary drama to 

traditional drama. 
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5. How do we applyplot elements to 
a short scene or play? 

 
6. How do student actors create 

believable characters and 
successfully interpret scripts? 

 
7. How can the student actors 

improve script interpretation 
through movement and voice? 

 
8. How can student playwrights 

improve script writing through 
the use of plot elements and the 
classical elements of tragedy? 

 

5. Develop a plot diagram and apply it to 
writing a short script. 

 
6. Perform student written scripts as 

staged readings. 
 
 
7. Evaluate student performance in a 

staged reading. 
 
 
8. Evaluate student writings based upon 

plot elements and Aristotle’s six 
elements of a tragedy. 

 

Standardized Assessment Correlations 
(State, Province, College, and Career) 

 
N/A 
 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Script analysis pre-assessment 

 Vocabulary puzzle  

 Plot element diagram  
 

 

 Vocabulary puzzle of plot element 
terms 

 Diagram of plot elements 

 Student-written script review 

 Journal entries 
 

Post Assessment 

 

 Chapter 5 test-The Stage and School Teacher Handbook 

 Student-written scripts 

 Student evaluation rubrics 

 Student personal and peer evaluations 
 

Scoring Guides and Answer Keys 

 
N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Watch a teacher-made PowerPoint 
on elements of a plot 

 The Stage and School, Chapter 5 

 Read and discuss a modern script 

 Read and discuss a classical script 
 
 
 
 
 

 

 Complete crossword of plot 
elements 

 Identify elements of a plot verbally 
and in journal writing. 

 Compare modern to classical 
drama verbally and by journal 
writing. 

 Diagram plot elements 

 Create characters 

 Produce a short script 

 Share scripts created 

 Evaluate student created scripts 
 
 
 
 

 

Research-Based Effective Teaching 
Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 
Strategies 
(Additional 
Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially 
Designed 

Instruction for 
Special 

Education 
Students 

 
Strategies for 

English Language 
Learners 

 

 Additional 
instructional 
time 

 Graphic 
organizers 

 Collaborative 
learning 
activities 

 Direct 
instruction 

 Addressing 
learning 
modalities 

 Before or after 
school tutoring 

 Study Skills 
class 

 
 
 
 

 

 Tier 1 
 
 

 Tier 1 
 

 Tier 1 
 
 

 Tier 1 
 

 Tier 1 
 
 

 Tier 2 
 

 Tier 2 

 

 Extended time 

 Small group 
collaboration 

 Testing in a 
separate room 

 Oral 
presentation of 
material 

 Visual 
presentation of 
material 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Class set of modern script 

 Video or class set of classical script 

 Script analysis pre-assessments  

 Vocabulary puzzle  

 Plot elements diagram  

 

 Computer 

 Projector 

 PowerPoint software 

 Several plot elements 
PowerPoint’s are available online:  
search and download 
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Unit Vocabulary Terms Enrichment/ 
Extension 

Interdisciplinary 
Connections 

Priority Standards 
Concepts 

Supporting 
Standards Concepts 

and Other Unit-
Specific Terms 

 

 Attend a 
performance 
of a Greek 
play by a local 
college, 
community, or 
professional 
acting group. 

 View a 
performance 
of a Greek 
play on video. 
Several are 
available on 
YouTube and 
many are 
available on 
DVD. 

 
 
 

 

 English 
- Plot structure 
-Writing 

 World History 
-Greek history 
-Theatre history  
-World cultures 

 
 

 

 Emotional 
acting 

 Technical 
acting 

 Protagonist 

 Antagonist 

 Supporting 
roles 

 
 

 

 Main character 

 Central character 

 Goal 

 Objective 

 Purpose 

 Need 

 Desire 

 Obstacles 

 Conflict 

 Tension 

 Motivation 

 Spine 

 Event 

 Resolution 

 Conclusion 

 Denouement 

 Plot 

 Diction 

 Spectacle 

 Reasoning 

 Sound 
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Script Analysis Pre-Assessment 
 

Student Name_________________________________________________ 

  

Date __________________________________ Class _________________ 

 

1. Every story or play has a SETTING. What is a SETTING and WHY is it important to 
a story? 

 

 

 

 

 

 

 

 

 

 

 

2. Every story or play has CHARACTERS. What are CHARACTERS and WHY are 
they important? 

 

 

 

 

 

 

 

 

 

 

 

3. Every story or play has a PLOT. What is a PLOT and why is it important? 
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Script Analysis Pre-Assessment Scoring Rubric 

Student Name_____________________________________________ 
Date_________________________ Class Period _________________ 

 

Check each aspect that is under the correct HEADING. 

 

1.  PLOT 
 It is the plan for the story or play. 
 It introduces the characters. 
 It has a beginning. 
 It has a middle. 
 It has an end. 
 It has a problem and a solution.     

 

2. BEGINNING 
 It is the place where the story or play is happening. 
 It tells the surroundings. 
 It introduces the major characters. 
 It tells what the weather may be like. 
 It tells if the story is fact or fiction. 
 It introduces the major conflict of the play. 
 It provides events and actions between the main characters. 
 It provides information of previous events.              

 

3. MIDDLE 
 The events that cause changes in the main characters. 
 The time the major event occurs. 
 It tells what kind of people and things are in the story. 
 It is a climactic event. 
 It has a solution. 
 It makes the story interesting.      

 

4. ENDING 

 It provides events that happen after the climax. 
 It has a solution to the major conflict. 
 It has interesting events that happen after the play ends. 
 It shows what happens to the major characters after the main problem is solved. 
 It provides a resolution for the protagonist.  
 It can provide moral or lesson.  

 

 
    ASSESSMENT TOTAL_____  
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Script Analysis Pre-Assessment Scoring Rubric KEY 

Student Name_____________________________________________ 
Date_________________________ Class Period _________________ 

 

Check each aspect that is under the correct HEADING. 

 

1.  PLOT 
 It is the plan for the story or play. 
 It introduces the characters. 
 It has a beginning.  
 It has a middle. 
 It has an end. 
 It has a problem and a solution.     

 

2. BEGINNING 
    It is the place where the story or play is happening. 
 It tells the surroundings. 
 It introduces the major characters. 
    It tells what the weather may be like. 
 It tells if the story is fact or fiction. 
 It introduces the major conflict of the play. 
    It provides events and actions between the main characters. 
 It provides information of previous events.              

 

3. MIDDLE 
 The events that cause changes in the main characters. 
 The time the major event occurs. 
 It tells what kind of people and things are in the story. 
 It is a climactic event. 
 It has a solution. 
 It makes the story interesting.      

 

4. ENDING 

 It provides events that happen after the climax. 
 It has a solution to the major conflict. 
 It has interesting events that happen after the play ends. 
 It shows what happens to the major characters after the main problem is 

solved. 
 It provides a resolution for the protagonist.  
 It can provide moral or lesson.  

 

 
    ASSESSMENT TOTAL_____/20 



460 
 

Script Analysis Post-Assessment 

 
Student Name__________________________________________________________ 

Date______________________________________ Class Period ______________ 

Script Name___________________________________________________________ 

Authors_______________________________________________________________ 

 

Answer the following questions about your script. 

 

Exposition: 

1. What is the setting? 

 

2. Who are the main characters? 

 

3. What ideas do you have for the following: 

a. What do the characters look like? 
b. How does each move? 
c. How does the character seem to feel? Old, young? Angry or Happy? 

 
4. Describe the: 

A. Beginning –  
1. What happens before the play begins? (antecedent action) 
2. What happens to start the protagonist toward his/her goal? (initial incident) 
3. What conflicts are the main characters facing? (rising actions) 
 

B. Middle – (climax) 
1. What happens at the turning point of the action?  
2. What is the solution to the main problem?  
3. How does the protagonist achieve or fail to achieve his/her goal? 
4. How do the main characters change because of the event? 

 

C. Ending –  
1. What happens to the protagonist after the conflict is resolved? (falling action) 
2. What happens to the antagonist after the conflict is resolved? (falling action) 
3. What results from the resolution of the main conflict? (conclusion) 
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Script Analysis Post-Assessment Scoring Rubric 
 

Student Name_______________________________________ Date ________________  
 
Script_________________________________________ Class Period _______________  
 
1. SETTING 

 (3 pts.) Completely described the setting of the script. 
 (2 pts.) Partially described the setting of the script. 
 (1 pt.)  Gave minimal setting description. 
 (0 pts.) Did not describe the setting of the script.      TOTAL_____/3 

 

2. MAIN CHARACTERS 

 (3 pts.) Named all the main characters. 
 (2 pts.) Named half of the main characters. 
 (1 pt.) Named one main character. 
 (0 pts.) Named no main characters. TOTAL_____/3 

 

3. IDEAS FOR CHARACTER DESCRIPTIONS 

a. Gave (2 1 0) ideas for APPEARANCE. 
b. Gave (2 1 0) ideas for CHARACTER MOVEMENT. 
c. Gave (2 1 0) ideas for VOCAL CHARACTERISTICS. TOTAL_____/6 

 

4. PLOT DESCRIPTION 

 (2 pts.) Completely described the ANTECEDENT ACTION of the script. 
 (1 pt.) Partially described the ANTECEDENT ACTION of the script. 
 (0 pts.) Did not describe the ANTECEDENT ACTION of the script. 
  (2 pts.) Completely described the INITIAL INCIDENT of the script. 

 

 (2 pts.) Completely described the INITIAL INCIDENT of the script. 
 (1 pt.) Partially described the INITIAL INCIDENT of the script. 
 (0 pts.) Did not describe the INITIAL INCIDENT of the script. 

 

  (2 pts.) Completely described the RISING ACTION of the script. 
 (1 pt.) Partially described the RISING ACTION of the script. 
 (0 pts.) Did not describe the RISING ACTION of the script. TOTAL_____/6 

 

 (3 pts.) Completely described the CLIMAX of the script. 
 (2 pts.) Mostly described the CLIMAX of the script. 
 (1 pt.) Partially described the CLIMAX of the script. 
 (0 pts.) Did not describe the CLIMAX of the script. TOTAL_____/3 

   

 (2 pts.) Completely described the FALLING ACTION of the script. 
 (1 pt.) Partially described the FALLING ACTION of the script. 
 (0 pts.) Did not describe the FALLING ACTION of the script.    

   
 (2 pts.) Completely described the CONCLUSION of the script. 
 (1 pt.) Partially described the CONCLUSION of the script. 
 (0 pts.) Did not describe the CONCLUSION of the script.   TOTAL_____/4 
 

 

ASSESSMENT TOTAL_____/25 
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PLOT ELEMENTS CROSSWORD 

 

NAME ___________________________ CLASS_________ DATE__________ 
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PLOT ELEMENTS CROSSWORD 

SOLUTION 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts I 

Grade/Course Beginning 

Unit of Study Scenic Design and Audience Response to Technical Theatre 

Unit Type  Topical      Skills-based     Thematic 

Pacing 21 Sessions    

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.AE.1   Understand how to design technical theatre components, such as stage 

management, costume, sets, props, makeup, lighting and sound. 
 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.AE.1.1  Understand the major technical theatre elements, such as sound, lights, set, 

makeup and costumes and their interrelationships. 

B.AE.1.2  Explain how the major technical elements, such as sound, lights, set, and 

costumes, are used to enhance formal or informal theatre. 
 

 

Name of Unit: Scenic Design and Audience Response to Technical Theatre 

Lesson Plans Brief Description Pacing 

 

1. Survey the major 
technical elements 
of a theatre 
production 
 
 

 

2. The theatre 
hierarchy flow 
chart focusing on 
the many technical 
positions required 
 

 

1. Introduce and/or review the many 
positions in the theatre hierarchy, 
including:  stage management, 
technical director, and designers, 
such as lighting, sound, costumes, 
makeup and props. 
 

2. Using a blank flow chart, share 
with students the many technical 
positions available and required for 
a successful theatrical production 
and the position each holds in the 
theatre hierarchy. 

 

1.  2 sessions 
 
 
 
 

 

 

2. 1 session 
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3. Read a selected 

script from world 
literature 
 
 
 

 
4. Analyze a script for 

technical 
requirements and 
interpretations 
 
 
 
 

 
 

5. Share discoveries 
 
 

 
6. Introduce scenic 

design as a career 
 
 

 
7. The design 

process 
 
 
 
 
 
 
 
 
 

 
 
8. Design 

presentation and 
defense 

 
3. Using a short script, and in whole 

group, have students read a 
selected script from world 
literature. (Suggested: one of the 
classical Greek plays such as 
Electra). 

 
4. Divide class into groups of 5-6 

students, creating design teams for 
lighting, sound, costumes, props, 
makeup and scene design (5-6 
groups of designers for a specific 
design process). Each design team 
is responsible for creating a list of 
the requirements for the play in 
their specific position.  

 
5. Share lists of requirements with the 

whole class and discuss student 
decisions and discoveries. 

 
6. Using the textbook, the teacher will 

introduce Scenic Design and the 
possibilities available for set 
design. 

 
7. Divide the class into groups of 2-4 

students. Each group should read 
a short play or a scene from a full-
length play with a connection to 
world history and produce an 
elevation of a suggested set, a 
simple, basic model (using a shoe 
box as the enclosure), and a 
design board for set props. All 
groups should produce written cue 
sheets as needed and a script 
marked for the cues. 

 
8. Design groups will present their 

play, defend their design decisions 
and explain how the design assists 
in an overall production of the play. 

 

 
3. 3 sessions 

 
 
 

 
 
 

4. 2 sessions 
 
 
 
 
 
 
 

 
 

5. 1 session 
 

 
 

6. 3 sessions 
 
 
 

 
7. 6 sessions 

 
 
 
 
 
 
 
 
 
 

 
 

8. 3 sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Recognize technical 

theatre elements of a 
production 

 
2. Theatre Hierarchy 

 
 
 

 
3. Scenery 

 Units of scenery 

 Scenic design styles 

 Design presentation 
methods 
 

 
 
 
 

 
4.  Props 

 Set/Hand/Costume 
props 

 Understanding of 
different design 
periods 

 Discovering desire and 
requirements 

 
 
 
 
 
 
 
 
 
 
 

 
1. Identifying technical 

needs of a play 
 
 
2. Understand the multiple 

positions in the theatre 
hierarchy and the rank of 
each position. 

 
3. Scenery/Props 

 ID Scenery parts 

 Determine scenic 
needs for a 
production 

 Create a color 
elevation 

 Create a “shoe box” 
model for a 
production 

 
4.   Props 

 Distinguish between 
different types of 
props 

 Selecting a period  

 ID specific show 
requirements 

 Create a props design 
board 

 
1. 1-Remembering 

2-Understanding 
 
 

2. 1-Remembering 
2-Understanding 
 

 
 
3. 1-Remembering 

2-Understanding 
6-Creating 

 
 
 
 
 
 
 

 
4. 1-Remembering 

2-Understanding 
3-Applying 
6-Creating 
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Essential Questions Corresponding Big Ideas 

 
1. How does technical theatre impact a 

production? 
 

2. How can we analyze a script for 
technical requirements? 
 

3. How can the technical elements be 
used to imply reality? 
 

4. How does a designer develop an 
overall concept? 

 
5. How can a design team create 

designs that apply a design 
concept? 

 

6. How do the elements of scenic 
design effect audience reaction to a 
production? 

 
 

 
1. Theatre hierarchy and requirements 

 

2. Script analysis for technical theatre 
 

3. Representing reality (or not) 
 

 

4. Design concept 
 

 

5. Design concept effects.  
 

 

 

6. Effect of technical theatre on audience 
perception 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

 

N/A 

 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal discussion of technical 
theatre and design  

 

 During lesson presentations, teacher 
will oversee progress and reinforce 
concepts though participation in a 
variety of hands-on, in-class projects 
and applications. 
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Post Assessment 

 

 Create a color rendering of a set design 

 Create a design board of props for the show 

 Create a “shoe box” model of the set design 

 Presentation of design choices 

 Defense of design choices 

 Chapter test 
 

Scoring Guides and Answer Keys 

 

 

N/A 

 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading scripts 

 Analyzing scripts for technical, 
props and scenery needs 

 Scenery color activity – The 
Stage and School Teacher 
Resource Binder – pg. 50 
 

 

 

 Creating a props design board, 
scenic model and elevation 

 Developing a design concept 

 Defending the design concept 

 Researching historical period 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 
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 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

 

Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Small groups 

 Extended time 

 Assistive 
technology 

 Collaborative 
learning  

 Study Skills 
class 
 
 

 

 Tier 1 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 Tier 2 
 

 

 Modified 
projects  (per 
student IEP) 

 Use of 
technology 

 Collaborative 
groups 
 

 

 One-on-one 
instruction 

 Visual 
demonstrations  

 Modified testing 

 Modified projects 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 The Stage and School Textbook 

 Theatre: Arts in Action Textbook 

 Worksheets:  The Stage and 
School Teacher Resource Binder  

 Practical Technical Theatre: An 
Interactive Educational DVD 

 Shoe box (model) 

 

 Computer 

 Video Projector 

 VCR 

 Practical Technical Theatre: An 
Interactive Educational DVD 

 The Production Process video 
Possibly: 

 CAD (computer animated drawing) 
3-D Drawings  

 Google Sketch-up 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Tech theatre 
bingo review 
game (earn 
bonus points for 
end of unit test) 

 “Designer for 
the Day” (assist 
with daily 
classroom 
activities) 

 

 

 

 English 
-world literature 

 History             
-world history 

-historical period 

 Math                 
-measuring 

-spatial relations  

 Visual Art  
-color 

-texture 

 Technology 
-Models 

 

 

 Costume 

 Prop 

 Scenery 

 Makeup 

 Lighting 

 Sound 

 Designer 
 

 

 

 

 

 

 

 

 

 

 Script 

 Cue sheet 

 Design board 

 Color 

 Texture 

 Hand prop 

 Set prop 

 Costume prop 

 Period 

 Box set 

 Unit set 

 Permanent set 

 Screens 

 Profile set 

 Periaktoi 

 Curtain (drop) set 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Beginning 

Unit of Study Rituals of Different Societies 

Unit Type  Topical      Skills-based     Thematic 

Pacing 14 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.CU.1      Analyze theatre in terms of social, historical, and cultural context in which it 

was created. 
 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.CU.1.1   Use theatre arts to explore concepts in world history and relate them to 

significant events, ideas and movements from a global context. 

B.CU.1.2   Exemplify history, culture, geography, economics, civics, and government 

form a global perspective through the creation of theatrical works. 

B.CU.2.2   Use acting conventions, such as stage presence, subtext, style, and 

ensemble work, to perform formal or informal works. 
 

 

Name of Unit:  Rituals of Different Societies 

Lesson Plans Brief Description Pacing 

 
1. Introduction to 

rituals 
 
 
 
 
 
 

2. Mayan rituals  
 
 
 
 

 
1. Students share prior knowledge 

about rituals and list various rituals 
from history and modern life. Be 
sure to include common modern 
rituals: weddings, funerals, 
graduation, holiday dinners, reciting 
the Pledge of Allegiance, etc. 
 

2. Share and then discuss information 
from the following: 
a. “National Geographic” Mayan 

Cave Rituals videos  
b. Share the “National Geographic” 

 
1. 1 session 
 
 
 
 
 
 
 
2. 2 sessions 
 
 
 
 



473 
 

 
 
 

 
3. Research 

world rituals 
 
 
 
 
 
 

4. Research 
results 

 
5. Student ritual 

development 
 
 
 
 
 
 

 
6. Ritual 

presentation 
 

 
7. Assessment 

article attached.  
c. Review and discuss pictures 

from the article  
 

3. In small groups, students will 
research traditional rituals from 
around the world to identify the seven 
characteristics of ritual. Each group 
should select two or three videos to 
watch and identify ritual 
characteristics.  
 

4. Students will share the results of their 
research with the class. 
 

5. Students will work in collaborative 
groups to create a fictitious society; 
then, develop and rehearse an 
original ritualized Welcoming 
Ceremony that inducts newcomers 
into that society exhibiting at least 
four of the common characteristics of 
ritual. 

 
6. Students will introduce their fictitious 

societies and share the original rituals 
as in-class informal performances. 

 
7. Students will watch classmate 

performances to critique work of the 
other groups using a teacher-
developed Ritual Performance Rubric 
and write a reflection about their own 
presentation. 

 

 
 
 
 
3. 2 sessions 
 
 
 
 
 

 
 

4. 1 session 
 

 
5. 4 sessions 
 
 
 
 
 
 
 
 
6. 2 sessions 
 
 

 
7. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Recognize 

importance of 
ritual in societies 

 
 
 
 

 
1. Recognize connections 

between past and present 
rituals, culture and how these 
relate to theatre. 

 
 
 

 
1. 1-Remembering 

2-Understanding 
4-Analyzing 
5-Evaluating 
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2. Ability to research 
and discover 
ritualistic qualities 
in different 
societies 

 
3. Ability to present 

research results 
 
 
4. Collaborate and 

create 
 

 
 

5. Ability to critique 
the performances 
by classmates and 
self. 

 

2. Compare and contrast 
characteristics of rituals from 
different cultures. 

 
 
 
3. Apply knowledge gained from 

research and presentation 
skills 

 
4. Collaborate to create an 

original, fictitious, ritualistic 
ceremony representing cultural 
and societal norms. 

 
5. Analyze and critique the 

performances by classmates 
and self. 

 

2.   1-Remembering 
      2-Understanding 
      3-Applying 

 
 
 
3.   1-Remembering 
      2-Understanding 
      3-Applying 
 
4.   2-Understanding 
      3-Applying 
      5-Creating 

 
 
5.   4-Analyzing 
      5-Evaluating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. What is a ritual and why are rituals 
important in societies both past 
and present? 
 

2. How can students determine and 
identify the characteristics of a 
ritual? 
 

3. How can students create a 
fictitious society and an original 
ritual representative of that 
society? 
 

4. How did theatre develop from 
rituals? 

 

 

1. Students should recognize 
connections between rituals and 
society. 
 

2. Students should recognize the 
characteristics of ritual in ceremonies 
from different societies. 
 

3. Students should be aware of human’s 
basic needs to communicate. 
 

4. Students should recognize the human 
need to collaborate for successful 
societies.  

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Teacher-led informal discussion 

 Students prior knowledge of rituals 
 

 

 Teacher-guided class discussion 

 Teacher observations 
 

Post Assessment 

 

 Student presentation of research  

 Ritual performance – teacher-made Rubric 

 Student reflections on personal performance 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Selected readings 

 Observing selected videos 

 Note taking 
 

 

 

 Assume roles from an imaginary 
culture 

 Research into world rituals 

 Development of a society and ritual 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 
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 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

 

 Accessing and Analyzing Information 

 Other 

 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Repetition 

 Collaborative 
learning 

 

 

 

 

 Tier 1 

 Tier 1 
 

 

 Follow 
Student’s IEP 

 

 Partner or buddy 
as needed 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Theatre-Art in Action, page 1 

 Basic Drama Projects, various pages 

 

 http://ngm.nationalgeographic.com/
ngm/0411/sights_n_sounds/media2
.html  

 http://news.nationalgeographic.com
/search/?proxyreload=1&search=Rit
ual  

 http://news.nationalgeographic.com
/news/2003/05/photogalleries/dogo
n/index.html  
 

 

 

 

 

 

http://ngm.nationalgeographic.com/ngm/0411/sights_n_sounds/media2.html
http://ngm.nationalgeographic.com/ngm/0411/sights_n_sounds/media2.html
http://ngm.nationalgeographic.com/ngm/0411/sights_n_sounds/media2.html
http://news.nationalgeographic.com/search/?proxyreload=1&search=Ritual
http://news.nationalgeographic.com/search/?proxyreload=1&search=Ritual
http://news.nationalgeographic.com/search/?proxyreload=1&search=Ritual
http://news.nationalgeographic.com/news/2003/05/photogalleries/dogon/index.html
http://news.nationalgeographic.com/news/2003/05/photogalleries/dogon/index.html
http://news.nationalgeographic.com/news/2003/05/photogalleries/dogon/index.html
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Attend an 
American Indian 
celebration 

 Interview family 
members to 
discover family 
traditions and 
ceremonies 

 

 

 

 

 English: 
 -Reading 

-Research 

-Note-taking 

-Oral 

presentation 

 History: 
-Ancient 

civilizations 

-World cultures 

-Organization 

of societies 

 

 

 Ritual 

 Artifact 

 Shaman 

 Dance 

 Storytelling 

 Priest 
 

 

 Anthropologist 

 Ceremony 

 Tribe 

 Heritage 

 Religion 

 Chant 

 Society 

 Culture 
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Unique Dogon Culture Survives in West Africa 
Chris Rainier for National Geographic News 

May 29, 2003 

View a Dogon Photo Gallery by Chris Rainier: <a 
href="http://news.nationalgeographic.com/news/2003/05/photogalleries/dogon/">Go >></a 
 
 
Hidden in the mysterious Bandiagara Cliffs of southern Mali, West Africa, live a people who claim to be 
the conduit between heaven and Earth: the people of the Dogon. 
 
The Dogon have survived for centuries, withstanding constant slave raiding parties of the successive 
empires of Ghana, the Sonrai, the Mossi, the Sao, the Fulani, and the Muslims from the north. 
Consequently, the Dogon have evolved a keen sense of cultural preservation and an ability to withstand 
outside forces of change. 
 
Today, some 300,000 Dogon live along a roughly 125-mile-long (200-kilometer) swath of land against the 
Badiagara Cliffs. Many live among 700 or so small villages with populations of less than 500. 
 
I recently traveled into the region in my capacity as National Geographic Cultures Initiative photographer. 
I was joined by my friend and colleague Wade Davis, an author, anthropologist, botanical explorer, and 
National Geographic Society Explorer-in Residence; a film crew from National Geographic Today; and 

journalists from National Public Radio. 
 
 
We were eager to meet the Dogon and share stories of their unique culture: dama mask dances, fox 

divinations, and other aspects of their unique daily life. 
 
Ritual is an integral part of the Dogon culture. Their cultural rites reflect awareness of the necessary 
harmony between the human spirit, the land, and surrounding animal life. One of example of how this 
balance unfolds can be seen in the fox divination ceremony, a rite we were able to observe several days 
after we arrived in the Dogon village of Yougou Piri. 
 
Fox Divination 

 
One evening, as the sun began to set, a Dogon priest called a "diviner" traced an intricate drawing in the 
ochre sands that lie at the foot of Bandiagara Cliffs. A series of six connected squares and an elaborate 
set of symbols were drawn in a pattern that represent the potential futures of the family, the village, 
regional peace and harmony, life and death, and the wishes of God. 
 
The diviner next placed tiny sticks in the sand panels, representing God and the family. Several "I"-
shaped tracings symbolized peace and death. Small heaps of sand with minute holes represented other 
concerns: harmony within the village, illness, next season's harvest, even one's own mortality. 
 
As the diviner priest drew the patterns into the sand, he chanted to invoke the sacred fox to come weave 
a path of prophecy for his village across his creation: 
 

http://news.nationalgeographic.com/index.html
http://news.nationalgeographic.com/index.html
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"Fox, tell me please 
is there something? 
Will there be shame next year? 
Fox, speak clearly. 
Let the people coming to the field 
stand eye to eye. 
Throw your traces. 
Give me your nails to mark the sand. 
Be clear. Whatever you see, tell me 
Give me your footprints. 

 
 
The Dogon priest finished his chant as the last light of the day lingered in the western sky and then 
disappeared. The priest returned to his village. Nightfall invited the fox to visit the sacred Dogon 
markings. 
 
At dawn the following day, sunlight traced the shadows of the fox path across the sand drawing. Indeed, 
the fox had visited in the night during our trip and with its tracings had foretold the future of the village of 
Yougou Piri. With these fortuitous markings, the fox had symbolically acted out the ritual of an oracle, a 
Dogon tradition that keeps life in balance for yet another year. 
 
Dogon Mask Dance 

 
Our expedition had also come to witness the dances of the Dogon masks, known throughout the world by 
anthropologists and art curators. Dogon masks rank among the most respected within the world of tribal 
art collections and have influenced such Western 20th-century artists as Picasso and Braque, even the 
Cubist movement. 
 
As a visual story teller and photographer, I was most interested in documenting the visually powerful 
sirige mask (see photograph). The mask binds the Dogon people to the celestial world of heaven (where 

the afterworld exists) and Earth, which provides food, shelter and life. The dancers of the sirige mask are 
considered the most skilled. They use their teeth to balance the 20-foot (6-meter) high mask, which is 
carved from the limb of a single tree. Dancers swing the mask in sweeping motions to represent the arc 
of the sun. 
 
The mask's design, a straight line, serves to connect the worlds of the sun and Earth through the conduit 
of the dancer and his body. Like all Dogon masks, the sirige belongs to the afterworld, the realm of where 
life and death meet. 
 
The Dogon perform with their dancing masks to honor the passing of a respected elder. This dama dance 
ceremony will often last for three days and involve dozens of dancers representing figures from the 
animal world, male and female powers, and the afterworld. Once the dama dance has been performed, 
the aged bones of the elder are placed high in the windswept cliffs of the sacred caves for the dead, 
where the red mountains meet the sky in the little known land of the Dogon in southern Mali.  
 
The skulls of the Dogon elders watch over a people barely hidden from a modern world just beginning to 
comprehend that Africa is where human time began. 
 

 

 

 

 

 

© 1996-2008 National Geographic Society. All rights reserved.  

http://news.nationalgeographic.com/news/2003/05/photogalleries/dogon/


480 
 

Dogon of Southern Mali, West Africa 

(one of seven pictures at 

http://news.nationalgeographic.com/news/2003/05/photogalleries/dogon/index.html ) 

 

 

 

Figure 1: A Dogon initiate displays a sirige mask prior to a performance. The elaborately decorated mask is 
carved from the branch of a single tree and is one of the most important masks in the Dogon culture. 

 

Photograph copyright Chris Rainier 

http://news.nationalgeographic.com/news/2003/05/photogalleries/dogon/index.html
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Beginner  

Unit of Study Basic Acting Scene Work 

Unit Type  Topical      Skills-based     Thematic 

Pacing 12 Sessions  

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.CU.2     Understand the traditions, roles, and conventions of theatre as an art form. 

B.C.2       Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

B.CU.2.1  Illustrate appropriate theatre etiquette as a member of an audience, as a 

performer, and as a technician. 

B.CU.2.2  Use acting conventions, such as stage presence, subtext, style, and 

ensemble work, to perform formal or informal works. 

B.C.2.2.   Interpret various selections of dramatic literature through formal and informal 

presentations. 

 

 

Name of Unit: Basic Acting Scene Work 

Lesson Plans Brief Description Pacing 

1. Introduction to 
production 
terms 
 

 
2. Scene rehearsal 

for production 
 
 
 
 

1. Students will be introduced to acting, 
audience etiquette, and production 
basics including vocabulary and 
acting techniques. 
 

2. Learning Focused Strategy-Scene 
Work Unit. Students will be 
introduced to the rehearsal and 
performance process. Along with 
rehearsals, students will also learn 
how to apply the basics of script 

1. 3 sessions 
 
 
 

 
2. 8 sessions 
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3. Scene 

performance and 
peer evaluation 

analysis and character development 
to a scene performance.  This will 
give them the prior knowledge for 
larger productions in the future.  
 

3. Students will perform for each other 
and critique each other with a 
teacher-made rubric. 

 

 
 
 
 

 
3. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1.  Understand acting 

basics and their roles 
in conventional 
theatre as an art form 
a) Blocking and 
stage movement 
b) Using the three 
tools of an actor: 
mind, body, and 
voice to portray 
characters 
c) Terminology and 
information found in 
Ch. 4 (pgs. 97-156) of 
The Stage and the 
School textbook  
d) Know how to 
interpret a 
playwright's ideas to 
build a character 
e) Understand the 
relationship between 
the actor and the 
character 
 

2.   Understand how 
relationships 
between the actor 
and the audience 
influence a 
performance by 
using proper 
audience etiquette 

 
1. Communicate fully 

developed characters to an 
audience 
 
 
 

2. Construct a character 
based on the playwright's 
words 
 
 
 

3. Implement the mind, body, 
and voice as tools for 
communicating a character 
to an audience 
 
 

4. Implement a successful 
performance using the 
basic rules of the 
production process  
 
 

5. Interpret the plot structure 
and other elements within 
scenes from plays  
 
 
 

6. Use proper audience 
etiquette when watching 
other students’ scenes 

 
1. 1-Remembering 

2-Understanding 
3-Applying 

    6-Creating 
 
 
2. 1-Remembering 

2-Understanding 
3-Applying 

    6-Creating 
  
   
3. 1-Remembering 

2-Understanding 
3-Applying 

    6-Creating 
 
 
4. 1-Remembering 
    2-Understanding 
    3-Applying 
 
 
 
5. 1-Remembering 
    2-Understanding 
    3-Applying 

4-Analyzing 
    5-Evaluating 
 
6. 1-Remembering 
    2-Understanding 
    3-Applying 



483 
 

 
3.   Understand 

performance basics 
and what it takes to 
put on a show, 
including basic 
technical attributes 
(Refer to basics of 
productions in The 
Stage and the School 
Text in Ch. 8 – pgs. 
333-373) 

 

 
7. Be able to review peers’ 

performances using a 
teacher made rubric 

 
7. 1-Remembering 
    2-Understanding 

4-Analzying 
5-Evaluating 

 

Essential Questions Corresponding Big Ideas 

 

1.   How can students use the acting 

instruments and acting tools in 

order to construct a character for 

performance? 

 

2.  How do students analyze, 

deconstruct, and implement a 

playwright's story and characters? 

 

 

3.   How do students execute a 

performance for an audience of the 

assigned character? 

 

 

4.   How do students implement what 

they’ve learned into a critique of 

their peers’ performances? 

 

 

5.   How can students use proper 

audience etiquette to show respect 

to the theatre art form? 

 
1. Students need to have a foundation 

on how to use the acting tools:  mind, 
body, and voice to create a character. 

 

 

2. Students need to know how to analyze 
their scenes and break down the 
objectives and subtext of the different 
characters in the scene. 
 

 

3. Students will demonstrate how to 
execute a fully developed character in 
front of an audience of their peers. 
 

 

4. Students will demonstrate how to 
execute a critique of their peers based 
on what they’ve learned through the 
completion of their own scene work. 
 

 

5. Students will apply proper audience 
etiquette when watching and 
evaluating the other students’ 
performances.  
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 KWL chart on creating a character 

 Improvisation/Creative Drama 
Games to assess prior knowledge 
of acting skills 
(www.improvencyclopedia.org) 

 Informal paideic-style discussion on 
what the students have observed 
from modern actors in movies/plays 

 Give out scenes (Chosen from 
plays by the teacher.  Can be 
scenes that are in The Stage and 
the School Text.) 

 

 

 

 Improvisation warm-ups to assess 
students' understanding of 
terminology 

 Character development worksheets 
completed after scenes are 
distributed 

 Rehearsal of scenes in class with 
guidance from the teacher 

 Class discussion 
 

  

Post Assessment 

 

 Performance of scenes in front of peers 

 Scene Performance Rubric made by the teacher.  (Examples: Learning 
Focused  Lesson Plan Theatre 1 notebook.) 

 Character Analysis worksheets made by teacher.  (Examples: Drama 
Sourcebook) 

 Teacher made performance rubric  

 Peer evaluation rubric  
 

 

Scoring Guides and Answer Keys 

 

 

N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Unit Graphic Organizer  

 KWL Chart 

 Discussing teacher-made 
PowerPoint presentation on 
various playwrights pertaining to 
the scenes and acting basics. 
(Theatre Art in Action Text is a 
good resource for information.) 

 Voice and body diagram from 
The Stage and the School Text 
(pg. 65, 152) 

 Tongue twister handout  

 Play analysis handouts 

 Peer evaluation handout 
(Examples of these activities can be 

found in the Learning Focused 

Lesson Plan Theatre Arts 1 

notebook.) 

 

 

 Establish steps needed for 
characterization and performance 

 Build on prior knowledge of actors, 
acting, and general performances 

 Establish a knowledge of acting 
basics and use of the acting tools: 
the mind, body, and voice 

 Create characters based on a 
playwright’s ideas and stories 

 Evaluate a peer’s performance 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Difference 

Summarizing and Note Taking 

Reinforcing Effort, Providing    

Recognition 

Homework and Practice 

 Nonlinguistic Representations 

Cooperative Learning 

Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

Teamwork and Collaboration 

 Initiative and Leadership 

Curiosity and Imagination 

Innovation and Creativity 

Critical Thinking and Problem Solving 

Flexibility and Adaptability 

Effective Oral and Written 

Communication 

Accessing and Analyzing Information 

Other:  Interpreting literary work. 
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Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

Strategies for English 

Language Learners 

 

 Additional 
instruction time 

 Repetition 

 Collaborative 
learning activities 

 Match strategy to 
specific skill 

 Study buddy 

 Differentiated 
content, process, 
and/or product 
 

 

 Tier 1 
 

 Tier 1 

 Tier 1 
 

 Tier 2 
 

 Tier 2 

 Tier 3 

 

 Modified 
rubric  

 Modified 
length of 
scene 

 Follow 
particular 
IEP or 504 
Plan for 
each 
individual 
student. 
 
 

 

 Provide translation 
of scene from  
student’s original 
language into 
English  

 Use scenes that 
relate to student’s 
experiences 
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Scenes from plays appropriate for 
Beginner level. (i.e. one-act plays or 
scenes written with high school 
content)  

 Character analysis worksheets 

 Rubrics for scene 

 Rubric for peer evaluation 

 The Stage and the School textbook: 
chapters on acting and production 
basics 

 Theatre: Art in Action textbook 

 Theatre Arts 1 Unit and Lesson 
Plan notebook based on Learning 
Focused Strategies  

 The Drama Sourcebook 
 

 

 

 PowerPoint presentation on acting 
basics and play analysis 

 www.Improvencyclopedia.org  

 Document camera to better discuss 
how to use peer rubrics 

 

http://www.improvencyclopedia.org/
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Students can 
focus on the 
example of a 
favorite actor 
that the teacher 
has approved  

 Guest artists 
from local 
college or 
community 
theatre can 
come and do 
example of a 
scene 

 

 English:  
-Reading  

-Writing  

-Journaling 

-Literary plot 

structure 

analysis 

 Psychology:  
-Emotion and 

motivation of 

human actions 

and reactions 

and how they 

affect the body 

and voice 

 

 

 Characterization  

 Character 
analysis 

 Tools of the 
actor 

 Play analysis 

 Evaluation 

 “The Language 
of Acting” (The 
Stage and the 
School, pp. 99-
101) 

 

 

 Blocking 

 Rehearsals 

 Stage areas 

 Cheating out 

 Projection 

 Articulation 
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Intermediate  
Theatre Arts 

North Carolina Essential Standards 
 

Intermediate High School Theatre Arts standards are designed for those students who have 

had a complete K-8 progression in Theatre Arts education or who have realized the Beginning 

level high school standards. Intermediate theatre builds on the knowledge gained at the 

beginning level and continues the systematic exploration of history, writing, acting and technical 

theatre. It helps students develop an understanding of the connection between theatre and 

culture through experiential learning. Through continuation of the study of theatre arts at the 

intermediate level, students will further their understanding of theatre in preparation for a career 

path in theatre arts. 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 

 
The high school theatre arts program is designed to encourage creativity, 
the making of artistic choices, the communicating those choices through 
various methods, and analysis of texts to gain greater understanding of 
human behavior and society. Through shared experiences, students 
develop as participants, performers, and audience members. 
 

Intermediate Theatre Arts: 

 Use non-verbal expression to represent human needs and 
motivations 

 Apply various vocal elements to monologues and scenes 

 Adapt scripts from literary texts 

 Use improvisation and acting skills in given situations 

 Interpret scenes through presentations 

 Analyze plays for plot structure, theme, technical elements, and 
dramaturgical elements 

 Provide constructive criticism for the works of various theatre 
artists 

 Apply technical theatre to the creation of various designs 

 Apply sound, lights, scenery, and costumes to theatre 
presentations 

 Explore concepts of civics and economics through theatre arts 

 Represent concepts from civics and economics through the 
creation of original works 

 Understand appropriate theatre etiquette in multiple situations 

 Apply acting conventions as given by playwrights and/or 
directors 
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Intermediate 

 

Communication 

 

Essential Standard – I.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 I.C.1.1 Use non-verbal expression to illustrate how human motivations 
are prompted by physical and emotional needs. 

 

 I.C.1.2    Apply vocal elements of volume, pitch, rate, tone, articulation, 
and vocal expression appropriately to theatrical texts, such as 
monologues and scenes. 

 

 I.C.1.3    Produce scripts based on literature texts. 

 
 
 
Essential Standard - I.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 I.C.2.1    Use improvisation and acting skills, such as observation, 

concentration, and characterization, to demonstrate given 

situations. 

 

 I.C.2.2    Interpret scenes through formal and informal presentations. 
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Analysis 

 

Essential Standard - I.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 I.A.1.1    Analyze the plot structure and the thematic, technical, and 

dramaturgical elements within plays. 

 

 I.A.1.2    Evaluate the works of theatre artists for strengths, 

weaknesses, and suggestions for improvement.   

 

 

 

 

Aesthetics 

 

Essential Standard - I.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting. and 
sound.  

 
Clarifying Objectives 

 

 I.AE.1.1    Use technical knowledge and design skills to formulate 
designs.  

 

 I.AE.1.2    Use the major technical elements, such as sound, lights, set, 
and costumes, for formal or informal audiences.   
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Culture 

 

Essential Standard - I.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 I.CU.1.1   Use theatre arts to explore concepts of civic and economics, 

such as systems, functions, structures, democracy, 
economics, and interdependence. 

 
 I.CU.1.2   Exemplify the concepts of civics and economics  through the 

creation of theatrical works. 
 
 
 
 
Essential Standard - I.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 I.CU.2.1  Understand theatre etiquette that is appropriate for a variety of 

theatrical spaces, styles, and genres. 
 

 I.CU.2.2  Use production conventions, such as blocking or style, as 
given by directors or as indicated by playwrights.   
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Intermediate  

Unit of Study Children’s Theatre 

Unit Type  Topical      Skills-based     Thematic 

Pacing 18 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.C.1:     Use movement, voice, and writing to communicate ideas and feelings.  

I.C.2:     Use performance to communicate ideas and feelings 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.C.1.2:  Apply vocal elements of volume, pitch, rate, tone, articulation, and vocal 

expression appropriately to theatrical texts, such as monologues and scenes.   

I.C.1.3   Produce scripts based on literature texts.  

I.C.2.1   Use improvisation and acting skills, such as observation, concentration, and 

characterization to demonstrate given situations.   

 

 

Name of Unit: Children’s Theatre 

Lesson Plans Brief Description Pacing 

 
1. Improvising 

characters 
 
 
 
 
2. Story dramatization 
 
 
 
 
 

 
1. Students participate in 

improvisation exercises (ex. 
Press Conference, Party Quirks) 
that focus on communicating a 
particular character. 

 
2. In small groups (4-5), students will 

create a script for a children’s 
story, such as “Little Red Riding 
Hood” or “Hansel and Gretel”.  

 
 

 
1. 2 sessions 

 
 
 
 

 
2. 5 sessions 
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3. Revision and 
rehearsal 

 
 
 
 
4. Character interviews 
 
 
 
 
 
 
 
5. Rehearsal 
 
 
 
 
 
 
6. Performance 
 

3. After reviewing scripts, teacher 
will provide suggestions for 
editing. Students will complete 
edits and begin rehearsing the 
script for a performance. 

 
4. As a class, students will prepare 

general interview questions for 
characters from their plays. 
Students will interview each other, 
and then present their partner’s 
character to the class utilizing the 
answers.  

 
5. Applying artistic choices from 

character interviews, students will 
prepare plays for performance, 
emphasizing effective 
communication of character and 
emotion.  

 
6. Students will present their plays to 

the class.  
 

3. 2 sessions 
 
 
 
 

 
4. 2 sessions 

 
 
 
 
 
 

 
5. 5 sessions 

 
 
 
 
 

 
6. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Theatre is used to 

express individual ideas. 
 
2. Emotions and ideas are 

communicated both 
verbally and non-
verbally. 

 
3. Self-awareness of 

individual and 
characterization are 
closely related. 

 
4. Script writing techniques 

 
1. Communicate through 

words and movement 
 
2. Analyze the relationship 

between self and character 
 
 
 
3. Create, develop, and sustain 

a character within a given 
environment. 

 
 
4. Create a script based on a 

story.  
 

 
1. 2- Understanding 

3- Applying 
 
2. 2- Understanding 

3- Applying 
4- Analyzing 
 
 

3. 2- Understanding 
3- Applying 
6- Creating 

 
 
4. 2- Understanding 

6- Creating  
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Essential Questions Corresponding Big Ideas 

 
1. How can vocalization affect a 

performance positively or 
negatively?  

 

2. How can an actor communicate 
subtext effectively?  

 

 

3. What are the challenges in 
dramatizing a story? 

 

 
1. Actors communicate emotion and 

character using their bodies and 
voices.  

 

2. Interpretation of subtext can have a 
major impact on the portrayal of a 
role.  

 

3. The motivations of a character need 
to be clearly communicated.  

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Creative drama and improvisation 
activities- “Press Conference”, 
“Party Quirks” 

 Class discussion pertaining to how 
stories are dramatized using film 
and television as examples 
Gnomeo and Juliet, Once Upon a 
Time, etc. 

 

 

 Teacher side-coaching to prompt 
clear communication of character 
and motivations 

 Teacher monitoring students 
during creation and revision of 
scripts 

Post Assessment 

 

 Performance rubric 

 Class discussion  

 Students’ written responses to performances  

 Short reflection on writing and performance process using appropriate 
vocabulary 
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Scoring Guides and Answer Keys 

 

 N/A 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Dramatization of children’s stories  
-available from 
http://www.surlalunefairytales.com/ or 
http://www.cs.cmu.edu/~spok/grimmt
mp/ 

 

 

 Create scripts based on stories 

 Revise scripts 

 Evaluate clarity of plotline and 
character depiction in script 

 Prepare play for performance 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

 

 

 

 

 

 

 

http://www.surlalunefairytales.com/
http://www.cs.cmu.edu/~spok/grimmtmp/
http://www.cs.cmu.edu/~spok/grimmtmp/
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Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Graphic organizers 

 Collaborative 
learning activities 

 Direct and explicit 
instruction 

 Chunking 

 Accommodating 
learning style 
preferences 

 Adult or student 
mentor 

 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 Tier 1 

 Tier1 
 

 

 Tier 2 

 

 Differentiated 
instruction 

 

 

 Have students 
collaborate with 
an English-
speaking 
partner(s) to 
create a 
pantomime 
performance 

 Adjust the 
length and time 
frame for 
completing the 
assignment 
 
 
 
 
 
 
 
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Improvisation Starters by Philip 
Bernardi  

 Stories from websites 
 
 
 
 
 
 
 
 
 

 

 Websites: 
http://www.surlalunefairytales.com/ or 
http://www.cs.cmu.edu/~spok/grimmtmp/ 

 

http://www.surlalunefairytales.com/
http://www.cs.cmu.edu/~spok/grimmtmp/
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Write a script for 
what happens 
after “happily 
ever after” in one 
of the stories 
used in class.  

 

 

 

 History: 
-Students may 

use historical 

eras to create 

an environment 

for their 

monologue.  

-Stories from 

varied cultures 

provide multi-

cultural 

connections 

 English: 
-Use of point of 

view and 

creative writing 

techniques for 

deeper 

understanding 

 

 Self-expression  

 Characterization 

 Non-verbal 
acting 

 Vocalization 

 Playwriting  
 

 

 

 Artistic choices 

 Character 

 Emotional recall 

 Monologue 

 Movement 

 Intrapersonal 

 Mood 

 Role 

 Senses 

 Script analysis 

 Evaluating 

 Creating 

 Expressing 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Intermediate 

Unit of Study Building Characters through Physical Attributes 

Unit Type  Topical      Skills-based     Thematic  

Pacing 10 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.C.2      Use Performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.C.2.1      Use improvisation and acting skills, such as observation, concentration, and 

characterization in a variety of theatre exercises. 

I.CU.1.1   Use Theatre Arts to explore concepts of civics and economics, such as 

systems, functions, structures, democracy, economies, and 

interdependence. 

 

 

Name of Unit:  Building Characters through Physical Attributes 

Lesson Plans Brief Description Pacing 

 

1.  Standing Neutral as 

a starting point to a 

motivated sequence 

 

2.  Building a character 

from the feet up 

 

 

3.  Building a character 

through context, 

interactions, and 

 

1. Experience the difference between 

standing neutral and character 

physicality. 

 

2. Exploring character physicalization 

through character appropriate 

costume. 

 

3. Students create the social 

conditions in which the character 

lives and operates, concentrating 

 

1. 1 session 
 

 

 

2. 2 sessions 
 

 

 

3. 2 sessions 
 

 



500 
 

appropriate social 

conditions 

 

4.  Finding the clues for 

non-verbal 

communication in 

Shakespearean text 

 

5.  Perform the 

Shakespearean 

monologue 

on historical accuracy based on 

research. 

 

4. Explore the selected monologue for 

cues to non-verbal communication, 

opportunities for interaction with 

other characters in the scene. 

 

5.  Apply historical information on 

clothing, time period, and social 

class to produce an quality 

performance of a classical 

monologue 

 

 

 

 

4. 2 sessions 
 

 

 

 

 

 

5. 3 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Understand a 

motivated sequence 
 

 
2. Understand the effect 

costume has on 
physical presentation 
of a character 

 
3. Historical data 

appropriate to the 
time period 

 
4. Understand the 

language of the piece 
and the juxtaposition 
of the actor to the 
audience 

 
5. Performance 

technique 
 

 
1. Create a motivated 

sequence from a specific 
stimulus. 

 
2. Demonstrate the effect of 

costume on movement. 
 
 

 
3. Recreate the stimuli and 

demonstrate the effect on 
their character. 

 
4. Identify clues from the text 

that will encourage 
interaction with the 
audience.  

 

5. Apply quality vocal and 
physical acting technique 
to the presentation of a 
character in a monologue 
 

 
1. 2-Understanding 

3-Applying 
6-Creating 

 
2. 1-Remembering 

3-Applying 
 

 
 
3. 1-Remembering 

3-Applying 
6-Creating 

 
4. 1-Remembering 

2-Understanding 
4-Analyzing 
 
 

 
5. 3-Applying 

6-Creating 
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Essential Questions Corresponding Big Ideas 

 
1. How does the actor’s physical 

reaction to stimuli allow the 
execution of non-verbal 
communication? 

 
2. How does the understanding of 

period and style affect physical 
characterization? 

 
3. How does knowledge of a 

character’s physical world 
support the actor’s choices 
concerning the character’s life 
circumstances? 

 
4. How does the stage 

configuration in Shakespearean 
drama sustain the interaction 
between actor and audience? 

 
5. How does an actor successfully 

communicate character and 
situation through physical and 
vocal acting techniques? 

 

 
1. Every movement begins from a 

specific stimulus 
2. Standing neutral allows quicker 

transitions into the new character 
 
3. Costume affects movement 
 
 
 
4. Social status is dictated by 

economics, accidents of birth, and 
historical events 

5. Social status dictates movement and 
interactions 

 
6. Architectural elements determine 

audience behavior and response 
7. Actor’s interaction with the audience 

depends on proximity 
 

8. Communicating character through 
applied acting technique 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Students in groups find definitions 
of vocabulary words from a word 
wall.  

 Teacher can assess the level of 
knowledge and direct instruction to 
areas of insufficient understanding. 
 

 

 During physical exercises, the 
teacher uses the words from the word 
wall for class discussion and 
implementing the exercises. 
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Post Assessment 

 

 Students take a test on the vocabulary from the word wall 

 Student monologue performances graded based on teacher-made rubric 

 Reflection on how the research elevated their performance 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Collaborative vocabulary 
exercise. 

 Historical research in groups in 
computer lab 

 Watch appropriate video clips 

 Analyze the text for cues and 
clues 

 Memorize and rehearse the 
selected text 

 Perform the selected text 

 Reflect on performance 
 

 

 Match vocabulary words to the 
corresponding definition 

 Generate images retrieved from 
historical research 

 Score the selected text 

 Perform the selected text 

 Critique peer performance using 
performance rubric 

 Reflect on performance 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

Homework and Practice 

Nonlinguistic Representations 

Cooperative Learning 

Setting Objectives, Providing Feedback 

Check all that apply to the unit: 

Teamwork and Collaboration 

 Initiative and Leadership 

Curiosity and Imagination 

Innovation and Creativity 

Critical Thinking and Problem Solving 

Flexibility and Adaptability 

Effective Oral and Written 

Communication 
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 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Differentiated 
instruction 

 Collaborative 
learning activities 

 Accommodating  
learning style 
preferences 

 Cueing and 
signaling 

 Providing 
additional guided 
practice 
 
 

 

 Tier I 
 

 Tier I 
 

 Tier 1 
 
 

 Tier 1 
 

 Tier 1 

 

    Increased 
intervention 
frequency, 
intensity, and 
duration 

    Intensive, core, 
adult support 

 Individual 
behavior plan 
(assessment, 
contact, 
reinforcement, 
and modeling) 

    Individual 
differentiated 
content, 
process, and/or 
product 

       

 

 Purchase the 
script, if 
available, in the 
student’s native 
language 

 Ask someone 
knowledgeable 
to translate the 
scripted scene 
or text 

 After providing 
the script or text 
in the needed 
language, help 
student learn to 
use the script or 
text in English 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Word wall 

 The Stage and School 

 DVD’s: 
-Mel Gibson’s Macbeth 

-Brannagh’s A Midsummer Night’s 

Dream 

-Al Pacino’s Merchant of Venice 

 Performance rubric 

 Reflection worksheet 
 

 

 Computer based research 

 DVD’s 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Attending a 
performance  

 Viewing DVD’s 

 Historical 
research 

 Peer critiques 
 

 

 

 

 

 

 

 

 

 

 

 History: 
-Research of the 

Renaissance   

 Culture: 
-Research of the 

social structure 

of the 

Renaissance 

 English: 
-British literature  

 

 

 

 

 Elizabethan 
theatre 

 Shakespearean 

 Groundlings 

 Scenery hut 

 Heavens 

 Chamber 

 Arras 

 Tarras 

 Tiring house 
 

 

 Motivated 
sequence 

 Stimulus 

 Standing neutral 

 Non-verbal 

 Primary response  

 Secondary 
response 

 Study 

 Discovery  

 Sumptuary laws 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Intermediate  

Unit of Study Analyzing a Play, Character and Creating a Monologue 

Unit Type  Topical      Skills-based     Thematic 

Pacing 37 sessions  

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.A.1     Analyze literary texts and performances. 

I.C.2     Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 
I.A.1.1  Analyze the plot structure and the thematic, technical, and dramaturgical 

elements within plays. 
I.A.1.2  Evaluate the works of theatre artists for strengths, weaknesses, and 

suggestions for improvement. 

I.C.2.1 Use improvisation and acting skills, such as observation, concentration and 

characterization, to demonstrate a given situation. 

 

 

Name of Unit:  Analyzing a Play, Character and Creating a Monologue 

Lesson Plans Brief Description Pacing 

 
1. Review elements of 

a plot, beats, and 
narrative essentials 

 
2. Analyze for plot 

elements, character, 
theme and narrative 
essentials 

 
 

 
1. Review play analysis, narrative 

essentials and character. 
 
 

2. Using a selected script, read and 
analyze the script for plot 
elements, beats, and narrative 
essentials. Beat: A single 
moment in the dramatic action of 
a scene. The actor has to take 

 
1. 1 session 
 
 

 
2. 5 sessions 
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3. Analyze a play for 

theme and 
dramaturgical 
elements  
 

4. In small groups, 
develop and share 
an AV presentation 
of a selected 
research topic 
related to the play 

 
 
 
 
 
 
 
 
 
 
5. Character 

identification and 
development 

 
 
6. Analyze and 

describe one 
specific character  

 
7. Create a monologue 

based upon the 
analyzed character 

 
8. Analyze a 

monologue 
 
 

into account not only the physical 
action but the character action 
and the emotional action. A beat 
has a beginning, middle and end. 
It can be as short as a couple of 
lines of dialogue or as long as a 
whole scene. 

 
3. Re-read the selected play and 

identify theme and elements 
requiring research. 

 
 

4. Research one of the following 
aspects of the selected play: 

a. author biography 
b. author’s other works 
c. importance of the work in 

literature 
d. time period 
e. production history 
f. other plays or authors from 

the same period 
g. professional critical reaction 

     Develop and share an AV 
presentation for the class of your 
results: poster, PowerPoint, 
and/or video. 

 
5. Introduce character briefs and 

identify and outline characters 
from a selected play by creating 
character briefs. 
 

6. Select and develop a character 
analysis of one character from 
the play. 

 
7. Structure a short monologue 

from the character’s lines. 
 
 

8. Analyze the created monologue 
for beats and blocking. 

 
 

 
 
 
 
 
 
 

 
3. 3 sessions 
 
 
 

 
4. 10 sessions 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
5. 2 sessions 
 
 
 

 
6. 3 sessions 
 
 

 
7. 2 sessions 
 

 
 

8. 2 sessions 
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9. Score a monologue 
 
 
10. Prepare the 

monologue for in-
class performance. 

 
 
 
11. Evaluate 

performances by 
theatre artists 

 
12. Self-evaluate 

monologue 
performance 

9.  Score the monologue for 
understanding. 

 
10. Memorize and follow the 

previously developed scoring 
and blocking plan to prepare the 
monologue for in-class 
performance. 

 
11. Observe student performances 

and complete performance 
rubric  

 
12. Assess performance strengths 

and weaknesses through journal 
writing. 

 

9. 2 sessions 
 

 
10. 3 sessions 
 
 
 

 
 

11. 3 sessions 
 
 

 
12. 1 session 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Elements of plot 

structure 
 

2. Elements of a 
character 

 
3. Narrative essentials 
 
4. Story elements 
 
 
 
 
 
 
 
 

 
1. Differentiate characters 

within a play 
 
2. Distinguish aspects of a 

given play through research 
 
 
 

3. Select appropriate sections 
of a character’s lines in a 
play to create a cohesive 
and representative 
monologue 

 
4. Analyze a character that 

supports the overall mood, 
period, and content of the 
play selected 

 
5. Score a selected monologue 
 
 
 
 

 
1.   4-Analyzing 

5-Evaluating 
 

2. 1-Remembering 
2-Understanding 
3-Applying 
4-Analyzing 
 

3.   2-Understanding 
3-Applying 
4-Analyzing 
5-Evaluating 
6-Creating 

 
4.   3-Applying 

4-Analyzing 
5-Evaluating 
 

 
5.   2-Understanding 
      3-Applying 
      4-Analyzing 
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6. Analyze a student- 
developed monologue from 
a play for beats 

 
7. Perform a monologue 

presenting a cohesive 
understanding of period, 
mood, and content with 
appropriate beats and 
blocking 

 
8. Analyze personal 

performances for success 
and self-development 

 
9. Evaluate performances by 

peers for success and 
improvement needs 

 
 

10. Assess personal 
performance skills and 
weaknesses 
 

6.    4-Analyzing 
 
 
 
7.   3-Applying 
      4-Analyzing 
      6-Creating 
 
 
 
 
8.   4-Analyzing 
 
 
 
9.   5-Evaluating 
 
 
 
 
10. 2-Understanding 
      3-Applying 
      5-Evaluating  

 

Essential Questions Corresponding Big Ideas 

 

1. How do elements of a plot and 
narrative essentials affect an 
actor’s approach to the selected 
material?  

 

2. How are textual clues used to 
distinguish the theme of a play? 

 

 

3. How do students discriminate 
between dramaturgical elements 
that require research and those 
that can be developed creatively? 

 

4. How do students develop a 
successful monologue from a 
script? 

 

 

1. Outline a selected play for plot 
elements and narrative essentials 
and identify aspects that relate to 
an actor’s approach to the material 

 

2. Describe the theme of the selected 
play and connect this theme to 
time, place, and theatrical genre 

 

3. Outline dramaturgical elements 
requiring research 

 

 

 

4. Discriminate appropriate and 
required material to develop a 
cohesive character monologue 
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5. How is scoring applied to a 
monologue? 

 

6. How do students identify beats 
within a monologue? 

 

7. How do I know my monologue is 
ready for an audience? 

 

8. How can students learn to 
evaluate themselves and their 
peers in a formal or informal 
performance? 

 

5. Analyze a monologue for scoring 
 

 

6. Deconstruct a monologue to 
identify beats 

 

7. Analyze a monologue for blocking 
to support meaning 

 

8. Assess student performances for 
strengths, weaknesses, and 
suggestions for improvement 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

 

 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Review of narrative essentials 

 Review of plot structure 

 Review of character elements 

 Review of beats 

 Review of scoring a script 

 Review of GOTE 
 

 

 Class Q & A 

 In-class sharing of monologues 
during development 

 Teacher coaching 

 

Post Assessment 

 

 Character GOTE (Goals, Objectives, Tactics, Expectations)  

 Audio-visual presentation of selected research element 

 Character analysis 

 Evaluate scored and marked beats on student’s copy of the script 

 Rubric evaluations for acting in a monologue 

 Personal reflection and evaluation 

 Peer evaluation and reflection 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 The Stage and School text and 
Teacher Resource Binder-
Chapter 4: Acting 

 Unit lesson plan handouts 

 Class set of character analysis or 
character GOTE  

 Selected scripts  

 Monologue acting rubric 

 Creation of AV presentation 
 

 

 Read and analyze a selected 
script 

 Research a dramaturgical 
element of a script 

 Present research using audio-
visual element 

 Score a monologue 

 Identify BEATS in a monologue 

 Perform a monologue 

 Write journal reflections 

 Completion of a character 
Analysis  or 

 Completion of a character GOTE 

 Evaluate acting in a monologue 

 Self-evaluate acting in a 
monologue 

 Peer evaluation of acting in a 
monologue 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 
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 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Additional 
instructional time 

 Graphic 
organizers 

 Collaborative 
learning activities 

 Direct instruction 

 Addressing 
learning 
modalities 

 Before or after 
school tutoring 

 Study Skills class 
 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 

 Tier 1 
 
 

 Tier 2 
 

 Tier 2 

 

 Extended time 

 Small group 
collaboration 

 Testing in a 
separate room 
as needed 

 

 Oral presentation 
of material 

 Visual 
presentation of 
material 

 Provide text, if 
available, in 
students’ native 
languages for the 
analysis portion 
of unit 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Class set of selected scripts 

 From The Stage and School 
Teacher Resource Binder: 
1-Script scoring practice sheet 

2-Character sketch worksheet  

3-Character evaluation form 

 Class set of character analysis 

 Class set of character GOTE 
 

 

 

 

 Play database 
http://www.playscripts.com/  

 Computers with  
1-word processing software 

2-slideshow software 

3-internet connection 

4-video projector 

 

http://www.playscripts.com/
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Performance of 
student-
developed 
monologues 

 Exchange 
student-
developed 
monologues so 
each student is 
applying the 
skills obtained in 
this unit to the 
creative script 
development of 
a peer 

 Perform 
student-
developed 
monologues for 
an invited 
audience 

 

 

 

 Language Arts:  
-Elements of a 

plot 

-Context clues 

-Theme 

-Story elements 

-Narrative 

essentials 

-Character 

-Creative writing 

 History: 
-Connection 

between culture 

and theatre in the 

contemporary 

world 

 

 

 

 Main 
character 

 Protagonist 

 Goal 

 Objective 

 Purpose 

 Need 

 Desire 

 Obstacles 

 Conflict 

 Tension 

 Antagonist 

 Motivation 

 Spine 

 Event 

 Resolution 

 Conclusion 

 Denouement 

 Plot 

 Setting 

 Atmosphere 

 Climax 

 Protagonist 
 

 

 Characterization 

 Round 

 Dynamic 

 Flat 

 Static 

 Foil 

 Score 

 Dramaturgy 

 Beats 

 Theme 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 2  

Grade/Course Intermediate 

Unit of Study Costumes and Make-up in Technical Theatre Applications 

Unit Type  Topical      Skills-based      Thematic 

Pacing 13 sessions   

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.AE.1:   Understand how to design technical theatre components such as costumes, 

sets, props, makeup lighting and sound. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.AE.1.1:   Use technical knowledge and design skills to formulate designs. 

I.AE.1.2:   Use the major technical elements, such as sound, lights, set and costumes 

for formal or informal audiences. 

 

 

Name of Unit: Costumes and Make-up in Technical Theatre Applications 

Lesson Plans Brief Description Pacing 

 
1. Review of technical 

theatre safety 
protocol 

 
 
2. Costume history 

and silhouette  
 
 
 
 
3. Determine costume 

requirements for a 
play 

 
1. Using teacher materials and the 

textbook, review safety 
requirements for technical theatre 
and the reasons behind them. 
 

2. Using teacher materials, available 
books, and the internet, introduce 
the history of costumes and the 
different shape of clothing through 
the ages. 

 
3. Read a play as a class, and then 

discuss the characters and their 
costume needs for each scene 

 
1. 2 sessions 

 
 
 

 
2. 2 sessions 

 
 
 
 

 
3. 5 sessions 
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4. Costume design 
 
 
 
 
 
 
 
5. Make-up history 

and background 
 
 
 
6. Discuss period 

appropriate make-
up for the play read 

 
 
 
 
7. Standard stage 

make-up 
Application 

 
 
 
 
 
 
8. Character make-

up 

from the play. Create a Costume 
Plot for the play selected. 

 
4. Each student should select one 

character from the play and 
design a historically correct 
costume for that character for one 
scene. Students should then 
share their designs with the class 
through display and discussion. 

 
5. Using teacher materials, the 

textbook, and the internet, 
introduce make-up as a theatrical 
art-form. 

 
6. Discuss and determine period of 

the previously read play and the 
“look” appropriate for that time 
period and location. As a class, 
develop an overall concept for 
make-up for the play. 

 
7. Discuss the current standard for 

stage make-up for an ingénue 
role. Using the student’s own 
make-up (for health and safety 
reasons), have students apply 
simple, standard stage make-up 
on a partner. Share the results 
with the class. 

 
8. Select an older character from the 

previously read play and 
determine the specific needs for 
old age make-up for that 
character. The teacher should 
demonstrate the application of old 
age make-up on a student 
volunteer. 

 
 
 
 
 

 
 

 
4. 3 sessions 

 
 
 
 
 

 
 

5. 1 session 
 
 

 
 

6. 1 session 
 
 
 
 

 
 

7. 2 sessions 
 
 
 
 
 
 
 

 
8. 2 sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Technical theatre 

safety protocol 
 

2. Costumes 

 History/Period 

 Silhouette 

 Costume needs of 
a production 
 

3. Makeup 

 Period needs 

 Basic application 

 Overall concept 
 

 

 
1. Safe use of power and 

hand tools 
 
2. History, silhouette and 

period of costumes for 
design 

 
3. Costume design concept 

and application 
 
 
 
 
4. How make-up has 

changed based on period. 
 
5. How to apply standard 

stage makeup 
 

6. Creating a make-up 
concept for a unique 
character 

 
1.  1-Remembering 
      2-Understanding 
 
2.   1-Remembering 
      2-Understanding 
 
 
3.   1-Remembering 
      2-Understanding 
      3-Applying  
      4-Analyzing 
      6-Creating      
 
4.   1-Remembering 
      2-Understanding 
 
5.   1-Remembering 
      2-Understanding 
      3-Applying       
    
6.   1-Remembering 
      2-Understanding 
      3-Applying  
      4-Analyzing 
      6-Creating      
 

 

Essential Questions Corresponding Big Ideas 

 
1. How can we safely perform tasks 

required in technical theatre? 
 

2. How and why has clothing 
changed through human history? 

 
3. How can we determine the 

costume requirements of a play? 
 

4. How can we best represent and 
interpret a character through 
costuming? 

 
1. Health and safety 

 
 
2. History of costuming 

 
 
3. Creating a costume plot 

 
 
4. Character interpretation through 

costume design 
 



516 
 

 
5. How and why has make-up 

changed over the years? 
 

6. How can we determine the make-
up style and requirements of a 
play? 

 
7. How can we best interpret an 

ingénue character through make-
up design and application? 

 
8. How is character make-up 

different from standard stage 
make-up? 

 

 
5. History of make-up 

 
 

6. Use of make-up for a play 
 
 
 

7. Standard stage make-up 
 
 

 
8. Creating character make-up 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 O & A of theatre safety 

 Questioning of knowledge of theatre 
design vocabulary 

 KWL graphic organizer 
 

 

 Observation 

 Think/Pair/Share 

Post Assessment 

 

 Peer reviews 

 Product, presentation, and defense 

 Meeting deadlines 

 Completion of assignments 

 Accuracy of measurement 
 

Scoring Guides and Answer Keys 

 

N/A 
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Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reading scripts 

 Analyzing scripts for costume 
requirements 

 Analyzing scripts for make-up 
requirements 
 

 

 

 

 Costume plot 

 Costume design 

 Make-up concepts 

 Make-up application 

 Make-up design 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Small groups 

 Extended time 

 Partners 
 

 

 

 

 Tier 1 

 Tier 1 

 Tier 1 
 

 

 One-on-one with 
teacher 

 Peer assistance 
by advanced 
level student  

 

 One-on-one 
instruction 

 Visual 
demonstrations  

 Modified testing 

 Modified projects 
 

 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 The Stage & School  

 Theatre: Arts in Action  

 Textbook Worksheets (The Stage 
and School Teacher Resource 
Binder) 

 Theatrical Design and Production: 
An Introduction to Scene Design 
and Construction, Lighting, Sound, 
Costume, and Makeup by J. 
Michael Gillette 

 

 

 

 Internet access for costume history 
and make-up design 

 Costume History: 
http://thecostumersmanifesto.com/i
ndex.php?title=The_Timeline_of_C
ostume_History  
http://www.themakeupgallery.info/p
eriod/index.htm  

 Make-up History: 
http://www.themakeupgallery.info/p
eriod/index.htm  
http://www.authorsden.com/visit/vi
ewArticle.asp?id=15438  
http://www.xtimeline.com/timeline/
History-of-Cosmetics-1 

 

 

 

 

 

 

 

 

 

http://thecostumersmanifesto.com/index.php?title=The_Timeline_of_Costume_History
http://thecostumersmanifesto.com/index.php?title=The_Timeline_of_Costume_History
http://thecostumersmanifesto.com/index.php?title=The_Timeline_of_Costume_History
http://www.themakeupgallery.info/period/index.htm
http://www.themakeupgallery.info/period/index.htm
http://www.themakeupgallery.info/period/index.htm
http://www.themakeupgallery.info/period/index.htm
http://www.authorsden.com/visit/viewArticle.asp?id=15438
http://www.authorsden.com/visit/viewArticle.asp?id=15438
http://www.xtimeline.com/timeline/History-of-Cosmetics-1
http://www.xtimeline.com/timeline/History-of-Cosmetics-1
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Visit a college 
or professional 
costume shop 

 Have a guest 
make-up artist 
talk to the class 

 Develop and 
perform a 
history of 
costume 
fashion show 

 

 English 
-theatrical 

literature 

 History             -
history of 
costumes 
-history of make-

up 

 Math                 -
measuring 

 Visual Art  
-color 

 Technology 
-computer usage 

for period 

research 

 

 

 

 

 

 

 

 

 

 

 Scenic design 

 Properties 

 Theatre 
hierarchy 

 Costume design 

 Costumer 

 Make-up design 

 Make-up artist 

 

 Measurements 

 Color 

 Color coding 

 Swatch 

 Costume parade 

 Silhouette 

 Costume plot 

 Wardrobe 
Manager 

 Dresser 

 Period 

 Dressing 

 Chiaroscuro 

 Foundation 

 Matte 

 Highlighting 

 Shadowing 

 Blocked out 

 Facial mask 

 Blender 

 Prosthesis 
 

 

 

  



520 
 

Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Intermediate  

Unit of Study Theatrical Organization and Careers in Theatre 

Unit Type  Topical      Skills-based     Thematic 

Pacing  14 sessions  

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.CU.1:   Analyze theatre in terms of the social, historical, and cultural contexts in which 

it was created. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.CU.1.1:  Use theatre arts to explore concepts of civics and economics, such as 
systems, functions, structures, democracy, economics, and 
interdependence. 

 

 

Name of Unit:  Theatrical Organization and Careers in Theatre 

Lesson Plans Brief Description Pacing 

 
1. Introduce and/or 

review the typical 
structure of a 
theatrical 
organization 

 
2. Compare and 

contrast theatre 
organization to 
government 
organization 

 
 
 

 
1. Through the use of various 

readings and teacher input, 
students should gain an 
understanding of the typical 
structure of a theatre. 

 
2. Use a flow chart showing the 

organization of the US government 
and compare it to the flow chart of 
a theatrical organization 
(Transparency 8-The Stage and 
School Resource Binder). Then 
create a T-chart showing 
similarities and differences. 

 
1. 2 sessions 

 
 
 
 

 
2. 1 session 
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3. Career research 

 
 
 
 
 

 
4. Career 

presentation 
development 
 
 
 
 
 
 
 
 

 
 
5. Student 

presentation of 
theatrical career 

 
6. Theatrical 

organization, 
careers wrap-up 
and assessment 

 
3. Select one of the careers in theatre 

– with each student having a 
different career – and research the 
educational requirements, career 
opportunities, possible income, etc. 
of the selected career. 

 
4. Using the research from the 

previous two sessions, prepare a 
presentation to introduce the 
selected theatre career. This 
presentation should include some 
type of audio-visual as well as a 
vocal presentation. AV 
presentations could include: a 
PowerPoint, a video, a well-
constructed poster, or a short 
scene (perhaps a mock interview 
for a job in the field selected). 

 
5. Students will share with the class 

the prepared presentation about 
the selected career.  

 
6. Class discussion of different 

theatre careers including job 
requirements and careers in 
related fields requiring the same 
education and/or abilities. Students 
will finish the unit with a quiz or 
reflection covering each career 
presented. 

 

 
3. 2 sessions 

 
 
 
 
 

 
4. 4 sessions 

 
 
 
 
 
 
 
 
 
 

 
 
5. 4 sessions 

 
 

 
6. 1 session 

 
 
 
 
 

 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Theatre  company 

organization  
 
 

2. US Government 
structure and 
organization 

 

 
1. Understand and apply 

knowledge of theatrical 
structures 
 

2. Compare and contrast 
structure and organization of a 
governmental body with a 
theatrical company 

 
1.   1-Remembering 

2-Understanding 
3-Applying 

 
2. 2-Understanding 

4-Analyzing 
5-Evaluating 
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3. Research methods 

 
 
 

4. Methods for 
creating an quality 
audio-visual 
 

5. Speech and 
presentation skills 
 
 
 

6. Reflection and 
assessment 

 

 
3. Distinguish aspects of a 

selected theatre career through 
research. 

 
4. Develop a cohesive and 

interesting presentation using 
technology 

 
5. Competently present research 

materials in an organized and 
entertaining manner.  

 
 

6. Organize, synthesize and 
evaluate information 
discovered and provided by 
others  
 

 
3.   2-Understanding 

4-Analyzing 
 
 
4.  2-Understanding 

3-Applying 
6-Creating 
 

5.   1-Remembering 
      2-Understanding 
      3-Applying 

6-Creating 
 
6.   2-Understanding 
      4-Analyzing 
      5-Evaluating 

 

Essential Questions Corresponding Big Ideas 

 
1. How does the traditional 

hierarchy of leadership in the 
theatre world compare to our 
government’s hierarchy?  

 
2. What is required to become a 

theatre professional? 
 

3. How can students develop an 
informative, creative and 
entertaining career presentation?  

 
4. How should you present 

research in a creative 
entertaining manner while still 
being informative? 

 
5. How could the theatre be a 

possible future career path? 
 

 
1. Organizational structure 

 
 

 
 

2. Research of theatre careers. 
 
 

3. Developing a creative and 
interesting class presentation 
 

 
4. Presentation and performance 

skills. 
 
 
 

5. Theatre career possibilities 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Discussion of theatre organization 

 Sharing of governmental 
organization 

 Discussion of research 
requirements and AV methods 

 Discussion of presentation skills 
 

 

 Class Q & A 

 Compare and contrast of theatre 
and government organization 

 Teacher observation of career 
research progress and media 
preparation 

 

Post Assessment 

 

 Media presentation of selected research element 

 Personal reflection and evaluation 

 Presentation assessment by teacher-made rubric 

 Teacher and student-made quiz 

 Student reflection 
 

Scoring Guides and Answer Keys 

 

N/A 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Theatre organizational flow chart 
(The Stage and School Teacher 
Resource Binder) 

 The Stage and School-various 
chapters based on career choice 

 Theatre-Art in Action: careers in 
theatre section 

 Selected scripts  

 Presentation acting rubric 
 

 

 Compare and contrast 
governmental organization with 
theatre structure 

 Career research 

 Creation of media presentation 

 Presentation of research 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

 

 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

 

Strategies for 

English Language 

Learners 

 

 Additional 
instructional time 

 Graphic organizers 

 Direct instruction 

 Addressing 
learning modalities 

 Before or after 
school tutoring 

 Study Skills class 

 

 Tier 1 
 

 Tier 1 

 Tier 1 

 Tier 2 
 

 Tier 2 
 

 Tier 2 

 

 Extended 
time. 

 One-on-one 
assistance 

 Testing in a 
separate 
room. 

 

 Oral presentation 
of material. 

 Visual 
presentation of 
material. 

 Provide text, if 
available, in 
students’ native 
languages for 
research portion of 
unit 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 Textbooks: The Stage and School 
and Theatre-Art in Action 

 The Stage and School Teacher 
Resource Binder 

 Teacher-made rubrics 

 Teacher and student created 
assessment 

 

 

 Computers with  
-word processing software 

-slideshow software 

-video software 

-internet connection 

-video projector 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Visit a 
theatre 
business 
office 

 Interview a 
theatre 
professional 

 Class visit by 
a theatre 
professional 
 

 

 

•   Language Arts:  

-Presentation 

skills 

-Research skills 

•    History: 

-Governmental 

structure 

 

 

 

 Structure 

 Organization 

 Careers 

 

 Producer 

 Director 

 Playwright 

 Scenic Designer 

 Lighting Designer 

 Sound Designer 

 Production 
Manager 

 Technical Director 

 Theatrical 
Carpenter 

 Scenic Artist 

 Charge Artist 

 Scene Painter 

 Master Electrician 

 Wardrobe 
Supervisor 

 Publicist 

 Playbill Writer 

 Stage Manager 

 House Manager 

 Usher 

 Actor 

 Production 
Engineer 
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 Dresser 

 Artistic Director 

 Marketing Director 

 Public Relations 
Director 

 Dramaturg 

 Audience 
Development 

 Rigger 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Intermediate 

Unit of Study Method and Modern Acting Scene Work 

Unit Type  Topical      Skills-based    Thematic 

Pacing 18 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.CU.2   Understanding the traditions, roles, and conventions of theatre as an art form. 

I.C.2     Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

I.CU.2.1   Understand theatre etiquette that is appropriate for a variety of theatrical 

spaces, styles, and genres. 

I.CU.2.2   Use production conventions, such as blocking or style, as given by directors 

or as indicated by playwrights. 

I.C.2.2      Interpret scenes through formal and informal presentations. 

 

 

Name of Unit: Method and Modern Acting Scene Work 

Lesson Plans Brief Description Pacing 

 
1. Lessons “Reading for 

Analysis 1-3” 
(Theatre Arts II 
Lesson Plans based 
on Learning Focused 
Strategies) 

 
2. Method vs. Technical 

Acting 
 
 
 

 
1. Students will learn and/or review 

how to analyze and deconstruct a 
playwright’s work to effectively 
perform a fully developed 
character using scripts from 
teacher selected play(s). 
 

2. Students will be introduced to 
Stanislavski’s ideas of method 
acting and how they differ from 
Technical Acting Theories.  
Passages from An Actor Prepares 

 
1. 3 sessions 

 
 
 

 
 

 
2. 2 sessions 
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3. Rehearsal and 

Practice 
 
 
 
 
 

 
4. Lessons Theatre 

Etiquette 
(Theatre Arts II 
Lesson Plans based 
on Learning Focused 
Strategies) 

 
5. Performance 

by Constantine Stanislavski and 
websites such as 
www.kryingsky.com/Stan/Biograp
hy/bot.html and 
www.pbs.org/wnet/americanmaste
rs/database/stanislavsky  can be 
used by the teacher to present the 
information in a PowerPoint to the 
class.  Class activities include 
discussion and various 
improv/method acting exercises 
from An Actor Prepares that help 
illustrate the differences between 
acting styles.  Discussion should 
include how method acting has 
influenced modern styles. 
 

3. Students will rehearse the scenes 
in read through, blocking, working, 
polishing, technical, and dress 
rehearsals in order to perform for 
their peers. Scenes should 
incorporate the basic style of 
method/modern acting. 
 

4. Students will review proper 
audience etiquette and how to 
constructively critique their peers 
using a teacher made rubric. 
 

 
 
5. Students will perform the scenes 

for peer and teacher evaluation 
that shows a fully developed and 
rehearsed character and shows a 
sense of effort towards using 
method/modern acting.  Verbal 
and written feedback will be given 
to the students after the 
performance. 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
3. 10 sessions 

 
 
 
 

 
 

 
4. 1 session 

 
 
 
 
 

 
5. 2 sessions 

 

 

http://www.pbs.org/wnet/americanmasters/database/stanislavsky
http://www.pbs.org/wnet/americanmasters/database/stanislavsky
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Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1.   Acting basics. 

 Blocking/Crossing 

 Three tools of an 
actor: mind, body, 
and voice  

 Terminology and 
information found in 
The Stage and the 
School textbook 

 Characterization 
 

2.   Play Analysis 

 Playwright’s 
description 

 Script Scoring 

 Motivation 

 Objective 

 Tactic 

 Subtext 
 

3.   Stanislavski's theory  
 
 
 
 
 
 
4.   Rehearsals 

 Read Through 

 Blocking 

 Working 

 Polishing 

 Technical 

 Dress 
 
5.  Actor and Audience 

Etiquette 

 
1.  Remember acting basics 

and further create 
successful characters using 
the foundation of acting 
basics 

 
 
 
 
 
 
2.  Analyze playwright’s ideas 

and student’s own 
interpretation of the 
character and implement 
them into the selected 
scene 

 
 
 
3.  Apply method acting to 

construct relationships 
between the actor and the 
character and the actor and 
the audience 

 
 
4.  Apply the steps of 

rehearsals in order to 
successfully build to a 
performance 

 
 
 
 
 
5.  Apply professionalism 

associated with working in 
the theatre and with 
critiquing peers’ 
performances 

 
1. 1-Remembering 

2-Understanding 
    3-Applying 
    6-Creating 
 
 
 
 
 
 
 
2. 1-Remembering 

2-Understanding 
    3-Applying 
    4-Analyzing 
    5-Evaluating 
 
 
 
 
3. 1-Remembering 

2-Understanding 
    3-Applying 
    4-Analyzing 
    5-Evaluating 
    6-Creating 
 
4. 1-Remembering 

2-Understanding 
    3-Applying 
 
 
 
 
 
 
5. 1-Remembering 

2-Understanding 
    3-Applying 
    4-Analyzing 
    5-Evaluating 
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Essential Questions Corresponding Big Ideas 

 
1. How do I take it from the “page to 

the stage”? 
 
 
 

2. What is method acting and how 
does it differ from technical 
acting? 
 
 

 
 

3. What are the types of rehearsals? 
 
 
 

 
4. How do student actors give 

effective constructive criticism to 
peers and maintain 
professionalism in the ensemble? 

 
5. How do I apply what I have learned 

to create a successful 
performance? 

 
1. The actor scores and analyzes a script 

starting with the playwright’s ideas and 
ending with the actor’s interpretation 
of the script in a performance. 

 
2. Method acting is completely becoming 

the character while on stage using 
Stanislavski’s “What If”.  Technical 
acting is when the actor uses the 
physical and vocal tools to create a 
believable character. 

 
3. There are different types of rehearsals 

throughout the production process that 
the actor must go through to have a 
successful performance. 

 
4. Actors must apply professionalism 

with other members of the production 
process to be fully successful, even 
when giving critique to other actors. 

 
5. Actors must prepare for their 

performance by applying acting 
basics, telling the playwright’s story, 
building a character through 
rehearsals and working professionally 
with others. 

 
 
 
 
 
 
 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal review discussion on 
acting basics 

 Improvisation exercises to review 
acting basics  

 Class discussion on Stanislavski's 
theory based on An Actor Prepares  

 Script scoring worksheet 

 Worksheets--Theatre Arts II Lesson 
Plans based on Learning Focused 
Strategies 

 Various chapters in The Stage the 
and School Textbook 

 

 

 Improvising exercises to practice 
method vs. technical acting  

 Journal entries throughout rehearsal 
process based on progress of 
character 

 Review worksheets written by teacher 

 Character analysis essays written by 
students 

  Direction from teacher during 
rehearsals of scenes 

Post Assessment 

 

 Scene rubric completed by teacher  

 Scene rubric completed by peers 

 Self-analysis scene rubric completed by student  

 Final script scoring of the scene by student 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Improvisations (An Actor 
Prepares by Constantine 
Stanislavski,  
www.improvencyclopedia.org  
and Philip Bernardi’s 
Improvisation Starters book) 

 Script Scoring (Example: Drama 
Sourcebook) 

 Journal entries throughout 
rehearsal process based on 
progress of character 

 Review worksheets based on The 

 

 Review of acting basics 

 Establish an understanding of 
method vs. technical acting and 
how it applies to modern acting 

 Complete character analysis 
essay 

 Apply playwright’s ideas with 
those of the actor 

 Evaluate progress of character 

 Evaluate self and peers’ 
performance professionally and 
thoughtfully 

http://www.improvencyclopedia.org/
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Stage and the School Text acting 
terminology 

 Character analysis essays 
written by students 

 Peer scene rubric completed 
about students’ performance  

 Self-analysis scene rubric 
completed by student about 
performance 

 Final script scoring of the scene 
by student 
 

 Create a successful and 
believable character using 
Stanislavski’s method acting 
theory. 

 Present a completed character 
in front of an audience 

 Understand the traditions, roles, 
and conventions of theatre as 
an art form 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Stanislavski 
PowerPoint and 
graphic organizers for 
visual learners 

 Various activities that 
reach all of Gardner’s 
Multiple Intelligences 

 Collaborative learning 
through the rehearsal 
process 

 Re-teaching and 
building onto prior 
knowledge 

 Direction by teacher 
during rehearsal 
process 

 Feedback/evaluation 
from peers 

 

 

 Tier 1 
 
 
 

 Tier 1 
 
 

 Tier 1, 2 
 
 

 Tier 1 
 
 

 Tier 2, 3 
 
 

 Tier 2, 3 

 

 Modify size of 
script 

 Modify length 
of creative 
writing 

 Match specific 
strategy to skill 
level and 
adjust as 
needed 

 

 

 Translate script 
to original 
language 

 Allow to write 
activities in own 
language first 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Journals 

 Worksheets 

 Graphic organizers 

 Various Scripts  

 The Stage and the School Text 

 An Actor Prepares by Constantine 
Stanislavski 

 Philip Bernardi’s Improvisation 
Starters book 

 The Drama Sourcebook  
 

 

 

 

 Teacher-made PowerPoint on 
Stanislavski’s Method Acting Theory  

 Websites: 
www.Improvencyclopedia.org   

www.ehow.com/video_12222160_sta

nislavski-acting-method.html  

www.ehow.com/video_4984129_use

-stanislavskis-method  

http://www.rubrics4teachers.com/writi

ng.php 

 

http://www.improvencyclopedia.org/
http://www.ehow.com/video_12222160_stanislavski-acting-method.html
http://www.ehow.com/video_12222160_stanislavski-acting-method.html
http://www.ehow.com/video_4984129_use-stanislavskis-method
http://www.ehow.com/video_4984129_use-stanislavskis-method
http://www.rubrics4teachers.com/writing.php
http://www.rubrics4teachers.com/writing.php
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards 

Concepts and 

Other Unit-Specific 

Terms 

 

 Watch a film 
version of script 
and compare 
and contrast 
with written 
scene 

 Research play 
and playwright 
in computer lab 
to better 
understand 
subtext of 
characters 

 Show 
biography 
video of 
Stanislavski 
such as 
www.ehow.com
/video_122221
60_stanislavski
-acting-
method.html or 
www.ehow.com
/video_498412
9_use-
stanislavskis-
method  
 

 

 English: 
-Reading 
-Writing 
-Journaling 
-Literary plot 
structure 
-Analysis 

 Psychology: 
Emotion and 
motivation of 
human actions 
and reactions 
and how they 
affect the body 
and voice. 

 History: 
-Moscow, Russia 
at turn of 
twentieth century 
where 
Stanislavski 
practiced his 
theory of method 
acting. 

 

 Stanislavski  

 Method acting 

 Script scoring 

 Role scoring 

 Symbol key 

 Etiquette 

 Professionalism 

 Types of 
rehearsals 

 

 

 

 

 

 

 

 

 

 

 

 Characterization 

 Acting basics 

 Internalizing 

 Externalizing 

 Concentrating 

 Observing 

 Emotional 
Memory 

 Projecting 

 Motivating 

 Energy 

 Focus 

 Creativity 

 Gesture 

 Body language 

 Creative writing 

 Subtext 
 

 

 

  

http://www.ehow.com/video_12222160_stanislavski-acting-method.html
http://www.ehow.com/video_12222160_stanislavski-acting-method.html
http://www.ehow.com/video_12222160_stanislavski-acting-method.html
http://www.ehow.com/video_12222160_stanislavski-acting-method.html
http://www.ehow.com/video_12222160_stanislavski-acting-method.html
http://www.ehow.com/video_4984129_use-stanislavskis-method
http://www.ehow.com/video_4984129_use-stanislavskis-method
http://www.ehow.com/video_4984129_use-stanislavskis-method
http://www.ehow.com/video_4984129_use-stanislavskis-method
http://www.ehow.com/video_4984129_use-stanislavskis-method
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Proficient  
 

Theatre Arts 
North Carolina Essential Standards 

 

Proficient High School Theatre Arts standards are designed for those students who have 

achieved intermediate level Theatre Arts standards at the high school level.  

Students at this level have an expressed curiosity for the study of theatre as academic area of 

interest.  The course provides an operose, concentrated study of the art of theatre. Through a 

strenuous and varied study of the many aspects of theatre presentation and production, the 

course provides students with a foundation for advanced studies in theatre.  Students at this 

level may explore a specialization within the multiple fields available in theatre arts. 

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture  
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What Every Student Should Know and Be Able to Do 
 
The high school theatre arts program is designed to encourage creativity, 
the making of artistic choices, the communicating those choices through 
various methods, and analysis of texts to gain greater understanding of 
human behavior and society. Through shared experiences, students 
develop as participants, performers, and audience members. 
 

Proficient Theatre Arts: 

 Use non-verbal expression and self-awareness to communicate 
character 

 Apply various vocal elements to the development of characters 

 Create original monologues and scenes 

 Use improvisation and acting skills in scenes 

 Interpret monologues in various presentations 

 Analyze full-length plays  

 Discern the process of developing a theatrical performance from 
a written text  

 Analyze design concepts for impact in production situations 

 Solve technical problems for productions 

 Understand the role of theatre for interpreting the history of the 
United States 

 Represent the history of the United States through the creation 
of original works 

 Understand the development and application of the rules of 
theatre etiquette 

 Investigate the interrelationships of multiple theatre roles  
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Proficient 

 

Communication 

 

Essential Standard – P.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 P.C.1.1 Use non-verbal expression and physical self-awareness to 
communicate movement elements and characterization, 
including size, weight, and rate of movement. 

 

 P.C.1.2   Apply vocal elements of volume, pitch, tone, articulation, and 
vocal expression to develop characters. 

 

 P.C.1.3   Create original works, such as monologues, scenes, or 

performance pieces. 

 
 
 
Essential Standard - P.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 P.C.2.1   Use improvisation and acting skills, such as observation, 

concentration, and characterization, to create extended 

scenes. 

 

 P.C.2.2   Interpret monologues through formal and informal 

presentations. 
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Analysis 

 

Essential Standard - P.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 P.A.1.1   Analyze full-length plays in terms of plot structure, pacing, 

given circumstances, and character development.   

 

 P.A.1.2   Distinguish the evolution of written texts to theatrical 

performances.   

 

 

 

 

Aesthetics 

 

Essential Standard - P.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting. and 
sound.  

 
Clarifying Objectives 

 

 P.AE.1.1   Analyze design concepts for aesthetic impact of technical 
elements.   

 

 P.AE.1.2   Apply working knowledge to solve problems in the major 
technical elements, sound, lights, set, and costumes, for 
formal or informal audiences.   
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Culture 

 

Essential Standard - P.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 P.CU.1.1  Understand the role of theatre arts in United States history as 

a means of interpreting past era within an historical context. 
 

 P.CU.1.2   Exemplify the concepts of United States history  through the 
creation of theatrical works. 

 
 
 
 
Essential Standard - P.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 P.CU.2.1 Understand how the rules of audience etiquette originated, 

how they have evolved, and for what purpose. 
 

 P.CU.2.2 Analyze the interrelationships of theatre roles.   
 

  



540 
 

Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts K-12 

Grade/Course Proficient 

Unit of Study Communicating Character 

Unit Type  Topical      Skills-based     Thematic 

Pacing 10 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.C.1:     Use movement, voice, and writing to communicate ideas and feelings.  

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.C.1.1:  Use non-verbal expression and physical self-awareness to communicate 

movement elements and characterization, including size, weight, and rate of 

movement.  

P.C.1.2:  Apply vocal elements of volume, pitch, rate, tone, articulation, and vocal 

expression to develop characters. 

P.C.1.3:  Create original works, such as monologues, scenes or performance pieces.  

P.C.2.2:  Interpret monologues through formal and informal presentations. 
P.A.1.2   Distinguish the evolution of written texts to theatrical performances. 

 

 

Name of Unit: Communicating Character 

Lesson Plans Brief Description Pacing 

1. Communicating 
character 

 
 
 
 
2. “A Need to Tell” 
 
 
 
 

1. Improvisation scenes from 
Philip Bernardi’s 
Improvisation Starters – 
Book focusing on character 
conflicts 

 
2. Based on a portrait photo 

selected by teacher, students 
will create a character 
following the “A Need to Tell” 
activity from Young 

1. 2 sessions 
 
 
 
 
 
2. 1 session 
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3. Original monologue 
 
 
 
 
 
 
4. Pair/share and 

critique  
 
 
 
 
 
 
5. Monologue revision 
 
 
 
6. Character analysis 
 
 
 
 
 
7. Monologue 

performances 

Playwrights, Inc. resource 
binder. 

 
3. Students write an original 

monologue based on the 
character created previously, 
on the premise that the 
character “needs to tell” 
something urgently.   

 
4. Students will partner up and 

share their original 
monologue and give and 
receive constructive criticism, 
focusing on clear point of 
view and character 
motivation.  

 
5. Students will take feedback 

from pair share and apply it 
to their individual monologue. 

 
6. Students complete character 

analysis questionnaire and 
identify 5Ws (who, what, 
where, when, why) for their 
character.  

 
7. Students perform their 

original monologues and give 
receive feedback from their 
peers.  

 

 
 
 
3. 2 sessions 

 
 
 
 
 
 
4. 1 session 

 
 
 
 
 
 
 
5. 1 session 

 
 
 
6. 1 session 

 
 
 
 
 
7. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Actors use their 

bodies and voices to 
communicate ideas 
and emotions in a 
variety of works.  

 

2. Characters are 
communicated 
through vocalization 

 
1. Communicate a variety of 

characters effectively 
through words and 
movement. 

 

2. Use voice elements such 
as rate, tone, pitch, and 
inflection to effectively 
communicate character.  

 
1. 2-Understanding 

3- Applying 

6-Creating 

 

 

2. 2- Understanding 
3- Applying 

6- Creating 
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techniques and 
physical acting.   

 

 

 

 

 

 

 

 

3. Use movement elements to 
effectively communicate a 
character.  

 

4. Create original characters 
to express ideas and 
emotions.  

 

3. 2- Understanding 
3- Applying 

6- Creating 

 

4. 2- Understanding 
3- Applying 

4- Analyzing 

6- Creating 

 

Essential Questions Corresponding Big Ideas 

 

1. How are the 5Ws relevant to 
writing a monologue? 

 

 

2. How is “Pair and Share” useful in 
evaluating a monologue? 

 

3. How do the given circumstances of 
a character affect one’s 
performance?  

 

 

1. Word choice and structure within a 
writing process affects the overall 
product.  

 

2. Constructive criticism is a useful tool 
in improving writing and performing.  

 

3. The given circumstances for a 
character impact the vocal and 
physical portrayal of a character.  

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Character-based improvisation 
activities 

 Think, Pair, Share 
 

 

 Student input and participation 
during “A Need to Tell” activity 

 Teacher monitoring during 
monologue writing and Think, Pair, 
Share 

 Full class discussion 
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Post Assessment 

 

 Short reflection on writing and performance process using appropriate 
vocabulary  

 Performance rubrics 

 Peer evaluation and feedback 
 

Scoring Guides and Answer Keys 

 

 N/A 
 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Improvisation activities from 
Improvisation Starters by Philip 
Bernardi 

 

 

 Establish clear character 

 Create original character 

 Write monologue from character 
point of view 

 Perform monologue 

 Critique others’ performances 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special 

Education 

Students 

Strategies for 

English Language 

Learners 

 

 Graphic organizers 

 Differentiated 
instruction 

 Additional 
instructional time 

 Change of 
environment 

 Assistive 
technology 

 Collaborative 
learning activities 

 Providing 
additional guided 
practice 

 Adult or student 
mentor 

 Increased 
opportunity to use 
learning style 
preferences 

 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 2 
 
 

 Tier 3 
 

 Tier 3 
 

 

 

 

 

 Additional time 

 Technology 

 Small group 
collaboration 

 Modify quantity 
of work 

 Scaffolding 
information 

 Differentiation 
of content, 
process, 
and/or 
products  

 

 Additional time 

 Technology 

 Small group 
collaboration 

 Modify quantity of 
work 

 Scaffolding 
information 

 Differentiation of 
content, process, 
and/or products 

 Accessible texts 
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 “A Need to Tell” activity from Young 
Playwrights, Inc Resource Binder 

 Character analysis from The Stage 
and the School Teacher Resource 
Binder 

 Improvisation Starters by Philip 
Bernardi 

 Teacher-selected photos of various 
people 
 

 Internet access to find different 
portraits 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Adapt a 
monologue 
into a 
dialogue 

 Extend the 
dialogue 
between two 
characters 
into a scene 
with more 
than two 
characters  

 

 

 

 

 

 

 

 

 

 

 

 

 English:  
-creative writing  

-public speaking 

 History:  
-could use a 

historical figure as 

the portrait  

 

 

 

 Vocal expression 

 Characterization 

 Playwriting 
techniques 

 Physical acting 

 Point of view  
 

 

 Artistic choices 

 Character 

 Emotional recall 

 Monologue 

 Movement 

 Intrapersonal 

 Mood 

 Role 

 Senses 

 Script analysis 

 Evaluating 

 Creating 

 Expressing 

 Blocking 

 Pantomime 

 Setting 

 Situation 

 Given 
circumstances 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Proficient 

Unit of Study Building a Scene 

Unit Type  Topical      Skills-based      Thematic 

Pacing 15 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.C.2       Use performance to communicate ideas and feelings. 
 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.C.2.1    Use improvisation and acting skills, such as observation, concentration and 

characterization, to create extended scenes. 

P.C.1.2    Apply vocal elements of volume, pitch, rate, tone, articulation, and vocal 

expression to develop characters. 

P.CU.1.2 Exemplify the concepts of United States history through the creation of 

theatrical works. 
 

 

Name of Unit:  Building a Scene 

Lesson Plans Brief Description Pacing 

 
1. Expanding an 

improvisation 
 
 

 
2. Building the 

character 
 
 
 
 
 

 
1. Starting with a simple naming 

exercise, students begin to develop 
a character, which they use in 
multiple sketches. 

 
2. Students refine the character from 

the previous exercise and create 
believable life circumstances, 
placing the character in a time other 
than the present, in the United 
States. Select a partner from the 
same time period. 

 
1.  2 sessions 
 
 
 
 
2. 2 sessions 
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3. Setting up the 

conflict 
 
 
 
 
 
 

 
4. Working on the 

script 
 
 
 
 
 
 

 
5. Refining the 

performance  
 
 
 
 
 

6. Scene 
Performance 

 
 

 
3. Students work in pairs, using the 

product of their research, to 
establish the reality of their 
dramatic situation. Through 
improvisation they explore the 
conflict in a number of ways, 
selecting the approach that 
resonates with them. 

 
4. Students use a variety of stimuli 

and objectives in the same scene to 
establish the conflict, develop the 
dramatic situation and achieve the 
scene objective. Students produce 
a typed script, using play format, of 
the dialogue developed during their 
improvisation activities. 

 
5. Students use their own scripts to 

rehearse their scene. Students will 
make choices about vocal 
elements, blocking, body leads, 
particularization, scene objective 
and resolution. 

 
6. Apply historical information and 

acting technique to produce an 
quality performance of a student-
written scene 

 

 
3. 2 sessions 
 
 
 
 
 
 
 
 
4. 3 sessions 
 
 
 
 
 
 
 
 
5. 3 sessions 
 
 
 
 
 
 
6. 3 sessions 
 

 

Concepts 

(students need to 

know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Dramatic 

situations 
 
2. Life 

circumstances 
 

 
3. Character-

centered 
situations 

 
1. Maintain the truth of the 

character 
 

2. Creating a realistic world for 
the character 
 

 
3. Stay in character 

 
 

 
1. 2-Understanding 

 3-Applying  
 

2. 2-Understanding  
3-Applying  
6-Creating  

 
3. 1-Remembering 

2-Understanding 
3-Applying  
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4. Characterization 

 
 

 
5. Vocal elements 

 
 

 
6. Particularization 

 
 

 
 

7. Scene objective 
 
 

 
 
8. Resolution 

 
 

 
9. Conflict 

 
 

 
 

10. Play format 
 
 
 
 

11. Performance 
technique 

 

 
4. Use verbal and non-verbal 

communication to extend the 
character 

 
5. Use the voice as an instrument 

of characterization 
 

 
6. Find the details in the 

character that create depth in 
the character’s life 
 

 
7. Establish the immediate needs 

of the characters and the 
obstacles facing them. 
 
 

8. Understand the conclusion of 
the conflict 
 

 
9. Name the conflict, see the 

conflict, and resolve the 
conflict. 
 

 
10. How to write dialogue, 

establish the through line, and 
set up the page in the correct 
format. 
 

11. Apply quality vocal and 
physical acting technique to 
the presentation of the 
student-written scene 

 

 
4. 2-Understanding  

3-Applying  
 
 

5. 2-Understanding 
3-Applying  
6-Creating  
 

6. 1-Remembering 
2-Understanding  
3-Applying  
4-Analyzing  
 

7. 1-Remembering 
2-Understanding  
3-Applying  
4-Analyzing  
 

8. 2-Understanding  
3-Applying  
4-Analyzing  
 

9. 2-Understanding  
3-Applying  
4-Analyzing  
5-Evaluating  
 

10. 2-Understanding  
3-Applying  
4-Analyzing  
6-Creating  
 

11. 3-Applying 
6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How can students use improvisation 
to develop a character? 

 

 
 

 

1. Characters expand by responding 
to stimuli.  
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2. How do students deconstruct 
improvisations to build a character? 

 

 

3. How would understanding dramatic 
situations help to establish a 
conflict? 

 

 

4. How do students capture dialogue 
to create a script? 

 

5. How do students prepare this scene 
for performance? 

 
 
 
 
 

6. How does an actor successfully 
communicate character and 
situation in a scene through acting 
technique? 

 

2. Students analyze the elements of 
the improvisation that will help them 
to create a credible character? 

 

3. Students must interpret the content, 
relationships, objectives and life 
circumstances to understand the 
conflict in their scene. 

 

4. Students retrieve the dialogue used 
in the improvisation. 

 

5. Students use their own scripts to 
rehearse their scene. Students will 
make choices about vocal 
elements, blocking, body leads, 
particularization, scene objective 
and resolution. 

 

6. Students communicate character 
and situation through use of 
physical and vocal acting 
techniques. 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Through informal discussion, 
teacher establishes understanding 
of dramatic situations and life 
circumstances. 

 Through informal and formal 
discussion, teacher establishes 
understanding of dialogue, play 
format and presentation skills. 

 

 

Teacher: 

 leads the improvisations 

 makes suggestions 

 monitors the progress of the scripts 

 sets deadlines for completion 
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Post Assessment 

 

 Performance rubric is used to evaluate the scene 

 Scripts are turned in and checked for historical accuracy 

 Students reflect on the process in an actor’s notebook 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Improvisation 

 Acting exercises 

 Historical Research 

 Recording dialogue 

 Preparing the scene 

 Maintaining an actor’s notebook 
 

 

 Establish character Identity 

 Establish character relationships 

 Answer Uta Hagen’s questions 
for “Six Steps” 

 Turn in actor’s notebook 

 Script writing 

 Student scene performance 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

Summarizing and Note Taking 

Reinforcing Effort, Providing    

Recognition 

Homework and Practice 

 Nonlinguistic Representations 

Cooperative Learning 

Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

Critical Thinking and Problem Solving 

Flexibility and Adaptability 

Effective Oral and Written 

Communication 

Accessing and Analyzing Information 

 Other 
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Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Differentiated 
instruction (content, 
process, product) 

 Additional 
instructional time 

 Collaborative learning 
activities 

 Accommodate 
learning style 
preferences 

 

 

 Tier 1 
 

 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 

 

 Adult and 
student mentor 

 Matching a 
specific 
strategy to 
specific skill 
and changing 
as needed 

 

 

 Translate script 
into the 
student’s native 
language  

 Expect ESL 
learners to work 
with the text in 
English in 
addition to their 
native language. 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Uta Hagen: A Challenge for the Actor 

 The Stage and School text 

 Georges Polti:  The Thirty-six Dramatic 
Situations  

 Student journals 
 

 

 Creative writing on Word 

 Internet access for historical 
research on appropriate  situations 
in US history 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Additional 
historical 
research 

 Extended play 
writing 

 Master class on 
improvisation 

 

 

 

 

 

 History: 
   -Research of pre-

21st Century US 

History 

 English: 
-Creative writing 

 

 

 Uta Hagen’s 
“Six Steps” 

 Actor’s 
notebook 

 Dramatic 
situation 
 

 

 Scene objective 

 Dialogue 

 Play format 

 Improvisation 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Proficient   

Unit of Study Analyzing a Full-Length Script 

Unit Type  Topical      Skills-based     Thematic 

Pacing 15 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.A.1      Analyze literary texts and performances. 

P.C.2     Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.A.1.2   Distinguish the evolution of written texts to theatrical performances.  

P.A.1.1   Analyze full-length plays in terms of plot structure, pacing, given 

circumstances, and character development.  

P.C.2.1   Use improvisation and acting skills, such as observation, concentration, and 

characterization to create extended scenes. 

 

 

Name of Unit:  Analyzing a Full-Length Script 

Lesson Plans Brief Description Pacing 

 
1. Read and analyze a 

full-length script 
 
 
 
2. Analyze a script 

selection as a 
director 

 
 
 

 
1. As a class, read a selected full-

length play and analyze for 
elements of plot, play structure, 
and characters 

 
2. Breakdown a script selection into 

beats and score for direction 
 
 
 
 

 
1. 4 sessions 
 
 
 
 
2. 2 sessions 
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3. Illustrate 
understanding of a 
script with blocking 

 
 
4. Create a student-

written play from 
selected literature or 
historical events 

 
5. Produce and critique 

short student-written 
plays 

 
 

3. Create blocking to support plot 
structure and character 
development in a script for two or 
more actors as a director 

 
4. In a small group, using selected 

literature or events from history, 
create a short play applying 
appropriate plot structure  

 
5. Students will produce and evaluate 

their own work and the work of their 
classmates during informal 
presentations using journal writing 
and rubrics 

 

3. 1 session 
 
 
 
 
4. 5 sessions 
 
 
 
 
5. 3 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Plot Structure 

 
2. Narrative Essentials 
 
3. Elements of Character 
 
4. Story Elements 
 
5. Basic understanding of 

how to analyze theatre 
literature for BEATS 

 
6. Basic understanding of 

stage movement and 
blocking 

 
 
 
 
 
 
 
 
 
 
 

 
1. Analyze a script for two or 

more actors for beats and 
scoring. 

 
2. Analyze a 2-4 character 

script applying blocking to 
create appropriate audience 
understanding and interest 

 
3. Adapt selected literature 

into a short script 
 
 
 
4. Perform and/or direct 

student-written scripts 
through application of 
beats, scoring and blocking 

 
5. Evaluate student-written 

scripts for plot elements and 
narrative essentials 

 
 
 
 

 
1.   4-Analyzing 
      5-Evaluating 
       
 
2.   2-Understanding 
      3-Applying 
      4-Analyzing 
 
 
3.   1-Remembering 
      2-Understanding 
      3-Applying 
      6-Creating 
 
4.   3-Applying 
      4-Analyzing 
      6-Creating 
 
 
5.   4-Analyzing 
      5-Evaluating 
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 6. Evaluate student 
performances in an informal 
setting 

 
7. Evaluate personal 

performance for success 
and improvement 

 

6.   4-Analyzing 
      5-Evaluating 
 
 
7.   4-Analyzing 
      5-Evaluating 

 

Essential Questions Corresponding Big Ideas 

 

1. How do elements of a plot and 
narrative essentials create 
audience interest and connection 
to a play? 

 

2. How do actors and directors 
develop and maintain audience 
interest and connection? 

 

3. How does blocking communicate 
ideas and relationships to an 
audience? 

 

 

4. How can you adapt a story or 
historical event into a play? 

 

5. How do student writers apply the 
plot elements and narrative 
essentials to a script?  

 

6. How can actors, playwrights, and 
directors improve audience 
understanding of plot, character, 
and relationships? 

 

7. How can students evaluate their 
peers in a formal or informal 
setting? 

 

8. How can students evaluate their 
own performance in a formal or 
informal setting? 

 

 

1. Understanding the relationship 
between plot elements and 
narrative essentials with audience 
interest and connection 

 

2. Correlating audience interest with 
actor and/or director in a successful 
play 

 

3. Recognizing the importance of 
appropriate blocking for 
communicating a play’s ideas and 
character relationships 

 

4. Using narrative literature or an 
historical event as a basis of a play 

 

5. Evaluating student-written scripts 
for plot elements and narrative 
essentials 

 

6. Evaluate the effect of a 
performance upon an audience 

 

 

 

7. Assessment of peer performance 
 

 

8. Self-evaluation and reflection for 
recognition of performance abilities 
and needs 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Discussion of plot elements, narrative 
essentials, and character. 

 Review and discussion of beats and 
scoring 

 Review blocking and actor body  
positions 

 

 

 Completion of plot elements diagram 

 Teacher monitoring of scoring and 
beats markup 

 Completion of blocking markup in a 
script and mapping on a stage ground-
plan 

 Teacher monitoring of group work 
 

Post Assessment 

 

 Script selection marked with beats and scoring 

 Student-written script 

 Performance evaluation and reflections 

 Student journal entries 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Analyze a script for plot structure, 
narrative essentials, and character  

 Brief review of beats and script 
scoring 

 Review of blocking and actor body 
positions 

 

 

 Read and analyze a selected script 

 Score a script selection 

 Identify the beats in a script 

 Block a script for two or more 
actors using actor body positions 
and stage areas  

 Create a script based upon another 
piece of literature or an historical 
event 
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 Performing student-written scripts  

 Evaluate acting in a scene or short 
play 

 Self-evaluate acting in a scene or 
short script 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Additional 
instructional time 

 Graphic organizers 

 Collaborative 
learning activities 

 Direct instruction 

 Addressing 
learning modalities 

 Before or after 
school tutoring 

 Study Skills class 

 

 Tier 1 
 

 Tier 1 

 Tier 1 
 

 Tier 1 

 Tier 2 
 

 Tier 2 
 

 Tier 2 

 

 Extended time 

 Small group 
collaboration 

 Testing in a 
separate room 

 

 Oral 
presentation of 
material 

 Visual 
presentation of 
material 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 The Stage and School, Chapter 4: 
Acting, pp. 120-129 

 Scripts 

 Selected literature or historical 
materials for adaptation 

 Plot diagrams 

 Collaborative script rubric 

 Collaborative performance rubric 
 

 

 Computer with word processing 
software 

 Printer 
 

 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Attend and review 
a play or film 
based on 
literature or 
historical events 

 Perform student-
written scripts for 
an audience 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 History: 
-Use of selected 

literature of 

historical events 

for script 

adaptation 

 English: 
-Script writing 

from given 

literature 

-Reading 

-Interpreting 

literature 

 

 Elements of plot 

 Narrative 
essentials 

 Theatre 
vocabulary 

 Elements of 
characterization 

 

 

 

 

 Gesture 

 Blocking 

 Master gesture 

 Body language 

 Enter 

 Exit 

 Cross 

 Counter-cross 

 Actor Positions: 
-full front 

-3/4 front 

-profile 

-3/4 back 

-full back 

 Cheat out 

 Stage directions  

 Areas of the 
stage 

 Stage business 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Proficient 

Unit of Study Individuals from American History 

Unit Type  Topical      Skills-based     Thematic 

Pacing 20 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.CU.1 Analyze theatre in terms of the social, historical, and cultural contexts in which it 

was created. 

P.C.2   Use performance to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.CU.1.2   Exemplify the concepts of United States History through the creation of 

theatrical works. 

 

 

Name of Unit:  Individuals from American History 

Lesson Plans Brief Description Pacing 

 
1. Discuss and list 

important people 
from US History 
 

 
2. Organize the 

provided list by 
important 
characteristics and 
historical period 
 
 
 

 
1. Teacher-guided discussion about 

people from US History that made an 
impact on our society. List of 
suggestions is attached. 

 
2. In groups, using a division of the 

teacher-provided list of people 
important in American history, the 
internet, prior knowledge, and/or 
available history texts, develop a 
classification system and then place 
the people on the list into the 
appropriate category. Share the 

 
1. 1 session 

 
 
 

 
2. 2 sessions 
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3. Select an 

individual on the 
list and research 
the life and times 
of that person 
 

 
 
4. Write a character 

monologue based 
upon historical 
research 
 

 
 
5. Prepare, block, and 

rehearse the 
student-written 
monologue 
 
 

 
 
6. Perform the 

student-written 
historically-based 
character 
monologue 
 

 
7. Peer and self-

assessment 

newly organized information with the 
class. 
 

3. Each student, using the information 
developed in the classification stage, 
will select a person of interest to 
research. Then, using biographies, 
history texts, and the internet, each 
student will research the life and 
times of the selected individual. 
 

4. Using the information collected and 
an understanding of the historical 
time period of the selected person, 
each student will write, review, and 
rewrite as needed a monologue that 
both informs and entertains. 
 

5. Each student will plan the 
performance of the selected historical 
character monologue: with simple but 
representative costume, props, 
appropriate blocking to the character, 
and time period; then rehearse the 
monologue to a performance level. 
 

6. Each student, using the planned 
technical elements, will perform an in-
class informal presentation of the 
student-written historical character 
monologue to both inform and 
entertain the class. 
 

7. Using a pre-conceived 
student/teacher prepared rubric, 
students will evaluate and critique 
each monologue performance. Then, 
students, using a reflection in a 
journal, will evaluate their own 
performance as to growth, quality, 
and future needs. 
 

 

 
 

 
3. 3 sessions 

 
 
 
 
 
 

 
4. 3 sessions 

 
 
 
 
 

 
5. 4 sessions 

 
 
 
 
 

 
 
6. 4 sessions 

 
 
 
 

 
 

7. 3 sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Know what makes an 

individual historically 
important. 
 

2. Recognize and group 
information by 
important qualities 

 
 
3. Application of quality 

research methods 
 
 
4. Writing a character 

monologue based 
upon research that 
both informs and 
entertains 

 
5. Applying quality 

practice and rehearsal 
skills 
 

6. Performing a 
character monologue 
that both informs and 
entertains 
 

7. Self and peer 
assessment skills 

 

 
1. Understand the 

importance of the 
individual in society 

 
2. Develop a classification 

system and apply it to a 
list 

 
 

3. Research an historical 
individual 
 

 
4. Write creatively based 

upon historical research 
 
 

 
 

5. Apply rehearsal and 
practice skills 
 
 

6. Apply performance skills 
to student-written 
historical monologue 
 

 
7. Evaluate both self and 

peers 

 
1.   1-Remembering  
      2-Understanding  
      4-Analyzing 
 
2.   2-Understanding  
      3-Applying 
      4-Analyzing 
      5-Evaluating 
 
3.   2-Understanding 
      3-Applying 
      4-Analyzing 
  
4.   2-Understanding   
      3-Applying 
      4-Analyzing 
      6-Creating 

 
 

5.   1-Remembering  
 2-Understanding 
 3-Applying   

 
6.   1-Remembering 
      2-Understanding 
      3-Applying 
      6-Creating 
 
7.   1-Remembering  
      2-Understanding  
      3-Applying 
      4-Analyzing 
      5-Evaluating 
 

 

Essential Questions Corresponding Big Ideas 

 
1. How does an individual influence 

our society? 
 

2. How can students organize lists in 
order to facilitate greater 
understanding? 

 
1. Contributions by individuals to society 

 
 

2. Developing classifications and 
identifying members of the 
classification 
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3. How can students apply research 

methods to gain important 
information about a subject? 
 

4. How can a student organize 
research information to create an 
historical monologue that 
expresses character, entertains, 
and informs an audience? 
 

5. How can a student inform an 
audience about a person of 
historical importance while still 
entertaining the audience? 
 

6. How should you evaluate a 
performance by yourself and your 
peers? 

 

 
3. Applying quality research methods 

 
 
 

4. Creative writing based upon real world 
information 
 
 
 
 

5. Performing a character monologue 
 
 
 

6. Self and peer assessment 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal teacher led Q & A 
pertaining to famous people from 
American History 

 Discussion of quality research 
methods 

 

 Teacher observation of research 
progress 

 Teacher observation of writing 
progress 

 Teacher preview of monologue 
 

Post Assessment 

 

 Student-written monologues 

 Student monologue performance 

 Peer and Self-assessment 

 Teacher assessment of performance 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Discussion of historically famous 
people 

 Classifying individuals 
 

 

 Developing and applying a 
classification system 

 Research of an historical 
individual 

 Writing a monologue based upon 
real-world history 

 Performing an history-based, 
student-written monologue  

 Writing reflections 

 Self-assessment 

 Peer assessment 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 
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Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Extended time 

 Use of word 
processor 

 

 Tier 1 

 Tier 1 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Modeling by 
teacher and 
more advanced 
students  

 

 Books in 
students’ native 
languages, if 
available 

 Additional time 
as needed 

 Option to not 
perform first 
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 List of People in US history 
(attached) 

 US history texts 

 Biographies of Americans (school 
media center and other libraries) 
 

 

 

 

 

 

 

 

 

 

 

 Computer with: 
-Internet access 

-Word processing software 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority 

Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Recordings of a 
famous 
Americans 
(suggestions: 
Franklin D 
Roosevelt: 
http://www.oldrad
ioworld.com/sho
ws/Fireside_Chat
_with_Franklin_D
._Roosevelt.php , 
Martin Luther 
King, Jr.: 
http://www.youtu
be.com/watch?v
=jqOfuZzgIP4&fe
ature=related 
[download these 
in advance]) 

 Perform 
monologues for 
history classes 

 With a group, 
write a short 
historical fiction 
script based on 
information 
discovered 
 

 

 Language Arts: 
-Research skills 

-Presentation 

skills 

-Writing 

biographical 

monologues 

 History: 
-Research of 

people from US 

history 

 

       

 

 Biography 

 Monologue 
 

 

 

 

 

 Character 

 Storytelling 

 Performance 
 

 

http://www.oldradioworld.com/shows/Fireside_Chat_with_Franklin_D._Roosevelt.php
http://www.oldradioworld.com/shows/Fireside_Chat_with_Franklin_D._Roosevelt.php
http://www.oldradioworld.com/shows/Fireside_Chat_with_Franklin_D._Roosevelt.php
http://www.oldradioworld.com/shows/Fireside_Chat_with_Franklin_D._Roosevelt.php
http://www.oldradioworld.com/shows/Fireside_Chat_with_Franklin_D._Roosevelt.php
http://www.youtube.com/watch?v=jqOfuZzgIP4&feature=related
http://www.youtube.com/watch?v=jqOfuZzgIP4&feature=related
http://www.youtube.com/watch?v=jqOfuZzgIP4&feature=related
http://www.youtube.com/watch?v=jqOfuZzgIP4&feature=related
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IMPORTANT PEOPLE FROM US HISTORY 

 

 

A. Linwood Holton, Jr.  Esther Ross 

Abigail Adams  Franklin D. Roosevelt 

Abraham Lincoln  Frederick Douglass 

Albert Einstein  Gary Locke 

Alexander Graham Bell  George Mason 

Alice Paul  George W. Carver 

Andrew Jackson  George Washington 

Arthur Ashe, Jr.  Georgia O'Keeffe 

Barbara Bush  Geronimo 

Barbara McClintock  Geronimo 

Barrack Obama  Harriet Tubman 

Benjamin Banneker  Harry F. Byrd, Sr. 

Benjamin F. Butler  Harry Truman 

Benjamin Franklin  Helen Keller 

Betsy Ross  Henrietta Lacks 

Bill "Bojangles" Robinson  Hillary Rodham Clinton 

Booker T. Washington  Hiram Rhodes Revels 

Calvin Coolidge  Howard Baugh 

Cesar Chavez  Irene Morgan 

Chief Joseph Brant  Irene Morgan 

Chief Seattle  J. J. Roberts 

Christopher Columbus  Jack Joett 

Christopher Newport  Jackie Robinson 

Claudia (Lady Bird) Johnson  Jacqueline Kennedy 

Cochise  Jacques Cartier 

Conrad Weiser  James Buchanan 

Crazy Horse  James Carter 

Dian Fossey  James Lafeyette 

Dolley Madison  James Madison 

Dred Scott  James Monroe 

Duke Ellington  Jane Adams 

Dwight D. Eisenhower  Jefferson Davis 

Eleanor Roosevelt  Jim Thorpe 

Ellison Onizuka  John Adams 
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John F. Kennedy  Percy L. Julian 

John Paul Jones  Phillis Wheatley 

John Simmons  Pocahontas 

John Tommy  Portia Washington Pittman 

Jonathon "Johnny Applesee" Chapman  Powhatan 

Joseph Jenkins Roberts  Rev. Martin Luther King, Jr. 

Jourdon Anderson  Richard Loving 

Juan Ponce de Leon  Richard Nixon 

L. Douglas Wilder  Robert E. Lee 

Langston Hughes  Robert Kennedy 

Laura Bush  Ronald Reagan 

Linus Pauling  Rosa Parks 

Louis "Sachmo" Armstrong  Sacajawea 

Louis Agassiz  Sally Ride 

Lucy Burns  Sandra Day O'Conner 

Ludella Hockaday  Santana 

Lyndon B. Johnson  Sarah Remond 

Mae Jemison  Sitting Bull 

Maggie Waler  Sojourner Truth 

Mamie Eisenhower  Susan B. Anthony 

Mangas Coloradas  Tamanend 

Martha Washington  Techumseh 

Mary Todd Lincoln  Theodore Roosevelt 

Michelle Obama  Thomas "Stonewall" Jackson 

Mildred Loving  Thomas Jefferson 

Nancy Reagan  Thomas Paine 

Nat Turner  Thurgood Marshall 

Noah Webster  Ulysses S. Grant 

Oliver W. Hill  Warren Harding 

Osceola  William "Bill" Clinton 

Patricia Bath  William "Buffalo Bill" Cody 

Patricia Nixon  Wilma  Pearl Mankiller 

Patrick Henry   

Paul Revere   
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Proficient 

Unit of Study Performing Shakespeare Scenes 

Unit Type  Topical      Skills-based    Thematic 

Pacing 27 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.CU.2       Understand the traditions, roles, and conventions of theatre as an art form. 

P.C.1          Use movement, voice and writing to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

P.CU.2.1    Understand how the rules of audience etiquette originated, how they have 

evolved, and for what purpose. 

P.CU.2.2     Analyze the interrelationship of theatre roles.  

P.C.1.1       Use non-verbal expression and physical self-awareness to communicate 

movement elements and characterization, including size, weight, and rate 

of movement. 

P.C.1.2       Apply vocal elements of volume, pitch, rate, tone, articulation, and vocal 

expression to develop characters. 

 

 

Name of Unit: Performing Shakespeare Scenes 

Lesson Plans Brief Description Pacing 

 
1. Dive into 

Shakespeare’s 
world 
 
 
 
 
 

 
1. Students will learn about William 

Shakespeare and the theatre history 
of the Renaissance Period.  A KWL of 
prior knowledge of Shakespeare will 
be given.  DVD’s and handouts from 
“Shakespeare in American 
Communities” provided to teachers 
involved in Shakespeare to Go 

 
1. 5 sessions 
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2. Improvisation 

based upon 
Renaissance 
poetry 

 
 

 
3. Analyzing 

Shakespeare 
(Lessons on 
script scoring 
based on the 
Theatre Arts II 
Lesson Plans 
Learning 
Focused 
Strategy) 

 
4. Building 

characters 
within the 
Renaissance 
acting style 
 
 
 
 

 
 

 
5. Theatre etiquette 

and constructive 
critique 
(Theatre Arts II 
Lesson Plans 

presentations will be presented to 
class. A&E’s Biography: Shakespeare 
DVD will be shown to class from IRC 
Library. Other handouts from The 
Drama Sourcebook can be used to 
help further information about 
Shakespeare. A DVD of Hamlet 
and/or Romeo and Juliet will be 
watched by class with a handout 
asking plot questions. 
 

2. Students will participate in 
improvisations and complete 
worksheets using Iambic pentameter 
and universal truths 
(www.lessonplanet.com/worksheets/i
ambic-pentameter). 

 
3. Students will review basic plot/play 

analysis by breaking down a teacher 
chosen scene from any appropriate 
Shakespeare play. The students will 
analyze, evaluate, and create 
motivations, subtext and objectives 
for each beat in the scene; as well as 
score the script. Students will learn to 
apply iambic pentameter or the 
rhythm of prose to the scoring. 

 
4. Students will apply acting basics and 

period style to the building of a 
renaissance-style character to 
perform for their peers. Students will 
write a character sketch that reflects 
a well-developed character.  Students 
will discuss the differences in modern 
and Renaissance period style acting 
after watching teacher selected 
scenes from various Shakespearean 
plays.   

 
5. Students will review proper audience 

etiquette and how to constructively 
critique their peers using a teacher 
made rubric.  Traditions that started 
in the Renaissance will be discussed 

 
 
 
 
 
 
 
 
 
 

 
2. 2 sessions 

 
 
 
 
 
 

3. 3 sessions 
 
 
 
 
 
 
 
 
 

 
4. 2 sessions 

 
 
 
 
 
 
 
 
 
 

 
5. 3 sessions 

 
 
 
 

http://www.lessonplanet.com/worksheets/iambic-pentameter
http://www.lessonplanet.com/worksheets/iambic-pentameter
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based on 
Learning 
Focused 
Strategy) 
 
 
 
 
 

 
 
 
 

 
6. Rehearsal and 

practice 
 
 
 
 
 
 
 

 
7. Performance 

such as the dreaded Macbeth curse 
and the throwing of food from the 
groundlings.  Differences between the 
theatrical environment and the 
modern day theatrical environment 
will be evaluated. (For Shakespeare 
superstitions: 
http://listverse.com/2010/08/20/top-
10-theater-superstitions/ and for 
Renaissance theatre information: 
www.elizabethan-
era.org.uk/elizabethan-theatre-
audiences.htm) 

 
6. Students will rehearse the scenes in 

read through, blocking, working, 
polishing, technical, and dress 
rehearsals in order to perform for  
their peers. Scenes should 
incorporate the acting style of the 
Renaissance.  Scene are directed by 
the teacher or the teacher may elect 
to choose student directors. 

 
7. Students will perform the scenes, 

showing a fully-developed, rehearsed 
character and a sense of effort 
towards using period acting style, for 
peer and teacher evaluation.  Verbal 
and written feedback will be given to 
the students after the performance. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
6. 10 sessions 

 
 
 
 
 
 
 
 
 

7. 2 sessions 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1.   Shakespeare and 

the Renaissance 

 William 
Shakespeare’s 
biography 

 Shakespeare’s 
play titles 
including Hamlet 
an Romeo and 
Juliet 

 
1. Understand the writing style of 

Shakespeare and the world in 
which he lived and created 
plays.  Apply Shakespeare’s 
universal truths and rhythms in 
his writing to the modern 
stage. 
 
 
 

 
1. 1-Remembering 
    2-Understanding 
    3-Applying 
    4-Analyzing 
     
 
 
 
 
 

http://listverse.com/2010/08/20/top-10-theater-superstitions/
http://listverse.com/2010/08/20/top-10-theater-superstitions/
http://www.elizabethan-era.org.uk/elizabethan-theatre-audiences.htm
http://www.elizabethan-era.org.uk/elizabethan-theatre-audiences.htm
http://www.elizabethan-era.org.uk/elizabethan-theatre-audiences.htm
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 Renaissance 
history 

 Iambic 
pentameter 

 Prose 

 Universal truth 
 

2.   Play analysis 

 Shakespeare’s 
style 

 Iambic 
pentameter in 
beats 

 Prose in beats 

 Script scoring 

 Motivation 

 Objective 

 Tactic 

 Subtext 
 

3.   Renaissance period 
style 

 Acting in the 
Renaissance 

 Stage combat 

 Presentational 
vs. 
representational 

 Translation of 
older English 
words 

 Articulation of 
older English 
words 

 Characterization 
 
4.   Rehearsals 

 Read Through 

 Blocking 

 Working 

 Polishing 

 Technical 

 Dress 
 
 

 
 
 
 
 

 
2. Analyze Shakespeare’s ideas 

and student’s own 
interpretation of the character 
and implement them into the 
selected scene.  
 
 
 

 
 
 

 
 
 
 

3. Remember how to build a 
character through a character 
sketch.  Apply Renaissance 
period acting style to character 
development. 
 
 
 

 
 
 
 
 
 
 
 

4. Apply the steps of rehearsals 
in order to successfully build to 
a performance 
 
 
 
 

 
 

 
 
 
 
 
 
2. 1-Remembering 
    2-Understanding 
    3-Applying 
    4-Analyzing 
    5-Evaluating 
 
 
 
 
 
 
 
 
 
 
3. 1-Remembering 
    2-Understanding 
    3-Applying 
    6-Create 
 
 
 
 
 
 
 
 
 
 
 
 
4. 1-Remembering 
    2-Understanding 
    3-Applying 
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5.   Actor and audience 
etiquette 

 Be on time 

 Respect others 
ideas and 
creative work 

 Listen 

 Communicate 

 Constructive 
criticism 

 
6.   Performance and   

final Critique 

5. Apply professionalism 
associated with working in the 
theatre and with critiquing 
peers’ performances. 
 
 

 
 

 
 
 

6. Evaluate self and peers’ 
performances 

5. 1-Remembering 
    2-Understanding 
    3-Applying 
 
 
 
 
 
 
 
 
6. 1-Remembering 
    2-Understanding 
    3-Applying 
    4-Analyzing 
    5-Evaluating 
 

 

Essential Questions Corresponding Big Ideas 

 

1. Who was Shakespeare? 
 

 

 

 

2. How do you break down a 
Shakespeare scene? 

 

 

3. Who are Shakespeare’s 
characters? 

 

 

 

4. What is the difference between 
modern etiquette of the theatre 
and etiquette of the renaissance 
theatres such as the Globe? 

 

 

5. What are the types of rehearsals? 
 

 

 

 

1. Shakespeare was one of the most 
successful playwrights of the 
Renaissance period and is still 
relevant to theatre today. 

 

2. Shakespeare can be analyzed and 
scored like any modern script. 

 

 

3. Basic acting styles and 
characterization can be added to 
Renaissance acting style to create 
a believable Shakespearean 
character. 

 

4. Actors and the audience of the 
Renaissance had similar and 
contrasting ideas of 
professionalism than those of 
modern theatre.  

 

5. Actors must prepare for their 
performance by applying acting 
basics, telling the playwright’s 
story, building a character through 
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6. How do I apply what I have 
learned to create a successful 
performance? 

rehearsals, and working 
professionally with others. 

 

6. With a few differences in acting 
style, performances of 
Shakespeare’s work can reach 
modern audiences through well-
developed acting and universal 
truths. 

 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Shakespeare KWL Chart 

 Class discussion on Shakespeare 
and Renaissance history  

 

 

 

 Improvising exercises based on 
Renaissance acting style and 
Iambic Pentameter 

 Shakespeare worksheets 
(www.lessonplanet.com/worksheet
s/iambic-pentameter) 

 Scene analysis 

 Scene scoring 

 Character sketch 

 Monitoring of rehearsals by 
teacher and students 

 Journal of character progression 
by students throughout rehearsal 
process 
 

Post Assessment 

 

 Scene rubric for teachers 

 Scene rubric for peers’ performances 

 Character analysis essay rubric 

 Rubric for self-evaluation of student’s in a progression journal 

 Final scene performance incorporating Renaissance acting style 

 Journal of character progression 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Viewing Shakespeare related 
DVD’s:  
(“Shakespeare in American 

Communities,” A&E’s Biography: 

Shakespeare, Hamlet, Romeo and 

Juliet) 

 Improvisational games that 
reflect iambic pentameter 
(www.lessonplanet.com/worksheets

/iambic-pentameter) 

 Shakespeare review worksheets 
(www.lessonplanet.com/worksheets

/iambic-pentameter) 

 Script scoring 

 Characterization 

 Rehearsing a scene 

 Performing a scene 

 Evaluating performances 
 

 

 Establish a definition of the 
Renaissance and Shakespeare 

 Establish a definition of 
Renaissance acting style 

 Establish a definition of 
universal truth 

 Understand iambic pentameter 
and prose 

 Understand how to build a 
character 

 Apply rehearsal process to a 
scene from a Shakespearean 
play 

 Perform a Shakespearean scene 
to a modern audience effectively 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

http://www.lessonplanet.com/worksheets/iambic-pentameter
http://www.lessonplanet.com/worksheets/iambic-pentameter
http://www.lessonplanet.com/worksheets/iambic-pentameter
http://www.lessonplanet.com/worksheets/iambic-pentameter
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 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

   Interdisciplinary Non-Fiction Writing 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Addressing 
learning modalities 

 Providing 
guidance, practice, 
and direction from 
the teacher 

 Re-teaching and 
building on prior 
knowledge 

 Video instruction 

 Collaboration and 
feedback in group 
activities 

 Increased 
opportunities to 
use learning style 
preferences 
 

 

 Tier 1 
 

 Tier 1, 2 
 

 

 

 Tier 1 
 

 

 Tier 2 

 Tier 2, 3 
 

 

 Tier 3 

 

 Modify length of 
script 

 Modify length of 
play analysis 

 Differentiated 
Instruction 

 

 

 Translate 
script to 
original 
language 

 Allow to write 
in student’s 
own language 
first 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Various Shakespeare Scripts 

 The Stage and the School  

 The Stage and the School  
Teacher Resource Notebook 

 Theatre Arts II Lesson Plans based 
on Learning Focused Strategy 

 

 

 Websites: 
www.Improvencyclopedia.org  

http://www.lessonplanet.com/work

sheets/iambic-pentameter 

http://www.rubrics4teachers.com/   

http://www.teach-nology.com/ 

http://listverse.com/2010/08/20/top

-10-theater-superstitions/   

http://www.improvencyclopedia.org/
http://www.lessonplanet.com/worksheets/iambic-pentameter
http://www.lessonplanet.com/worksheets/iambic-pentameter
http://www.rubrics4teachers.com/
http://www.teach-nology.com/
http://listverse.com/2010/08/20/top-10-theater-superstitions/
http://listverse.com/2010/08/20/top-10-theater-superstitions/
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www.elizabethan-

era.org.uk/elizabethan-theatre-

audiences.htm  

 “Shakespeare in American 
Communities”  

 DVD’s: 
A&E’s Biography: Shakespeare  

Hamlet  

Romeo and Juliet  
 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Watch various 
professional 
Shakespearean 
scenes and 
critique acting 
choices 

 Research 
Renaissance and 
Shakespearean 
terminology not 
used in today’s 
English. 

 

 English: 
-Reading 

-Writing 

-Journaling 

-Literary plot 

structure  

-Analysis of  

Shakespearean 

plays 

 History: 
-History of 

Renaissance 

England and 

how royalty and 

society 

influenced 

Shakespeare’s 

work 

 Psychology: 
-Emotion and 

motivation of 

human actions 

and reactions 

and how they 

affect the body 

and voice. 
 

 

 William 
Shakespeare 

 Renaissance 

 Universal truths 

 Globe 

 Groundlings 

 Iambic 
pentameter 

 Prose 

 Period style 

 Characterization 

 Script scoring 

 Role scoring 

 Symbol key 

 Types of 
rehearsals 

 Actor etiquette 

 Audience 
etiquette 

 Theatre tradition 

 Performance 
 

 

 Acting basics 

 Tools of an 
actor: mind, 
body, voice 

 Internalizing 

 Externalizing 

 Observing 

 Emotional 
memory 

 Projecting 

 Articulating 

 Motivating 

 Energy 

 Focus 

 Creativity 

 Subtext 
 

 

 

 

http://www.elizabethan-era.org.uk/elizabethan-theatre-audiences.htm
http://www.elizabethan-era.org.uk/elizabethan-theatre-audiences.htm
http://www.elizabethan-era.org.uk/elizabethan-theatre-audiences.htm
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Advanced  
 

Theatre Arts 
North Carolina Essential Standards 

 

Advanced High School Theatre Arts standards are designed for those students who have 

achieved proficient level Theatre Arts standards at the high school level.  At the advanced level, 

students enrolled have proven success in all aspects of the theatre arts curriculum.  Students at 

the this level will have the opportunity to concentrate on an individual area of interest, or 

specialization to prepare them for further education and/or a career in theatre.  

 

Strands:  C – Communication, A – Analysis, AE – Aesthetics, CU – Culture 
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What Every Student Should Know and Be Able to Do 
 
The high school theatre arts program is designed to encourage creativity, 
the making of artistic choices, the communicating those choices through 
various methods, and analysis of texts to gain greater understanding of 
human behavior and society. Through shared experiences, students 
develop as participants, performers, and audience members. 
 

Advanced Theatre Arts: 

 Use non-verbal expression and self-awareness to distinguish 
multiple characters 

 Apply vocal elements to create various dialects 

 Apply constructive criticism to improve original works 

 Use improvisation and acting skills in interactive audience 
situations 

 Interpret scripts in theatrical performances 

 Analyze full-length plays from multiple genres  

 Provide constructive criticism to productions of theatrical texts 

 Create original designs for presentations 

 Effectively perform the requirements of a major technical role 

 Apply personal, cultural, and historical perspectives to theatre 
activities 

 Represent multiple genres of theatre through the creation of 
original works 

 Encourage appropriate theatre etiquette in others 

 Create presentations by incorporating multiple theatre 
conventions and structures 
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Advanced 

 

Communication 

 

Essential Standard – A.C.1: Use movement, voice, and writing to 

communicate ideas and feelings. 

 

Clarifying Objectives 

 

 A.C.1.1 Use non-verbal expression and physical self-awareness to 
communicate movement elements and characterization, 
including differentiation between multiple characters. 

 

 A.C.1.2   Use voice to create character dialects. 
 

 A.C.1.3   Use constructive criticism to improve original works both 

written and read orally. 

 
 
 
Essential Standard - A.C.2: Use performance to communicate ideas 

and feelings.  
 

Clarifying Objectives 

 

 A.C.2.1   Use improvisation and acting skills, to perform for formal 

audience using prompts provided by the audience. 

 

 A.C.2.2   Interpret scripts through formal and informal presentations. 
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Analysis 

 

Essential Standard - A.A.1: Analyze literary texts and performances.  
 

Clarifying Objectives 

 

 A.A.1.1   Differentiate plot structure, pacing, given circumstances, and 

character development within plays from a variety of theatre 

genres.   

 

 A.A.1.2   Critique performances of written texts based on a set of given 

circumstances. 

 

 

 

 

Aesthetics 

 

Essential Standard - A.AE.1: Understand how to design technical 
theatre components, such as costumes, 
sets, props, makeup, lighting. and 
sound.  

 
Clarifying Objectives 

 

 A.AE.1.1   Use technical knowledge and design skills to formulate 
designs for a specific audience.   

 

 A.AE.1.2   Use the knowledge and skills associated with technical roles, 
such as lighting operator, prop master, or stage manager, in 
an appropriate and effective manner.  
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Culture 

 

Essential Standard - A.CU.1: Analyze theatre in terms of the social, 
historical, and cultural contexts in 
which it was created. 

 
 Clarifying Objectives 

 
 A.CU.1.1  Interpret theatre arts from personal, cultural, and historical 

contexts. 
 

 A.CU.1.2  Exemplify a variety of theatrical forms, such as puppetry, 
musical theatre, and pantomime, from Non-Western cultures 
and a variety of historical periods through the creation of 
theatrical works. 

 
 
 
 
Essential Standard - A.CU.2: Understand the traditions, roles, and 

conventions of theatre as an art form. 
 
 Clarifying Objectives 

 
 A.CU.2.1 Design strategies to encourage appropriate audience 

etiquette. 
 

 A.CU.2.2 Integrate conventions and structures of theatre when creating 
formal or informal theatre productions.   

 

  



581 
 

Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Advanced 

Unit of Study Non-Western Theatre Genres 

Unit Type  Topical      Skills-based     Thematic 

Pacing 21 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.CU.1 Analyze theatre in terms of the social, historical, and cultural contexts in which 

it was created. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.CU.1.2   Interpret theatre arts from personal, cultural, and historical contexts.  

A.CU.1.2   Exemplify a variety of theatrical forms, such as puppetry, musical theatre, 

and pantomime, from Non-Western cultures and a variety of historical 

periods through the creation of theatrical works.  

 

 

Name of Unit:  Non-Western Theatre Genres 

Lesson Plans Brief Description Pacing 

 
1. Introduce Non-

Western theatre 
 

 
2. Genre selection 

and research 
 
 
 

 
 
 

 
1. Using texts and other sources, the 

teacher will introduce various genres 
of Non-Western theatre. 

 
2. Each student will select a genre of 

Non-Western theatre in which to 
become the class “expert.” Then the 
students will research the selected 
genre using texts, the internet and 
other books. 
 
 

 
1. 1 session 

 
 

 
2. 5 sessions 
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3. Non-Western 
genre project 
preparation 
 
 
 
 
 
 
 

 
 
4. Non-Western 

genre project 
presentation 
 
 
 
 

 
 

5. Peer assessment 
 
 
 
 

 
6. Self-assessment 

 
 

 
 

7. Creating visual 
representations of 
knowledge gained 
 
 

 
 
 
 

8. Whole class 
assessment 

3. Using the information collected and 
an understanding of the culture from 
which the genre developed, each 
student will prepare a multi-media 
project for in-class presentation that 
both informs and entertains. 
Presentations should include, but not 
be limited to, the following: genre 
development, history, current 
situation, training, relationship to 
national culture, and performers. 

 
4. Each student, using available 

technology, will complete an in-class 
informal presentation of the selected 
Non-Western theatre genre. The 
informal presentation should inform 
and entertain. In scope, it should be 
both comprehensive and 
substantive. 
 

5. Using a pre-conceived 
student/teacher prepared rubric, 
students will evaluate and critique 
each presentation for requirements 
met and presentation skills.  

 
6. Students, using a reflection in a 

journal, will evaluate their own 
presentation skills as to growth, 
quality, and future needs. 

 
7. Students, using notes and with 

access to multimedia presentations, 
will create charts, graphs, diagrams, 
posters and pictures showing 
similarities and differences among 
the various Non-Western theatre 
genres presented and Western 
theatre.  

 
8. Using a test developed from the 

material presented, the teacher will 
assess knowledge gained from the 
student presentations. 

        

3. 5 sessions 
 
 
 
 
 
 
 
 
 

 
 
4. 4 sessions 

 
 
 
 
 
 
 

 
5. 1 sessions 

 
 
 

 
 
6. 1 session 

 
 

 
  

7. 3 sessions 
 
 
 
 
 
 

 
 

8. 1 session 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Recognize the 

theatre as a part of 
all cultures 
 

2. Application of 
quality research 
methods 

 
 
3. Methods for 

multimedia 
presentation 
 

 
4. Presenting a 

multimedia project 
that both informs 
and entertains 
 

5. Self and peer 
assessment skills 

 
6. Represent 

similarities and 
differences through 
visual art 
 

 
 

7. Test taking skills 
 

 
1. Understand the 

importance of the theatre 
in society and culture  
 

2. Research an international, 
Non-Western theatre 
genre 

 
 

3. Use technology to create 
slide-shows, video, and/or 
audio presentations 

 
 

4. Apply quality presentation 
skills to a multimedia 
project  

 
 

5. Evaluate both self and 
peers 
 

6. Recognize and create a 
visual representation 
showing the similarities 
and differences of Non-
Western and Western 
theatre 

 
7. Understand and apply 

newly gained information 

 
1.   1-Remembering  
      2-Understanding  
      4-Analyzing 
 
2.   2-Understanding 
      3-Applying 
      4-Analyzing 
  
3.   3-Applying 
      4-Analyzing 
      5-Evaluating 
      6-Creating 

 
4.   1-Remembering  

 2-Understanding 
 3-Applying   

 
5.   2-Understanding 
      3-Applying 
      5-Evaluating 
 
 
6.   1-Remembering  
      2-Understanding  
      3-Applying 
      4-Analyzing 
      6-Creating 
 
 
7.   1-Remembering  
      2-Understanding  
      3-Applying 
      5-Evaluating 
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Essential Questions Corresponding Big Ideas 

 

1. How does theatre represent and 
influence culture? 

 

2. How can students apply quality 
research methods to gain 
important information about a 
topic? 
 

3. How can a student organize 
research information and use 
technology to produce a 
multimedia presentation that 
entertains and informs an 
audience? 
 

4. How can a student use 
technology to inform an audience 
about an unfamiliar theatre genre 
while still entertaining the 
audience? 
 

5. How should you evaluate your 
own performance and those of 
your peers? 
 

6. How can a student represent 
theatre styles from around the 
world? 
 
 

7. How can a student represent 
newly gained knowledge through 
writing? 

 

 

 

1. Contributions of theatre to society 
and culture 

 

2. Applying quality research methods 
 
 

 

3. Applying technology  
 

 

 

 

 

 

4. Presenting information and using 
technology 
 

 

 

5. Self and peer assessment 
 

 

 

6. Creating charts, graphs and other 
visual representations 
 

 

 

7. Applying test taking skills 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal teacher led Q & A 
pertaining to Non-Western theatre 

 Discussion of quality research 
methods 

 Discussion of multimedia 
requirements and usage of 
technology 
 

 

 

 Teacher observation of research 
progress 

 Teacher observation of project 
development 

 Teacher assistance and preview of 
technology usage 
 

Post Assessment 

 

 Student multimedia presentations 

 Self-assessment 

 Peer assessment 

 Final visual representations assessment 

 Teacher assessment of knowledge gained 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Discussion of Non-Western 
Theatre 

 Use of technology 
 

 

 Research of a Non-Western 
theatre genre 

 Use of technology and research 
to prepare a multimedia project 

 Presenting a multimedia project 

 Writing reflections 

 Self-assessment 

 Peer assessment 

 Test taking 

 Creating charts, graphs, 
diagrams, posters and pictures 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Extended time 

 Use of word 
processor 

 Multiple learning 
styles 

 Non-verbal 
presentation 

 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 

 

 

 

 

 

 

 Modeling by 
teacher and 
more advanced 
students  

 Use of non-
verbal 
presentation 

 

 Books in 
students’ native 
languages, if 
available 

 Additional time  

 Option to not 
perform first 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 World History texts 

 Textbooks: The Stage and School 
and Theatre-Art in Action 

 World theatre research books 
(school media center and other 
libraries) 
 

 

 Computer with: 
-internet access 
-word processing software 
-slide-show software 
-video software 
-audio recording software 

 Access to YouTube.com 
 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Watch or listen to 
a recording of a 
Non-Western 
theatre 
presentation 
(http://www.youtu
be.com/watch?v=
UV938f46Wpg or 
http://www.youtub
e.com/watch?v=B
zU6spuhWIU 
[download these 
in advance]) 

 Present 
multimedia 
projects for history 
classes 

 With a group, 
develop an 
example of a Non-
Western theatre 
genre 

 Build shadow or 
other style 
puppets used in 
Non-Western 
theatre 

 

 English: 
-Research 

skills 

-Presentation 

skills 

 History: 
-Research of 

world theatre 

-Influence of 

theatre on 

world cultures 

 Technology: 
-Use of 

multimedia 

software 

 

       

 

 Multimedia 

 Video 

 Radio 

 Research 

 Technology 
 

 

 

 

 

 Noh 

 Bunraku 

 Butoh 

 Peking Opera 

 Natya Sastra 

 Islamic theatre 

 Shaman 

 Mime 

 Osiris passion 
plays 

 Abydos ritual of 
Egypt 

 Dogon ritual 

 Yoruba Opera 

 Egungen 
festivals 

 Sanskrit theatre 

 Kathakali 

 Storytelling 

 Theatre du 
Soleil 

 Bengali drama 

 Mende 
storytelling 

http://www.youtube.com/watch?v=UV938f46Wpg
http://www.youtube.com/watch?v=UV938f46Wpg
http://www.youtube.com/watch?v=UV938f46Wpg
http://www.youtube.com/watch?v=BzU6spuhWIU
http://www.youtube.com/watch?v=BzU6spuhWIU
http://www.youtube.com/watch?v=BzU6spuhWIU
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 Indian dance 
dramas 

 Bali-Calonarang 

 Khon plays 

 Royal 
Cambodian 
Ballet 

 Javanese 
shadow puppets 

 Hausa drama 

 South Africa 
protest drama 

 Zulu radio plays  

 West African 
interactive 
theatre 

 Wayang Kulit 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Advanced 

Unit of Study From Page to Stage 

Unit Type  Topical      Skills-based     Thematic 

Pacing 15 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.C.2      Use performance to communicate ideas and feelings. 

 

 

Clarifying Objective or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.C.2.2    Interpret scripts through formal and informal presentations. 

A.C.1.1    Use non-verbal expression and physical self-awareness to communicate 

movement elements and characterization. 

A.A.1.1    Differentiate the plot structure, pacing, given circumstances, and character 

development within plays from a variety of theatre genres. 

A.CU.2.2  Integrate conventions and structures of theatre when creating formal or 

informal theatre productions. 

 

 

Name of Unit:  From Page to Stage 

Lesson Plans Brief Description Pacing 

 
1. First collaborative 

script reading 
 
 
 
 
 
 

 
 

 
1. Students will have read A 

Streetcar Named Desire as an 
independent assignment.                                                                                                                                                                                                                         
Read through script to explore 
and record immediate, 
preceding, and historic given 
circumstances in the students’ 
actor notebook.   
 
 

 
1. 3 sessions 
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2. Scene group 
assignments and 
student selected 
scenes 
 
 
 

 
 
3. Uta Hagen’s Six 

Questions 
 
 
 
 

 
4. Create the world of 

the character 
through sense of 
time, place and 
culture. 
 
 

 
5. Collaborative class 

brainstorming to 
establish the stage 
configuration for 
formal presentation.  
 

6. Implementing 
particularization in 
polishing rehearsals 
leading to formal 
presentations. 

 
7. Scene Performance 
 

2. Class demographics will 
dictate the size and gender in 
assigning students to groups.  
Students will select a scene 
that best fits the group 
members.  Each class group 
must select a different scene 
from the script.   
 

3. Student groups will analyze 
their scenes applying Uta 
Hagen’s “Six Steps”.   
Recording scene impressions, 
ideas and details in their actor 
notebook.     
 

4. Students collaborate with 
scene partners to answer 
David Mamet’s question: 
“What am I literally doing in 
this scene?”  Observations will 
be summarized in students’ 
actor notebooks.     
 

5. Using their actor notebook, 
students share their research 
through a teacher facilitated 
discussion.   
 
 

6. Students rehearse in the 
performance space.  Polish 
blocking, deconstruct triggers 
and targets, and finding scene 
activities.    
   

7. Apply historical information 
and acting technique to 
produce an quality 
performance of a student-
written scene 
                                                                             

2. 2 sessions 
 
 
 
 
 
 
 

 
3. 2 sessions 
 
 
 
 
 

 
4. 2 sessions 
 
 
 
 
 
 

 
5. 1 session 
 
 
 
 
 
6. 3 sessions 

 
 
 
 
 

7. 2 sessions 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Know the content of 

the play 
 
 
2. Know the content and 

scope of Uta Hagen’s 
“Six Steps” 

 
3. Understand the given 

circumstances: 
immediate, preceding, 
and historic 

 
4. Know stage 

configurations and 
their effect on the actor 
and the action  

 
5. Know the elements of 

particularization 
 
 
6. Know the concepts of 

immediacy and 
essential action 

 
 
 

7. Performance technique 
 
 

 
1. Read and analyze 

independently 
 
 

2. Conceptualize and apply 
Uta Hagen’s “Six Steps” to 
a character 

 
3. Know how to decode and 

apply the given 
circumstances: immediate, 
preceding and historic 

 
4. Select the appropriate stage 

configuration for their scene 
 

 
 
5. Deconstruct and apply the 

elements of particularization 
to their scene character 

 
6. Apply the concepts of 

immediacy and essential 
action to their scene 

 
 
 

7. Apply concepts of quality 
performance to scene 
performance 

 

 
1.  1-Remembering  
     2-Understanding 
     4- Analyzing   

 
2.  2-Understanding  

3-Applying,  
4-Analyzing   

 
3.  2-Understanding  

3-Applying   
4-Analyzing  

 
 
4.  3-Applying  
     4-Analyzing  
      
 
 
5.  4-Analyzing  
     5-Evaluating    
 
 
6.  2-Understanding  
     3-Applying  
     4-Analyzing  
     5-Evaluating  
     6-Creating 
 
7.  3-Applying 

6-Creating 
 

 

Essential Questions Corresponding Big Ideas 

 
1. How do multiple readings of a 

script enhance a student’s 
understanding of the given 
circumstances?                                                                                                                                                                                                                                                                     

 
2. How do class demographics 

dictate the size and gender in 
scene groups?    

 
1.  Read and analyze independently 
 
 
 
 
2.  Consideration of how class  
     demographics affect the selection of 
     scene partners, male/female ration 
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3. How does the actor notebook 
facilitate actor preparation?    

 
 
 

4. How do immediacy and essential 
action contribute to the 
development of a scene?     

 
5. How do actors collaborate and 

synthesize information and 
research to create an authentic 
scene character? 

 
6. How do final rehearsals 

consolidate acquired knowledge 
for formal presentations?     
 

7. How does an actor successfully 
communicate character and 
situation in a scene through 
acting technique? 
 

     in groups is determined by who is in  
     the class 

      
3.  Students need to develop the habit 
     of questioning and applying clues  
     discovered in the text to their  
     characterization 
 
4.  Apply the concepts of immediacy  

and essential action that is relevant to 
their scene 
 

5.  Actor research and application of  
information are vital to authentic 
characterization 
 
 

6.  Rehearsals allow the kinesthetic  
synthesis of all acquired knowledge 

 
 
7.   Students communicate situation and 

character through application of both 
physical and vocal acting techniques. 

 
 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Verbal assessment of script content 
through informal teacher 
questioning 

 Exact details from the selected 
script through informal questions: 
Who, What, Where, When, Why 
and How—Subtext 

 

 

 Periodic checks of the students’ 
actor notebooks   

 Monitoring of particularization  

 Informal questioning in regards to 
triggers, targets, and stimuli 
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Post Assessment 

 

 Final scene performances 

 Critique of peer performance written in letter format to a character/actor of 
their choice. 

 Theatre: Art in Action-Glencoe/Teacher Resource Binder:  Assessment 
rubric, p. 133 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Detailed text analysis  

 Apply multiple actor preparation 
techniques to character 
development 

 Historical research 
 

 

 Journaling  

 Writing 

 Performing 

 Peer critique 
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

Homework and Practice 

Nonlinguistic Representations 

Cooperative Learning 

Setting Objectives, Providing 

   Feedback 

   Generating and Testing Hypotheses 

Cues, Questions, and Advance 

Check all that apply to the unit: 

Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

Innovation and Creativity 

Critical Thinking and Problem Solving 

Flexibility and Adaptability 

Effective Oral and Written 

Communication 

Accessing and Analyzing Information 

 Other 
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Organizers 

 Interdisciplinary Non-Fiction Writing 

Differential Strategies 

(Additional Supports + 

Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Additional 
instructional time 

 Change of 
Environment 

 Collaborative 
learning activities 

 Cueing and 
signaling 

 Adult or student 
mentor 

 Increased 
intervention 
frequency 

 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 Tier 2 
 

 Tier 2 
 

 

 

 Individualized 
intervention 

 Intensive, core, 
adult support 

 Evaluation of 
effectiveness of 
Tier 1 and Tier 2 
interventions 

 Increase the use 
of sensory 
modalities 

 Individual 
differentiated 
content, 
process, and/or 
product 
 

 

 A copy of A 
Streetcar 
Named Desire 
in the students’   
native 

languages if 

available 

 Expect ESL 
students to use 
standard version 
of the play while 
working with 
scene partners 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Uta Hagen:  A Challenge for the 
Actor - Book 

 Vakhtangov:  Handbook of the 
Stanislavsky Method – Book 

 David Mamet: Practical Asthetics-
Handbook for the Actor (A teacher 
resource) - Book 

 A Streetcar Named Desire – DVD 

 A composition book 
 

 

 

   

 Websites for Historical research: 
1. www.wikipedia.org/wiki/History_o

f_New_Orleans    
2. www.newspaperarchive.com 
3. www.ask.com/History+of+New+O

rleans    

 DVD – A Streetcar Named Desire 
starring Marlon Brando and Jessica 
Tandy 

 

http://www.wikipedia.org/wiki/History_of_New_Orleans
http://www.wikipedia.org/wiki/History_of_New_Orleans
http://www.newspaperarchive.com/
http://www.ask.com/History+of+New+Orleans
http://www.ask.com/History+of+New+Orleans
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Historical 
research 

 Watch excerpts 
from the Marlon 
Brando and 
Jessica Tandy 
movie version of 
A Streetcar 
Named Desire 

 Attend a stage 
performance of 
the play 

 Have a guest 
artist present a 
master class 
exploring the 
elements of 
actor 
preparation 
 

 

 History: 
-Historical 

research on 

New Orleans 

and other 

locations listed 

in the text of 

the script 

-Period and 

style research 

 Psychology 
-Research in 

personality 

types and 

reactions to 

stimuli  

 

 Elements of 
actor 
preparation 

 Hagen’s  “Six 
Steps” 

 Particularization 

 Immediacy 

 Essential action 

 Triggers and 
targets 

 Stimuli 

 Actor’s 
notebook 

 Sense of place 
 

 

 Stage 
Configurations 

 Character analysis  

 The character’s 
given 
circumstances 

 Create the world of 
the character 

 Sense of time and 
place 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Advanced  

Unit of Study Analysis of 20th Century Scripts 

Unit Type  Topical      Skills-based     Thematic 

Pacing 38 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.A.1     Analyze literary texts and performances. 

A.C.1     Use movement, voice and writing to communicate ideas and feelings. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.A.1.1   Differentiate the plot structure, pacing, given circumstances, and character 

development within plays from a variety of theatre genres.  

A.A.1.2   Critique performances of written texts based on a set of given criteria 
A.C.1.3   Use constructive criticism to improve original works both written and read 

orally 
 

 

Name of Unit:  Analysis of 20th Century Scripts 

Lesson Plans Brief Description Pacing 

 
1. Read and analyze 

selected 20th century 
scripts for genre, 
plot, and character 

 
 
 
 
 
 
 
 

 
1. In small groups, read a script 

written since 1930 and analyze for 
genre, plot elements and 
characters. Share findings with the 
class. Each small group should 
select a play from a different genre 
with suggestions from the 
instructor. For suggested scripts: 
see http://www.sfgate.com/cgi-
bin/article.cgi?f=/c/a/1999/05/30/P
K48858.DTL&ao=all for one critic’s 
list of the 50 important plays of the 

 
1. 6 sessions 
 
 
 
 
 
 
 
 
 
 
 

http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/1999/05/30/PK48858.DTL&ao=all
http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/1999/05/30/PK48858.DTL&ao=all
http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/1999/05/30/PK48858.DTL&ao=all


597 
 

 
 
 
 
 
 
 
 
 
2. Score a section of a 

20th Century script 
 
 
 
3. Block a Script for 

two or more actors 
 
 
 
4. Direct a selected 

section of a 20th 
Century script for in-
class presentation 
by applying student 
determined scoring 
and blocking 

 
5. Produce student 

selected, analyzed, 
and directed scenes 
from a 20th Century 
script 

 
6. Evaluate student 

directed 20th Century 
scenes 

 
 
 
7. Playwriting based 

upon plays of the 
selected 20th 
Century genre 

 
 
 

20th century or 
http://spot.colorado.edu/~colemab/
NT2000/NT2000.html for another 
list. Be diligent in checking for 
material appropriate to maturity 
level of the students as many 20th 
Century plays handle delicate 
and/or controversial material. 

 
2. Score a selection from a script 

written since 1930 by applying 
beats, blocking, and vocal 
interpretation 

 
3. Create a blocking plan to illustrate 

plot structure and character 
development in a section of a 
script written since 1930  

 
4. In a small group, apply the 

previously determined scoring, 
character development, and 
blocking of the selected section of 
a 20th Century script 

 
 
 
5. Perform the scored, blocked, and 

directed scenes as staged 
readings in a class setting 

 
 
 
6. Assess student-directed scenes 

for representation of selected 
genre with appropriate blocking, 
scoring, and character 
development 

 
7. Individual students will use the 

scripts that have been analyzed by 
the small groups, as genre models 
for writing a scene or short play, 
illustrating a specific genre of 
theatre  

 

 
 
 
 
 
 
 
 

 
2. 3 sessions 
 
 

 
 
3. 3 sessions 
 
 
 

 
4. 6 sessions 
 
 
 
 
 

 
 
5. 5 sessions 

 
 
 
 
 
6. 1 session 
 
 
 
 

 
7. 5 sessions 

 
 
 
 
 
 

http://spot.colorado.edu/~colemab/NT2000/NT2000.html
http://spot.colorado.edu/~colemab/NT2000/NT2000.html


598 
 

8. Produce student 
written scenes or 
plays based upon 
plays of different 
genres 

 
9. Peer evaluation of 

the written scenes or 
short plays and the 
informal 
performance 

 
10. Self-evaluate the 

written scene or 
short play and the 
informal 
performance 

 

8. Share the student-written scenes 
or plays with class members 
through oral or staged readings 

 
 
 
9. Using journal writing, students will 

evaluate the work of their peers 
 
 
 
 
10. Using journal writing students will 

evaluate their own work 
 

8. 5 sessions 
 
 
 
 
 
9. 2 session 
 
 
 

 
 
10.  2 sessions 

 
 
 

 

Concepts 

(students need to know) 

Skills 

(students need to be able to 

do) 

Bloom’s Taxonomy 

Levels 

 
1. Recognize plot 

structure, character, 
genre, and cultural 
relationships 

 
2. Develop beats, 

blocking, and recognize 
character interaction in 
the selected script 

 
3. Research 20th Century 

plays and recognize 
genre, acting style, and 
relationship to cultures 
and historical time 
periods. 

  
4. Create meaning by 

applying movement and 
language  

 
 
 

 
1. Analyze theatre literature 

for genre, time, place, and 
relationship to culture and 
events of the time 

 
2. Demonstrate knowledge 

of character, acting, and 
plot by scoring a selection 
from the script 

 
3. Understand different 

styles and approaches in 
theatre literature and their 
relationship to time, place, 
and performance style 

 

4. Develop a complete 
scene, applying beats, 
blocking, character 
interaction, vocal 
interpretation, and an 
appropriate acting style  

 
1.  3-Applying 

4-Analyzing 
 

     
   

2.  1-Remembering 
2-Understanding 
3-Applying 
 

 
3.  1-Remembering 

2-Understanding 
3-Applying 
 
 
 

 
4.  5-Evaluating 

6-Creating 
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5. Produce the scenes 

developed for class 
evaluation 

 
6. Write a short script 

based upon a 20th 
Century theatre genre 

 
 
 
7. Direct and perform 

staged readings of the 
student written scripts 
for evaluation by peers 

 
8. Discuss application of 

different theatre genres 
as shown in student-
written scripts 

 
9. Apply criticism from 

oral reading to student 
scripts 

 
5. Perform informal staged 

readings of 20th Century 
plays 

 
6. Apply information gained 

about selected theatre 
genres by creating a short 
script based upon a 
selected genre of theatre 

 
7. Perform staged readings 

of student-written scripts 
and scenes 

 
 
8. Evaluate student-written 

scripts for plot elements 
and illustration of genre 
styles 

 
9. Rewrite student-written 

scripts, making 
appropriate changes 
based upon evaluation of 
peers and audience 
comments and responses 

 

 
5.  1-Remembering 

2-Understanding 
3-Applying 
 

6.  2-Understanding 
3-Applying 
6-Creating 
 
 

 
7.  1-Remembering 

2-Understanding 
3-Applying 
 

 
8.  2-Understanding 

4-Analyzing 
5-Evaluating 
 

 
9.  3-Applying 

4-Analyzing 
6-Creating 

 

 

Essential Questions Corresponding Big Ideas 

 

1. How do young acting students 
differentiate the 20th Century theatre 
genres? 

 

2. How do students analyze the 
selected theatre literature to apply 
the appropriate acting style to the 
script’s theatre genre?  

 

3. How do actors communicate ideas 
to the audience using dialogue? 

 

 

 

 

1. Analyze and discriminate between 
different types of 20th Century theatre 
literature. 

 

2. Differentiate style of acting to create 
distinctive characters both vocally and 
physically appropriate to a specific 
theatre genre. 

 

3. Illustrate the style of stage movement 
used to communicate with an 
audience using the appropriate 
cultural and period specific themes 
from the selected theatre literature. 
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4. How does specific blocking and 
stage movement communicate 
genre and culture to an audience? 

 

5. How do students apply the precepts 
of an historical theatre genre to their 
script writing from the selected 
literature?   

 

6. How well did the students of theatre 
follow the precepts of the selected 
theatre genre in their playwriting 
and presentations?  

 

 

4. Apply knowledge of blocking, stage 
movement and theatre genre to 
communicate genre and culture 
through a staged reading. 

 

5. Illustrate knowledge of different 
theatre genres through script writing 
based upon a selected play or genre.   

 

6. Peer and self-evaluations of the script 
writing, directing, and acting using a 
journal. 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Notes from styles of drama overhead 
(Transparency 6-The Stage and School 
Teacher Resource Binder) 

 Other types of drama worksheet    (p 
23 The Stage and School Teacher 
Resource Binder) 
 

 

 Completed worksheets 

 Sharing student written scripts for 
review and improvement 

 Share blocking diagrams for scenes 

 Journal entries 

 Discussion of student-directed scene 
presentations in class 
 

Post Assessment 

 

 Script analysis 

 Script scoring 

 Plot diagram 

 Scene performance evaluation 

 Student script 

 Self-evaluation and peer evaluation through journal writing 

 Student script rewrite 
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Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 The Stage and School – Chapter 6, 
pp 283-293 

 The Stage and School Teacher 
Resource Binder – p.21, p.23 

 The Drama Sourcebook pp. 341-344 
& pp 348-352 

 The Drama Sourcebook Worksheets 
pp. 353 & 354 

 Collection of 20th Century plays or 
access to such in a library. See 
website for list of suggested works: 
http://www.sfgate.com/cgi-
bin/article.cgi?f=/c/a/1999/05/30/PK488
58.DTL&ao=all and 
http://spot.colorado.edu/~colemab/NT2
000/NT2000.html  

 

 

 

 

 

 Complete worksheets listed 

 Read and analyze one or more 
selected scripts from 20th Century 
theatre literature 

 Score a script selection for intent, 
beats and blocking 

 Create a script based upon a 20th 
Century theatre genre 

 Perform student-directed scenes 
from 20th Century scripts  

 Evaluate scene or short play by 
other students 

 Evaluate presentation of a 20th 
Century theatrical scene or short 
play 

 Self-evaluate of performance in a 
scene or short script 

 Maintain a theatre journal  

 Rewriting scripts based upon 
evaluations and suggestions  
 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/1999/05/30/PK48858.DTL&ao=all
http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/1999/05/30/PK48858.DTL&ao=all
http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/1999/05/30/PK48858.DTL&ao=all
http://spot.colorado.edu/~colemab/NT2000/NT2000.html
http://spot.colorado.edu/~colemab/NT2000/NT2000.html
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 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Additional 
instructional time 

 Collaborative 
learning activities 

 Direct instruction 

 Addressing learning 
modalities 

 Before or after 
school tutoring 

 Study Skills class 

 

 Tier 1 
 

 Tier 1 
 

 Tier 1 

 Tier 2 
 

 Tier 2 
 

 Tier 2 

 

 Extended time 

 Small group 
collaboration 

 Performance 
based 
evaluations 

 

 Oral 
presentation of 
material 

 Visual 
presentation of 
material 

 Provide, if 
available, the 
selected play in 
the native 
language for the 
analysis portion 
of the unit only 
 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

 The Stage and School, Chapter 6 

 The Stage and School Teacher 
Resource Binder (as indicated) 

 The Drama Sourcebook (as 
indicated) 

 

 

 Computer 

 Word processing software 

 Internet connection 
http://www.sfgate.com/cgi-
bin/article.cgi?f=/c/a/1999/05/30/PK
48858.DTL&ao=all  
http://spot.colorado.edu/~colemab/
NT2000/NT2000.html  
 
 
 

 

 

http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/1999/05/30/PK48858.DTL&ao=all
http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/1999/05/30/PK48858.DTL&ao=all
http://www.sfgate.com/cgi-bin/article.cgi?f=/c/a/1999/05/30/PK48858.DTL&ao=all
http://spot.colorado.edu/~colemab/NT2000/NT2000.html
http://spot.colorado.edu/~colemab/NT2000/NT2000.html
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Attend a 
performance of a 
20th Century, 
genre specific 
play by a college, 
community or 
professional 
organization 

 View DVD or film 
clips of these 
suggested titles: 
The Iceman 
Cometh-by 
Eugene O’Neil; 
The Children’s 
Hour-by Lillian 
Hellman;  The 
Theatre of War-
about Brecht 
[documentary]; 
Rosencrantz and 
Guildenstern are 
Dead-by Tom 
Stoppard;  A 
Raisin in the 
Sun-by Lorraine 
Hansberry; For 
Colored Girls –
adapted by Tyler 
Perry from 
choreopoem by 
Ntozake Shange 
(selected clips 
only due to 
sensitive 
material) 
 

 

 English: 
-Elements of 

plot 

-Elements of 

character 

-Narrative 

essentials 

 History: 
-Time periods 

and connections 

of theatre genres 

to world events  

-Discuss specific 

actions and 

reactions by 

theatre writers 

and performers 

to world events 

 

 

 Elements of plot 

 Narrative 
essentials 

 Elements of 
characterization 

 Beats 

 Scoring 

 Journal  

 Reflection 
 

 

 

 Fantasy 

 Romantic comedy 

 Sentimental 
comedy 

 Melodrama 

 Play of ideas 

 Psychological 
drama 

 Whodunit 

 Children’s theatre 

 Puppet theatre 

 Monodrama 

 Performance art 

 Romanticism 

 Avant-garde 

 Realism 

 Naturalism 

 Symbolism 

 Expressionism 

 Epic theatre 

 Constructivism 

 Theatre of the 
Absurd 

 Theatre of 
involvement 

 Total Theatre 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts  

Grade/Course Advanced 

Unit of Study Technical Theatre Leadership 

Unit Type  Topical      Skills-based     Thematic 

Pacing 40 sessions    

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.AE.1  Understand how to design technical theatre: costume, sets, props, makeup, 

lighting and sound. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.AE.1.1  Use technical knowledge and design skills to formulate designs for a specific 

audience. 

A.AE.1.2  Use the knowledge and skills associated with technical roles, such as lighting 

operator, prop master, or stage manager, in an appropriate and effective 

manner. 

 

 

Name of Unit: Technical Theatre Leadership 

Lesson Plans Brief Description Pacing 

 
1. Technical theatre 

review of 
hierarchy, safety, 
and design 

 
2. Assume 

responsibility for a 
leadership position 
in a play 
production 
process: Stage 
Manager, 

 
1. Class Discussion of the multiple 

aspect of a theatre production from 
a leadership point of view 
 
 

2. Students will assume the role of 
Stage Manager, Technical Director, 
or one of the designers for an in-
class or main stage production. 
Each student will produce the 
required paper work to complete 
the task assumed. (Example: Stage 

 
1. 2 sessions 

 
 
 

 
2. 30 sessions 
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Technical Director, 
or Designer 
 
 
 
 
 
 
 
 
 
 

 
 

3. Play Production 
 
 
 
 
 

 
4. Journaling and 

Reflection 

Manager-rehearsal schedule, call 
board, contact list, prompt book, 
etc.) The student will assist the 
director or teacher with 
management of other students 
involved in the production based 
upon selected position. (Example: 
Technical Director-members of the 
build crew, the paint crew, as well 
as working directly with the 
designers and the director to create 
a concept-driven and cohesive 
production.) 

 
3. Student leaders will assist with the 

production process including, but 
not limited to, load-ins, light hangs 
and focus, set dressing, technical 
and dress rehearsals, 
performances and strike. 

 
4. Students will maintain a journal 

throughout the process and write a 
reflection on the strengths and/or 
personal needs discovered during 
the leadership process. 

 

 
 
 
 
 
 
 
 
 
 
 
 

 
 

3. 7 sessions 
 
 
 
 
 

 
4. 1 session and 

then daily 
throughout 
process  

 

Concepts 

(students need to know) 

“Unwrapped” Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Basics of technical 

theatre design 
processes 
 

 
2. Technical theatre 

safety protocol 
 
 
 

3. Basics of scene 
design and 
construction 

 
 

 
1. Develop and utilize a 

rehearsal schedule 
 
 
 
2. Determine the theme of a 

production 
 
 
 
3. Distinguish and justify the 

appropriate mood, theme, 
and setting for all technical 
aspects of a production 

 

   
1.   2-Understanding 
      3-Applying 
      4-Analyzing 
      6-Creating 
 
2.  1-Remembering 
      2-Understanding 
      3-Applying 
      4-Analyzing 
 
3.  1-Remembering 
      2-Understanding 
      3-Applying 
      4-Analyzing 
      5-Evaluating 
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4. Use of appropriate 

props for actors, set 
dressing, and as 
costume props 

 
5. Basics of costume 

design and 
construction 

 
6. Basics of make-up 

design and 
application 

 
7. Use of lighting to 

create mood 
 

8. Use of sound to 
express moods and 
fulfill the needs of the 
production 

 

 
4. Acting as a…  

a) Stage Manager: plan and 
implement a rehearsal 
and organizational 
process OR  

b) Technical Director: plan 
and implement a building 
plan, a crew 
organizational chart   

c) Designer:  plan and 
implement a scene, 
lighting, costume, make-
up, prop, or sound design  

…for the safe and efficient 
production and execution of a 
performance. 
 

 
4.   1-Remembering 
      2-Understanding 
      3-Applying 
      4-Analzying 
      5-Evaluating 
      6-Creating 
 

 

Essential Questions Corresponding Big Ideas 

 
1. How will the acquired knowledge 

of, and training in, technical 
theatre leadership positions 
prepare students to be 21st 
century employees? 

 
2. How do designers use a script 

analysis to determine the mood, 
theme, and setting for 
performance?  

 
3. How will a production 

organizational chart provide job 
clarifications for students 
studying technical theatre? 
 

4. How will students complete the 
process of producing a concept-
driven, cohesive production? 
 
 

 
1. Career preparation 
 
 
 
 

 
2. Design requirements 

 
 
 
 
3. Organizational skills  

 
 
 
 

4. Management skills 
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Standardized Assessment Correlations 

(State, Province, College, and Career) 

  

N/A 

 

 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 One-on-one interview with instructor 
 

 

 Portfolio monitoring  

 Observation 
 

Post Assessment 

 

 End of Show Exit Survey/Interview 

 Student portfolio review 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Development of organizational 
charts 

 Development of all paperwork 
required by the position assumed 

 

 Design of costumes, props, 
lighting, sound, or make-up 

 Completion of construction of 
the design as applicable to the 
design process 

 Application of the design to the 
production 

 Journaling and reflection 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

  Curiosity and Imagination 

  Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other  

 

 

Differential Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English 

Language 

Learners 

 

 Graphic 
organizers 

 Collaborative 
learning 
activities 

 Direct, explicit 
instruction 

 Appropriate 
questioning and 
response skills 
 

 

 

 

 

 Tier 1 
 

 Tier 1 
 
 

 Tier 1 
 

 Tier 1 

 

 One-on-one 
instruction with 
teacher 

 Cooperative 
learning 

 Team 
participation 

 

 One-on-one 
instruction with 
teacher 

 Selected 
position 
assignment 

 



609 
 

Instructional Resources and Materials 

Physical Technology-Based 

 

 Stage Managers Handbook by Bert 
Gruver 
or 

 The Stage Management Handbook 
by Daniel Ionazzi 

 The Perfect Stage Crew by John 
Kaluta 

 The Stage Lighting Handbook by 
Francis Reid 

 Theatre Sound by John A. Leonard 

 Theatrical Costume and the 
Amateur Stage by Michael Green 
or 

 Costuming Made Easy: How to 
Make Theatrical Costumes from 
Cast-Off Clothing by Barb Rogers 

 Stage Makeup: The Actor's 
Complete Guide to Today's 
Techniques and Materials by Laura 
Thudium 

 Theatrical Design and Production: 
An Introduction to Scene Design 
and Construction, Lighting, Sound, 
Costume, and Makeup by J. 
Michael Gillette 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Computer lighting design program  

 QLab for sound design 

 Light board 

 Sound board 

 Appropriate microphones 
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Interview a 
professional 
Designer, 
Stage 
Manager, or 
Technical 
Director 

 Technical 
theatre 
professional as 
a guest 
speaker  

 Visit a college 
technical 
theatre 
program 

 Attend UNCG’s 
Super Saturday 
to attend the 
technical 
theatre 
workshops 

 

 Visual Arts: 
-Color and design 

 Technology: 
-Qlab 

-Lighting software 

-Light  board 

-Sound board 

 History:  
-Applying 

historical 

accuracy and 

period to designs 

 Math: 
-Measurement 

-Applied geometry 

 

 Theatre 
hierarchy 

 Scenic design 

 Properties 

 Costume 
design 

 Make-up 
design 

 Design 
concepts 

 Lighting design 

 Sound design 

 

 Production team 

 Technical 
Director 

 Stage Manager 

 Designers 

 Running crews 

 House Manager 

 Audition 

 Callbacks 

 Read-thru 

 Schedules 

 Blocking 

 Prompt scripts 

 Tech rehearsals 

 Cue-to-cue 

 Dry tech 

 Dress rehearsals 

 Final dress 
rehearsal 

 Discipline 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Advanced 

Unit of Study Non-Western Theatre Genres 

Unit Type  Topical      Skills-based     Thematic 

Pacing 21 sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.CU.1 Analyze theatre in terms of the social, historical, and cultural contexts in which it 

was created. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.CU.1.2   Interpret theatre arts from personal, cultural, and historical contexts.  

A.CU.1.2   Exemplify a variety of theatrical forms, such as puppetry, musical theatre, 

and pantomime, from Non-Western cultures and a variety of historical 

periods through the creation of theatrical works.  

 

 

Name of Unit:  Non-Western Theatre Genres 

Lesson Plans Brief Description Pacing 

 
1. Introduce Non-

Western theatre 
 

 
2. Genre selection 

and research 
 
 
 

 
 
 

 
1. Using texts and other sources, the 

teacher will introduce various genres 
of Non-Western theatre. 

 
2. Each student will select a genre of 

Non-Western theatre in which to 
become the class “expert.” Then the 
students will research the selected 
genre using texts, the internet and 
other books. 
 
 

 
1. 1 session 

 
 

 
2. 5 sessions 
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3. Non-Western 
genre project 
preparation 
 
 
 
 
 
 
 

 
4. Non-Western 

genre project 
presentation 
 
 
 
 

 
 
 
5. Peer assessment 

 
 
 
 

 
6. Self-assessment 

 
 

 
7. Creating visual 

representations of 
knowledge gained 
 
 

 
 
 
 
 

8. Whole class 
assessment 

3. Using the information collected and 
an understanding of the culture from 
which the genre developed, each 
student will prepare a multi-media 
project for in-class presentation that 
both informs and entertains. 
Presentations should include, but not 
be limited to, the following: genre 
development, history, current 
situation, training, relationship to 
national culture, and performers. 

 
4. Each student, using available 

technology, will complete an in-class 
informal presentation of the selected 
Non-Western theatre genre. The 
informal presentation should inform 
and entertain. In scope, it should be 
both comprehensive and 
substantive. 
 

5. Using a pre-conceived 
student/teacher prepared rubric, 
students will evaluate and critique 
each presentation for requirements 
met and presentation skills.  

 
6. Students, using a reflection in a 

journal, will evaluate their own 
presentation skills as to growth, 
quality, and future needs. 

 
7. Students, using notes and with 

access to multimedia presentations, 
will create charts, graphs, diagrams, 
posters and pictures showing 
similarities and differences among 
the various Non-Western theatre 
genres presented and Western 
theatre.  

 
8. Using a test developed from the 

material presented, the teacher will 
assess knowledge gained from the 
student presentations. 

        

3. 5 sessions 
 
 
 
 
 
 
 
 
 

 
4. 4 sessions 

 
 
 
 
 
 

 
 
 
5. 1 sessions 

 
 
 

 
 
6. 1 session 

 
 
 

  
7. 3 sessions 

 
 
 
 
 
 

 
 

8. 1 session 
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Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 
1. Recognize the 

theatre as a part of 
all cultures 
 

2. Application of 
quality research 
methods 

 
 
3. Methods for 

multimedia 
presentation 

 
4. Presenting a 

multimedia project 
that both informs 
and entertains 
 

5. Self and peer 
assessment skills 

 
 

6. Represent 
similarities and 
differences through 
visual art 
 

 
 

7. Test taking skills 
 

 
1. Understand the importance 

of the theatre in society 
and culture  
 

2. Research an international, 
Non-Western theatre genre 

 
 
 

3. Use technology to create 
slide-shows, video, and/or 
audio presentations 

 
4. Apply quality presentation 

skills to a multimedia 
project  

 
 

5. Evaluate both self and 
peers 

 
 

6. Recognize and create a 
visual representation 
showing the similarities 
and differences of Non-
Western and Western 
theatre 

 
7. Understand and apply 

newly gained information 

 
1.   1-Remembering  
      2-Understanding  
      4-Analyzing 
 
2.   2-Understanding 
      3-Applying 
      4-Analyzing 
  
3.   3-Applying 
      4-Analyzing 
      5-Evaluating 
      6-Creating 

 
4.   1-Remembering  

 2-Understanding 
 3-Applying   

 
 
5.   2-Understanding 
      3-Applying 
      5-Evaluating 
 
6.   1-Remembering  
      2-Understanding  
      3-Applying 
      4-Analyzing 
      6-Creating 
 
 
7.   1-Remembering  
      2-Understanding  
      3-Applying 
      5-Evaluating 
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Essential Questions Corresponding Big Ideas 

 
1. How does theatre represent and 

influence culture? 
 

2. How can students apply quality 
research methods to gain 
important information about a 
topic? 
 

3. How can a student organize 
research information and use 
technology to produce a 
multimedia presentation that 
entertains and informs an 
audience? 
 

4. How can a student use 
technology to inform an audience 
about an unfamiliar theatre genre 
while still entertaining the 
audience? 
 

5. How should you evaluate your 
own performance and those of 
your peers? 
 

6. How can a student represent 
theatre styles from around the 
world? 
 
 

7. How can a student represent 
newly gained knowledge through 
writing? 

 
 
 

 
1. Contributions of theatre to society 

and culture 
 

2. Applying quality research methods 
 
 
 
 

3. Applying technology  
 
 
 
 
 
 

4. Presenting information and using 
technology 
 
 
 
 

5. Self and peer assessment 
 
 
 

6. Creating charts, graphs and other 
visual representations 
 
 
 

7. Applying test taking skills 

 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 

N/A 
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Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Informal teacher led Q & A 
pertaining to Non-Western theatre 

 Discussion of quality research 
methods 

 Discussion of multimedia 
requirements and usage of 
technology 
 

 

 

 Teacher observation of research 
progress 

 Teacher observation of project 
development 

 Teacher assistance and preview of 
technology usage 
 

Post Assessment 

 

 Student multimedia presentations 

 Self-assessment 

 Peer assessment 

 Final visual representations assessment 

 Teacher assessment of knowledge gained 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Discussion of Non-Western 
Theatre 

 Use of technology 
 

 

 Research of a Non-Western 
theatre genre 

 Use of technology and research 
to prepare a multimedia project 

 Presenting a multimedia project 

 Writing reflections 

 Self-assessment 

 Peer assessment 

 Test taking 

 Creating charts, graphs, 
diagrams, posters and pictures 
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Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers 

 Interdisciplinary Non-Fiction Writing 

 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional 

Supports + 

Enrichment) 

  Intervention  

   Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Extended time 

 Use of word 
processor 

 Multiple 
learning styles 

 Non-verbal 
presentation 

 

 Tier 1 

 Tier 1 
 

 Tier 1 
 

 Tier 1 
 

 

 

 

 

 

 

 

 Modeling by 
teacher and 
more advanced 
students  

 Use of non-
verbal 
presentation 

 

 Books in 
students’ native 
languages, if 
available 

 Additional time  

 Option to not 
perform first 
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Instructional Resources and Materials 

Physical Technology-Based 

 

 World History texts 

 Textbooks: The Stage and School 
and Theatre-Art in Action 

 World theatre research books 
(school media center and other 
libraries) 
 

 

 Computer with: 
-internet access 

-word processing software 

-slide-show software 

-video software 

-audio recording software 

 Access to YouTube.com 
 

 

Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting 

Standards Concepts 

and Other Unit-

Specific Terms 

 

 Watch or listen to 
a recording of a 
Non-Western 
theatre 
presentation 
(http://www.youtu
be.com/watch?v
=UV938f46Wpg 
or 
http://www.youtu
be.com/watch?v
=BzU6spuhWIU 
[download these 
in advance]) 

 Present 
multimedia 
projects for 
history classes 

 With a group, 
develop an 
example of a 
Non-Western 
theatre genre 

 Build shadow or 
other style 
puppets used in 
Non-Western 
theatre 

 

 English: 
-Research skills 

-Presentation 

skills 

 History: 
-Research of 

world theatre 

-Influence of 

theatre on world 

cultures 

 Technology: 
-Use of 

multimedia 

software 

 

       

 

 Multimedia 

 Video 

 Radio 

 Research 

 Technology 
 

 

 

 

 

 Noh 

 Bunraku 

 Butoh 

 Peking Opera 

 Natya Sastra 

 Islamic theatre 

 Shaman 

 Mime 

 Osiris passion 
plays 

 Abydos ritual of 
Egypt 

 Dogon ritual 

 Yoruba Opera 

 Egungen 
festivals 

 Sanskrit theatre 

 Kathakali 

 Storytelling 

 Theatre du Soleil 

 Bengali drama 

 Mende 
storytelling 

http://www.youtube.com/watch?v=UV938f46Wpg
http://www.youtube.com/watch?v=UV938f46Wpg
http://www.youtube.com/watch?v=UV938f46Wpg
http://www.youtube.com/watch?v=BzU6spuhWIU
http://www.youtube.com/watch?v=BzU6spuhWIU
http://www.youtube.com/watch?v=BzU6spuhWIU
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 Indian dance 
dramas 

 Bali-Calonarang 

 Khon plays 

 Royal 
Cambodian 
Ballet 

 Javanese 
shadow puppets 

 Hausa drama 

 South Africa 
protest drama 

 Zulu radio plays  

 West African 
interactive 
theatre 

 Wayang Kulit 
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Rigorous Curriculum Design Unit  

Subject (s) Theatre Arts 

Grade/Course Advanced 

Unit of Study Student-Directed Modern Scenes with Portfolios 

Unit Type  Topical      Skills-based    Thematic 

Pacing 30 Sessions 

 

Priority Standards or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.CU.2    Understand the traditions, roles, and conventions of theatre as an art form. 

 

 

Clarifying Objectives or Learning Outcomes 

Supporting Standards/Outcomes 

 

A.C.2.2     Interpret scripts through formal and informal presentations. 

A.A.1.2     Critique performances of written texts based on a set of given criteria. 

A.AE.1.1   Use technical knowledge and design skills to formulate designs for a 

specific audience. 

A.CU.2.2   Integrate conventions and structures of theatre when creating formal and 

informal theatre productions. 

 

 

Name of Unit:  Student-Directed Modern Scenes with Portfolios 

Lesson Plans Brief Description Pacing 

 
1. Modern theatre 

from 1950 through 
today 
 
 
 
 
 
 
 
 
 

 
1. Students will be introduced to a 

variety of plays, playwrights and 
directors that illustrate the diversity 
of modern plays since the 1950’s.  
These plays are chosen by the 
teacher for appropriate content.  A 
DVD of one of the selected plays 
will be played for students to watch 
directing style and acting choices.  
Suggestions: Odd Couple by Neil 
Simon, Raisin in the Sun by 
Lorraine Hansberry, The Glass 

 
1. 5 Sessions 
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2. Directing 

introduction 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
3. Introduction of 

portfolio 
 
 
 
 
 
 
 
 

 
 

4. Rehearsal and 
portfolio 
continuation 
 
 
 
 
 
 
 
 
 
 

Menagerie by Tennessee Williams, 
and A Few Good Men by Aaron 
Sorkin.   

 
2. The teacher will revisit the role of 

the director in theatre and how a 
director leads the artistic process 
within a production.  Scenes will be 
given to each student to direct their 
peers for a performance. Students 
will break into directing/acting 
groups of three/four people and 
compare their vision of their scene 
with those of the examples given by 
the teacher. The student-directors 
will direct their scene using the 
other members of their group as 
actors.  Each director will start with 
a read through and an explanation 
of the scene outcome. 

 
3. The teacher will introduce the 

directing portfolio.  The first part of 
the portfolio will consist of a 
summary of the full play, a play 
analysis of the scene, a script 
scoring of the scene, character 
analysis of the characters in the 
scene, blocking of the scene, a 
costume plot, a light plot, a sound 
plot and a basic ground plan of the 
set on a proscenium stage.   

 
4. Students will apply acting basics 

and modern acting styles to the 
building of a character with the 
guidance of the student director 
through the rehearsal process that 
includes blocking, working, 
polishing, technical, and dress 
rehearsals.  The director will lead 
discussions with the actors about 
the development of characters 
including the characters’ 
motivations, objectives, and 
subtexts.  The building of the 

 
 
 

 
2. 3 Sessions 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
3. 5 Sessions 

 
 
 
 
 
 
 
 
 

 
 

4. 12 Sessions 
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5. Performance, 
critique, and 
completion of 
portfolio 

directing portfolio will continue and 
consist of a journal entry for every 
rehearsal about the progression of 
the actors and the scene.  

 

5. Students will perform the scenes for 
peer and teacher evaluation that 
shows a fully realized vision of a 
modern scene.  Verbal and written 
feedback will be given to the 
students after the performance 
about the acting and the directing.  
In a one-page essay, the directors 
will compare the final result with the 
initial vision.  The portfolio will be 
due at the end of the unit in a one-
inch, three-ring binder with a title 
page.  

 

 
 

 
 
 

5. 5 Sessions 

 

 Concepts 

(students need to know) 

Skills 

(students need to be able to do) 

Bloom’s Taxonomy 

Levels 

 

1. The variety of play 
direction since 1950-
today 

 
 

2. The role of the 
director within the 
production process 
 
 

3. The role of the 
director within the 
acting and 
storytelling process 

 
 
 

4. Working with a 
director as an actor 

 
 

5. The director’s vision 
and processes  

 

 

1. Identify, read, analyze, and 
compare modern plays, 
playwrights, and their 
direction 

 

2. Create a portfolio that shows 
understanding of the 
director’s vision of the artistic 
process  

 

3. Apply the leadership of a 
director to direction in a 
modern scene and complete 
a portfolio including evidence 
of the director’s thought 
process. 

 

4. Apply basic acting skills to 
rehearsing and performing in 
directing scenes for peers 

 

5. Self-evaluate directing scene 
by writing a reflective essay 

 

1. 2-Understanding 
    3-Applying 
    4-Analyzing 
 
 

2. 2-Understanding 
    3-Applying 
    6-Creating 
 
 

3. 3-Applying 
    6-Creating 
 
 
 
 
 

4. 3-Applying 
    6-Creating 
 
 

5. 2-Understanding 
    4-Analyzing 
    5-Evaluating 



622 
 

 

Essential Questions Corresponding Big Ideas 

 
1. How were modern plays from 1950-

today directed? 
 
 
 

2. How does a director create a vision 
for the artistic process? 

 
 
3. How does a director successfully 

guide actors to fulfill the director’s 
vision of the play or scene? 

 
 
4. How do you self-evaluate a directed 

scene? 

 
1. Plays, playwrights, and directors of 

the late twentieth century through 
today varied in style, structure and 
plots. 
 

2. A director will create a vision for the 
play through both acting and 
technical direction. 

 
3. A director gives guidance to the actor, 

but also allows for creative freedom 
within the rehearsal and performance 
process. 

 
4. A director should be able to evaluate 

their own directing, as well as those 
of others, to continue to grow as an 
artist. 

 
 

Standardized Assessment Correlations 

(State, Province, College, and Career) 

 
N/A 

 
 

Unit Assessments 

Pre-Assessment Informal Progress Monitoring Checks 

 

 Verbal assessment reflecting on 
and evaluating various modern 
plays 

 Textbook reading on directing 
information 

 

 

 Scene scoring 

 Scene analysis 

 Play summary 

 Character analysis 

 Blocking of scene 

 Costume plot 

 Light plot 

 Sound plot 

 Ground plan 

 Rehearsal journals 

 Teacher side-coaching of student 
directing 
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Post Assessment 

 

 Rubric for character analysis essay 

 Completed directing portfolio 

 Rubric for directing journal/portfolio 

 Student director’s self-evaluation essay 

 Performance of student directed scenes 
 

Scoring Guides and Answer Keys 

 

N/A 

 

 

Engaging Learning Experiences 

Learning Activities Using Text or Program Authentic Performance Tasks 

 

 Reflect on modern plays 

 Discuss modern directing 

 Viewing modern theatre related 
DVD(s)  

 Summarize a modern play 

 Create directing portfolio 

 Create costume plot 

 Create light plot 

 Create sound plot 

 Create ground plan 

 Script scoring 

 Characterization 

 Rehearsing 

 Performing 

 Self-evaluation 
 

 

 Establish understanding of the 
diversity of modern plays 

 Understand the role of the 
director in the artistic process 
and apply it to a modern scene 
performance 

 Understand the role of the 
director in the storytelling 
process and apply it to a 
modern scene performance 

 Direct a modern scene for 
performance 

 Be able to give a self-evaluation 
that reflects on the director’s 
vision and the journey through 
the production process 

 

 

Research-Based Effective Teaching 

Strategies 

21st Century Learning Skills 

Check all that apply to the unit: 

 Identifying Similarities and Differences 

 Summarizing and Note Taking 

 Reinforcing Effort, Providing    

Recognition 

Check all that apply to the unit: 

 Teamwork and Collaboration 

 Initiative and Leadership 

 Curiosity and Imagination 

 Innovation and Creativity 
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 Homework and Practice 

 Nonlinguistic Representations 

 Cooperative Learning 

 Setting Objectives, Providing Feedback 

 Generating and Testing Hypotheses 

 Cues, Questions, and Advance 

Organizers  

  Interdisciplinary Non-Fiction Writing 

 Critical Thinking and Problem Solving 

 Flexibility and Adaptability 

 Effective Oral and Written 

Communication 

 Accessing and Analyzing Information 

 Other 

 

 

Differential 

Strategies 

(Additional Supports 

+ Enrichment) 

Intervention 

Strategies 

(Tiers 1, 2, 3) 

Specially 

Designed 

Instruction for 

Special Education 

Students 

Strategies for 

English Language 

Learners 

 

 Matching of 
specific strategy to 
specific skill and 
changing as 
needed 

 Student mentor 

 Video Instruction 

 Modification of 
cooperative group 

 Individual 
differentiated 
content, process, 
and/or product 
 

 

 Tier 1 
 
 

 
 

 Tier 1, 2 

 Tier 1 

 Tier 2 
 

 Tier 2, 3 

 

 Modification of 
script length 

 Modification of 
portfolio 
content and 
length 

 Increased 
amount of side-
coaching from 
teacher 

 

 Translate script 
to original 
language 

 Allow to write in 
own language 
first 

 

Instructional Resources and Materials 

Physical Technology-Based 

 

Examples of play analysis, script 

scoring, character analysis, 

blocking, and technical plots: 

 Theatre Art in Action Text 

 The Stage and School Text 

 The Stage and School Teacher 
Resource Notebook 
 

 

 Modern play DVD of teacher’s 
choice 

 Websites: 
http://www.theatrehistory.com 

http://www.playdatabase.com  

 www.rubrics4teachers.com 
 

http://www.theatrehistory.com/
http://www.playdatabase.com/
http://www.rubrics4teachers.com/
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Unit Vocabulary Terms Enrichment/ 

Extension 

Interdisciplinary 

Connections 

Priority Standards 

Concepts 

Supporting Standards 

Concepts and Other 

Unit-Specific Terms 

 

 Watch various 
professional 
modern scenes 
and critique 
directing 
choices 

 Research 
professional 
directors 

 

 English: 
-Working with 

dramatic literary 

works from 

modern drama 

including writing 

a plot summary 

-Writing a self-

reflection essay 

 Psychology: 
-Emotion and 

motivation of 

human actions 

and reactions 

and how they 

affect the body 

and voice 

 History: 
-Connection 

between 

modern theatre 

and the culture 

in which it was 

created 

 

 

 Directing 
techniques 

 Director’s 
vision 

 Acting 
techniques 

 Script scoring 

 Role scoring 

 Symbol key 

 Portfolio 
 

 

 

 

 Costume plot 

 Light plot 

 Sound plot 

 Ground plan 

 Analyzing 

 Script scoring 

 Characterization 

 Creative writing 

 Rehearsal 

 Performance 

 Self-reflection 
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Section III:  Assessment 

 

 

 

Various types of assessments are included in this section and 

provide the space and opportunity for teachers to build upon the 

resources already provided by our adopted textbook materials. 

Teachers will continue to incorporate the most effective 

assessment tools in order to have the most effective resources 

available from year to year. 
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CLASSROOM ASSESSMENTS 
 

Introduction to Classroom Assessments 
 
Assessment is an integral part of instruction. A combination of teacher, peer, and self-
assessment should be employed in the arts education classroom. The method of 
assessment used will depend on the purpose of the assessment. 
The following are some types of assessments that may be used in the arts education 
classroom: 

Selected response 

In selected response assessments, students must choose the most appropriate 
response for the matter being assessed. Examples of selected responses include 
multiple-choice, matching, and true-false items. 

Written response 

The use of written responses can be informal or formal and may take many forms. 
Examples of written responses that may be used for assessment include student 
drawings, compositions, etc; open-ended questions; journals and learning logs; short 
answer items; discussion questions; essays; research papers; and reports or reviews. 

Performance 

Performance assessment is often used in arts education. Examples of performance 
assessments include performance tasks, oral presentations, and projects or products. 

Conversations 

Conversations may provide the teacher with insight into student learning and 
understanding. Examples of conversations that may be used for assessment include 
interviews; informal discussions; oral questions posed to the whole class or to 
individuals; Socratic seminars; and student conferences. 

Observations 

The arts educator is a master at using observation to diagnose, monitor and summarize 
student learning. Because the arts involve "doing," it is typical for students studying the 
arts to receive constant feedback and make refinements and adjustments according to 
observations and feedback provided from peers, teachers and themselves. 
Observations may be of formal, prompted behaviors or informal, unprompted behaviors. 
Methods of documenting observations for assessment include checklists, anecdotal 
records, matrices, and other written documentation. 
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Portfolios 

Portfolios may contain many different types of documentation for what students know 
and are able to do. Items in a portfolio may be teacher-selected, student-selected, or a 
combination of these. 

Teachers are encouraged to have their students create and maintain portfolios, which 
may contain a combination of their written, audio, or visual examples of work. Students 
may monitor their personal progress through the creation and ongoing use of a portfolio. 
Additionally, portfolios may be used across several grade levels or courses to show 
student progress and growth. 

Appropriate assessment must be authentic and linked to learning targets that are 
identified in the North Carolina Core Curriculum Essential Standards. The assessment 
process is ongoing, as part of the teaching and learning cycle, and should be used to 
diagnose, monitor, and summarize student learning. 

Types of Portfolios 

There are many different types of portfolios, each of which can serve one or more 
specific purposes as part of an overall assessment process. The following is a list of 
some of the more common portfolio types: 

o Documentation Portfolio: This type of portfolio is often called a “working” 
portfolio. This is a collection of work over time showing growth and improvement. 
It reflect the student’s learning of specific and identified objectives and outcomes. 
The documentation portfolio may include brainstorming activities, rough drafts 
and final products. The collection only becomes meaningful when specific items 
are selected to focus on a particular goal. This portfolio will contain multiple 
levels of student work, from the weakest to the strongest, thus showing growth. 

o Process Portfolio: This documents all facets of the learning process. This type 
of portfolio is particularly useful in documenting a student’s overall learning 
process. It should show how the student integrates knowledge and/or skills 
during progress towards mastery of the selected objective. It should include 
student reflections upon the learning process, such as, reflective journal entries, 
think logs and other forms of metacognitive processing. 

o Showcase Portfolio: this is the best type of portfolio for a summative 
assessment of a student’s mastery of curricular objectives. It should only include 
examples of the student’s best and most complete work, as determined through 
a combination of student and teacher input.  It allows for easy inclusion of media-
related artifacts, such as, photographs, videotapes, CDs, DVDs and other 
electronic records of the student’s work. The showcase portfolio should also 
include student written analysis and reflections upon the learning and the 
selection processes of the works included in the portfolio. 
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Names: 
    

 
        

     

Theatre Arts Group Work Rubric 

 Objective 4 - commendable 3 - satisfaction 2 - fair 
1 - needs 

improvement 

Focus 
All group members 
stayed focused on 
the assignment 

Most group members 
stayed focused on 
the assignment 

One to two members 
had difficulty staying 
focused, goofed off, 
or talked about other 
topics 

Group members did 
not focus at all 

Contribution 

All group members 
contributed ideas to 
or ask questions 
about the project 

Most group members 
contributed ideas to 
or ask questions 
about the project 

One or two members 
dominated the 
process and others 
did not share 

Only one person 
carries the workload 

Listening & 
Respect 

All group members 
listen when others 
talk and speak 
respectfully to one 
another 

Most group members 
listen when others 
talk and speak 
respectfully to one 
another 

One to two members 
did not listen and 
allow others to talk 
OR are disrespectful 
to others 

All members are not 
listening to each 
other and are not 
respectful to each 
other 

Individual 
Contribution 

I fully participated 
and contributed to 
the group. I was 
responsible for: 

I participated and 
contributed but could 
have done more. I 
was responsible for: 

I did not contribute or 
participate very much 
with my group. I was 
responsible for: 

I did not contribute to 
or participate in my 
group at all. 

 
Comments:  

    

Grade: __________ 
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Names: 

    
         

 
    

Historical Script Rubric 

 Objective 4 - commendable 3 - satisfaction 2 - fair 
1 - needs 

improvement 

Organization 

Story is organized 
well with a clear 
beginning, middle and 
end; clearly 
communicates 
character, setting, 
objective and problem 

Some ideas are not 
clear such as a 
character, setting or 
objective 

Most information is 
unclear; or scenes 
jump around with no 
explanation 

No organization of 
beginning, middle, or 
ending; story outline 
is unclear 

Content 

All historical 
information is 
included and correct 
such as names, 
settings, dates, etc. 

Most historical 
information is 
included; one to two 
facts left out 

Many historical facts 
left out of the script 

No historical facts 
included in the script 

Script Format 

Correct script format 
with no quotation 
marks; action in 
parentheses, setting 
included, character 
list 

A few mistakes in 
script format; used 
quotation marks; no 
parentheses around 
action 

Many mistakes in 
script format 

No use of script 
format 

Workload 
All group members 
have an equal 
amount of dialogue 

All group members 
have at least one line 

One to two individuals 
have all the dialogue; 
others have just one 
line 

Some group 
members have no 
dialogue 

 
Comments:  

    Grade: 
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Names: 

    

 
        

 
    

Theatre Arts Performance Rubric 

Objective 4 - commendable 3 - satisfactory 2 - fair 
1 - needs 

improvement 

Stage Presence 
All performers could 
be seen 

One or two 
performers turn their 
backs to the 
audience 

Most performers turn 
their backs to the 
audience 

All performers turn 
their backs to the 
audience 

Delivery 

All performers used 
a voice that was 
clear and loud 
enough to be heard 

Most performers 
used a voice that 
was clear and loud 
enough to be heard 

Audience had 
difficulty hearing 
some of the 
performance 

Audience could not 
hear and of the 
performance; it was 
too quiet or students 
mumbled 

Performance Level 

A smooth 
performance: all 
performers knew 
and remembered the 
action and dialogue 

A student whispered 
once to remind 
others what to do or 
say 

Students whispered 
frequently to remind 
others what to do or 
say 

Performance 
stopped because 
actors did not 
remember what to 
do or say 

Creativity 

The scene had 
numerous unique 
ideas in dialogue, 
action, sound, and 
setting (use of 
blocks) 

The scene had one 
to two unique ideas 
in dialogue, action, 
sound, and setting 

The scene is very 
simple with basic 
dialogue and action 

Students could not 
make any decisions 
to practice the scene 

 
Comments:  

    

Grade: 
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NAME ____________________________ CHARACTER __________________ 

 

 

I AM 

 

I AM (two special characteristics of the character such as “funny”) 

 

 

 

I WONDER (something the character is curious about) 

 

 

 

I UNDERSTAND (something the character accepts as true) 

 

 

 

I SAY (something the character believes in completely) 

 

 

 

I DREAM (something the character wants more than anything) 

 

 

 

I TRY (something the character makes an effort to do) 

 

 

 

I HOPE (something the character hopes for in the future) 

 

 

 

I AM (two more characteristics of your selected character) 

 

 

 

Modified from I AM material from DRAMA NOTEBOOK 2009 

  



633 
 

 

 

STU
D

EN
T N

A
M

E
C

LA
SS

A
C

TIV
ITY

D
A

TES 

W
O

W
!                            

G
re

at Jo
b

!

R
EA

LLY
 N

IC
E                   

K
e

e
p

 it U
p

G
ETTIN

G
 TH

ER
E

Y
O

U
 A

R
E R

EA
LLY

 

TR
Y

IN
G

A
R

E Y
O

U
 

TR
Y

IN
G

?
C

O
M

M
EN

TS

4
3

2
1

0

O
n

 Task B
e

h
avio

r

Le
a

d
s gro

u
p

 

a
ctivitie

s a
n

d
 

a
lw

a
ys fo

llo
w

s 

d
ire

ctio
n

s

H
e

lp
s le

a
d

 gro
u

p
 

a
ctivitie

s a
n

d
 

a
lw

a
ys fo

llo
w

s 

d
ire

ctio
n

s to
 th

e
 

b
e

st o
f a

b
ility

Fo
llo

w
s d

ire
ctio

n
s 

a
n

d
 th

e
 gro

u
p

 

le
a

d
e

r w
illin

gly

Trie
s to

 fo
llo

w
 

d
ire

ctio
n

s a
n

d
 

gro
u

p
 le

a
d

e
r's 

su
gge

stio
n

s o
r 

id
e

a
s

M
a

ke
s a

 sm
a

ll 

a
tte

m
p

t to
 fo

llo
w

 

d
ire

ctio
n

s a
n

d
 

gro
u

p
 le

a
d

e
r's, 

su
gge

stio
n

s, b
u

t 

so
m

e
tim

e
s o

ff-ta
sk 

In
te

racts W
e

ll 

W
ith

 O
th

e
rs

H
e

lp
s o

th
e

rs o
r 

a
cce

p
ts h

e
lp

 fro
m

 

o
th

e
rs a

s n
e

e
d

e
d

Trie
s to

 h
e

lp
 o

th
e

rs 

a
n

d
 trie

s to
 a

cce
p

t 

h
e

lp
 fro

m
 o

th
e

rs 

w
h

e
n

 n
e

e
d

e
d

Sh
o

w
s so

m
e

 

a
tte

m
p

t to
 h

e
lp

 

o
th

e
rs a

n
d

 trie
s to

 

a
cce

p
t h

e
lp

 w
h

e
n

 

Is w
illin

g to
 h

e
lp

 

o
th

e
rs a

n
d

 a
cce

p
t 

h
e

lp
 fro

m
 o

th
e

rs 

w
h

e
n

 n
e

e
d

e
d

D
o

e
sn

't try to
 h

e
lp

 

o
th

e
rs a

n
d

 re
se

n
ts 

w
h

e
n

 h
e

lp
 is 

o
ffe

re
d

P
ays A

tte
n

tio
n

A
lw

a
ys liste

n
in

g 

a
n

d
 p

a
rticip

a
tin

g in
 

th
e

 a
ctivitie

s to
 th

e
 

b
e

st o
f a

b
ility

Liste
n

s a
n

d
 

p
a

rticip
a

te
s w

ith
 a

 

little
 a

ssista
n

ce
 

fro
m

 o
th

e
rs

Liste
n

s a
n

d
 

p
a

rticip
a

te
s w

ith
 

e
n

co
u

ra
ge

m
e

n
t 

fro
m

 p
e

e
rs a

n
d

 

te
a

ch
e

r

Liste
n

s a
n

d
/o

r 

p
a

rticip
a

te
s o

n
ly 

w
h

e
n

 re
p

e
a

te
d

 

e
n

co
u

ra
ge

m
e

n
t is 

o
ffe

re
d

 b
y te

a
ch

e
r

H
a

s d
ifficu

lty w
ith

 

liste
n

in
g a

n
d

/o
r 

re
sists p

a
rticip

a
tin

g 

in
 a

ctivity

C
o

m
p

le
te

s 

A
ssign

m
e

n
ts

Fin
ish

e
s 

a
ssign

m
e

n
t a

n
d

/o
r 

a
ctivity 

in
d

e
p

e
n

d
e

n
tly a

n
d

 

in
 a

 tim
e

ly m
a

n
n

e
r

Co
m

p
le

te
s 

a
ssign

m
e

n
t o

r 

a
ctivity w

ith
 a

 little
 

a
ssista

n
ce

 fro
m

 

p
e

e
rs

Co
m

p
le

te
s 

a
ssign

m
e

n
t o

r 

a
ctivity w

ith
 

e
n

co
u

ra
ge

m
e

n
t 

fro
m

 p
e

e
rs a

n
d

/o
r 

te
a

ch
e

r a
n

d
 e

xtra
 

H
a

s d
ifficu

lty 

co
m

p
le

tin
g 

a
ssign

m
e

n
t o

r 

a
ctivity w

ith
o

u
t 

re
p

e
a

te
d

 

e
n

co
u

ra
ge

m
e

n
t b

y 

D
o

e
sn

't su
cce

ssfu
lly 

co
m

p
le

te
 

a
ssign

m
e

n
t o

r 

a
ctivity e

ve
n

 w
ith

 

te
a

ch
e

r 

e
n

co
u

ra
ge

m
e

n
t

P
ro

d
u

ct Q
u

ality

Exce
lle

n
t p

ro
d

u
ct 

th
a

t sh
o

w
s 

cre
a

tivity a
n

d
 

im
a

gin
a

tio
n

N
ice

 p
ro

d
u

ct, 

sh
o

w
in

g so
m

e
 

cre
a

tivity a
n

d
 

im
a

gin
a

tio
n

G
o

o
d

 p
ro

d
u

ct, w
ith

 

sh
o

w
in

g so
m

e
 

cre
a

tivity o
r 

im
a

gin
a

tio
n

 

Pro
d

u
ct is 

a
cce

p
ta

b
le

 b
u

t 

sh
o

w
s little

 

cre
a

tivity o
r 

im
a

gin
a

tio
n

Pro
d

u
ct n

e
e

d
s a

 lo
t 

o
f w

o
rk a

n
d

 sh
o

w
 

little
 o

r n
o

 cre
a

tivity 

o
r im

a
gin

a
tio

n

Skill

C
LA

SS A
C

TIV
ITY

 P
A

R
TIC

IP
A

TIO
N

 R
U

B
R

IC
 FO

R
 TH

EA
TR

E A
R

TS



634 
 

Monologue Rubric 
 

 

Criteria 

 

1 

 

2 

 

3 

 

4 

 

Purpose 
 

the performance 
rarely reveals the 
thoughts, feelings, 
and context of the 

character 

the performance 
occasionally 
reveals the 

thoughts, feelings, 
and context of the 

character 

the performance 
interprets the 

thoughts, feelings, 
and context of the 

character 

the performance 
effectively 

elaborates the 
thoughts, feelings, 
and context of the 

character 

Elements 
 

point of view, 
situation and 

person are 
inconsistent; an 

implied listener is 
seldom evident 

point of view, 
situation and 

person are clear 
and consistent; an 
implied listener is 

evident 

point of view, 
situation and 

person are clear, 
focussed, and 
consistent; an 

implied listener is 
established 

point of view, 
situation and person 

are integrated; an 
implied listener is 
evident throughout 

the monologue 

Physical 
Delivery 

 

lacks involvement; 
little or no 

movement, gesture 
or facial 

expression 

behaviors, 
gestures, facial 
expression or 

movements have 
only limited 

relationship to the 
character 

Gestures, facial 
expression or 

movements are 
appropriate, but 

may have omitted 
obvious character 

behaviors 

 
natural gestures, 

movement and facial 
expression enhance 

message; 
appropriate for  

character or role 

Speaking 
Techniques 

 

poor use of 
volume, tone, and 

rate 
inappropriately or 

ineffectively; 
inappropriate to 

the character 

limited use of 
volume, tone, and 

rate to suit the 
content and 

purpose; 
occasionally 
distracting or 

inappropriate to 
the character 

uses volume, tone, 
and rate 

appropriately for 
the content and 

purpose; suit the 
character 

 
adjusts volume, 
tone, and rate to 
achieve a special 

effect or for impact; 
enhance 

characterization 

Knowledge of 

Script 
 

unable to perform 
without script 

needs constant 
prompting to 

perform 

little prompting 
required to 

perform 

performs 
successfully with no 

prompting 

 
Comments: 
 
 
 

Total:  
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Beginning Acting: Scene Rubric 

 

Student Name:_______________________________ Scene: ___________________________ 

Character’s Name:______________________________________________  Age:__________     

Character’s Main Goal: ________________________________________________________ 

Main Obstacle: ________________________________________________________________   

Actions/Tactics (verbs: argue, flirt…) completed to get what she/he wants: _____________ 

______________________________________________________________________________ 

Through working on this scene, how have you become a better actor?  _________________ 

______________________________________________________________________________ 

Rate your participation during class rehearsal times:   0 1 2 3 4 5 6 7 8 
Explain your reasoning for your rehearsal participation rating: ___________________________ 

______________________________________________________________________________ 

Teacher Grading Only 

Form is filled out completely.   0  1  2  3  4    

Teacher grades your participation during class rehearsal times:   0  1  2  3  4  5  6  7  8   
Characters      

 The actor is using a particular posture and walk that matches the character’s personality  

(distinctly different from the actor’s own posture and walk).   0  1  2  3  4   

 There is a clear relationship between the characters in the scene.   0  1  2  3  4     

Blocking 

 The character moves when there are beat changes and all three levels are utilized.  

0  1  2  3  4   

 Each move is motivated (there is an observable reason for the movement).   0  1  2  3  4     

Objectives   

 The character’s motives are clear.  Internal actions appear to be used to get what the 

character wants.   1  2  3  4   

 The actor is able to explain clear goals, obstacles and tactics for their character.    

 0  1  2  3  4  5  6  7  8  

Professionalism 

 The actor is wearing appropriate clothing or costume.  Clothing is not the actor’s 

everyday clothes and is not thrown together the last day.  0  1  2  3  4 

 Set, although minimal, is appropriate and fulfills the needs of the scene (not thrown 

together).  

 0  1  2  3  4 

 The actor does not break character.  The actor is actively “in the moment”.   0  1  2  3  4   

 Lines are memorized.   0  1  2  3  4  5  6  7  8   
 

points earned/15 =Total Score:_____  
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MONOLOGUE PEER REVIEW  

REVIEWER _____________________________________ PERFORMER __________________________________ 

  

WOW! 
Amazing 

Really Well 
Done 

Tried Really 
Hard 

Needs to Try 
Harder 

Maybe Next 
Time! 

The Actor's Voice 
Conveys Meaning 
and Feeling 

          

The Actor uses 
Appropriate Rate, 
Volume, Pitch and 
Tone to Create a 
Unique Character           

Facial Expressions, 
Gestures and 
Blocking Create a 
Believable and 
Unique Character           
The Actor 
Successfully 
Creates and 
Remains in 
Character      

 
    

The Actor 
Maintains 
Appropriate Eye-
Contact and 
Develops a 
Connection with 
the Audience           

The Monologue is 
Memorized and 
the Actor is 
Comfortable and 
Confident during 
the Performance 

          

POSSIBLE POINTS 4 3 2 1 0 

Total Points Earned: ____________  

Comments, Praise, Questions and Suggestions :   
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Ensemble Theatre Performance Rubric 

Group Members: 

 

Date Class 

 

Falls Short of 

Expectations 

1 pts  
Student is in need of 

additional skills and 

mastery of the techniques 

needed for a successfully 

delivered theatrical 

performance. 

Meets Expectations 

3 pts  
Student possesses sufficient 

skill and mastery of all 

techniques needed for a 

successfully delivered 

theatrical performance. 

Surpasses Expectations 

5 pts  
Student possesses 

exemplary skill and mastery 

of all techniques needed for 

a successfully delivered 

theatrical performance. 

Character Development:  
Is the student creative in 

his/her development and 

delivery of their character?  

Inconsistent character with 

inconsistent and/or poorly 

discerned goals presented 

in the scene.  

Clearly developed 

character with discernable 

goals in the scene.  

Well-developed character 

with obvious goals exhibited 

throughout the scene. 

Movement:  
Is the body utilized to the 

student's utmost ability to aid 

in development of character's 

intent and goals in the scene?  

Inconsistent, distracting, 

and/or inappropriate 

movement for the character 

in the scene.  

Effective and consistent 

movement for the character 

in the scene.  

Well executed movement 

for the character in the 

scene. 

Focus:  
Does the student retain focus 

(stay in character) throughout 

the entire performance?  

Student never truly 

immerses enough into their 

character to produce any 

kind of believability. 

Student's focus is easily 

broken; attention wavers 

often, student seems 

unprepared.  

Student weaves in and out 

of character slightly 

throughout performance. 

Student subtly breaks focus 

when possible distractions 

occur.  

Student stays completely 

immersed in their character 

throughout the entire 

performance. 

Student never breaks focus, 

even during missed 

lines/cues or mistakes in the 

music. 

Ensemble Contribution:  
Graded performance is part 

of a scene. This is the 

student's ability to work with 

others.  

Student's awareness and 

willingness to connect to 

other ensemble members is 

weak.  

Student's ability to work as 

part of a team is sufficient.  

Student's ability to work as 

part of a team is 

extraordinary. 

Voice:  
Does the student use 

appropriate tone, pitch, 

quality, volume, rate, 

articulation, and vocal 

expression for the character 

and this scene?  

Vocal expression is and 

distracting or inappropriate 

for the character and/or this 

performance.  

Vocal expression is 

character appropriate and 

acceptable to the scene.  

Vocal expression is 

character appropriate and 

adds to the scene created 

without drawing undo 

attention to the individual. 

 

Total Points _____________          Scaled Score ___________ 
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Name____________________________________ Class _____________ Date ______________ 

Model Created by ______________________________________________________________ 

     

Model Assessment Rubric 

  

Excellent in all 
Aspects                                      

4 
Well Executed                                 

3 

Needs Some 
Cleaning Up                           

2 

Needs a Lot of 
Work                           

1 

Color Choices 
        

Technique & Artistry 
        

Following Directions 
        

Construction Quality 
        

Completeness 
        

  Total Points _______________ 

 
COMMENTS: 

    (You should include specific suggestions for improvement in any area given less than 3 points and 
comments on the aspects that were especially notable for high quality.) 
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Section IV:  Teacher Resources 

 

 

 

 

 

This area of the curriculum guide is intended to be a "working" 

resource space in which teachers add documents and 

informational tools and examples which will foster the 

development of a strong theatre arts education program. Each 

teacher will determine what pieces of information will help create 

a rich resource library. Some examples are initially included. 
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Ode to the Drama Teacher 
And as you stand there: Aghast 
Because we’re three days from Opening Night and 
Ado Annie still doesn’t know her lines and 
The Dream Ballet is a Nightmare and 
The Light Board Op just got Detention... 

Let us now praise You. 

You, the Permanently Fatigued. 
You, the Loyal-to-the-Point-of-Self-Neglect. 
You, the Keeper of a Thousand-and-Eleventeen Secret Dreams. 

You are the one who makes it all Look So Easy. 
Who would have expected that the most important Skill you learned getting your BA 
Was Juggling? 

Juggling Paperwork and Personalities and oh, right —  
Weren’t you supposed to have a 
Private Life around here somewhere? 

But even though you are Sick to Death of 
Spoon River Anthology 
You still puddle up every time you hear 
There’s A Place For Us 

No matter how Off-Key. 

And while you still remember when you 
Brought the House Down in Midsummer 
You now love This House. 

You have created a House where any child —  
No matter how Flamboyant, no matter how Shy —  
Can embrace their Inner Ethel Merman (and thanks to those English 101 classes you now 
must teach, you are keenly aware that using “their” in the previous sentence is increasingly 
considered correct and honestly, it’s really the only sensible answer as writing “his or her” is 
as damaging to poetry as the participle that dangles.) 

And you have created a House where any child —  
No matter how Flamboyant, no matter how Shy —  
Can dive straight to the Deepest, Darkest, Quietest corner of human suffering and bring a 
room of teenagers — and yes, you, too — to silent tears. 

You have made a Home for the Misunderstood 
A Family for the Misfit and a 
Safe Spot to land no matter how bad The Mid-Terms are. 

Because despite all the Budget Cuts and 
The Paperwork and 
The Meetings about the Meeting to Schedule the Meetings and 
The Truancies and 
The Parents 
Dear God The Parents and 
Did we mention The Paperwork? 

Nothing on this Green Earth compares to watching a group of kids 
Learn the true meaning of Ensemble. 

And nothing compares to the pure joy of watching The Ones whom you knew would  
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Eventually Get It 
Finally. Really. Get It. 

And nothing…nothing…nothing compares to The Confidences shared in low tones as they 
seek you out in 
Your Office, 
The Choir Room 
The Front Seat of the Van on the way home from Fullerton. 

You aren’t teaching Drama. 
You are teaching Life 
Which we all know is a Comedy — a Chekhovian Comedy — but a Comedy nonetheless. 

And you aren’t teaching Choreography 
You are teaching them to Dance. 
And you aren’t teaching them how to be a Character. 
You are teaching them how to be Themselves. 

So here’s to you —  

Making room for Art in a world that seems to have no room for Art. 

(Because, by the way, that room has been repurposed as the new Standardized Test Prep 
Center — you don’t mind rehearsing outside, do you?) 

And here’s to you —  

Scrounging around for new shows that somehow match the sets you already have 
Because some Genius on the School Board has 
Recently Announced that not only can you not perform Huckleberry Finn 
Or Anouilh’s Antigone (probably because he couldn’t pronounce it) and 
Given the flap over the Scene from M. Butterfly last year, I guess 
March of the Falsettos and The Vagina Monologues are 

Out of the Question for the Spring 

So Oh Dear God it looks like it’s going to be 
Arsenic And Old Lace one more blessed time. 
But that’s OK 
I love Arsenic And Old Lace. 

So here’s to you —  

Making room for Another Coffee Mug with 
Those Damn Masks on them 
Making room in the Chorus for 
Just One More 
And 
Making room for Each and Every Child 
To Be A Star. 
 

By Samantha Bennett 
Actor and writer based in Los Angeles, CA. 

Creator of The Organized Artist Company 
 

 
Pioneer Drama Service.  Wednesday, May 09, 2012 10:46 AM. 

newsletterdistribution@pioneerdrama.ccsend.com/  Web. July 27, 2012 
 
 

mailto:newsletterdistribution@pioneerdrama.ccsend.com/
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MEMORANDUM 

 WINSTON-SALEM/FORSYTH COUNTY SCHOOLS 

 DEPARTMENT OF INSTRUCTIONAL SERVICES 

 ARTS EDUCATION 

TO:  Arts Education Teachers 

FROM:  Angela McReynolds – Arts Education Program Manger 

RE:  Copyright Policy 

DATE: January 7, 2003 

It has been brought to my attention that the principals have recently attended  

a workshop regarding copyright laws a nd policies.  As you know, the copyright 

policy for the Winston-Salem/Forsyth Count y School System has been in effect 

since August, 2002.  The complete policy, including “Fair Use” guidelines, can  

be found online on the school system’s web site at: 

http://wsfcs.k12.nc.us
1) Click Administration and School Board 

2) Click School Board Policies 

3) Click Search (in upper right hand corner) 

4) Type “copyright” in search box 

Please pay special attention to the new sec tions that pertain directly to the arts. 

We are all expected to follow these laws , policies, and guidelines!  You may  

check with WS/FCS Media Coordinators w ho have also been trained (or Jackie 

Pierson, Media Program Specialist, at 727-2373) for details and clarification. 

Doug Punger and/or Jackie Pierson will be  conducting a special workshop training 
for arts educators during th e next school year (2003- 2004) regarding these issues. 

cc:  George Fleetwood 

 Jackie Pierson 

 Doug Punger 
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WINSTON-SALEM/FORSYTH COUNTY SCHOOLS 

Photo/Video Release Form 

Student Name _________________________________________________________________________ 

Phone ___________________ Age ________ Grade ________ Theatre Arts Class (M.S./H. S.) _________ 

Teacher ________________________________________ School ________________________________ 

 

 

I, _______________________________________________________, as the parent or legal 

guardian of the minor named above and have the legal authority to execute the release, do 

hereby give the WS/FC Schools, their assigns, licenses, and legal representatives the irrevocable 

right to use my child’s name (and any fictional name), picture, portrait, photograph, image, or 

voice in all forms and media and in all manners, including composite or purpose, and I waive 

any right to inspect or approve the finished product, including written copy, that may be 

created in connection therewith. I also agree that this releases WS/FC Schools and any and all 

of its representatives from any and all monetary obligations or payments to me or any or all of 

my authorized representatives for use of video, films, photographs, image and/or voice of 

myself. I am of full legal age. I have read this release and am fully familiar with its contents. 

 

Signature of Parent or Guardian: ___________________________________________________ 

Date: __________________      ____________________________________________________ 

      (Please print name above) 
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THEATRE ARTS  

COMMUNICATION AND CONTACT LOG 
 

DATE CONTACTED METHOD COMMENTS 
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Name_____________________________________  Play _______________________________  

 
Get Your Character’s G.O.T.E  

Answer the following questions as if you were your character (use “I” 

statements)  
 

Name: __________________________________________________  Sex: ______  Age: ______  
 

Significant relationships: _______________________________________________________  

________________________________________________________________________________ 

 

Physical description: 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

 
Goals: What do I really want? When do I want it? (use powerful active verbs)!  

I want…  
_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

 

Obstacles/Others: From whom or what (in the play) do I want it? Who in the play 
can help me? Who in the play can hurt me? Who or what is an obstacle? Why? 

What are my deepest fears?  
_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

 
Tactics: How can I get it? How (and whom) can I threaten? How (and whom) can I 
coerce or badger?  

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

 

Expectation: Why do I expect to get it? Why does it excite me? What will I do 
when I get it? 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 
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Section V:  Health and Safety 

 

 

 

 

 

Health and safety are critical issues in the theatre classroom. 

Updated information is provided periodically. This space is provided 

for the development of practical information on this subject. 
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SAFETY IN THEATRE ARTS ACTIVITIES 

“Devise the fittest time and safest way.” 
~William Shakespeare 

As You Like it 
 
All theatre arts teachers are responsible for the safety of their students. An education 
environment free from accident and injury is a goal for all public educators. Below is a 
broad listing of recommendations for instructors to take into consideration when 
planning theater activities in the classroom and outside the regular class time.  This is 
by no means a complete or exhaustive list. One of the most important things a teacher 
can do is to teach their students safety procedures.  Safety is a result of efforts to 
assure the welfare of students and teachers and the prevention of damage of 
equipment and facilities. 
 
The Sixth National Conference on Safety Education has made the following 
recommendations: 
 

 Adequate equipment, materials, and supplies should be provided in each 
curriculum area. 

 Provision should be made for regular inspection and maintenance of equipment 
and facilities. Special attention should be given to stage rigging, electrical wiring, 
and lighting apparatus. 

 Students should be tested to determine safety-related knowledge and skills. 

 Teachers and students should be aware of emergency procedures or varying 
circumstances. 

 Eye protection should be provided and used in technical theatre shops. 

 Any accidents should be reported and investigated to determine cause and to 
take necessary corrective measures. Written documentation should be 
maintained. 

 
TEACHER RESPONSIBILITIES: 
 
Safety in the theatre extends to crews, casts, and audience members. It requires 
awareness, common sense, and perseverance to eliminate hazards, avoid risks, and 
guard against carelessness. 
 
It is the responsibility of the teacher to: 
 

 Make safety a part of the everyday theatre arts program. 

 Establish safety procedures and regulations and make sure students understand 
and observe them. 

 Prepare students for proper procedures for evacuation through discussion and 
rehearsal. 

 Be aware of possible hazards and alert students to potential  hazards. 
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 Promote positive student attitudes  toward safety; students should not fear using 
tools and equipment, but should respect them. 

 Set good safety examples when conducting demonstrations. 

 Instruct students in the proper care and use of tools and equipment. 

 Check students out on using tools and equipment. 

 Maintain adequate supervision when students are using potentially hazardous 
equipment. 

 Inspect facilities and equipment regularly to eliminate hazards. 

 Discontinue use of defective or unsafe equipment as soon as the defect 
becomes known. 

 Report, verbally and in writing, any potentially unsafe equipment or facilities to 
the school administration along with suggestions for improvement. 

 Maintain access to a fully-stocked first-aid kit in each shop and stagehouse work 
area. 

 Take precautions to ensure safety during the build and strike periods of 
productions. 

 Be selective of the students that may operate any theatre equipment. At no time 
should any student operate or attempt to operate tools or equipment without 
supervision. 

 Ensure that anyone operating a power tool or other piece of equipment has read 
the owner’s manual. These should be maintained in a recognized location and 
easily accessed. 

 No one should be allowed to work alone in the theatre. 

 Ensure that all areas of the theatre where staff or students are working or walking 
have sufficient lighting. 

 No open flames should be used during construction or performances. 
 
 
ACCESSIBILITY: 
 
Disabled or handicapped students can and should be encouraged to actively participate 
in both the technical and performance areas of theatre. 
 
To ensure accessibility, the teacher should: 
 

 Known the needs of the students for a barrier-free facility and make local 
adjustments accordingly. 

 Be aware of the capabilities of the student but not underestimate his or her 
potential. 

 Consult with Exceptional Education personnel in dealing with specific problems. 

 Pair a disabled student with a student of normal capabilities. 

 Give instruction both orally and visually, then have the student repeat the 
instructions to be sure he or she understands. 

 Keep backstage and work area free of obstacles. 
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FACILITIES AND EQUIPMENT: 
 
Since many theatre activities occur after regular school hours, a telephone should be 
available and emergency contact information should be clearly posted 
 

 Stage curtains and drapes should be treated with a fire retardant as 
recommended by the manufacturer. 

 Stage rigging should be properly maintained and regularly inspected. 

 Stage lighting circuitry, dimmers, and instruments should be properly maintained 
and regularly inspected. 

 Auditorium exits should be identified by lighted exit signs. 

 Exits and access to exits should be unobstructed at all times. 

 Proper types of fire extinguishers should be located according to fire code 
regulations and kept unobstructed. 

 Safety rules for equipment and tool operation should be posted. 

 Adequate storage areas for tools, materials, and supplies should be provided and 
kept clean and orderly. 

 There should be adequate provisions for scraps and refuse. 

 An adequate supply of operable flashlights should be maintained in the front of 
house in case of a power failure during a performance. 

 
 
GENERAL SAFETY REGULATIONS: 
 

 Running, practical jokes, throwing tools or materials, jumping from one level to 
another, or any other obviously dangerous activity are not permitted. 

 The proper method of bending the knees, keeping body erect, and pushing. 
upward with the legs should be used when lifting objects. Assistance should be 
obtained when lifting or carrying heavy objects. 

 The shop, stagehouse, and any other area must be cleaned and left in a safe 
condition. Damp mop the work area, empty trash containers, and clear all 
walkways and exits. 

 All tools should be returned to their storage areas regularly. 

 Any unsafe platform or stair unit should be blocked off and marked between work 
periods. 

 Make sure saw blades, drill bits, etc. are sharp, clean, and regularly maintained. 

 Do not force tools. 

 Maintain proper footing, balance, and a secure grip on any tool being used. 

 Adjust or change bits, blades, or belts with power tools unplugged. 

 Brush away chips or sawdust while the tools are not operating. 

 Unplug any tools when not in use. 

 Never surprise, touch, or talk to anyone operating a power tool. 

 Any cords or wires should be taped, covered or otherwise secured to prevent a 
trip hazard during work periods, rehearsal and/or performances . 
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 Only authorized and trained personnel, staff or student, are permitted to operate 
any tools or equipment in the theatre areas. 

 Never touch the glass globe of a lighting instrument’s lamp with bare hands or 
fingers – body oils will cause a hot-spot to develop on the glass and can cause 
the lamp to explode. 

 When rigging lighting instruments, scenery, or props always have a secondary 
safety attachment (wire rope or chain) to secure the overhead device from falling 
should the primary attachment mechanism become loose or fail. 

 Use only water-based or latex paints. 

 Avoid aerosol cans and spray paint products. 

 Never lend or share makeup products . 
 
 
CLOTHING AND PROTECTIVE EQUIPMENT: 
 

 Hard-soled shoes should be worn while working in the scene shop, or anywhere 
in the theatre facility. 

 Loose-fitting clothing, scarves, ties, or jewelry should not be worn while using 
power equipment. 

 Long hair should be tied back while using power tools. 

 Long-sleeved shirts should be either buttoned at the cuffs or rolled to the upper 
arm. 

 Goggles, face shields, or safety glasses – all ANSI rated for impact – should be 
worn while working with power tools or when near or working with anyone 
painting, spraying, sanding, cutting, drilling, chiseling, hammering, nailing, or 
stapling.  

 Gloves should be worn to protect against abrasions or punctures. Gloves should 
not be worn when operating saws, drill, or other equipment that could capture the 
fabric of the glove. 

 Special work clothes are recommended that can be washed frequently. 

 Hands should be washed with soap and water during breaks, before eating, and 
after work. 
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Section VI:  EC / Special Populations 

 

 

 

 

 

Documents and information relating to special needs 

populations will be housed in this section of the curriculum 

guide. Literature and updates related to this issue may be 

collected by the individual theatre arts teacher for personal 

reference. 
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Recommended Effective Intervention Strategies: 

From Linda Gregg (2010) 

TIER 1 (Universal) strategies for all students include, but are not limited to: 

 Differentiated instruction (content, process, product) 

 Additional instructional time 

 Change of environment 

 Assistive technology 

 Graphic organizers 

 Pre-teach/re-teach 

 Change pace 

 Repetition 

 Systematic sequential instruction 

 Modified curriculum 

 Manipulatives 

 Collaborative learning activities 

 Direct/explicit instruction 

 “Chunking” (presenting information to students in smaller “chunks”) 

 Addressing learning modalities (e.g., visual, auditory, kinesthetic, tactile, smell, 
taste) 

 Accommodating learning style preferences 

 Providing additional guided practice 

 Research-based effective teaching strategies (see related category) 

 Cueing and signaling 

 Appropriate questioning and response skills 
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From Linda Gregg (2010) 

TIER 2 (Targeted) strategies provide highly individualized assistance to students in 

addition to the Tier 1 strategies that all students receive. Tier 2 strategies should 

supplement the instruction of the teacher by providing additional resources to help 

struggling students. Tier 2 strategies include, but are not limited to: 

 Evaluation of Tier 1 interventions 

 Increased intervention frequency and intensity and increased duration of 
instruction 

 Matching of specific strategy to specific skill and changing as needed 

 Inclusion of social worker, reading specialist/coach, math specialist/coach 

 Double-dosing of instruction 

 Before- or after-school tutorial program 

 Adult or student mentor 

 Computer-assisted instruction or device 

 Study skills class 

 Study buddy 

 Social skills class 

 Parent conference 

 Alteration of class schedule (if possible) 

 Homework hotline 

 Video instruction 

 Accelerated courses 

 Computerized (content) programs 

 Advance organizers 

 Cross-class courses 

 Conducting a task analysis 

 Enhanced tutorials 

 More rigorous curriculum 
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From Linda Gregg (2010) 

TIER 3 (Intensive) strategies should supplement the Tier 2 intervention strategies 

with further resources used by the teacher to help struggling students. Tier 3 strategies 

include, but are not limited to: 

 Evaluation of effectiveness of Tier 1 and Tier 2 interventions 

 Increased intervention frequency, intensity, and duration 

 Intensive, core, adult support 

 Intensive learning plan 

 Individual behavior plan (assessment, contract, reinforcement, and modeling) 

 Inclusion of occupational therapist, speech and language pathologist, 
paraprofessional, school psychologist, social workers 

 Modification of cooperative group 

 Individual intervention 

 Triple-dosing of instruction 

 Increased opportunities to use learning style preferences 

 Evaluation of teaching style 

 Increase the use of sensory modalities 

 Individual differentiated content, process, and/or product 

 Evaluation and modification of learning environment 

 Development of a focus support program (FSP), individual- or small-group pull-
out, or resource program for intensive incremental skills 
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Accommodations and Modifications 

From Linda Gregg (2010) 

Accommodations according to IEP (Standard of performance and/or core content of 

the work are not changed): 

 Additional time 

 Nonlinguistic representation via computer 

 Technology (high, medium, or low), Alpha Smart, word recognition software, text 
readers 

 Small-group  collaboration 
 

Modifications according to IEP (Content, instruction, and/or performance are 

changed): 

 Menu of products 

 Match process to learning style 

 Modify quantity of work 

 Dictation 

 Computer graphics 

 Comparison matrix 

 Extended time 

 Scaffold information 

 Differentiate of content, process, and/or product 

 Change pace 

 Accessible texts 
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Helpful Hints for Teachers of Mainstream Students 
(Summarized from Module VIII of Students with Disabilities in the Mainstream) 

 
As the teacher you must always insure that ALL students have an equal opportunity 
to achieve success. A good rule to remember when teaching students with special 
needs: 

I hear and I forget 
I see and I remember 
I do and I understand 

 
Hints to success: 

 Be a good role model. 

 Seek student participation in planning the learning activities. 

 Encourage appreciation for the abilities of other individuals. 

 Challenge the student's interests and abilities. 

 Encourage students to solve personal and social problems. 

 Strive to maintain learning situations in which students will succeed. 

 Prepare instructional units in shorter units of work. 

 Provide more frequent evaluations of student progress and more remedial work. 

 Recognize that the student's vocabulary may be limited and less precise than 
others. 

 Keep the student aware of his/her progress at all times and give him/her reason 
to believe that he/she is succeeding. 

 Use real visual objects and life-like teaching aids. 

 Use manual activities rather than written or read assignments. 

 Search for reading material with easy vocabulary yet suited to the student's age 
level, interest, and experience. 

 Remember that may special needs students have less cultural opportunity at 
home, less educated parents, less reading material at home; and in general, a 
poorer background for learning. 

 Be content to attempt less in your instruction. 

 Be patient and promote self-worth. 

 Let the student know that you are there to help him/her SUCCEED. 

 See the students as individuals and make an effort to understand their personal 
problems. 

 Demonstrate whenever possible. Students learn by your example. 

 Be flexible. 

 Get out from behind the desk when talking with a student. 

 Set up ground rules and guidelines that will define behavioral limits and adhere to 
these principals and rules. 

 Plan repetition for reinforcement. Use a variety of methods to prevent boredom. 

 Allow the student to proceed at his/her own pace--don't rush him/her. 

 Treat all efforts with respect. 

 Judge students objectively--don't play favorites. 
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Practices to avoid: 

 Do not criticize a student in the presence of his or her peers. 

 Do not preach. 

 Do not subject the students to changes without advance notice; they are insecure 
enough. 

 Do not be afraid to admit your mistakes. 

 Do not expect to reach every one of your students. 

 Do not take slight irregularities of conduct too seriously. 

 Do not measure achievement in terms of grades only and do not compare to 
others. 

 Never argue with a student in class. 

 Do not do things that you do not want students to do. 
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Section VII:  Multicultural Education 

 

 

 

 

 

Documents and information relating to the diverse, multicultural, 

ESL, and ELL populations will be housed in this section of the 

curriculum guide. Literature and updates related to this issue 

may be collected by the individual theatre arts teacher for 

personal reference. 
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Some suggested strategies that help engage students from a range of academic, 

ethnic or social backgrounds: 

Building rapport on the first day of class 

 -Learn students’ names quickly 

 -Introduce yourself and share your excitement about theatre 

 -Encourage easy participation with simple group answer questions: 

-have students raise their hands by grade level 

-use a “naming cycle” in which students introduce one another with each 

successive student repeating all  the names of those already introduced 

-have students interview one another and introduce the partner during 

the class period (or the following class period) 

-have students provide written feedback: at the end of class, give 

students two minutes to write their reaction to the first day of class-these 

should be anonymous and will encourage a strong learning climate 

Interactive lecturing and Active learning 

-Classes in which the instructor breaks a lecture at least once per class to have 

students participate in an activity that lets them work directly with the material 

-Think-pair-share 

-Demonstrations 

-Role-playing 

Use materials that both fulfill the curriculum and encourage connections by all students 

 -Multicultural Folktales: Readers Theatre for Elementary Students 

 -Multicultural Theatre: Scenes and Monologue from New Hispanic, Asian and 

African-American Plays 

Multicultural Theatre 2:Contemporary Hispanic, Asian and African-American Plays 

Voices of Color: 50 Scenes and Monologues 

 -Student presentations on the cultures represented in plays and texts 

 -Student-led discussion of plays 

 -Theatre of the Oppressed 

Highlight respect for differences 

Small group work and team research 

Arrange the classroom to maximize interaction-in a circle or a horseshoe shape 

Encourage whole-class discussion 

Model a learning attitude toward diversity 
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Section VIII:  Glossary and Bibliographies 

 

 

 

 

 

Subject-specific, thematic glossaries and/or bibliographies may 

be added to the documents already provided in this section to 

create an extensive collection of information to support a 

balanced theatre arts program. 
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GLOSSARY: 

Artistic choices: Selections made by theatre artists about situation, action, direction, 
and design in order to convey meaning. 

Blocking: Where the actors move on stage. 

Central dramatic question: The line of action that drives a play. 

Character: A person portrayed in a drama, novel, or other artistic piece. 

Creative drama: Process-centered, nonexhibitional form of drama in which participants 
are guided by a leader to imagine, enact, and reflect upon human experiences. 

Drama: The art of composing, writing, acting, or producing plays; a literary composition 
intended to portray life character or tell a story usually involving conflicts and emotions 
exhibited through action and dialogue, designed for theatrical performance. 

Dramatic media: Means of telling stories by way of stage, film, television, radio, or 
computer discs. 

Dramatic/Plot structure: The organization of a script or story line that includes 
exposition, rising action, climax and falling action. 

Dramatic/Pretend play: Spontaneous dramatic enactment often done by children 
pretending or imitating while playing. 

Dramaturg: Literary advisor, supplier of information about past productions and 
interpretations of scripts and about the milieu out of which a play has come. 

Electronic media: Means of communication characterized by the use of technology, 
radio, computers, etc. (e.g. virtual reality). 

Emotional recall: Remembering specific emotions such as fear, joy, anger, etc. 

Environment: Physical surroundings that establish place, time, and atmosphere/mood; 
the physical conditions that reflect and affect the emotions, thoughts, and actions of 
characters. 

Formal production: The staging of a dramatic work for presentation for an audience. 

Ground plan: A floor plan for a scenic design as if seen from above. 

Guided practice: A class or creative drama activity or dramatization prompted and/or 
facilitated by the teacher. 

Imitate: To copy or mimic the actions, appearance, mannerisms, or speech of others. 
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Improvisation: The spontaneous use of body, voice and mind to explore, create or 
present theatre. 

Independent practice: A group, partner or individual activity or dramatization 
developed and executed by the student or students. 

Intrapersonal: Existing or occurring within the individual self or mind. 

Kinesthetic: Resulting from the sensation of bodily position, presence, or movement. 

Master teacher: Recognized authority in a specific discipline of theatre. 

Mood: The feeling a work of art gives. 

Movement: An expression of ideas or thought through gesture or transfer of weight. 

New art forms: The novel combination of traditional arts and materials with emerging 
technology (such as performance art, videodisks, virtual reality). 

Non-western theatre: Theatre not originated in Europe or the United States such as 
theatre created and developed in Africa or Asia. 

Objective: In theatre, the desired goal of a character that motivates action. 

Pantomime: A situation where a performer relies totally on gesture, facial expression, 
and movement, rather than speech, for enactment of his material. 

Plot: In literature, is the action of the story; in theatre, is the action of the story 
presented on stage. 

Portfolio: Collected evidence representative of a student's work to include journal 
entries, technical design work, programs, original scripts or critiques, performance 
videos, research papers, and other items related to theatre study. 

Production organization chart: A written and/or pictorial representation that 
demonstrates the structure and flow necessary to the development and presentation of 
a theatrical production. 

Prompt book: The stage manager's copy of the script in which are noted all the 
blocking and technical cues. 

Role: The characteristics and expected social behavior of an individual in a given 
position (e.g., mother, employer, etc.). Role portrayal is likely to be more predictable 
and one-dimensional than character portrayal. 

Role playing: Improvising movement and dialogue to put oneself in another's place in a 
particular situation and often to examine the person(s) and/or situation(s) being 
improvised. 
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Senses: The means through which the body feels and perceives to include seeing, 
hearing, touching, smelling, and tasting. 

Script: The written dialogue, description, and directions provided by the playwright. 

Scenery: The scenery constructed for a theatrical performance. 

Setting: When and where a story or drama takes place. 

Side-coaching: A technique used during dramatic activities or rehearsals, in which the 
teacher offers suggestions or comments from the side to heighten and advance the 
action. 

Situation: A combination of circumstances at a given moment. 

Special effects: Visual or sound effects used to enhance a theatrical performance. 

Subtext: Information that is implied but not stated by a character; thoughts or actions of 
a character that do not express the same meaning as the character's spoken words. 
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accompanied by performance hints and exercises. 

THE 792 SWI Swinfield, Rosemarie. Period make-up for the stage, step-by-
step : how to create the authentic looks of the past--from 
Egyptian and Elizabethan, to Restoration and Victorian, to 
the 20th century. Cincinnati : Betterway Books, 1997. 
Presents step-by-step instructions for recreating makeup 
styles from throughout history for the stage. Includes tips 
on applying beards and mustaches, blocking eyebrows, 
and fashioning scars. 

THE 792 Tan Tanner, Fran Averett. Basic drama projects. 6th ed. Topeka, 
Kan . : Clark Pub., c1995. 

THE 792 THU Thudium, Laura. Stage makeup : the actor's complete step-by-
step guide to today's techniques and materials. New York : 
Back Stage Books, c1999. 
Getting to know your face -- Your face shape schematic -- 
Supplies and "picture morgue" reference file -- Applying 
foundation and caring for your skin -- Highlighting and 
shadowing -- Corrective makeup -- Age makeup -- Facial 
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reversal -- Facial hair, hairpieces, and wigs -- Making a life 
mask. Photographs and step-by-step instructions 
demonstrate how to use makeup to create different looks 
for the stage. 

THE 808.5 BAR Barchers, Suzanne I. Multicultural folktales : readers theatre for 
elementary students. Englewood, Colo. : Teacher Ideas 
Press, 2000. 
A collection of readers theatre scripts designed to teach 
students important cultural skills. 
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THE 808.82 MOV Moving parts : monologues from contemporary plays. New 
York, N.Y., U.S.A. : Penguin Books, 1992. 
Offers more than one hundred monologues for beginning 
and experienced actors from recent plays with a variety of 
dramatic styles. 

THE 812 ALL Allen, Laurie, 1962-. Thirty short comedy plays for teens : plays 
for a variety of cast sizes. 1st ed. Colorado Springs, CO : 
Meriwether Pub., c2007. 
Contains the scripts of thirty short comedy plays, for a 
variety of cast sizes, which are appropriate for teenagers 
to perform. 

THE 812 DAB Dabrowski, Kristen. 111 one-minute monologues. 1st ed. 
Hanover, NH : Smith and Kraus, 2003. 
A collection of 111 original monologues, each about one 
minute long, to be used by male or female middle school 
actors for auditions and other purposes. 

THE 812 DAL Daly, Augustin, 1838-1899. Under the gaslight. Brooklin, ME : 
Feedback Theatrebooks & Prospero Press, 1996. 

THE 812 GRE Great scenes from minority playwrights : Seventy-four scenes 
of cultural diversity. 1st ed. Colorado Springs, Colo. : 
Meriwether Pub., c1997. 
A collection of scenes from Hispanic as well as Native 
American, African-American, Jewish American, and Asian-
American theater; background information and 
discussion/analysis follow each scene. 

THE 812 HAR Harris, Brice, 1900-. Restoration plays. New York, : Modern 
Library, [c1953]. 
Introduction, by B. Harris.--The rehearsal, by G. Villiers.--
The country wife, by W. Wycherley.--The man of mode, by 
Sir G. Etherege.--All for love, by J. Dryden.--Venice 
preserved, by T. Otway.--The relapse, by Sir J. Vanbrugh.-
-The way of the world, by W. Congreve.--The beaux' 
stratagem, by G. Farquhar. 

THE 812 LEV Levy, Maya. Acting scenes and monologs for young women. 
Colorado Springs, Colo. : Meriwether, [1998?]. 
Contains over fifty acting scenes for performance by young 
women, including monologues, duets, trios, and quartets. 

THE 812 ONE One-act plays for acting students : an anthology of short one-
act plays for one, two, or three actors. 1st ed. Colorado 
Springs, Colo. : Meriwether Pub., c1987. 
Presents an anthology of complete one-act plays for one to 
three actors. 
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THE 812 ONE O'Neill, Eugene, 1888-1953. Three plays : Desire under the 
elms ; Strange interlude ; Mourning becomes Electra. 1st 
Vintage International ed. New York : Vintage 
International/Vintage Books, 1995. 
Desire under the elms -- Strange interlude -- Mourning 
becomes Electra. A collection of three plays by Eugene 
O'Neill. 

THE 812 SIM Simon, Neil. Brighton Beach memoirs. New York : Plume, 
1995. 
A comedy built around the Jerome family during the 
Depression and focusing on fifteen-year-old, Eugene, 
preoccupied with sex and the Yankees. 

THE 812 WIL Williams, Tennessee, 1911-1983. The glass menagerie. Paper 
ed. New York : New Directions, 1999, c1945. 
Amanda, a faded southern belle, abandoned wife, and 
dominating mother, hopes to match her daughter Laura 
with an eligible "gentleman caller" while her son Tom 
supports the family. Laura, lame and painfully shy, evades 
her mother's schemes and reality by retreating to the 
make-believe world of her glass animal collection. Tom 
eventually leaves home to become a writer but is forever 
haunted by the memory of Laura. 

THE 812 YOU Young, Rebecca, 1965-. Ten-minute plays for middle school 
performers : plays for a variety of cast sizes. 1st ed. 
Colorado Springs, CO : Meriwether Pub., c2008. 
Contains eighteen plays for two to five cast members 
which take no more than ten minutes to act out and are 
suitable for middle school students. 

THE 822 EVE Everyman, and medieval miracle plays. New ed. London : J.M. 
Dent ;, 1993. 
Contains the moral play "Everyman," and a representative 
collection of fourteen addition medieval biblical pageants. 

THE 822 SCE Scenes in dialect for young actors. 1st ed. Hanover, NH : Smith 
and Krause, 2002. 
A collection of scenes for young actors which use a variety 
of dialects, including Russian, American South, New York, 
Standard British, Cockney, and Irish. 

THE 822 SIX Six Renaissance tragedies. New York : St. Martin's Press, 
1997. 
The Spanish tragedy -- The tragical history of Doctor 
Faustus -- The revenger's tragedy -- The Duchess of Malfi 
-- The changeling -- 'Tis pity she's a whore. 
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THE 822.3 Sha Shakespeare, William, 1564-1616. The ultimate scene study 
series for teens : sixty Shakespeare scenes. 1st ed. 
Hanover, NH : Smith and Kraus, 2003. 
A collection of sixty scenes from William Shakespeare's 
plays that are suitable for teens to perform. 

THE 822.5 EIG Eighteenth-century plays;. New York : Modern Library, [1952]. 
Cato, by J. Addison.--The tragedy of Jane Shore, by N. 
Rowe.--The conscious lovers, by R. Steele.--The beggar's 
opera, by J. Gay.--The tragedy of tragedies, Tom Thumb 
the Great, by H. Fielding.--The London merchant, by G. 
Lillo.--She stoops to conquer, by O. Goldsmith.--The rivals, 
by R. B. Sheridan. 

THE 824.408 SEV Seventeenth century French drama. New York : Modern 
Library, [1967]. 
--Introduction, by J. Guicharnaud.--The Cid, by Corneille.--
The precious damsels, by Moliere.-- The would-be 
gentleman, by Moliere.-- Phaedra, by Racine.--Athaliah, by 
Racine. 

THE 862 LIF Life is a dream, and other Spanish classics. New York, NY : 
Applause Theatre Book Publishers :, c1985. 
The siege of Numantia / Miguel de Cervantes -- Fuente 
Ovejuna / Lope de Vega -- The trickster of Seville and his 
guest of stone / Tirso de Molina -- Life is a dream / 
Calderón de la Barca. 

THE 882 CLA Classical comedy : Greek and Roman. New York, NY : 
Applause Theatre Book Publishers, c1987. 
Lysistrata / Aristophanes -- The birds / Aristophanes -- The 
grouch / Menander -- The Menaechmi / Plautus -- 
Mostellaria (the haunted house) / Plautus -- The self-
tormentor / Terence. 

THE 882 CLA Classical tragedy, Greek and Roman : 8 plays in authoritative 
modern translations accompanied by critical essays. New 
York : Applause Theatre, c1990. 
Presents the complete translation of eight classic Greek 
and Roman tragedies including "Oedipus the King," 
"Antigone," and "The Bakkhai," along with eleven critical 
essays. 
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DVDs available from the IRC for Theatre Arts: 

THE VC 792 Practical Technical Theatre. Program 1: Introduction to Technical 
Theatre. PRA Bob and Marti Fowler, Published 2004. 
Introduces the basics of technical theatre. Classifies the 
different roles in the theatre hierarchy from producer to tech 
director and various technicians. Takes students on a video 
field trip of four stage types with the nine acting areas. 

THE VC 792 Practical Technical Theatre. Program 2: Basic Set Construction and 
Theatre Safety. PRA Bob and Marti Fowler, Published 2004. 
Demonstrates how to become a safe and efficient stage 
carpenter. Identifies basic safety rules, demonstrates the use 
of common hand tools, demonstrates flat construction, and 
explores options for dressing a set with props. 

THE VC 792 Practical Technical Theatre. Program 3: Lighting for the Theatre. 
PRA Bob and Marti Fowler, Published 2004. 
A hands-on primer will introduce the skills required to light a 
stage evenly, establish basic moods, create some basic 
special effects, and troubleshoot many common problems. 

THE VC 792 Practical Technical Theatre. Program 5: Stage Management. PRA 
Hosted by Tom Martin, Published 2004. 
Identifies what a stage manager does, from pre-show 
conferences to closing night. Illustrates rehearsal skills, pre-
show protocol, calling a show, and how to handle common 
problems. 

THE VC 792 Practical Technical Theatre. Program 6: Set Design. PRA Bob and 
Marti Fowler, Published 2004. 
Categorizes various types of common interior and exterior set 
designs. Demonstrates how to analyze a script to determine 
technical demands. Offers hands-on group projects. Analyzes 
common aspects of set design including sight lines, furniture 
placement, traffic patterns, and basic scale drawing. 

THE VC 792 Practical Technical Theatre. Program 8: Business and House 
Management. PRA Lana Hagan, Published 2004. 
The working world of the “business of show business.” 
Discover ways to publicize your plays, fill the seats in your 
theatre, and make the program grow within the school 
environment. Outlines strategies for ticket distribution, prepping 
and printing programs, facility maintenance, performance 
protocol, and handling emergencies. 
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